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MepiAnyn

To apBpo apopda BipAoypagikr) emoko6Tnon twv poviedwv mg Iadaywykng 'voong Iepieyopévov
(IITTI) ®vowkwv Emomuov (OE). Ta 21 povreda g [ITTI @E, ta ool tpogkuyay amd Tn oxeTikn Pi-
BAMOYpAPIKT) ETIOKOTN O, TAPOLOIALOVTAL WG TTPOG: A) TNV EMOTNHOAOYIKT| pvomn g IITTI, ) Tig opor-
omreg kat Tig Srapopég Twv ovotatikwv g I, y) o Bewpnikd Toug vitofabpo kat §) Tig ypagpikeg
AVaAITaPAOTACELS TTOV Xpnotlpomotovvtal. Esmiong, e€etddetan n oxéon twv povtedwy g I pe mv
EMAYYEALATIKT avauttugn twv ekmadevtikav. Eidikotepa, o1 emotnpoloyikeg npooeyyioetg g [T
TEPLAUBAVOVTAL € EVAL VOTITO CUVEXES TTOV AVAUTTUOOETAL LETAEL SV akpwv: To Movtédo Evowpdtwong
kat to Movtého Metaoynpatiopot. O aplfuog Twv HovIEA®Y 0T 0TToid TTEPLYPAPETAL TO BewpPNTIKO
vdPabpo eivan oyeTkA PikpOg. Tedog, ota povieda sov meprypagouy v I, avayvepidovtat toki-
A£G YPAPIKEG AVATTAPAOTACELS, OMIWG EMENPELS, TAPAMNAOYPAUUA HECA 08 TTAPAAANAOYpauua, Sta-
ypaupata tostov Venn kat TaparnAdypappa ov cuvégovtan pe BEAT.

AgEerg kKAerSua: ITadaywyikr| yvwor mepieXotevov, S1I8AoKAAA PUOTKMV ETOTNHMV.

Abstract

This paper concerns a bibliographic overview of the models of Pedagogical Content Knowledge (PCK) of
Science Education. The Science PCK models, which emerged from the relevant literature review, are pre-
sented in terms of: a) the epistemological nature of PCK, b) the similarities and the differences of the
components of PCK, c) their theoretical background and d) the graphic representations that are used to
describe PCK. Also, the relationship between the PCK models and the professional development of teach-
ers is examined. The PCK epistemological approaches are included in an imaginary continuum that de-
velops between two extremes: the Integrative Model and the Transformative Model. The number of
models in which the theoretical background is described is relatively small. Finally, various graphic rep-
resentations are recognized in the models that outline PCK, such as rectangles within rectangles, Venn
diagrams, and rectangles associated with arrows.

Key words: Pedagogical content knowledge, science teaching.
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Eicaywyn

H ammoteAeopamikoTnTd TV EKTASEVTIKGOV OLVOTNUATOV avekabev ouvdgetal pe Ty mol-
OTNTA NG EKMTAIBEVONG TWV AEITOVPYQOV TNG. ZTNV EKTASEVTIKT £pEVVA, TTOV APOPA OTNV
TPOETOILAOIA TV HEAAOVTIKMDV EKTTASEVTIKMVY YA TO EMAYYEAUA TOVG, Tapatnpeital pa
aovvéyela PeTadl NG YVOONE Yid TO ETOTNUOVIKO TEPIEYOUEVO, TO OTIOI0 AVAUEVETAL VA
yvopidouvv (yia mapaderypa to mepiexopevo g Blodoyiag) kat g yeVIKNG Tadaymytkng
yV®ong, SnAadt| g yvaong twv epyaieioV yia va KAVOLY AUTH] T YV®OOT| Tpocfaoiun
otovg padnteg. O e181kog oy ekmaidevTikr) YyuyoAoyia Lee Shulman ekave pia tpoonabeia
KAALYNG AUTNG TNG ACLVEXELAS KATAATYOVTAS OE VAV VEO TPOITO TTEPTYPAPTIS TNG YVAOOTG
OV AVATTTUOCOVV 01 eKTTAISELTIKOL KATA TN S1dpKela g emayyeApatikng tovg otadio§po-
plag: mv amokdieoe MMadaywywkn Ivoon Mepiexopévov (IITTI) (Bucat, 2005° Zeidler,
2002). H TITTI 0pioTnKe i¢ TO «AUAAYAUA» TNG YVMOOTG TOV TEPIEXOUEVOL Kal NG ada-
ywyikng yvwong (Shulman, 1986- 1987). Ilepthappavel, petald dMwv, yia ta mo ovvnoi-
opéva padnuata tng eldikomTag evog ekmaSevTikoy, Tov Tpomo Sidaokaiiag evog
OUYKEKPILEVOD TTEPIEXOUEVOV, TIG MBaVEC SUOKOAEG TTOV LITOPEL VA AVTIETWITI{OVV O1 L~
Ontég Tov kabwg ka1 Tovg SuvaTolg EVAMAKTIKOVG TPOIoug tapovoiaong tov (Shulman,
1986 1987). H ITaSaywyikr T'voon Mepieyopevou elvatl avtr mov Siaywpidel avtov mov
YV Piel KAAQ TNV EMOTNHOVIKT YV@OT (.Y, EVav XNUIKO) atd avtdv mtov v S18aoket (ek-
taSevTiko mtov Siddokel Xnueia).

Metd v eloaywyn kat tnyv gvpeia amrodoyn g évvolag g IIT'TI amd tov Shulman, ako-
AovOnoav ToAEG tpoomabeleg povteAomoinong me. Baoiko ototyeio otn povrehomoinomn g
IITTI eivon 1) TEPYpA@T] TV CLOTATIKGOV 710V TNV astotedovv (Park & Oliver, 2008). Eidwkd, o
op1opog twv ovotatikav g [T ouvdeetatl pe ToV EVVOI0A0YIKO TTPOCTSIOPIoUO TTOL V10De-
tettan ya v IITI (Togov, 2009). ITpayuartt, ektog artd ta S0 CLOTATIKA TTOL NG TIPOCESWOE
o Shulman, 5nAadr)  T'voon twv Mabntov kat m T'voon tov AakTik®v ZTpatnyikov, ot
UETETELTA TTPOOTTIADEIEG LOVTIEAOIIOINOTG TS XAPAKTNPI{OVTIAL KAl aItd Tig TPOOONKeg VEWV
ovotaTik®v. Xpeladeta emiong va onueimdel 0Tt kaBe HOVTEAO AVTAVAKAAL TOV S1APOPETIKO
TPOTTo avtiAnyng tTwv 18eqmv tov Shulman and toug epevvnteg/ovyypageig (Kind, 2009).
"Etol, otadiakd 1 I petatpdumke amd «apAAYaUA TTEPIEXOUEVOD KAl TASAYWYIKIC» TTOV
nipoteve o Shulman (1987), oe évav véo THTO YV®OOTG TOU EKTTAGEVTIKOD TKAVO VA EVOMUA-
TOOEL 0N Suvapkr) Tov oAa Ta AAAa €idn YVOoE®mY Tov eKITASEVTIKOD AAAA KAl T®WV JTETOL-
Orjoemv Tov, OMIWG TN YVAOOT TOL JEPIEXOUEVOD, TOV HAONTELOUEVOV, TWV OTOXWYV, TOU
TPOCAVATOAMOLOD NG ekmadevtikng Sadikaoiag, Twv péowv kA (Hashweh, 2005).

MeBodoAoyia

Y10 mAaiotlo Sidaxtopikng SratpiPng, mpayuatomomOnke PiAOYypaPIKT ETOKOTNON TWV
povtedwv g I pe otoyo v avayvaopion: (a) twv cvotatikev g IITTT kat (B) twv pov-
TEAWV IOV TNV avastaplotovy. Ot nyég 8eSouévmv o xpnotpomomonkay fTav ayyAopamva
apBpa mov Pplokovtav kataroyoypapnueva oto Zovoeopo EAnvikov Akadnuaikaov Bi-
BAoBnkov (heal-link) pe kUplo 6po avadnong «pedagogical content knowledge». Etoug
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opovg avadnmong ovumepapfavovtay, emiong, ot: «science education», «PCK develop-
ment», «models of science PCK». To xpoviko 0pog g BIPA0Ypa@ikng emOoKOmTNong ftav
1o 10 1988 £wg To 2013. Ta kprrnpla g avaditnong frav: a) to povredo g I va
apopd amokAelotikd 1ig DE, ) va vmmapyel ypagikn avamapioTaot 1) Jivakag [e To ouoTa-
Tika g II'TI, €tol mote va pmopel va xpnowomom el yia ) pnt ewoaywyt| g IIT'TI o
exmtaibevtikovg kat, y) ta Eevoydwooa apBpa va eivar ypappéva otnv ayyAkn yxoooa. Emi-
TIAEOV EYIVE AVAOKOITNOT] TEPLOSTKMV KAL TIPAKTIKGWY oLvedpimv TG eMnvikng BiAloypagpiag.

EmioTnpoAoyikég Trpooeyyioeig yia Tn @uon tng MM

IIpOKEIPEVOL VA TTPOCEYYIOEL KAVELG QIO emMOTNUOAOYIKT| astown Vv évvola g III'TI, Ba
TPETEL KATAPYAS VA AvadN THOEL ATTAVTIOEIS 0€ KATOIA EPWTNUATA IOV APOPOVY TN PLOT)
mg. Edwkotepa, éva mpmTo ep®dTNUaA 1oV avakvtel eivat av n I astoteAel tpoiov peta-
OXNUATIOUOV T) EVO®UAT®OTN G Yvooenv. H Gess-Newsome (1999) ouvePale onua-vTikd ot
ov{nmon mepl twv poviedwv g ITTT avadeikviovtag emotnuoloyika Svo avrfetikolg
TOTTOVG. ZTOV TPDTO TUTO, T0 Movtédo Evowpdatwong (Integrative Model), n IITTI ekppadet
T YV®OOT] TOU EKTASEVTIKOD g TOpN TP1®V mediwv yvaong: e I'voong Iepieyopévov, g
Habaywywkng I'voong kat g Fvoong ITAaioiov. E181ka, 0nwg e éva pelypa Ta cuoTaTiKa
Sratnpovv Tig 1810 TG Toug aAAd Sev Eexwpidovv oe pakpookomko emimnedo, £To1 KAl 0€
auTo to povtédo 1 IICTT eivat i) yvoon mtov Xpnolpomolovy ot ekaidevtikol oty taén wg
QTOTEAEOUA TNG EVOWUATOONG TOV TPV YVOOEMV, 01 071oieg Sev aAAA{ovY aAAd evowua-
TOVOVTAL LETAED TOLG pE SrapopeTikolg TPOTTOVE KaTd TN Sidpkeld g Sibaokaiiag. Xe avutd
TO povTeAo, N I'vaon Iepieyopevov amotelel cvotatiko g IITTI. Ta mapaderyua, o1 I'pn-
yopiov & Kahkavng (2013), katd tn Stapkeia evog poypapUATOS EMUOPPOOTC, EPEVVIIOAV
mtoteg mtuyeg g IITTT aviyvebovial o PETATTTUXIAKOVS po1TNTEG DLOIKNG KATA TO oxXeS1a-
ouo kat v vAomoinon g Sidaokaiiag Eidikotepa, ot portntég kAnOnkav va avactoya-
oToVV mavw oe Si8aokaiieg mov Ba Sievepyovoav kar Ba agopovoav Bepatikeg g
UNXAVIKNE Kat NG S1a800M¢ TOU pwTOG. ¢ HETO Y1A TNV TIPOKANGCT] TOL AVACGTOXACHOD TOUG
QA Kal yia T astotumtwon g IITTT ypnolpomowmOnke éva epyaieio avamapiotaong Tov
TEPLEXOLEVOV TIOV S1EPEVVOVIE TIC AWTOWELS TOUS OYXETIKA LLE TO YVWOTIKO AVTIKEIILEVO O
kat N S18ak ikt Tov.

Av eoTiao0vpE OTOV SeVTEPO TUITO LOVTEAWYV, OTTOV aviKel To Movtédo Metaoynuatiopon
(Transformative Model), n TIT'TI elvat pia vea Katnyopia yvoong wg AT0TEAETUA LETATYT)-
HATIOUOD TV TAPATIAVE® TPIOV YVOoewV. E181kd, 0mtwg o€ pua ynukn évwon dev pmopet
KQITo10g va Eexmpioel Ta apyikd ovotatikd amtd ta omola SnuiovpynOnke, étot kat i) IITTT
QITOTEAEL L1A VEA KATIYOPLA YV®OONC. TE QUTHV TNV iepintworn, 1 F'vaoon Iepieyopgvou eivat
EexwploTh) KT yopia yveoong Kal o ekmaidevtikog, ue ) fonOeia g IITTI, ) petaoynua-
Tidel oe yvoon katavontr) amnd touvg padnteg. IMapadetypa epappoyng tov Movtédov Me-
TAOYXNUATIOLOV OTOV EAANVIKO X®PO, elval pia ipdtact yia tny avasttuén g [HI'TI otig OE
0€ OUYKEKPLUEVO YVWOOTIKO TTEPIEXOLEVO, OTA PEVOTA KAl OTNV stieon, oe gortnteég [Tada-
yoyikov Tunuatog Anuotikng Exknaidevong (KapiowtoyAlov, 2006). H mpdtaon avtr| otnpi-
{eTa1 0€ TE00EPIC APXES «UT) YPAUUIKA OUVOeSeUEVES», O1 0TTO1EC ATOTEAOUV Eva «SLVAUTKO
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Siktvo aMniemdpacewv» (Kapimtoylov, 2006, ael. 3). H mpmtn apyn agopd oto «51da-
KTIKO UETACYNUATIONO» TOV TEPIEXOUEVOV, SNAAST), LETATPOITT| TNG EMOTIUOVIKNG YVOOTG
0€ YV®OT KATAAANAN yia va SidayBel, kuplwg He ammAoIToinoT Tov EOTNHOVIKOV TIPOTUITOV.
H 8evtepn apyr apopd ot «S18akTikr) a&lomoinon» v 18emv TV HabnTtevouEvmy, apov
ta&vounBovv kal povredomonBovv, eve 1 TPITN aApyT APOpa OTNV emAoyT Tov mediov
£PAPUOY®V (TEIPAUATOV KA PAIVOUEV®V) KAL «OXETI(ETAL I0OSUVALA» [UE TIg SO TTPOTyoV-
peveg. TeAog, N TETAPTN aApyn aAQopd 0T0 CLVELACUO «KATAAANA®Y SIGAKTIKGV LOVTEADV»
yla Vv vAoroinon g Sidaokaiiag.

