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Editorial Note

It is our pleasure to introduce this second issue of the journal of ADULT EDUCATION Critical
Issues, containing selected papers focusing on critical topics in the field of Adult Education.
All the papers in this second volume of AECI clearly encourage emancipatory and
transformative learning — mostly important to the Adult Education community for stimulating
a critical approach towards research and practice, with an emphasis on interdisciplinary and
international perspectives. In this forthcoming issue we are also very happy to host in the
Forum section Book Reviews and presentation of new, very interesting editions, published by
some of the most active and well-known in the field of Adult Education academics.

In this volume, articles seem to follow a transparent line, a common axis, which is underlying
in some papers and is foregrounded in others: the epistemological exploration leads to an
analysis of dynamics regarding transformative processes and critical approaches in Adult
Education, related to social phenomena, assumptions and practices experienced in the
difficult framework of the pandemic, creating a need for reflection upon the pass from local
to global, from biography to labor market, from education to mentoring. It is clear that the
content of this second volume of AECI mirrors the long and strong link between the
international Adult Education community to the Hellenic Association of Adult Education
(HAEA), founded in 2004 in Athens-Greece. Over the years, HAEA has become a recognized,
popular and very active community of research and practice in Adult Education within the
Hellenic and the International framework, bridging the theoretical approaches of critical Adult
Education with practical outcomes through innovative, provocative, diverse epistemological
orientations and methodologies within organizational and/or academic settings.

In his profound contribution “Biographical Learning” reloaded. Theoretical grounding of a
challenging approach” Peter Alheit discusses his favorite - always ‘fresh’- concept of learning
within the lifespan, although he calls it ‘outdated’, since the term ‘biographical learning’ has
been replaced by ‘lifelong learning’. He critically examines the importance of the biography
for all learning experiences and argues about what the peculiarity of biographical learning
actually is. The emphasis on ‘temporality’, ‘contextuality’ and ‘reflexivity’ and the introduction
of the concept of ‘biographicity’ point out the political significance of lifelong learning and
suggests a counter-concept to the dominant political strategy during turbulent times.

Taking into account the turbulent momentum of the Covid-19 era, the article of Dimitris
Deligiannis, Alexis Kokkos and Ted Fleming: “Larissa — Learning City: From Local Learning to
Global Actions” brought out the challenges but the vulnerabilities of learning cities, too.
Starting from the critical tradition of Adult Education through Freire’s point of view the
authors focus on connecting the local with the global, an issue that is increasingly relevant
especially after the recent pandemic crisis. In their article a critical question is raised: What
kind of city would enhance the lives of all citizens? They argue that this question attempts to
bring together adult and citizenship education to address community and social problems
through a pedagogy of a Learning City, according to the relevant project, since Larissa is a very
good demo of the UNESCOQ’s project The Learning City. In the article its concept, goals and
reality, the usual cultural and educational obstacles, actions and tasks facing Larissa - Learning
City and the solutions to be taken are presented.
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The third contribution, by Anna Tsiboukli and Angelos Efstratoglou, “Active Labor Market
policies and Lifelong Learning in Greece” discusses how and under what circumstances, active
labor market policies and Adult Education could meet to assist employees to cope with stress
and enhance skills and abilities to achieve employment. The study, based on data revealing a
rather high unemployment -and its main reasons- in Greece today, suggests that active labor
market should be aligned to Adult Education’s projects to ensure future developments -not
only for the working but also for the general population to increase social and other skills, as
a way of ensuring access to the labor market. The paper presents not only the challenges but
also the common interest, assumptions and critical changes that labor market and adult
education must share in order to reduce prolonged unemployment, brain drain and brain
waste.