Xpewaletau emiong va onueiwdet ot ) Kind (2015) Bewpel mwg 6oa povréha tng IITTI
£yovv  I'vwon Iepieyouévov wg oLOTATIKO TOVG, TPOTopoalovy 0to Moviého Evowud-
TOONG. ATto TNV AAAN mAevpd, 6oa povtéda  Bewpodv Eexwprotd medio yvoong amo v
IIT'TI, tpocopotadovyv oto Movtedo Metaoynuatiopov. I'a mapdaderyua, ot Morine-Dersh-
imer & Kent (1999) Bewpotv ) I'vioon Iepexopuévov ovotatiko g ITTI kal, emopevmg,
TO HOVTEAO TOUG EVTACOETAL OTNV KATyopid Twv poviehwv Evowpdtwong. Avtifeta, ot
Soun tov povtédov twv Magnusson et al. (1999), T0 071010 ATOTEAETE EUTTVEVOT) TTOAADV LLOV-
teAwv g IIT'TI otig ®E, Sev vapyel n I'vwon Iepieyouévov wg ovotatiko g IITTI. Autod
onuaivel mwg To Hovtédo twv Magnusson et al. (1999) avrkel otnv opuddd Twv HOVTEAWV
Metaoynuatiouov.

Tynua 1: Ta §Vo emotnuoloykda poveeha g III'TT: Movtédo Evowpdtwong kat Movtédo Meta-
oynuatiopov (Gess-Newsome, 1999, p. 12)

Subject Matter Pedagogical
Enowledge Knowledge

I | L

* Pedagogical Content *

Pedagogical
Knowledge

Knowledge

Knowledge
Contextual '
Knowledge Contextual
Knowledge

[Integratiee)

[Transfarmative)

Ta Vo mpoavagepBévta povieda, ovupwva pe v Gess-Newsome (1999), amotedovv
Ta 8o axpa evog ouveyoLg. To Moviého Evowpatwong vtodniawvel 0t n IIT'TT amoteAeitat
Qo EEXWPIOTA CLOTATIKA, KaBEva arto Ta omoia propel va aflomon el pe Siapopetikovg
TPOITOVE Ao ToV ekmatdevTikd katd  Sidaxtikn Sradikacia. Xpnopomoimvtag avtd to
HOVTEAO, EVAC EUTTEIPOG EKTTASEVTIKOG UITOPEL VA KAVEL OUVEXEIG LETATOTIOELS QIO TO &va
OLOTATIKO OTO AAAO KABMG Ta Xpnotpormotel kat ta tomofetel kAOe popd pe S1apopeTikovg
TpOIToVg Katd N Stapkela 1000 Tov oxedlaopov, 6co kat g Sibaokaiiag (Abell, 2008:
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Loughran, 2013). Qoto00, Katd v avaueln tovg ta cvotatikd dev aladovv, arld cuv-
Svalovtan petafd toug pe Sragpopetikovg tpodsmovg (Loughran, 2013). 1o Ao dkpo, Katd
Gess-Newsome (1999), BplokeTal T0 HOVTEAO METAGKNLATIONOV, OTO 0010, KATA TN S14p-
kela g Sidaokaiiag, Ta oLVOTATIKA CUYXOVEDOVTAL HETAOYNUATI{OVTAG £TOL TN YVQOOT) UE
VEOULG TPOTTOVG YA TNV eVioYLoN TNe Katavonong v pabntov (Loughran, 2013).

Ta povréAda Tng MNaudaywyikng Nvwong Mepiexopévou Puoikwyv
EmoTnpuwyv

Ta povtéda g I otnv mapovoa epyacia, TaSivoundnkav oe dvo katnyopieg pe faon
TNV EMOTNUOAOYIKT) TTIPOTEYYLOT], OTNV oroia ava@epOnke 0Tt 6oa povtéda g I €xouvv
™ I'voon Tlepieyouévov mg CLOTATIKO TOVG, TTPOTOL01Adovy ato Movtého Evowpatwong,
eve 0oa dev n Srabetovv mpooopoladouvv oto poviédo Metaoynuatiopov. Eidikotepa, otov
ITivaka 1 o€ §Yo oTiAeg ouYKeVIpOVOVTAL Ta ApOpa, Ta omoia evowpatwvouy tn I'vaon Ie-
pieyopevov ota povtéda g ITTI (11 onAn) ka1 o€ autd mov Sev TV EVOOUAT®VOLV (21
oTAN).

IMivakag 1: ApBpa mtov peretovv povreda g ITT:
N IT'TI 0¢ AmOTEAEOUA EVODUATOONG T) WG AWTOTEAETUA HETATYNUATIOUOD CUOTATIKWV

IIT'TI: H I'voon IIepieyopgvov eivan IIT'TI: H I'vowon Ilepieyopgvov
evoopatopévn omyv I wroteAel Stakprrr katnyopia
yveong
Cochran et al., 1993° Fernandez-Balboa & Tamir, 1988 Geddis, 1993 Carlsen,

Stiehl, 1995 Gess-Newsome, 1999 Morine- 1999 Magnusson et al., 1999 Park &
Dershimer & Kent, 1999° Veal & MaKinster, Oliver, 2008 Abell et al., 2009°
1999° Hasweh, 2005- Lee & Luft, 2008- Schneider & Plasman, 2011° Park &
Rollnick et al., 2008 Davidowitz & Rollnick, | Chen, 2012 Consensus model 2012
2011 Mavhunga & Rollnick, 2013 Otto &
Everett, 2013 Sothayapetch et al., 2013

MovréAa mou evowparwvouyv tn N'vwon lMepiexouévou ornv M

Ot Cochran et al. (1993) avayvwpilovtag t Suvapukr) @uon g I kot ) onuacia mg oty
exmaidevon ekmadevtikwv, v ovopacav «Pedagogical Content Knowing (Pckg)» kat tng
POCESWOAV TECoEPA GUOTATIKA: TN YV®OT] TIEPIEXOLEVOV, T YVQOOT] TwV HAONTEVOLEV®V, T1)
YVQOT] ToL TEPIBAAOVTIKOV TAcIGiov pafnong kat v tadaywykn yvaoor). « Evvovtag» 1o
HOVTEAO TOLG Ue To BewpnTikd vTOPabpo Tov emokoSouopol, Bewpoliv OTL 0 6pog «I'vion»
€lvat TOA) OTATIKOG KAl YU AUTO TOV AVTIKATETTNOAV LE ToVv 0po «Ttyvaokew». Opidovv v
Pckg wg «Tnv Katavonorn ;o IpoKUITTEL A0 TV EVO®UATWOT] TOV TECOAP®Y CUOTATIKMV».
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Alvovv eu@aon oo yeyovog twg ot ekmtaidevtikol Oa pémet va avamtvgovy v Habaywyikn
Tvaon kat ™ Tvoon Iepieyopévou peoa oTo MAAio Twv dvo dMwv cvotatikav. Emiong,
yia va toviotel twg 1 Pekg eivan mmpoidv evowuaTtmong TV TE00ApmV OCUOTATIKGYV, OTO LOV-
TEAO TA TEOOEPA CLOTATIKA AVATIAPIOTOVTAL WG TEUVOUEVOL KUKAOL H Suvatotnta avamtuéng
TWV TEGOAP®V AUTOV CLOTATIK®V, 6NAAST) TO YIYVOOKEY, AVATTAPIOTATAL GTO LOVTEAO LE
BEAN. Ot TepvOUEVOL KUKAOL AVOITAPIOTOUY TNV TAUTOXPOVI] EVOWUATMOT OAWV T®V CLOTATL-
KQV, To amotéleopa g oroiag eivar 1 Pekg, n omoia kateyel v kevipikr) 6€om 0to poviéAo

pe T popn EMenyng (Zxrpua 2).

IxAua 2: To povtélo tng Pckg twv Cochran et al. (1993, p. 268)
w¢ mAaiolo yla tnv ekmaibeuon eKMALSEVTIKWV

Knowledge of Pedagogy

Knowledge of |>/ \<IKI1{I'-‘-'|E":|EE‘ of

Ervironmental
e | Subject Matter

Comtexts /4
i3 Lol

Knowledge of Students

Ot Fernandez-Balboa & Stiehl (1995) Siepetivioav epmeipika m yevikn @uon g IT'TI
Kal kateAn&av ot ) Bewpoliv wg To amoteAeoua g evowpatwong (integration) Stagpope-
TIK®OV YVOOEWV. X avTifeon e TNV TAEIOVOTNTA T®V EPEVVNTAOV, EGTIA0AV GTOV TPOTO LE
ToV 071010 01K0SopOVY KAt eapodovy Ty IIT'TT o1 Siddokovieg ota mavemotha. Emiong,
£0TIOOAV 0TA OVOTATIKA piag Yevikng IITTI stov Statpeyet moAMa pabnuata, kat o1 KAo1o
efeldikevpevo. To evBiapepov toug kEpdioav ot mavemotnuiakoi daokarot, 610t 1 Sida-
OKOALA TOUG ATTOTEAEL LOVTEAO V1A TOVG POLTNTEG TOUG KAl 1] SidaokaAia avtr eival TeAeimg
Sragpopetikn| amo 0,11 o€ omoradnmote aAAn Pabuida ekmaidevong. Emiong, ol (portnteg eivan
10 WPLOL KA ETOUOL VA LABouv, Ve, TEAOG, 01 518A0K0VTEG SOUAEVOVY OTO TTAVETIOTIIUO
AOY® TNG TOTOTONUEVNC YVDOTG TOUG O EVA OUYKEKPIUEVO YVWOTIKO AVTIKEIUEVO KAl O
ene1dr) yvwpidouvv va to §i6dokovy. Alariotwoay mmg o1 S186A0K0VTEG OTA TAVETIOTHUIA
Sabetovv cvotatika piag yevikng IIT'TI stov amoteAeitan asto ta €€ng: 1) I'vmon mepiexope-
vov, 2) I'vaoon yia v katavonon towv OFE and tovg padnteg, 3) I'voon twv Sidaktikawv
OTPATNYIK®OV, 4) I'vioon tov mhanoiov SiSaockaAiag kat 5) I'vion yia Toug 6Komovg Kal 0To-
¥oug ¢ Sidaokaiiag twv ®E. O Fernandez-Balboa & Stiehl (1995) mapabétovv ta ovota-
Tika g IT'TI o€ pop@n mivaka padi pe pia GOVIoun epLypagr) Toug.
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H Gess-Newsome (1999) avayvwpidel otnv IIT'TI tpia cvotatikd: v IHadaywyikn
T'vwon,  I'voon Iepiexopevov kat  I'vwon ITAawoiov. Ot ekstaidevtikol evioybouvv tnv
IITTI, aAAd xau kGBe &va aitd Ta CLOTATIKA TNG, HECA ATTO TA TTPOYPAUUATA eKTAIdevong
Kal v epmepia g taéng. Qotdo0, 1) eVioYLon o€ KATO10 astd TA CLOTATIKA SV ouaivel
0Tt Ba 0Snymoel oe aAAayn katl Ta LITOAOUTA. AOY®W TOV YeYovoTog nwg 1) Gess-Newsome
avageépet pnta v I'voon Iepiexouevov wg ovotatikoL tng IIT'TI, tomobetnOnke otnv
opada v povrehwyv mov Bewpovv Ty I'voon Iepieyopuevov wg ovotatikod g IITTI.

I'a toug Morine-Dershimer & Kent (1999) ta ovotatika tng IIT'TI eivat: 1) I'voon pa-
Ontav, 2) Tvoon Avadvtikov [poypappatog, 3) T'voon A&iodoynong, 4) Fvaon [Mhaoiov,
5) ITaSaywywr T'vaoon, kai, 6) I'voon Iepiexouévov. LTV AIElKOVIOT TOL HOVTEAOL Ol
YVQoEeLg 1tov ovvelopépovy otny I avamaplot®vTal pe Ty Hoper opboymviny mapai-
ANAOYPAUU®YV, TA 07T0la CLVOEOVTAL HETAED TOUG e BEAN. ETO LOVTEAO emonuaivovTal tpia
evilagpépovta mpayuata. To mpmdTo eival 6Tt n F'vodon twv Zkonov kal Ztoxmv g Sida-
okaAiag kat 1 T'voon ywa myv ASloAoynorn eivan appnkta ouvdedepéveg. To Sevtepo eivar 0Tt
n Tvoon tov Avaivtikov TIpoypappatog evioyVetal 1000 amnod v I'vaoon Iepieyopévou
000 ka1 amtod v I'voon tov Zkommv/Ztoxwv kat A&loAdynong. Tehog, mapott povo n I'vaoon
ITAaioiov SrakpiveTal og YEVIKT KAl £181KT OTNV AIEIKOVIOT), AVTO 10YVEL KAl yia OAEC TIQ
vrtodouteg, SnAadT yvaon yla CUYKEKPIUEVOLG HAONTEG, YA CUYKEKPIUEVO TTEPIEXOUEVO
KATL (Zxnua 3).