Since training is a well-known, usual, and popular tool to face skills’ gap needed to face the
new era, Konstantinos Zogopoulos and Labrina Gioti continue with a contribution focusing on
the perceptions of Secondary Education teachers in the Region of Western Greece about in-
job-training in the light of the 4th industrial revolution. The research, based on data collected
from 422 teachers, shows that they have a rather poor knowledge about the elements of the
4th industrial revolution that influence their lives, although they consider it significant to their
work. In this paper specific proposals are gathered along with the critical approach regarding
teachers’ educational needs, as a mean leading to a reflective career.

loannis Kesopoulos and Remos Armaos continue with a contribution on “Studying the process
of transformation of adult learners in a Second Chance School”. The study aims to examine
the possible transformation of dysfunctional assumptions of adult learners due to schooling
in a Second Chance School. Transformation regarded their previous assumptions in fields as
the stereotypes and the social roles, the ability to improve their skills, the capability of
comprehension of Greek language and processing their personal tasks, the awareness of their
personal value and the ability to achieve personal targets. An important finding of this study
is the adult learners’ consideration that Adult Education in a Second Chance School led them
transform the habit of mind for the importance of studies and their contribution to the self-
consciousness and the reinforcement of learner’s self-confidence.

Marios Koutsoukos in his article “In search of a model of mentoring adult educators” focuses
on mentoring as a significantly important tool not only for adult learners but also for adult
educators. The article presents a study aimed at exploring adult educators' views on
mentoring as a tool to support their role and teaching work. It seems that adult educators
seek for mentoring and describe a scheme that incorporates teamwork and reflection. On this
basis, a reflective model of mentoring is proposed which aims to the inspiration,
development, empowerment and action of adult educators.

In the FORUM section we are happy to host Aliki Nikolaides’ personal refection, regarding an
experience of penetrating the underlying assumptions she has built about learning. Inspired
by Dewey’s philosophy of learning through experience, she is struggling to connect the
personal to societal, transformative assumption, as ruptures of civil unrest and the cloud of
the global Pandemic have revealed weaknesses in the power of learning. In this deep,
profound note she tries to reveal the learning that connects the two worlds she feels we live
in: The world that is known and that continues to be reproduced with all of its inequities and
exclusions, and the world not-foreknown that wants to be different, liberating the creative
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potential that learning unfolds. Therefore, she let us take a glimpse of a method that she has
created, an in-scending practice of staying close to undergoing experience, where in-
scend(ing) is a word she has made of moving beneath experience to undergo it, a tool of
generative knowing, as she suggests.

In this issue of AECI we host three BOOK REVIEWS introducing to three interesting and
recently published books, confirming the dynamics of the field of Adult Education. The first
Review, written by Professor Danae Vaikousi, introduces us to Alexis Kokkos’ new book,
“Exploring Art for Perspective Transformation” published in 2021 in Brill/Sense Editions,
focusing on the importance of aesthetic experience for the development of learners’ critical
reflection and the transformation of meaning perspectives. The book includes twelve
chapters, among which the last one involves the author’s concluding reflection on the ideas
presented in the book as well as on his method titled Transformative Learning through
Aesthetic Experience (TLAE). The second Review, written by Professor Em. Dimitris Vergidis
(in Greek), bring us together with Freire’s ideas through the book “Pedagogy of Evaluation”,
published in Greek by the Labor Institute of the Trade Union Confederation of Greece (INE
GSEE) to commemorate Paulo Freire’s centennial. In fact, the book is a translation into Greek
of the 155 issue of “New Directions for Evaluation”, where distinguished scholars from the
field of Evaluation as well as colleagues of Paulo Freire investigate the impact of Paulo Freire’s
ideas on the theory and practice of Evaluation. The original version of the book is edited by
Michael Quinn Patton, while the Greek one is edited by Thanassis Karalis. In the third Review
Assistant Professor George Koulaouzides is introducing us to Eleni Prokou’s book “Adult
Education and Lifelong Learning Policies in Europe”, published in 2020 in Greek by Dionikos
editions, which focuses on issues related to the formulation, criticism and implementation of
Adult Education’s policies in Greece. The book is based on a comparative and thus critical
analysis of the relevant policies, especially in the context of the European Union, revealing
the strong effects that the orientations coming from the institutions of the European Union
have on the formation of Greek national policies in the field of Adult Education -especially in
the countries of the European South.

With these thoughts we hope you will find interesting and useful this second issue of AECI
and we welcome your contribution to our newly launched journal.

Professor Thanassis Karalis
Assoc. Professor Katerina Kedraka

Editors of ADULT EDUCATION Critical Issues
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“Biographical Learning” reloaded. Theoretical grounding of a
challenging approach

Peter ALHEIT?!

For Theodor Schulze

Abstract: This article discusses an apparently ‘outdated’ concept of thinking about learning
within the lifespan. Obviously, the term ‘biographical learning’ has been replaced by the label
of ‘lifelong learning’. In a first section, this position is critically examined and the importance
of the biography for all learning experiences is emphasised. In a second step of
argumentation, it is conceptually specified what the peculiarity of biographical learning
actually is. The specifity of this learning concept can only be understood from a biographical
perspective through the dimensions of ‘temporality’, ‘contextuality’ and ‘reflexivity’. The
concluding third part introduces the concept of ‘biographicity’ and proposes a theoretical
understanding of the complex biographical learning idea using the ‘grammar metaphor’ from
language theory.

Key words: biographical learning, lifelong learning, temporality, contextuality, reflexivity,
grammar of the social, biographicity

Biographical learning is an idiosyncratic term. It seems a bit outdated and competes with the
fashionable concept of “lifelong learning” that has been established in international further
education since the 1970s. However, the idea that we are lifelong learners is a kind of triviality
for adult education. The realisation that we learn during the entire lifespan has been a matter
of course long before the targeted political labeling of lifelong learning in the 2000s. But what
does this actually mean? Do we really know what learning in the life course stands for? And
is a deeper understanding of social learning processes adequately covered by the political
concept of lifelong learning?

The British educational sociologist John Field has convincingly worked out that behind the
programme of lifelong learning a “silent explosion” could be hidden (Field, 2000, pp. 35 ff.),
not simply the change to an educational society for all, rather possibly the danger of a political
instrumentalisation of the learners and a division in society into those who know and those
who don’t (cf. Alheit & Dausien, 2002). As early as 1997, the OECD pointed out in a prognosis
that the economic compulsion for lifelong further education could lead to processes of social
exclusion that threaten the most advanced societies of late modernity. And what the forced
learning process “does” to individuals, how they personally react to it, how they organise it in
their own way has not been adequately researched until today — neither empirically nor
theoretically.

The following article tries its own way of approaching these problems. In a first section (1),
the critical disposition to the concept of lifelong learning is turned positively, so to speak, by

' Prof. em., Former Chair of General Education, Institute of Education, Georg-August-University of Goettingen,

Germany, palheit@gwdg.de
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linking it to the concept of “biography”. The conceptual focus on biographical learning (Alheit,
2009) enables not only empirical access to the concrete individual and his or her experiences;
it also creates the theoretical prerequisite for overcoming a false dualism of “subject” and
“world”, of individual and society. Rather, as the German sociologist Hartmut Rosa (2016)
suggested, the subject-world-relationship is conceived as a form of “resonance”, a dialectical
oscillation between the contexts in which we live and the biographical resources that are
available to us. This theoretical metaphor seems particularly suitable for describing
biographical learning processes — a project that characterises the second section (2), in which
those dimensions identifying learning from a biographical perspective are worked out more
systematically. In the third part of the article (3), a kind of “mental grammar” of the lifetime
is to be presented with the innovative concept of biographicity, which places the biographical
learning process in a social-historical framework. And it is precisely this perspective that is not
“outdated”. We urgently need it for a contemporary theory of education (‘Bildungstheorie’).

1. Learning and Biography: perspectives of a “new resonance”
1.1 Lifelong learning as a challenge

When we spontaneously think of “lifelong learning”, it may not be the positive associations
that come to mind at first, but rather the problematic ones. Let us mention, for example,
artists in music: the vast majority of musicians do not have a “job” for their entire life. They
are forced to be flexible and have to constantly adapt to new conditions. They have to learn
to function in different cultural settings. They take on many roles, face completely new
audiences and are forced to learn with the growing challenges (cf. Smilde, 2009, pp. 1 f.). In
the pandemic crisis, for many the entire economic existence is even being called into
guestion. Basically, for them, the need for lifelong learning has become a conditio sine qua
non, perhaps even an unavoidable basic requirement that affects late modern societies in a
very fundamental way: the inescapable compulsion to learn continuously.