Tynua 3: To povtédo Morine-Dershimer & Kent (1999, p.22)
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O1 Veal & MaKinster (1999) mpoteivouv pia 1epapyikn KAtaokewr, pia tagvopia twv
ovotatikov g IITTI, v omoia Bepelwvovy Bewpntikd, apevog, ot taivouia Bloom
(Bloom et al., 1956) agpetépov, otV oxetkn ue v IIT'TI Bifhoypagia. H ameikovion g
IIT'TI astotedeitan ammo 3 opboywvia TApaAANAOYPAUUA EVOOUATOUEVA TO VA UECA OTO
aAho. To TpmTo TapaAAnAoypappo aviurpoowsevet  Ivoon Iepieyopévov, kat peéoa oe
aUTO eival evowpatowpevn 1 I'voon yia toug pabntég. 1o tpito mapaAAnNAOYPApO VITAP-
XOUV gvvEa LKpOTEPA TAPAAANAdYpappa ouvSedpeva e BeAn peta&d Toug aAAA Kat pe v
IITTI. Ma onupavtikn sooyn avthg g tadvouiag g IITI eival, OTTwg XapaKTnploTika
AVAPEPOLY, TTMG 1] TASAYWYIKT YV®OOT] dev elval TOOO OTUAVTIKT) 000 0€ AAAA LOVTEA TNG
IITTI. Meyahbtepn onuaocia amodidovv otn I'voon ya touvg padnteg, S0t meprhapPavet
TNV KATavonon TV Tapavonoemy ToV Hadntav avagopikd pe éva meplexopevo. la avto
TOV AOYO OTNV QIIEIKOVIOT] TOU povTEAOL (ZxTiua 4) 1 I'vaon yia toug pabnteg eival evow-
patwpévn ot I'voon tov Iepieyopévov, S10Tt Ta AdBn kat ot mapepunveieg Twv pabntov
avayvopifovtal EVKOAOTEPA OTAV 0 SACTKAAOG YV PIZEL TTOAD KOAA TO TTEPIEXOLEVO.

Tynua 4: H ta&vopia twv ovotatikav g IT'TI katd Veal & MaKinster (1999)

COMTENT ENOWLEDGE
ENOWLEDGE OF STUDENTS
e

Context o prultuniam

| Emdronment b Fedagogy
PCK
Nature of
: . Cusrigulliam
\ Cleswroom _,_.--""'-.-.—F._.-r-r.-
biarage ma st

TEAOG, HOVO APOV 0 EKTTAOEVTIKOG AVAITTUEEL L1d TTOAD KAAT] KATAVOT|OT] TV Hadntov
TOV, WITOPEL VA AVAITTOEEL KA 0IT01001)7T0TE AItd T M 0KT® cvotatika g IITTI (T'voon
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IThaioiov, I'von twv ototyeiwv mov mpemnet va aloloynbovv, I'voon Kowvwviko-roMTiopt-
kovU ITAawoiov, ITadaywyikr), F'von Avaivtikov Ipoypaupatog, Atayeipion taéng, ®von
g Emotnung kat Iepifaiiov) pe tporo mov Ba fonOnoet tovg pabnteég Tov va katavor|-
OOUV £Va OUYKEKPIUEVO TTEPIEXOUEVO. AUTA TA 8 CLOTATIKA Sev elval Sounueva 1EpapyIKa
510 pmopet va avamtuyBouv omto1adnToTe GTIyLT) TNG KAPIEPAS TOV EKTAIGEVTIKOV KAl GUV-
Seovtat petadd toug. To TeAevtaio onuaivel OTL N AvAITTLEN TOL eVOg UITopel va tupodotroet
™mv avamtuén Tov dAov.

O Hashweh (2005), ypnoomoinvag epeuvnmika kat Oempnuika SeSopgva, mapovoiaoe
£VA EMTAYWVIKO HOVTEAO OTO KEVTPO TOL 0IT010V PpioKkovTal 01 «TASAYWYIKEG KATAOKEVES
tov ekntadevtikov» «Teacher Pedagogical Construction-TPC» (Zxnua 5). Kabe TPC ouv-
S&etal TNV pviun He fia CLYKEKPIUEVT S18akTikr) evotnTa tov Si8dokel cuvhBwg 0 ekTtal-
Sevtikog. O tithog kGBe S18akTikng evotnTag Aertovpyel wg evpetnplo mov Ponba tov
ekmaSevTIKO va avaovpel amto T pvnun v oxetiopevn TPC. Ta mapddetyua, n «pwto-
ovvBeon» eival N eTIkETA 7OV evepyorolel oty pvhun v TPC yua v @wtoovvOeon. To
ABpOo1oUA TV «TTASAYOYIK®V KATAOKEVQV» astoteet tnv IIT'TI tov ekntarSevtikov. Ta enta
ovotatikd twv TPC avamaplot@val g KUKAOL 01 0710101 Statdocovtal yOpw amod vay Kev-
TPIKO KUKAO 710V avartaplotd v IIT'TI. O1 KUKAOL TV OLOTATIK®V CUVOLOVTAL HETAED TOVG
Setyvovtag v alMnAemidpaon tovg (Zynua 5). Ta cvotatikd avtd eival ta €ng: 1) I'vaooelg
KAl QTOWELS Y1 TOV TPooavaToAlo O Tng Sidaokaiiag OE, 2) I'vmon All, 3) I'vaon yia toug
IIopoug, 4) T'vwon Iepieyouévou, 5) T'vwon yia tovg padntég, 6) IMaSaywywkn I'voon kat,
7) Tvaon ITAawoiov. Kat ta entd ovotatikd aAMnAemdpovv peta&d toug Snuiovpymvtag
«YVOOTIKN 0o1koAoyia» Tov ekmtaidevtikoV (Strike & Posner, 1992, oto Hashweh, 2005, p.
282). Kabe TPC avanthooetal wg amotéAeopa g arnAenidpaong Sidaokaiiag kal ava-
OTOYXAOUOU UETA amtd avTrv, omote 1) IITTI Ba eivan Stagpopetikr) oe kKAOe ekmaASeuTIKO KAl
emiong, e€elldikevpevn ya pia SiSaktikr) evotnta.

O1 Lee & Luft (2008), petd amd epmelpikn epevva, kKateAn&av oe entd eidn yvwoewv wg
ovotatikev g T (TTivaxkag 2): g Emotung (Knowledge of Science), twv Zxommv
(Goals), Twv Mabntwv, Tov Avarvtikov IIpoypauupatog, ng Adaokaiiag (Teaching), g
Afiohoynong kat twv [Topwv (Resources). Ta ouotatikd padi Le TNV TTEPLYPAPT] TOVG TTAPOV-
o1dovtat og evav IMivaka. AUTA TA CLOTATIKA CUVEEOVTAL LETAED TOUG LE S1APOPETIKO TPOTTO
oe kaBe exmandevtiko. INa mapaderyua, Evag ekmardevtikog pmopel va Bewpel twg 1 F'voon
mepleXoueEVoL kat 1 Fvon Twv oKomav eival appnkta ovvdedeleveg, eve Evag AAAog va Be-
wpel wg onuavtikotepn  I'voon towv pabntov, 1 osmoia padi He T yveoTn ToV JTEPIEXOUEVOD
elvan o1 kv pieg Suvaperg g Sibaokaiiag. Emiong, ovumepaivouy mog kabe ekmaidevtikog
SraBeter evav yeviko mopnva ITTI ov eprapfavet m I'vaoon Tov meplexoptevov, Twv XTo-
X0V oA kat ) T'voon ov Stabéter yia tovg pabntég. Autodg o upnvag TwV CLOTATIKWV
usopet va aAAnAemidpa pe S1apopetiko TPOIO oL eEAPTATAL ATTO TO S16ACKOUEVO TTEPLEYO-
Hevo aAd kat Tov ekmaidevtiko. Tédog, 1) TITTT e€eAicoeTal SiapopeTikad otov Kabe ekmat-
SeLTIKO KA 0€ SLIAPOPETIKES PATELG TNG EMAYYEAUATIKIG TOV TTOPELAG.
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Tynua 5: Movtélo g yvaoong tov ekmadevtikol twv OE katd Hashweh (2005, p. 282)
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Kat ta otoryeia toug katd Lee & Luft (2008, p. 1352)

Components

Elements

Knowledge of Science

Science content, the nature of science,
scientific practice, scientific process

Knowledge of Goals

Scientific literacy, real-life application,
integrated understanding.

Knowledge of Students

Different levels, needs, interests, prior
knowledge, ability, learning difficulties,
misconceptions

Knowledge of Curriculum

State and local standards, making
connections between lessons and units,

Organization making decisions about what to teach,
flexible design.
Various teaching methods, use of
Knowledge of Teaching motivating activities, ability to select

effective activities.

Knowledge of Assessment

Formal and informal ways of assessment,
skills for students’ discussion and
questioning, immediate feedback.

Knowledge of Resources

Materials, activities, multimedia,
laboratory technology, science magazines.
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O1Rollnick et al. (2008) mapovoiacav eéva poviéAo cupP®va pe to omoio, n IIT'TI Tormo-
Beteitan oto onueio enagng petald yvoong (Domains of teacher Knowledge) kan mtpa&ng
(Manifestations of teacher knowledge). '‘Ocov agopd ) yvwon, 1 IITTI eivat To mpoidv ev-
OWUATWONG TEOOAPWV YVOoewV (Zxnua 6): g I'voong Iepieyouevov, g I'voong yia toug
padnteg, g vaoong IMAawsiov kat g [Habaywykng Fvoong. To poviého Toug mpogkuype
Katd N Sidpkela epmelpikng Epevvag ya v 0éomn tov Ilepieyopevov otny I Ao ta
Sebopéva twv mapatnpnoewv otny Tagn, CUUIEPAVAV OTL 0 CUVEVLAOUOG TWV TECOAP®Y OU-
OTATIKOV EKSNADVETAL [LE TNV TapAywyT| «Tpoldoviwv» (Manifestations), SnAadr) twv ava-
TAPAOTATE®Y, TV SISAKTIKOV OTPATNYIK®V, TNG a&loAdynong mmov Aaufavel xmpa kabmg
KAl TNV Yyvoon Tov facikotepwyv onueinv tov Avaivtikov Ipoypaupatog (Curricular Sa-
liency). Ta T€00epa CLOTATIKA AVATIAPIOTOVTIAL WG EAAENPELG O1 0TT0lEC OUVSEOVTAL LE BEAN
pe v III'TI, n omoia, emiong, avamapiotatal wg EAMeW).

Tynua 6: To povtédo g IITTI katd Rollnick et al. (2008, p. 1381)

Assesoment

Manifestations
of teacher
knowledge
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Representations
instructional
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teaches CONTEXT
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Subject matrar
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Enowledge
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To povtédo Rollnick et al. (2008) amotéleoe n Baon ywa petayeveéotepeg peheteg. Mia
TPOTOTTONEVT £KG00T] TOU HoVTEAOL Ttapovotddovy ot Davidowitz & Rollnick (2011) (Zynua
7). v tpomomomnuévn €kSoomn yivetal n mpoodnkn Twv menodnoewy Tov ekTASevTIKOV
(Beliefs), SnAadn twv TpoOmwV pe Toug 0010V £vag eKTASevTIKOG avTidaufavetat tn o
™mg uabnong, Toug pabntég ala kat tov poAo tov peoa oy taén (Davidowitz & Rollnick,
2011). O1 TOUELG YV®DOTG TOV EKTTAISEVTIKOU LE TN OEIPA TOVE EVOMUATOVOVTAL Y1d VA Snut-
ovpynOein III'TI. H IIT'TI yivetat «opatn» peoa oty tagn (Manifestations). Ta eAn SutArg
katevBuvong Seiyvouv v aueiSpoun arnienidpaon peta&d twv ovotatikwv tng IITTI
KAl TV TEMO10TN0EMV TOV EKTASEVTIKOV.
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Ye petayeveotepn SovAeld touvg, ot Mavhunga & Rollnick (2013) mapovoiacav to pov-
€0 g e€eldikevpévng yia pa Sidaxtikr) evotrta IT'TI (Topic-Specific PCK) (sepiexopevo
OV APOPA TNV XNUIKT 100PPOTTIA) TO OTOI0 EPAPULOCAV O TPOYPALUA eKTTaibevong vo-
Prjewv ekmadevtik®v. Tovidovv v Stacvdeon mov vtapyel avapeoa oty eEeldikevuevn
yia pa Sidaktikr|) evotnra ITTI pe Tov HetaoynuAaTiopd autol TOU TEPIEXOUEVOL YA TNV
618aokaAia tov (Transformed Specific Subject Matter Knowledge, SMK). Ot ektaiSevtikoi
TPETEL VA CUVELIST|TOTIONCOVY OTL LA ATOTEAEOLATIKT S18a0KaAla ammaitel Tov peTaoynua-
TIOUO TOV TIEPIEXOUEVOU.

Tynua 7: Movtédo Davidowitz & Rollnick (2011, p.364)
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STV aplotept| TAevpd Tov poviedov 1 eelldikevpévn yia pa Sidaktikn evotnta IIITT
(Topic Specific PCK), yia mapadetypa, n Sidaockaiia mg xnuikng wwopporiag, avamapiota-
Tl wg EAewy, kai, tomobeteital avapeoa otn yevikn [T (PCK), dniadn tnv IITTI stov
APOPA EVaV TOUEA TNG EMOTAUNG, Yia tapadetyua v Xnueia, Kat 0Tig YVMOELS IOV TIC TPO-
@odotovv. O1 yvaoelg avteg eivat: I'voon ITAawoiov, T'vwon yia toug pabnteg, I'voon Ile-
pieyopevov kat [adaywywn T'voon. Kat o1 t€ooepig katnyopieg yvooewv ennpealovral
apoBaia amod Tig memofnoeig Tov ekmatdevtikoL yia ) S18ackaiia twv OE (Teacher and
Student Oriented Central Beliefs), 0mwg katadeikviovv ta BEAn Suting katebBuvong. To
ONUAVTIKO EVPNUA TNG EUITTEIPIKNG TOVG Epeuvag elvatl OTL LITAPYEL apolBaia oxeon petal
g IITTI kat Tov HETACKNUATIOHOD TOV TIEPIEXOUEVOL Yia Sidaokalia, oe avtibeon pe v

Knowledge
of Subject
Matter

nowledge
of
tudent

Teacher
Beliefs
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EMKPATOVOA ATOWT) TIWG O LETACYNUATIONOG TOV TTEPIEXOUEVOL TNYALeL amtd v IITTI. Autd
KaTadekvieTal e TNV avamapaoTaoT) TOU LETACKNLATIOUOD TOV TIEPIEXOUEVOL TNV Sl
TIAELPA TOV HOVTEAOL. ‘ONTWG PAIVETAL, O LETAOYNUATIOUOC TOV TIEPIEXOUEVOL OAOKAN pVE-
Al HEoA AO 5 oLOTATIKA, e€eldikevpeva yia To S18a0KOUEVO TIEPIEXOUEVO: 1) TN YV®OT)
TWV TPONYOULEV®V YVOOE®V TV LaBntov kabmg Kal Tov apavonoemy Tovg, ) yvoon
TV Pacikotepwv onueinv tov Avaivtikov Ipoypaupatog (Curricular Saliency), y) tig Su-
OKOAleg KATAVONOTG TTOV TTAPOLOLALEL TO CUYKEKPIUEVO TEPLEXOUEVO, &) mapadelyuata, ava-
TAPAOTAOELS KAl avaloyieg mov Ba SievkoAvvouv v Si8ackaAia TOU CUYKEKPILEVOU
TEPLEXOLEVOD, Kal, €) SidakTikég otpatnykeg (Zynua 8).

O1 Otto & Everett (2013) mapovoiadovv pia SIBAKTIKN oTpatnykn yia m pntr Sidaockaiia
g I (Zxnua 9). Oewpovy wg Eva Staypappa TOTov Venn, To 071010 ouviotatal asmo Tpeig
KUKAOULG, LWITOPEL va Yivel HECO yia TV eloaywyn g évvolag g ITT'TI og vtowr@loug exmat-
Sevtikovg mpwtoPaduiag exmaibevong kabog kat yia va toug fonbnoet otov oxediaouod pabn-
patwv OE. O kdbe kUK AOg avTipoowstedel ta ogaipa yvwong: Iabaywywr), IThaioiov kat
Iepieyopévov. H IITTI eivan To QUTOTEAECUA TG EVOWUATMONS TWV TPLDV OPAIP®V Yvwong. Esti-
OTG, AVOAITAPIOTOVTAL KAl 01 CAANAETIS pAoEI TV o@aipaV Yvwong ava dvo (ITandaywyikn/Tle-
pieyopevo, [adaywykn/ITAaiolo ko [TAaiowo/Iepieyopevo.

Tynua 8: Movtého Mavhunga & Rollnick (2013, p.115) (K'=knowledge)
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Tymnpa 9: To povtédo I kata Otto & Everett (2013)

N %

Pedagogy

Katd toug Otto & Everett (2013) to povtédo g ITTI eivar azmhod ot Xprjor], KATavonto
K1 €DKOAO 0TIV QUTOUVILOVELOT], KAOMG KAl EDKOAA EPAPUOCIUO OTOV oXed1AoUo pabnua-
Twv. E18wotepa, ovppwva pe toug Otto & Everett (2013), n ITadaywykn apopd ) yvoon
TV SI8akTKkOV oTpaTnyK®V, To ITAAioo avagepetal otnVv meptypa@t| g Tafng kat Tov
oxoAgiov, eve 1o [Tepiexduevo apopd Toug Labnolakovg 0TOKOVG. TYETIKA e TIG AAANAETL-
Spaoeig, n aMnAemidpaon Halbaywywkng/ITAaioiov oxeTidetal pe T yveor tov ekmtaidev-
TIKOD Yl TOUG TTOPOUVS IOV ATAITOLVTAL yid va vrootnpixbovv ot Spactnpiotteg, n
aMnAiemibpaon IabSaywyikng/Tlepieyouevou agopd tig pebodovg yia v emiteven e1dikamv
pabnolakomv amoteAeopATmy, eved 1 alnAentibpaon Iepiexopévov/IMhaiciov oxetidetan pe
TNV YV®OOT] TOV eKTALSEVTIKOD Y1d TO LABNO1aKO TTPo@iA TV Habntav yia Eva epleXoeVo.
TéAog, 1 IITTI astoteel TV EVOOUATWOT) TWV TPLOV CUOTATIKMV.

Ot Sothayapetch et al. (2013) xpnowomoinoav éva poviédo yua tn I'vaon tov ekmandev-
koL OF, w¢ 10 Bewpnmikd AAIo10 TG EUTMEIPIKTG TOVG Epevvag tavw otnyv IITTI kot tn Te-
vikn Iadaywywkn Tvoon (Eynua 10). H TITTT avamapiotatal og EAenpn n omoia
EVOWUATOVEL SV0 LIKPOTEPEG EAAEIPELG, TA CLOTATIKA TNG, TA orola eivan n I'vawon Tlepie-
xopévov kau n 'vawon g IMaSaywykng.

Ta 8o ovotatikad ovvSéovtat pe BErog Suthng katevBuvong To omoio avadelkvietl v ai-
AnAemtidpaor) Toug. Ze auTo To HOVTEAO, EITIOTG, elval TTOAD oNUavTIKOG 0 poAog e Tevikng ITai-
Saywywng I'viwong (GPK), n omola avamapiotatal o¢ TETPAYOVO IOV EVOMUATOVEL TA
ovotatikad ™g. Ta cvotatika g GPK avasmtapiotavtal wg eMetpelg kat eival n Sayeipion
Taéng, n emkowvwvia peoa oty a&n kabwg kat o1 Sidaxtikeg peBodot. TVuPmva pe autd o ek-
miandevtikog avapetyvoel ) I'vaoon Iepeyopévou kar v Iadaywykn I'voon péoa oty tadn.
Emiong, vtoompidouvv 0Tt moAeg @opég 1 TITTI astd povn g Sev eivat apketr) yia va avtipe-
TOITOEL 0 EKITASEVTIKOG ATIPOPAETTTEG KATAOTACEIG peoa oty Ta&n kat mtwg n Fevikn Iauda-
ywyikn I'voon etvan avtr) tov Oa tov vtoompi&et .y. pe n Se§iotnta g Srayeiplong g Taéng
1) TNG emKowmviag peoa oty taén (Synua 10).
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Tynua 10: Movtédo g I'vaong tov ExmtaiSevtikob kau g 0€ong g IITTI
péoa oe auto katda Sothayapetch et al. (2013, p. 88)

Students’

Learning

Knowledge
of Pedagogy

Interaction

Classroom Classroom
Management Communication

Teaching
Methods

MovrtéAa ora omoia n N'vwaon lepisyouévou sivai
Mia §exwpioTn karnyopia yvwaong amo tnv M

O Tamir (1988), Alyo peta tov Shulman mapovolddel éva TAAIoI0 KATNYOPIOV YVOOEDV
artapaitntov yia mn dSidaokaiia (TTivakag 3). To mhaiolo avto opyavavetal oe evav Iivaka
OTOV 071010 JTapovoladovtal £€1 KATNYOPIES YVMOEWY IOV £XEL OTO OTAOCTACIO TOV O EKITAL-
Sevtikog, KabBwg Kat o1 avTioToLeg meptypa@eg yia kabe a amd avteg. Ia mapaderyua,
ot evikn [Habaywywkn I'voon (General Pedagogical) Siaxpiver tv yvoon (knowledge)
ko tig 6e€10tnteg (skills) mrov mpémer va S1abetet o ekmardevTikdg yia Lia 0e1pd Ao TOpElG:
padnrtég, Avaivtikd Ipoypappua, Sidackairia, aglordynon. 'Eto, yia to Avaivtiko Ipo-
ypappa, katd tov Tamir (1988), o exmaidevtikog yperadetal, apevog, va yvwpidet n @uon,
Soun kan Aoykn) g Ta&vopiag katd Bloom (yvwon), a@etépov va yvapilel g va mpo-
etoluaoel  Sidaokalia, yia tapddetypa Tt ekmtaidevtikd vAtkda Oa xpelaotel (de&1otnteg).
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Emiong, avagépet tov 0po «subject matter specific pedagogical knowledge» (ITivaxag 3),
Ka, avTi ToL 0pov «content» mpoteivel Tov Opo «subject matter». Xtov 0po «subject matter»
EVOOUATMOVETAL TOOO 1) SNAMTIKT] Yvwon «substantive», (yia mapaderyua, ot £vvoleg kat ta
(PAVOUEVA), OO0 KA1 I) CUVTAKTIKT] YV@oT] «syntactic» (yia tapaderyua, o1 8e€10tnteg Sie-
pevvNong O6mtwg N Statvmwon vtdbeong). Opoiwg, atov ITivaka sov TapovoIAZETAL I} YVQOOT)
TOV EKTTASEVTIKOV, YIvETAl 0APTg S1AKPI0T AVALESA 0TI YEVIKT TASAYWYIKT) YVGOOT] KAl TNV
TS AYWYIKT] YVOOT Y1 £va OUYKEKPIUEVO TTEPLEXOUEVO, S10TL 1 TTpTr ptopel va SiSayDel
to E181K0VE NG TASAYWYIKTG O YEVIKESG YPAUUES Yia OAA Ta pabnuata, eve n Settepn Si-
Saoketal amd £181kovg TV TadaywylK®V yid To CUYKEKPIUEVO padnua. Eidwkotepa, wg ov-
otatikd g «subject matter specific pedagogical knowledge» (0mwg kot yia v T'evikn
MaSaywywn T'voon) Stakpivel ta e&ng teooepa: I'vaoon ya toug pabnteg, F'vaon Avaivti-
kov IIpoypappatog, F'voon ASloAdynong kat I'voon Aldaokaiiag. Télog, Stakpivel oe kabe
TEPUTTWOOT, TN YV®OOT) atd Tig 5e€10TnTeg, 51011 1) Tp®TN «petafiBadetar» amd KATo1ov e181k0,
eV 01 SeVTEPES AWTOKTOVVTAL «LOVO HECA QITO TNV EUTEIPia».

IMivakag 3: "Eva mAaiolo g yvoong towv eknadevtikov katd Tamir (1988, p. 100)

GENERAL LIBERAL . . . . .. .
EDUCATION Basic skills of reading, mathematics, writing and reasoning.
PERSONAL . .

2
PERFORMANCE How do I'look, speak, listen, and move in class?

Knowledge: Major ideas and theories of a particular discipline
SUBJECT MATTER | (substantive).
Skills: How to use o microscope (syntactic).

Student Knowledge: Piaget’s development levels.
Skills: How to deal with hyperactive students.

Curriculum Knowledge: The nature, structure, and rationale of
Bloom’s Taxonomy.

GENERAL Skills: How to prepare a learning unit.

PEDAGOGICAL Instruction (Teaching and management Knowledge): Different
ways of assigning turns to students in class discussion.

Skills: How to formulate a high level question.
Evaluation Knowledge: Different types of tests.
Skills: How to design a multiple choice item?

Student Knowledge: Specific common conceptions and
misconceptions in a given topic.

Skills: How to diagnose a student conceptual difficulty in a
given topic.

Curriculum Knowledge: The prerequisite concepts needed for

SUBJECT MATTER | ypderstanding photosynthesis.
SPECIFIC Skills: How to design an inquiry oriented laboratory lesson
PEDAGOGICAL s: How to design an inquiry oriented laboratory lesson.

Instruction (Teaching and management).
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Knowledge: A laboratory lesson consists of three phases: pre-
lab discussion, performance, and post-laboratory discussion.

Skills: How to teach students to use a microscope.

Evaluation Knowledge: The nature and composition of the
Practical Tests Assessment Inventory.

Skills: How to evaluate manipulation laboratory skills.

’l;gll;:]NTll?:i(Ij‘%{olllflsGOF History and policy, philosophy and psychology, cultural and

PROFESSION cross-cultural factors, professional ethics.