What is striking here is that the blueprint of the normal biography obviously has become
disordered. Organised around a work biography, the institution of the “life course” (Kohli,
1983, 1985) is becoming increasingly diffuse. The unproblematic sequence of a learning and
preparation phase in childhood and youth, an activity phase in the center of life and a rest
phase within old age only applies to a small number of (mainly male) people. The phase
transitions have long since become social risk situations (Heinz (Ed.), 2000). Ever new status
passages come into being. At the same time, the importance of the active work phase in the
center of the life course begins to decrease noticeably. Just a drastic proof: in 1906 an average
working year in England still took about 2,900 hours, in 1946 it was only 2,440 and in 1988
1,800 hours (Hall, 1999, p. 427).

The “inner structure” of the work has also changed. The massive redistribution of jobs from
the industrial to the service sector is only a superficial symptom of this. More importantly,
the notion of a consistent “working life”, while traditionally excluding women, is finally a thing
of the past. Average employment no longer means exercising one and the same job over a
considerable span of life, but alternating work and further training phases, voluntary and
involuntary career breaks, innovative career switching strategies, self-chosen alternation of
work and family phases (cf. Arthur, Inkson et al., 2000). In this process, the focussing power
of that Protestant work ethic, which according to Max Weber’s diagnosis was one of the most
effective orientation patterns of Western capitalist modernity, also seems to be dwindling
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(Weber, [1904] 1920). New “post-materialistic” orientations become visible (representative:
Inglehart, 1989).

In the process, “careers in social space” (Bourdieu, 1990) almost inevitably lose their clarity.
Class, gender and generational status still have the significance of “biographical resources”
(Hoerning, 1989), but their prognostic value for the perspective of actual biographies seems
to have fallen significantly. Collective biographical patterns tend to be superseded by
individual risk situations (Beck, 1986; Reckwitz, 2017). Longitudinal studies of female work
biographies show a surprising degree of differentiation (already Moen, 1985). Studies in
traditionally homogeneous social milieus observe increasing erosion processes (Mooser,
1984; Beck, 1986; Reckwitz, 2017). Comparative studies within the same age cohorts have
found an increase in heterogeneous biographies, especially among older people (Dannefer,
1988; Dannefer & Zell, 1988).

In addition, there are influential changes from the recent past, to which the Polish-English
sociologist Zygmunt Baumann (2005) in particular drew attention: modernity has, so to speak,
“liquefied”. Conditions are changing faster than those affected can understand. Life becomes
“precarious life, lived under conditions of constant uncertainty” (Baumann, 2005, p. 2). This
development forces individuals to wander back and forth between “unconditional
individuality” and “total belonging” (cf. ibid., p. 30). Globalisation is changing the economic
and cultural conditions of reproduction at ever shorter intervals. On the one hand, the
internet and social media convey the feeling of being able to be anywhere in seconds; on the
other hand, however, they overwhelm people with escalating decision-making options that
“exhaust” the modern self, as the Parisian sociologist Alain Ehrenberg (2008) diagnosed.

So it seems that it has become more complicated to “live a life”. Outdated biographical drafts
lose their accuracy. Biography itself has become a field of learning in which transitions have
to be anticipated and managed, and personal identity is possibly just the result of difficult
learning processes. Biographies are becoming more wayward, more individual, more
unpredictable, but at the same time more colourful, more autonomous and more headstrong.
The life course seems — unplanned — to become a kind of “laboratory” in which we have to
develop skills that for the time being have no real “curriculum”.

But is lifelong learning — as demanded by the current political programmes — really the
alternative? Does the adaptation to the external changes of the “social world” have to be the
logical consequence? Would it not be just as useful to ask where the resources of the affected
“subjects” lie, what potential for resistance and action is hidden in the biographies of the
individual people? — However, this presupposes an interest in very concrete biographies, in
biographical learning processes. Only when — besides the dramatic processes of change in the
“social world” around us —the associated reconstitution of the “subject” has been understood
does it make sense to systematically think about practical consequences — for example for
learning in adult education.