0O Geddis (1993) eotidlet oy «Siba&uotax (teachability) Tov epieyopgvov kat tov poOAO
g III'TI oe autrv. Bewpel twg n T propel va saiet toAd onpavTiko podo oty ekmaidevon
VIOYNPLV ektadevtikav BonBavrag Toug va pabouvv va Sidaokovv. I'a tov Geddis (1993) n
III'TI astotelet to astoteAeopa g adnAemiSpaong [Madaywywkng kat Iepieyopevov kat, oOU-
(POVA LLE TO POVTENO, CLOTATIKA TNG eivan 1) Tvaon Twv AIGakTik®V ZTpatnykav kat Avastapa-
otacewv ka1 F'vwon ya toug pabntég (Eynua 11). ISaitepa, Tov 0 onuavTikd poAo 0To va
uaBovv o1 vitowr|Prot ektadevTikol va Si8AoKoLvY TTailel ) YV®OT) TV TIAPAVOTOEWV KAl TOV
SUOKOM®V TV HAONTOV AvaPOoPIKA Le Eva CUYKEKPEVO Ttepiexopevo. Emiong, ol vmoyngiot
exmaSevTikol ¥pe1adeTal va AITOKTIOOLV T1 YV®OT) TV S1I8AKTIK®Y OTPATNYIKMY CAA KAl TwV
UECKV 7OV UITOPOVV va fonBroovy Toug HabnTég 0To Va KATAVOTOoUV AUTO TO TTEPIEXOUEVO.

Tynua 11: To Movtého Metaoynuatiopov g vaoong Iepieyopévou oe «S186a&iun»
yvaon kat o podog g IIT'TT oe avtov kata Geddis (1993, p. 677)

SUBIECT MATTER TEACHABLE
CONTENT CONTENT
KNOWLEDGE KNOWLEDGE

PEDAGOGICALCONTENT KNOWLEDGE

*Student misconce ptions
*Strategies for altering misconceptions
vAfternative representations efc.
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O Carlsen (1999) Bewpel mtwg n TITTI eivat pia astod Tig 5 KATNYopieg YOG Tov eKtaidev-
TIKOV Kal ouvioTtatat asto: tn I'vaon yua toug pabnteg, m I'voon tov ZKomwv Kot ZTOXmV TG
Sibaokaiiag twv PE. EmitAéov, wg ovotatika g ITTTT Bewpel SO0 akoOun Katnyopieg yvoong
IOV TIG £EE1GIKEVEL Y1 TO OUYKEKPIUEVO S18A0KOUEVO TTEPIEYXOUEVO: TOL AvaAvTikov ITpoypdp-
HaTog KAl Twv AISaKTIKGV ZTpatnyik®v (Exnua 12). Akpi1peotepa, To LOVIEAO GuVIoTATA AITO
£va peyaro opBoymvio TapaAANAOYPALLLO TTOV AVATTAPIOTA TN I'Veon yia To YeVIKO ekmtal-
Sevtiko ITAaiolo (Knowledge about the General Educational Context), SnAadn m xwpa, v
KOWOTITA, TO OXOAEl0 Kal Toug pabntég. Méoa o autd To TAPAAANAOYPALLO LITAPYEL Eva
Mo uKkpoOTEPO TTI0L avastaplotd v I'vaon tov cuykekpiugvov IThaiciov, SnAadn v taén
KO TOUG CUYKEKPIUEVOLG LaBNTES. To TAPAAANAOYPAULO AUTO ECWKAEIEL TPIA LIKPOTEPA TTOV
etvan n) Fevikn [Madaywywn vaoon (General Pedagogical Knowledge), n I'vaon [epieyopevou
(Subject Matter Knowledge) kou n IITTI. Ao BeAn Seiyxvouv mwg n IITTI tpopodoteitan amo
m evikn [abaywywkr T'voon katm Tvaon Iepieyopévov. Xto maparnAdypappo g IITTI
avapepel ta ovotatikd me. Afidel va onueiwdet 6T o Carlsen (1999) Bewpel 181aitepa on-
LAVTIKT) I YVQOOT] TOV 1I8E0V/TApAvonoemy TV HAONTOV KAl TN YVOOT] TV SISAKTIK®Y 0Tpa-
TNYIKQOV TTOV OXETI(OVTAL UE U1 OUYKEKPIUEVT] O1IGAKTIKT) EVOTNTA, OTIWE 1] XPNOT LOVTEA®V
KO 1) TTPAYLATOTTOIN 0T EPYACTN PLAKQOV TEPAUAT®OV. O1 A0 TOELG YVOOTG TOL ektalSevTi-
kov elvat: T'voon Iepieyouévov (tnv omoia Siakpivel oe dnAwtikn, StadikaoTikn Kot 0T
YVQOOT Yid T @Uon g emotnung), F'evikn Mabaywywkr I'voon kat Fvaoon ITAawoiov. H te-
Aevtaia ee1dikevetan o€ yevikn (To KpATog, 1) KOWVOTNTA, TO OXOAE10 o1 padnteg) kan e1dikn (n
ovykekpipevn ta€n kar o1 ovykekpuévol pabnteg). Emiong, o Carlsen (1999) Sivel ugpaon
oTOV POAO NG Yvawong tov [TAaioiov kot tovidel Tnv aAnAemi§paot) tov pe v IT'TI. Svyke-
KPIEVA AVAPEPEL TWG TTAPAYOVTES TTOV oxeTidovtan e To [TAaiolo g SiSaokaiiag, pmopel
va odnynoovv ot Snuovpyia véag IITI kan avtn n véa I pe v oglpd g Wtopel va
o8nyroet Tov ekTaSeVTIKO VA KATAVOT|OEL KAADTEPA TOUG LABNTEG TOU UE ATTOTEAETA VAL OA-
Aa&et to epiBaiov peoa oty Taln, OTWG KAt TIg EpYAoieg tov avabétel otoug pabnteg. Me
Alya Adya prtopet va odnynoet oty aiayr| tov ITAaioiov g SiSaokaiiag.
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Tynua 12: Ot topeig yvoong tov ekmtaidevtikol kot 1 0¢on g IIT'TI
padi pe ta ovotatika g kata Carlsen (1999, p. 136)

/Ginirii Pedagogical Knowledge Subject Matter Knowledge N

Learners Classroom General Syntactic | Substantive | Natureof
and Management | Curiculum Structures | Structures | Science &
Learning & of Science of Science | Technology
Instruction

s, /

Pedagogical Content Knowledge
Students’ Specific Topic- Purposes for
Cammaon Science Specific Teaching
Misconceptions Curricula Instructional Science
Strategies
Knowledge about the Specific Context
This Classroom  These Students

Knowledge about the General Educational Context
Stote & Nation The Community The School  Former Students

O1 Magnusson et al. (1999) mapovoiacav &va povtélo yia ta cvotatikda g ITTI to
071010 CUYKEVTPMVEL TIG TIEPLoGOTEPES BIPA0YpaPikeEg avapopeg (Exmua 13). Ta cvotatika
kaBwg ka1 i61a 1 IITTI, avartaplot®vTal K¢ TAPOAANAOYpappa pe Suthd BEAn va Seiyvouv
™ peta&l tovg adnAemtidpaor. AkohovBomvrtag tn ypauun Shulman Bewpotv ) I'voon Ie-
PLEXOUEVOL WG EEXMPLOTN KATNYOPlA YVOOTE KAt 01 w¢ ovotatikod g IIT'TL. Eidwkotepa,
opiovv v IIT'TI wg TNV €181KT] YV®OOT] 0L XPTO1UOIOLEL 0 EKTASEVTIKOC YO VA LETATYN-
patioetl ) I'vaoon Iepiexopévovu mpog ogperog twv padntov. Befaia, ektog amo ta dvo fa-
owda ovotatikd tov Shulman, SnAadt ) voon Tov Siaktik®v otpatnyikaov kot tn voon
Twv pabntav, ot (Magnusson et al., 1999) mpooBétovv AAa tpia, Snuovpywvtag Eva pov-
TENO TTEVTE CLOTATIKMV Ta ostoia elvat Ta e€ng: ) T'VAOOoELS Kal ATOWPELS YA TOV TTPOTAVATO-
Aopo g Sibaockaiiag @E. AuTtd T0 GLOTATIKO AEITOVPYEL WG «EVVOIOAOYIKOG XAPTNES» TTOV
kaBodnyel tig Sidaktikég amo@aoelg yia Ogpata 6mwg ot kabnuepivol SHidakTikol 0ToOXOL, TO
TEPIEYOUEVO TV EPYACIOV TTOV Sidovtal oToug padnTeg, 1 Xp1on TV OXOAK®V eyXeIp1OinV
KaBmS Kat AN VAIKA KAl TEAOG TNV a&loAoynon TV pabntov. Ot TpooavatoAlopol Guvi-
Bwg opyavavovtal cULP®VA pe TNV Eupaon mov divetal otn Sidaokaiia (avaroya av i-
VETAL €UPAOT OTO TEPlEXOUEvo, otn Sibaokaiia 11 ot Siepevvnon), B) T'vaon tov
Avaivtiko Tpoypaupatog twv @F, y) Tvidon twv ototyelnv mov mpémnet va aglodoynbovv
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Kal TV TPOTtwv afloddoynong, 8) I'vaon yia touvg pabntég, ka, €) I'voon dibaktikwv otpa-
TIYIKGOV.

Emutpoobeta, 0€ auTo TO HOVTIEAO TA CLOTATIKA TOU AAANAETIO POV KAl 1) EAAEWPT) CUVO-
XN¢g LeTall Tovg pmopel va asmofel poPAnuatikn oty avammtuén kat xprjon g IITTI. Emi-
omng, N AVENOT) NG YVOOTG 0€ VA CUOTATIKO LITOPEL va UnVv elval ApKeTH) Yl va TIPOKAAETEL
aAayn oty tpa&n. TEAOG, 0 AVAGTOXATLOG EXEL ONUAVTIKO pOAO 0TV avasttugn g I,
EVQ), TAPAAANAQ AUTA TA CUOTATIKA TTIAPAUEVOUV AVEEAPTITA TO EVA ATTO TO AAAO.

Tynua 13: Movtélo yia ta ovotatika g IIT'TT ®F kata Magnusson et al. (1999, p. 99)

PCK

incjudes

Orientation to Teaching

science
w‘l'wmpé'

Knowledge of Knowledge of
Science Assessment of
Curricula which shapes Scientific
Literacy

ichshapes
Knowledge of

Knowledge of |ﬂ5trl.ll:‘-tﬂ.}na]
Students’ Strategies
Understanding
of Science

Y10 povteho Twv Magnusson et al. (1999) Baciotnkav ot Park & Oliver (2008) mpoket-
HEVOL VA avarttEouy To 51k0 toug 0oov agopd tnyv IIT'TI ®E (Txnua 14). Eta meévte ovota-
TIKA TOV povTeAov Twv Magnusson et al. (1999) tpooBeoav Eva EKTO: TNV ALTOATOTEAETLA-
TIKOTNTA TOL EKTTASELTIKOV. ZUVOTTIKA Ta ovoTtatika tng ITTTI stov stepty pagpovtatl o autd
TO HOVTEAO elvat:
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1. Avtoamoteleopatikdotta tov ekmaidevtikov (teacher efficacy): avtn ouvdéetan pe tig
7te01010€1g TOL eKTTASEVTIKOV YA TNV TKAVOTNTA TOV VA XPTOLUOITOIEL ATTOTEAEOUATIKES
S1dakTikég pebodovg.

2. T'voon yia tovg pabnteg: yia v amoteleouatikn epapuoyn g ITTI, o1 ekmaidevtikoi
Ba mtpémer va yvaopidouv TL yvwpidouy o1 Habntég Toug Yia T0 GUYKEKPIUEVO TTEPIEXOLEVO
710V TPOKEITAL Va 518afovv kKabBmg kat Tig SUOKOAES TOV AVTILETWITICOVV YA VA TO Ud-
Bovv.

3. Tvaon tov Avaivtikov Ipoypdupatog (Curriculum Knowledge): avtr) avagépetar ot
YVGOT] TOU eKTTASELTIKOD Y1 TA VAIKA JTOV amrartovvTal yia n Sidaokaiia evog ouyke-
KPUEVOL HaBNUATOg OIS KAl 0TI YVKOOT] TOOO Tov 0p1ovTiov Avaivtikov IIpoypapu-
patog (6nAadt tov pabnuatwyv mov didaokovial oe pa Ta&n), 600 ka1 Tov KABeTov
Avaivtikov ITpoypappatog (dnAadr T Siddokovtal o1 padnTég yia €va GLYKEKPIUEVO
pabnua oe 6Aeg TIg TALELG).

4. Tvoeig ka1 ammowelg yia tov mpooavatoAlopd g didaokaiiag @E (Orientation to Tea-
ching Science.

5. Tvoon ASakTik®V ZTPATNYIKGV: AUTI) APOPA TOCO 0T YVKOOT] TV YEVIK®V S18aKTIKGV
OTPATNYIKMV OV APopovV a1 Sidackaiia twv PE, 11.x. oTpaTnyikeég EVVOI0-AOYIKNG -
Aaymg (conceptual change strategies), 600 ka1 0N Yv®ON TV S1I8AKTIKGOV OTPATYIK®OV
70V oyetidovta pe tn Sidaokaiia ouykekpiuEvwv SISakTikmv evotntwy Twv OE.

6. Tvmon Twv oToeiwv mov mpemel va a&loAoynBolv kal Twv TpOTmV afloAoynong: auvtr
a@opd 0N YVoOon KATdAANAwv pefdodwv, opyavmy kat SpactnploTiTowy UE TIG 0Toieg
ustopet va aglodoynBei n yvoon ®E mtov améxtnoayv o1 padnteg.

Edwkotepa, ta €61 ovotaTikd ToMoBETOVVTIAL OTIC KOPUPESG VO EEAYDVOU OTO KEVTPO
Tov omoiov Bpioketan n III'TT ko ovvSeovtal ava Svo pe BeAn SutAng katevBuvong. Autod
Seiyvel mwg a@evog Ta €1 cLOTATIKA AMNAOETTN PEAOVTAL, APETEPOL OTL O1 EKTTALGEVTIKOL
yia pia amoteAeopatikn Sidaokaiia ta avapryvbouy kat ta epapuolovy oe Eva deSopévo
TAQL010, LE TN OLVOPOUT| TOV AVAOTOXACLOL TTpoKeluEvoy va eEehiyBet 1 TITTL. Tuykekpl-
peva, kabowg n I avarthooetal HEGK TOV AVACTOXACUOV 1] GCUVOYT] TWV CUOTATIKGOV AV-
Eavetar kan avtiotpoga. I[TapoTty, ouwg, otnpidovial otov povtéAo twv Magnusson et al.
(1999), Staxwpilovv T Beomn toug, avagpepovtag wg N IITTT eival AToTEAETUA EVOROUATO-
ONG TWV CLOTATIK®V TNG KAl OY1 LETATYNUATIOUOD.
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Tynua 14: To eEaywviko povreédo g I twv Park and Oliver (2008, p. 279)

Beliefs sbout Purposes Orientation to Beliefs aboutthe Nature of
of LearningScience Teaching Science B Science
/4 Orientation to Teaching Science I\
Influences Influences
Knowledge of
Science Knowledge of
Curriculum Assessment of
+ Science Learning
Influences Understanding 1
& Enactment '
! Influence
Knowledge of |
Students’ Knowledge of
Understanding in Instructional Strategies
Science for Teaching Science
ey -~

Influences Influences

\\ Teacher Efficacy /

Context-specific Domain-specific

10 povtédo twv Abell et al. (2009) (Zynua 15) n F'vwon tov Iepieyopévou kat g Si-
SaokaAiag Tov avasmapiotatal HECA O€ EvA TAPAAANAOYPALLO, TO 0TT010 cLVEEETA PE BEAOG
SutAng katevBuvong pe v ITTI, Seiyvovtag v aAAnAeniSpaon tovg. Entiong, otnv ava-
TAPACTACT VIIAPXEL EVA LEYANO TTAPAANAOYpappo sov eprtepieyxel v I kot ta ovota-
KA g, SnAadn m Ivoon tov Avaivtikov IIpoypdupatog, ™ I'voon twv oTotyeiwv ov
npenel va a&loAoynBouv kal v Tpomwv agloAdynong, Twv S18aKTIK®V ZTPATNYIKMV KAl T1)
T'voon ywa toug padntég. Ot Abell et al. (2009) B¢Aovv va Seifovv oV avamtapaoTaoT avtn
ntwg 1 T gudtpdpetan peoa aso Tig I'voeig kat amoyelg Y TOV TPOoaVATOAoUO NG O1-
Saoxkaiiag @E (Orientations to Teaching science), 6mtwg opidetat and tovg Magnusson et
al. (1999), TomoBeTOVTAG TN CLYKEKPIUEVT YVQOOT] £EM QIO TO UEYAAO TTAPAANAOYPAULO
g IIT'TI ka1 TwV CLOTATIK®V TNG.
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Tynua 15: To povtedo tov Abell et al. (2009, p.80)

Subject Matter
Knowledge (of Science
and Science Teaching}

-~

Influences
Orientations to Teaching Teachers

Knowledge of

Curricular Knowledge for | — ; N :
teaching methods & e lnstructlu.nal Strategies .
for teaching methods I
Courses
] Pedagogical Content i

includes Knowledge includes .
Knowledge of e bemciiing SEmchexs) Knowledge of teachers' &
Assessmentsin understanding of science I

methods courses — — and science teaching
L

O1 Schneider & Plasman (2011), §ev mapovoiacay kasmolo karvovplo poviero g IITTI,
aAAG gkavay pia evdeleyr) PiAoypagikr| emokonmon oe fabog 30eTiag, yia tig IIpoddoug
Mabnong (Learning Progressions) twv ekaldeuTikOV ava@opikd pe kabe éva amo ta ov-
otatikd Tov povtedov twv Magnusson et al. (1999) (ITivakag 4). Ot IIpooSot Mabnong opi-
dovtal wg ol Sradoyika OA0 Kal 7110 £EEATYUEVOL TPOTTOL OKEWNG TWV EKITAIOEVTIKGOV,
avagopika pe éva cvotatiko g I, kata ) diapkela peyarov xpovikoy S1a0TuaTtog,
oAV QUTEG TTOV APOPOVY TOVG HABNTES Kat eptypapovTal amd Eyypaga 0mtwg to National
Research Council (NRC, 2007): «The successively more sophisticated ways of thinking about
an idea that follow one another over a broad span of time» (. 531). To mAaio10 Twv IIpo6Swv
Mabnong v kavel pia Eexwplotn oto £180¢ TNg emoKOMNOoT Yid TO TTKO¢ KAl Tt pabaivouy
01 eKTTASELTIKOL, 08 S1aPOoPETIKA 0TASIA TNE ETAYYEAUATIKIG TOLG TTopeiag (LToyr|@iot, ap-
XAP101, EUTTELPOL, TTOAD EUITTEIPOL), AVAPOPTKA e KaBéva amo Ta mévte cvotatika g ITTTI
katad Magnusson et al. (1999). Zvvemnwg, Oewpovv O avt 1 epyacia tovg Oa fondnoet otov
oxedlaoud mpoypauudtov ekmaidevong ekmaibevtikmv PE. Akolovbel mapaderypa pag
ITpoodov Mabnong.
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Mua ITpooSog Mabnong yia tig otpatnyikeg S1iepehiviong 0Toug LITOWT|PLOUG EKTTASEV-
TIKOUG EEKIVAL LLE TNV ApXIKT avTIANYN TOL eKTTadevTiKo Kal akohovBwg To kaBe BeAog ava-
TTAPIOTA TNV £EEAYUEVT) AVTIANYN TOL EKTTAIOEVTIKOV:

Apywn avtidnyn tov ekmaidevtikov: O otpatyikég Siepetiviong eivar hands-on §pa-
OTNPIOTNTEG TTOL 08N yoLV oTNV “Avakdiuvyn”, etvar SUokoAo va teBolv oe epapuoyn kat
UITOPEL va elval akataAnAeg yia Tovg padnteg.

— O oTpamyikeg Siepebiviong etval kuping evkaipieg ouAoyrg Sedopevwv péow mapatn-
PNOE®V N TEPAUATIOHOV KAl LWITOPEL va eitval SAOKAAOKEVTPIKEG

— O otpamnyikég Siepedvnong etvat evkaipleg yia pabntég va BETovy epwTOEIg 1) VA GLUA-
Agyovv kat va ovAetovy pe Ta Sikd tovg Sedopéva kat ta apadootakd pabnuata pto-
poLv va §18ayBovv e Siepevvnon

— 2T1¢ oTpaTNYIKEG Siepevvnong o1 padnteg BETovy epwtnuata, oxediadovy Epevveg, GUA-
Agyovv Sebopéva kat Byddovv ovumepacpata.

IMivakag 4: Ta cvotatikd g I katd Schneider & Plasman (2011, p. 538)

Components of science

teacher PCK Categories for each component of PCK

Teachers’ ideas about:
Purposes and goals for teaching science

Orientations to teaching The nature of science

science
The nature of teaching and learning science for
students
Teachers’ ideas about:
Students’ initial science ideas and experiences
Student thinking about Development of science ideas
science How students express science ideas

Challenging science ideas for students
Appropriate level of science understanding

Teachers’ ideas about:

Inquiry strategies

Science phenomena strategies

Discourse strategies in science

General student-centered strategies for science

Instructional strategies in
science

Teachers’ ideas about:

Scope of science

Sequence of science

Curricular resources available for science

Using standards to guide planning and teaching
science

Science curriculum
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Teachers’ ideas about:
Strategies for assessing student thinking in science
How or when to use science assessments

Assessment of students’
science learning

SOUPOVA UE TO TIEVTAYWVIKO povteho twv Park & Chen (2012) n III'TI eival To asmotéle-
OUaA TNG EVOMUATMONG 5 CLOTATIK®V: 1) ['VOoelg kat ATTOWELS Y1a TOV TIPOCAVATOAITHO TNG
S18aokariag PE, 2) I'vion ASakTikov ZTpatnyik®v, 3) I'voon twv oTolyelnv mov mpernet
va a&lodoynBolv katl Twv Tpomwv aflohoynong, 4) I'voon Avaivtikov IIpoypaupatog Kat
5) Tvoon yia toug pabntég. Ta mévte ovoTatik@ AAANAETISpovv peTadd Toug KAl ) To1d T Ta
g IIT'TI e€aptatar asmo  ouvvoyrn toug (Park & Chen, 2012). Exdikdtepa, otnyv €pevvda Toug
UEAETNOAY TN PUOT) NG EVOMUATMOTG TOWV CLOTATIKMOV AVAPOPTKA LE TA TEPIEXOUEVA TNG
PWTOOVVOEDTC KA TNG KATPOVOLIKOTNTAG. TUYKEKPIUEVA, KATEANEAV TTwg QLT 1) UOT €XEL
TEVTE XAPAKTNPIOTIKA: 1) T} EVOWUATOOT] TV OVOTATIK®V elval i§lov Tov ekmaideutikov kat
ee1dikevpevn yia to mepieyopevo, 2) n I'voon yua toug padnteg kan n F'vwon tov Sidaktkaov
OTPATNYIK®OV EXOVV KEVIPIKO POAO O AUTNV TNV EVOMUATWOT], 3) N T'vidon tov Avadvtikol
IIpoypaupatog kat n Fvawon g A&loAdynong €xovv v pikpdtepn cUVOEDT e TA LITOAOLTA
oLOTATIKA, 4) N T'vooon g A&loAdynong o ouyva cvvdeetan pe t I'voon twv ASakTikov
Stpatnykev kat tn Fvoon yia toug padnteg kat 5) Ot I'vooeig kat ATTOWELS Yia TOV Tpoaa-
vatoAopo g Sidaokaiiag PE katevBivouy ) I'varorn ASakTik®V ZTpatnyk®V. UVETQWG,
BewpoLv TG aUTN 1) EUITEIPIKT] Epevva TOVilel To Yeyovog mwg i stototnta g ITTI e€ap-
TATA TO00 amd Tov Babud CLVOXTG TWV TEVTE CLOTATIKOV LETAED TOVE, 000 KAl ato T §U-
vapun tov kaBe aveEaptntov cvotatikov. Eival onuavtiko va Tovicoupe g TO00 TO apyIKO
000 Kal 10 avaBewpnuevo povielo, apott otnpidovtal oto povieho twv Magnusson et al.
(1999), Sta@opoolovVTAL TO YEYOVOS TG TA CUOTATIKA «EVO®UATOVOVTAL» KAl OV «[1e-
TAOXNUATI(OVTA», TTPOKEUEVOL VA TtpokUet 1) TITTI (Txnua 16).
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Tynpa 16: To meviaywviko povredo twv Park & Chen (2012, p. 925)

BeliefssboutPurposest  Dacision Makingin Beliefs sboutthe Nature of
Learning Science Teaching == Science
/I Orientation to Teaching Science |\
Influences Influences
Knowledge of \4
Students’ Knowledge of
Understandingin Instructional
Science _ Strategies for
/ LHOSTIRIE Teaching Science
Misconception Need &Enactment T
i Motivation
CANNE \  Rinterest Influences
Difficulties . .
Influences Topic-specific Subject-specific
Strategies Strategies
A |
(s Knowledge of
,me geo e > | Assessment of Science
Science Curriculum Influences Learning
) ) Dimensions of Methods of
Curric u.lum vertical Hm.aun!al Seldnosiearningle AccessingScience
Materials Crricolim Curriculurm i Learning

To Movteho g Zuvodov Kopupng yia ) IITTI (Consensus Model) (Gess-Newsome,
2015° Kind, 2015) fjtav to anotéAeocua ovvepyaoiag 22 epevvntomv g IIT'TT amo 7 xopeg
(Gess-Newsome, 2015, p. 29). H Zvodog éAafe xwpa to 2012 otig HITA. Zvpgova e avto
kaBopidovtal 5 TOUELG YVDONG TV eKTadevTik®V: 1) I'vaom Twv OTotKelwV 5Tov mpenet va
a&lodoynBovv kat twv Tpomwv afloAoynong, 2) lMadaywywkrn Ivaon, 3) Tvoon Mepieyxoue-
vov, 4) I'vion ywa toug padntég kat 5) I'vwon Avaivtikov ITpoypapupatog (Zxnua 17). Avtot
01 JTEVTE TOUEIG YVOOEMV emnpeddovv kal ennpeadovtal asmo v Enayyehpatikn 'voon ya
pa ovykekpievn Sidaktikr evotnta (Topic Specific Professional Knowledge - TSPK). H
TSPK e 11 og1pd g €XEl WG oLOTATIKA TN I'vaon Tov AISAKTIKOV ZTPpATYIK®V Kal Ava-
mapaotaoemwy tov [epieyouevov, T I'vaon yia toug pabnteg ava@opikd He Eva CUYKEKPL-
UEVO TEPIEXOUEVO, TNV EMOTNUOVIKT HEB0S0 AAAA Kot {NTIHLATA TTOV ATTTOVTAL TNG PUONG
NG EMOTNUNG, AVAPOPIKA LLE TO OUYKEKPLUEVO Ttepiexopevo (Gess-Newsome, 2015).
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E1dikotepa, autr) N eAyYEALATIKT YVOOT] QINTPAPETAL HECA ATIO EVIOYVTEG KAl PIATPA
(amplifiers and filters) (;emo10n0€1g, ATOWELG YA TOUE OKOITOVUE KAl 0TOX0LG NG S1daoka-
Aag Twv OF, pobmdpyovoeg YVOOELS TOL eKITAeLTIKOD KAl TO TAAio10). MeTd ammd avtod
TO PUATPAPIOUA T) ETAYYEALATIKT] YVOOT] TOU EKITASEVTIKOV TTPOCAPUOLETAL KAl UETAOYT)-
patidetar oy ta&n odnywvtag oty III'TI, n omoia Bewpeitan mpoowmmikn yvwon. [payupat,
n Ta&n eivar o xwpog g IIT'TI (Gess-Newsome, 2015). EstutAgov, n TSPK Stagpépet asto v
IITTI ota €€ng: N PAOTN Elval OTATIKT KAl AVAYVOPIoIUN, YEVVIETAL LECA AITO €PEVVA KAl
peAET kal ouvowidel OTL mpemel va yvwpilel £vag ekmaidevtikog yia ) dibaokaiia evog
OUYKEKPIUEVOD TIEPIEXOUEVOL OE OLYKEKPIUEVOUC nabntég. Avnibétwg, n IITTI eivan mpoow-
JUKT) YV®OOT], WIOPOVUE VA TNV ALYUOADTIOOVE KATA TOV AVACTOXACUO TOV EKTTAIGEVTIKOV
ka1 kata tov oxedraouo tov padnuatog (Reflection on Action). Emtiong, avayvapidetal mog
OTL KAVel évag ekmadevtikog otnv taén Paocidetar oty IIT'TI, oty omoia amatteital ava-
otoyaopog katd m Spaon (Reflection in Action) kat Sev elvat evkoro va StakpiBet (Gess-
Newsome, 2015). AkoAoVBwC, 0to poviedo, N IITTT pritpapetal péoa amod evioxuteg/ pidtpa
TV padntov (semodnoelg padntwy, IPoLTAPYOVOES YVWHOELS, CULITEPIPOPA OTNV TAEN)
Kal auto 1o @ATpapiopa Ba odnynoet ota pabnolaka amoteAéopata. daivetal, AOUTOV o€
QUTO TO HOVTENO TTwg LItapyet pa Bewpntikr) IICIT (v TSPK) kat pia 18100vykpaTikr po-
owukn) I, n omtoia ekdnAwvetal katd v paktikr) otnv 1an (Fernandez, 2014). TéAog,
ovppwva pe mv Kind (2015), ovotatikda tng IIT'TI autod tov povtédov eivat n F'voon twv
ASakTIK®V ZTpaTnyk®V Kat Avastapaotdoewy, ) Fvaon yia toug pabnteg, ot Fvaooeig kat
QITOWEIC V1A TOV TIpooavatoAlouo g Sidaokaiiag ®PE, kat, n I'vaon tov ITAawoiov.

Emtiong, ToAD onuavTikO OTOLXEID 0€ AUTO TO HOVTEAO E1val TG HEXPL TOpA SvoTav Eu-
paon otV I wg yvaorn. Xe avto o povieho divetat Eugaor katl otn §e€lotnta Tov ek-
ntaSevtikov (skill), SnAadn to T kdvel évag ekmadevtikog peoa oty tagn. OvolaoTika,
pag ewoayet oty évvola g Iawbaywyikng I'voong IMepieyopuevou ko Ae&iotrag (Peda-
gogical Content Knowledge and Skill, PCK & S) tov ekntarSevtikov. Anhadn, n IITTI opidetan
WG YVWOT)] IOV XPT|O1LOTOIEITAL KATA TOV OXeS1aou0 ar\d kat 1 Se&lotnta va Siekmtepaiwvel
N S18aokaAia CUYKEKPIUEVODL TTEPIEXOUEVOL O OUYKEKPIUEVOUG nadnteg (Gess-Newsome,
2015, p.36) (ZxMua 17).

H IITTI eival yvoon 1ov avamtiooeTal 0ToUE EKTASEVTIKOUE LLE TV ELUTEIPIA KAl Apopa
oy Sidaokaiia pag ovykekpluévng Bepatikng evotntag (Yvmon seplEXOUEVOL) e Evay
OUYKEKPIUEVO TPOTTO (MAdaywyikr) yvoor) mpokelpévou va fondnoet v pabnon ovyke-
Kpévov padntov (maioto).

MovréAa TIMT1 kai erayysAparikn avamruén EKITaidEUTIKWY

'OAeg O1 HEAETEG TTOV ACYOAOVVTAL LE TN YV®OOT Yid T Si8ackaMa avamo@evkta apopolv
v évvola g IIT'TI, i omoia avanTdooeTal HECA AITO 1A TTOPELA PLYWUEVT) 0TIV TIPAKTIKN
™mg ta&ng: «H IIT'TI avamtdooetal 0g EUITEIPOVE EKTTASEVTIKOVE HECA ATTO 1A KUKAIKT) S1a-
Sikaola katavonong, kprtikng Bempnong v 18emv 1 Tov keluévov mov Ba S idaybel, peta-
OXNUATIONO TOV TIEPLEXOUEVOV OTWS KATAVOEITAL ATtd TOV ekmaidevTikd, Si8aokaiiag kat
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a&l0A0YNONG TOV HAONTEVOUEVWYV, AVAOTOXACUOV TTIAV® OTNV EUITEIPIA TOVE LE OTOXO Uid
véa katavonon» (Kapiwtoyiov, 2006, p. 2).

Qo1do0, eve 1 IITTI opiletanl wg 1 IPOCWITKT YVQOOT) KAl ot Se€10TNTeG TOL ekTaiSevTi-
KOV, o1 ekmaidevtikoi, ouvnOwg, dev exovv entyvwon yia v mpoowsikn tovg ITTTI (Eldar
et al., 2012). Emtiong, o1 Psillos et al. (2005) avadewkviovv nwg eivat SokoAo ot exmaidev-
TKol va ouvdvdoovy tadaywyikr kat eplexoevo otg Sibaogkaiieg toug, Otav ekmaidevov-
Al 0€ JIPOYPAUUATA, 0Ta ortoia 1 SibaokaAia Tng madSaywyikng eivatl EeKopuEvn amo
S18aokaAia Tov meplEXOUEVOL AUTO OTUATVEL TG EVAITOKELITAL OTOVE EKTTAOELTIKOVG 1) TTPO-
KkAnon va avasrtvgovv v Sk tovg IITTT pEow TnNg TPAKTIKIG TOVE, TIPAYLA TO 05010 dev
eivan Eexabapo ot Ba ovpPet puoloroyika pe v mapodo tov xpovov (Eldar et al., 2012).

Aaupavovtag voyn Ta avetépw, Bewpove 0T oTa Tpoypappata ekraidevong vto-
PIPLOV KL eV eVEPYELA EKTTASELTIKGOV elval artapaitntog o cuvduacuog tov S18aokopeVoL
nepieyopevov (. Orrtikn) pe myv tadaywyikr) stov o ovvodevet (. Siepevvnmikn pEBodog
S18aokaAiag) peoa og eva ouykekpiEvo mAaioto (1.x padnteg Anpotikov 1 T'upvaciov) kat
TO OYNua yia va ovpPet avto etvan i) pnn Sidaokaiia g ITTTI yia To GUYKEKPIUEVO TtEpLe-
XOuevo. Xvykekpiuéva, n pnth ewoaywyn g IITI poteivetan va meptraufavet  Si6a-
OKOAla TV ovotatik®v g (Abell et al., 2008), kat avto ptopet va yivel pe ) forBeia evog
1o ta tpoavagepbevta povreda g IIT'TL "Etot, pe m pnt Sidaokaiia g III'TI, wg ov-
VIOT®OAG TV padnuatwy ekmaidevong ekmaidevtikov Oa divetatl n SuvatodTnTa 0Tovg eK-
taSevTIKOVG va eK@PAdouV T YVMOT] TOUS Y1d TA EMUEPOVS CLOTATIKA NG S18aokaiiag
TOVG, OTIMWG EIVAL 1] KATAVOT 0T TV HABNT®V 1) 01 TS aywylkeg eTMAOYEG TOUG, KABwe, emiong
Kal va avaotoyalovtal mavw oe avtd (Loughran, 2013° Nilsson, 2008).
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Tymua 17: Zuvavetikd Movtédo TITTT 6mtwg mpogkuype artd v Xuvodo Kopugng
ya v IIT'T (PCK Summit) to 2012 (oto Fernandez, 2014, p. 92)

Teacher Professional Knowledge Bases

Assessment Curricular

Knowledge Knowledge

Pedagogical Content
Knowledge students

Knowledge of

— Topic Specific Professional Knowledge
| Knowledge of: instructional strategies, content representations,
student understanding, science practices, and habits of mind

Amplifiers and filters: teacher beliefs and
orientation, context

Classroom practice

Personal PCK <
(Knowledge, Enactment)

-« Classroom context —_
(Curriculum, etc.)

Amplifiers and filters: student
beliefs, prior knowledge, behaviors
|
T

| Student outcomes

1
|

Katd v BipAoypa@ikn eokonon mov IpayHatomomonke, Siaunotodnke mwg ot tpo-
taoelg g PipAoypapiag yia v pnn diSackaiia pe ) Pfonbeia evog povtédov tng IITTI
0TOVG EKTTASEVTIKOVG, APEVOG EVIOYXVOVTAL TA TEAELTAIN TN KAl APETEPOV Paivetal OTL
£lval aKOun JEPIOPIOUEVEG.

TNa tapaderypa, ot Mavhunga & Rollnick (2013) eotiacav oty eloaywyn g IIT'TI tov
elvan e€e18ikevpévn yia 1o avOUEVO TNG XTUIKTG 100PPOITIAS, O LITOWPNPLOVE EKTTALOEVTI-
koUG. Baolotnkav oto povrého twv Rollnick et al. (2008), 51011 Bewpovv mwg avtd eotiadet
seploootepo ot gpuon g I mov eivan e€e1dikevpevn yia Eva sepiexopevo. 'Exavav pn
eloaywyn kabe ovotatikov g IT'TI yia to meplexOevo TNG XNIIKNG 100pportiag. @ewpolv
OTL | €pevvd Toug katadekvoel, tnv evioyvon g I twv ekmaSevTiKOV Yyl T0 oLyKe-
KPUEVO TIEPIEYXOUEVO, KaBmG Kat To yeyovog mwg 1) IITIT cuvdéetan appnkta pe tov Sida-
KTIKO UETAOYNUATIOUO TOV TEPIEXOUEVOL.

O1 0tto & Everett (2013) xpnowomoinoav éva povtéo IITTI pe ) popen Staypdupatog
TOuTTov Venn Tplev aAAnAotepvouevwy KUKAwv. Me ) fonfeia tov povtédov Ekavav pnt
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eloaywyn g IIT'TT oe LITOYPNPIOVE EKTASEVTIKOVG AVAPOPIKA LE TA TIEPIEXOUEVA YA TA
LEPT TWV PUTQOV KAl TIG pAaoelg tng oeAnvng. Emiong, pe faon 1o 1610 povtéAo o1 vitoyrngiot
exmardevtikol oxediaoav mn dibackaiia Tovg. Oewpovv wg To HoviEAo avtd Ponba toug
ekmaSevTikovg va meptypag@ouy mepiaiovta Sidaokaiiag kat pabnong pe opovg IMITI,
SNAadn ava@opikd e To TEPIEYOUEVO, TO TAAICI0 KA TNV TASAYWYIKT).

TéAog, o1 Chaitidou et al. (2018), 010 TAQLO10 £VOG TIPOYPAUUATOC ETTAYYEALATIKIC AVA-
nrvéng exmadevTik®V T TpwToPabag ekmaibevong, oxediaoav Aildaxtikn Madnolakn
AxolovBia (Psillos & Kariotoglou, 2016) ywa ) pntr| eioaywyn g I pe epgaon ot Sie-
pevvntikn Si8aokaiia kal pabnomn avagopika pe to mepieyxopevo g Navoteyvoroyiag-Na-
VOETOTNUNG, [e Oxnua To povteho twv Otto & Everett (2013). Zvumepavav mwg, HETA TO
TPOYPANUA, 01 EKTASEVTIKOL BEATIOOAV ONUAVTIKA TIG ATOWPELG TOUG AVAPOPIKA e TN O1e-
peuvn Tkt SibaokaAia-padnon kat eil81kOTEPA TIC AWTOWELG TOUG YA TA LOVTEAX KA TI) LOV-
TEAOTIOINON, TTOV ATTOTEAODV ONUAVTIKEG OWPELG TNG Slepelivnong.

ZupTtrEpAc AT

Emopévag, pe Baon ta mapastave, N IITTT propel va amoteAeoel, mEPa Ao pia akadnuaikn
£VV01d 0TA TTIPOYPAUUATA EKTAISEVOTG EKTASEVTIKGOV, EVA XPT|O1LO0 OOUA YVROOT|S TO 0010
Ba avadeifel TNV emayyeALATIKT] YVOOT] TV eKTadevTikov kot Oa ennpedoet v eEeMEN
g npakTikng tovg. H pntr Sidaokaiia tg IT'TT w¢ ouvioTooag Twv Habnuatov ekmai-
Sevong ekTASELTIK®V, 0 AVAOTOXAGHOG TTAVK OTA CLOTATIKA NG, KABME, KAl 1) TAPOLOiAoT)
mapaderypdtwv Sidaokaiag, 6mtwg etvar n Sidaokaiia SiepeuvnTikoL TOTTOL OV TALN, Pai-
VETAL VA TTPO®BOOLV TNV eTAYYEALLATIKT AVAITTTUEN TWV EKTTASEVTIKDV.

Emiong, pe faon v mapamave BipAoypagikr emokonnon, otov I[ivaka 5 ouykevipo-
VOVTAL TA 21 HOVTEAA KAt Ta ovoTatika NG ITTTT ava poviédo. Ia Adyoug 01kovopiag Xopov
AVAPEPETAL LOVO TO TIPOTO OVOUA TNE OXETIKTG Snuoacigvong.

A6 tov ITivaka 5 CUUTTEPATIVOULE TG Ol epeuvnTeg Bewpotv 0Tt i) TITTI eivan 7o oAD-
TAOKT) IO TO HOVTENO 710V TtpoTeve o Shulman (1986° 1987). Estiong, ota povtéAa mapouv-
oladovtal S1a@opEg we MPOg TO ol CLOTATIKA Bewpolv o1l eprthauPavovtar oty IITTI
KaBm¢ KAl wg TTPOG TNV OVOLACIA AUTOV TV ovoTatik®Vv. Eidikotepa, 1o mAnbog twv ava-
YVOPIOUEVHOV OUOTATIKGOV oTd povteda g [T kvpaivetan amo Svo, yia mapadetypa oto
povtélo twv Sothayapetch et al. (2013), ewg ka1 10, 67twg oTo povteAo Twv Veal & MaKinster
(1999).

Y& KATTo1a o Ta LovTEAA SeV TepLy pAPOVTAL [LE AETTTOUEPEIEG TA CUOTATIKA, V1A TTAPA-
Serypa oto povtédo Geddis et al. (1993). Estiong ouykpivovtag Tig Py papEg TwV OLOTA-
TIK®V OTA TTOTKIAQ HOVTEAQ avayvwplotkay pepikeg Stagpopomomoeig. I'a mapadetyua, to
ovotatiko tov ITAawoiov (Context) €xel peptkmg S1aAPOPETIKO vONUA HETAED TWV TIPOCEYYI-
oewv Twv Cohran et al. (1993) xat twv Veal & MaKinster (1999).

Emiong, Starmotavetan 1 Xpron Hag TOKIALAG YPAPTKOV AVATTApAOTATE®Y YO TV QITEL-
KOV10T] Twv ovotatikev g [T kabmg kat Twv AAANAETISPATEGDY TOVG:
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- MapadnAdypappa stov cuvSeovtat pe BeAn, omwg .. Ekave o Geddis (1993), ot Magnus-
son et al. (1999), o1 Morine-Dershimer & Kent (1999), o1 Lee & Luft (2008), o1 Abell et
al. (2009) ka1 o Consensus Model, d0mtwg to tapovoadel n Gess-Newsome (2015).

- TTapadnAdypappa peca oe maparnAoypauua, .. To povtedo Carlsen (1999) kat to
povtedo twv Veal & MaKinster (1999).

EmutAgov, a&idel va avagpepBovue oto Bewpntikd vofabdpo twv poviehwv g ITTI,
10T elval ammodekTd mwg N Epevva kabBodnyeitar amod eva faoikd ovotua nenolfnoewy
70V OTNPIETAL 08 OVTIOAOYIKEG, EMOTNUOAOYIKES KAl peBodoloyikeg Bewpnioeig twv pay-
udtwv (Guba & Lincoln, 1994). Ot fifAoypa@ikég mpotdoelg e mapodoag epyaciag ov
TEPYpaAPoLV To BewpnTikod vTOPabpo Twv povtedwy g II'TI, avagepovtat: a) ot Souk
mpoogyylon puadnong (structural) stov tpotadBnke amod tov Joseph Scandura to 1970, GUU-
(PWVA LLE TNV 0TTO1a 1 YVOOT] AWTOTEAEITAL ATTO KAVOVEG TTOL TTPETel va pabeutolv, kat ot S1a-
Popeg EKPPAOELS TNG avOpamvng {wng Wrtopovv va katavonbolv Bacel Twv oXETeE®mY TOUG
01 07T01eg OUYKPOTOLV ia Sour), B) otov emotkodountiopo (constructivism) Pfaoikn apyn
TOV 071010V €lval OTL 1 YvaoT) Sev petagepetal madnmkd amd to mepiBAariov aAAd OTL To
ATOUO CUUUETEYEL EVEPYNTIKA OTNV KATAOKELT) NG, 6NAad™ 1 yvmon otkoSopeital peca amo
ATOUIKEG KAl KOvwVikEG Sradikaoieg (Driver et al. 1994). 1o vToBeTikd oUVEXES avapeoa
OV EAAYI0TN KAl OTNV UEYIOTN EUITAOKT] TV KOWV@VIKGV Stadpdoewv oty oikoSounon
MG YVQOONG, 0 pr{oomaoTikog KovatpoukTifiouog (radical constructivism) tomoBeteitat oto
£va KAl 01 KOWVWVIKOG KOVOTPouKTIPlopog (social constructivism) oto aAro.

IMivakag 5: Ta poviéda IT'TI OE kot Ta GUOTATIKA OV AvVAPEPOVTAL 0TO KABEva artd avtd
(P: T0 OVOTATIKO VITAPYEL OTO LOVTENO)
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Gess-Newsome
1999

Magnusson 1999

Dershimer 1999

Veal 1999

Hasweh 2005

Lee 2008

Rollnick 2008

Park 2008

Abell 2009

Davidowitz 2011

Schneider 2011

Park 2012

Consensus
model 2012

Edwkotepa, otov ITivaka 6 mapovoldlovial ol TPOTACELS OTIG OTIOIES TEPTYPAPETAL TO
BewpnTikd VTOPabpo TV povréAwv g IITTI. Mia anod Tig epyacieg ov mapovoldadovy 1o
BewpnTiko Tovg vTOPabpo eivar avt| Twv Cochran et al. (1993) mov MEPLYPAPOVV TOV EAUTO
ToUg WG KOVOTPouKTIPloTéS. Emiong, o Carlsen (1999) £xel tia Sopukn mpocéyyon ya v
IIT'TI (structuralist approach) BewpmdvTag mwg aUTI| PEPVEL GTO TIPOOKNVIO TIG OXECELS TWV
YVOOEWV eVOg EKTTASEVTIKOV. ZUYKEKPIUEVA, 1) POPA TV PeA®dV 0To poviélo Seiyvel pia
emotnuoAoyikn) epapyia: n I amartel v LITAPEN TOV AAADV YVOOEDY KAl OY1 TO AVTi-

Oeto.
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IMivakag 6: Ocwnpnukod vTORabpo twv povréAwy g I

Movtero
IITII

Ozwpnmko vrofabpo

Cochran et al.,
1993

Kovaotpovktifiopog.
O1 ektaiSevtikol oikoSopovv v II'TI nadvw otn faon g
KATAVOTONG TV AVAYK®OV TwV HABN TRV Toug.

Carlsen, 1999

Aopukr) mpoogyyion (structural approach).

H IITTI eivan g astd Tig KATnNYopieg yvong TV EKTASeuTIKOD Katl
opietal HEoA AITO TIG OXECELS TG LE AVTEG KA, E181K0TEPQ, e
avtnv g Fevikng IMabaywykng 'voong kat mg I'voong
ITepreyouévov.

Magnusson et

Kovotpovktifiouog.
H acvpfatdotta avaueoa otig memoldnoeig kat yvooelg Tov

al., 1999 EKTTASEVTIKOU L TIG ETTOIKOSOUNTIKEG AVTIATIWELG YA TN
S1daokaiia kar padnon, epropidet v avamtuén g IITTI.

Veal & Ta&wvouia. ' ' '

MaKinster H IITTI ka1 Ta 0voTATIKA TG TAPOLOIALOVTAL O€ LA 1EPAPXIKT)

1999 ’ Soun, n omoia ompiletar ot Fvwon [epieyouévou kar ot I'vwon

Twv Madntov.

Hasweh, 2005

Kovotpouknfiopog kat Aopn Hviung eykepaiov.

H IITTI owkoSopeital wg amotéAeopa arnienidpaong Sibaokaiiag
kat avaotoyaopov. H TITTI ytidetan pe v epmeipia.

O exmtaiSevtikog mov S18aoket Eva pabnpa dSnuiovpyel eva oevapilo
IOV TIEPTYPAPEL TNV TLITIKT akoAovBia yeyovotwv otn SiSaokaiia
auToL Tov padnuatog. Me avtdv Tov TPOIO EEPEL €K TV TIPOTEPWV
TN YVQOT) IOV QITALTELTal, TG avamapaoTtAoelg tov Oa
Xpnoomonoel Tig 16¢eg Twv padntov, Tig Svokoiieg mov Ba
AVTILETOITIOEL KA.

Plasman, 2011

Park & Oliver, | Kowwvikog kovoTpoukTIBiouog.
2008 / H IITTI gpaivetal va petafaretal ouveXmg Kal va
Park & Chen, enmavokoSopeital wg amoteAeoua avamTugng kat akoAovong
2012 EVOWUAT®MOTG TOV CUOTATIK®V TNG.
IIpodSoug pabnorng (learning progressions).
Schneider & O1 topeieg pabnong mapeEXouvv £va TAALO10 TTEPLY PAPTIC TNG TPOXIAS

AVANTTUENG £VOC EKTTASEVTIKOV ato To eminedo Tov apydplov oe
QAUTO TOV EUTIELPOV.

O1 Magnusson et al. (1999) otnpidovtal 0ToV KOVOTPOUKTIFIOUO KAl EMNKEVTPMOVOVTAL OTNV
avasttuén g ITTI. Me faon to emotnuoAoyiko touvg voadpo ywa v IITTI, dnAadr) ot
QUTN €lval TO ATOTEAETA TOV LETACKNUATIONOU AAMGV TUTTOV YV®OOTG, LITOoTNPiovV OTL
ene1dn o1 ekmadevtikol Twv OF karovvtal va S18a&ouv pe Evav tposo oD S1apopeTiko
Qo auToV TovL €xouv SibayBel ot 18101, eplopidetan ) avamtuén tovg oe Bepata g ITITI.
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O Hashweh (2005) otpilet to poviédo twv «Iabaywyikov Kataokevwy tov Exmaibev-
TkoU-TPC’s» ot Soun g HvNUng Tov eyKePAAov, OMwe TAPOLOIACTNKE amtd tov Schank
(2000). Bewpel Tog ot ITadaywykeg Kataokeveg amoBnkevovtal eite pe m pHop@n oxnud-
TWV ETe PE TN pop@r) 10toplav. O ekmardevtikog £tot, dnuiovpyet Eva oevapio to osoio me-
PLYPAPEL mia TLTIKT akoAovBia yeyovotwv katd tn S18ackaiia evOg GUYKEKPIUEVOU
TEPIEXOUEVOL. METAE) AWV avAPEPOLV TIWG LLE AVTOV TOV TPOITO 0 EKTTALSEVTIKOG YVwpidel
€K TOV TIPOTEPWV TIG TIPOVTIAPYOLOES 18€eg TV HabnT®v kabmg Kat TIg yvwoelg kal evila-
PEPOVTA TOUG YUP® artd to Sidaokopevo udbnua.

O Park & Oliver (2008) ava@épouv 0Tt oTNpiEav Ty £pevva TOUG O Eva TAQLO10 KOl-
VOVIKOU KOVOTPOUKTIBlopoV. IIpoidov avtng Tng Epevvag Ntav to efaymvikd HOVTEAO TG
IIT'TI mtov mapovoiacav. Zvueava pe avto, n I gaivetal va petaBaileTal ouvexmg kat
VA ETTAVOTKOSOUEITAL ¢ ATTOTEAEOUA AVATTTUENS KAl AKOAOVON G EVOWUATWOTC TOV OVOTA-
TIK®OV NG,

Tehog, ot Schneider & Plasman (2011) xpnotuostolovy tig IpodSovg Mabnong wg miaiolo
yia va eEeTAo0LV TL Exel avagepbel yia TN YVmOoT) TOV EKTTASEVTIK®OV 08 S1apopeTikd otadia
TNG EMAYYEALATIKNC TOVG Kapiepag (ammo apydplol oe umelpol). Eidikotepa, ta ovotatika
g IIT'TI xpnoUOTOIoVVTAL WG «VIILATA» TIPOKEIUEVOL va tYvnAaTnOel n avammtudn g yve-
01¢g TOV EKTTASELTIKOD, 1) omoia StapopeTika Oa 1tav SUokoAo va meptypaget.

SUVOTITIKA, QIO TA TTAPATIAV® TIPOKVITTEL OTL O APLOUOG TV LOVTEAWY TIOL TIEPTYPAPETAL
10 BewpnTikd VIOPaBpo elval oxeTikA LKPOC (7) AITO TA OTTOiA TA 4 AKOAOLVOOVUV TOV KOV-
TOTPOUKTIflouo.
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