1.2 “Resonance” and “biographicity”

For as little as the “world” that surrounds and influences us was always there — regardless of
the fact that we experience it as “subjects” and can actively shape it — the “subjects” are just
as little equipped with awareness and the ability to act before any encounter with reality. The
relationship between “subject” and “world” is not necessarily bound to the Cartesian subject-
object-duality that has dominated the development of modernity (cf. Merleau-Ponty, 2003,
pp. 47 ff.). It is relationally constructed and characterised by mutual penetration. The

9
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“subject” is decidedly not “dead”, as Nietzsche and the poststructuralists would like us to
believe (cf. Frank, 1986). Nor is it an unresisting product of “objective relations,” not a mere
epiphenomenon of discourses or dispositifs, as Foucault (2002) suggests. And the “world” is
also not a simple construction of the subject, not a cognitive artefact without an ontological
raison d'étre. “Subject” and “world” are really interwoven in a way that is expressed in the
formulations of phenomenology — such as Heidegger’s “being in the world” or Merleau-
Ponty’s “étre-au-monde” (cf. Rosa, 2016, pp. 65 ff.). The phenomenologist Bernhard
Waldenfels, who is also quite interested in social sciences, says there must exist

“a basic trait of responsiveness that in a way shapes everything that goes on in
our speech, action and other behaviour. Responsiveness means what makes
answering answering, which [...] may be called ‘answerability’. Responsiveness, if
our attempt proves valid, would assume the same proportions as the more
familiar conceptions of intentionality and communicativeness, while at the same
time exhibiting a ‘logic’ of its own, distinct from the logic of intentional acts and
communicative acts.” (Waldenfels, 2007, p. 320; translation by the author)

The phenomenon of “answerability”, which is clearly distinguished from the reflexive
“responsibility”, describes, so to speak, the “pre-conscious” and always bodily-related
experience of the subject in his or her world. It characterises a “resonance relationship”
between the subject and the entirety of his/her environment. And “resonance” means — at
least optimally — always the oscillation between the two spheres of “subject” and “world”. It
represents the ‘natural’ connection between the two, which can also be endangered (cf. Rosa,
2016, pp. 517 ff.). Similar to the “I”-dimension in George Herbert Mead’s idea of the “Self” —
as opposed to the conscious “Me” (Mead, 1973, pp. 212 ff.) —, “answerability” represents an
immediate, spontaneous, cognitively (not yet) comprehensible reaction to internal or
external impulses, it is a kind of openness and sensitivity to the world and to others, which is
the basis of our social existence.

However, such sensitivity does not determine the uniqueness expressed in our personal
biography. Who we are is not given by a “being like that” (Heidegger’s “Sosein”), but by the
temporality of our very own social “becoming”, i.e. through an ongoing biographical learning
process. It is interesting that this process does not follow general “laws”, but has its own
individual “logic” (Alheit & Dausien, 2000). It is part of the peculiarity of the biography that
institutionally and socially specialised and separate areas of experience are integrated and
(re)assembled in the process of biographical perception processes to form a special meaning.
This achievement of the subjects can be summed up with the term “biographicity” (cf. Alheit,
1990, 1996, 2020; Alheit & Dausien, 2000), which takes up the idea of the “self-willed”
subjective appropriation of learning opportunities (Kade, 1994; Kade & Seitter, 1996), but also
accentuates the chance of creating new cultural and social structures of experience. Policies
and pedagogical concepts of lifelong learning affirmatively build on this educational potential
contained in the biographical construction logic of experience and action, but without taking
seriously the critical impulse which also belongs to it (Alheit & Dausien, 2002). For this reason,
it is necessary to clarify the “external” framework structure of a life and learning history for
the analysis of individual biographical learning processes. In the following, both the concrete
uniqueness of a biography and the integration into social framework structures are to be
related more systematically to the concrete learning field “life”.

10
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2. Biographical learning as “artistry of life”

First of all, a certain modesty is required. More than 50 years ago, the German philosopher
and educator Gilnther Buck rightly stated in his phenomenological study Learning and
Experience: “Of all human achievements, learning by its nature seems to belong to the most
hidden and unknown phenomena.” (Buck, 1967, p. 11; translation by the author) In fact, in
everyday life we experience that we have learned something, for example to play a
demanding piano sonata; but the concrete learning process, i.e. the question of how we
learned and internalised the playing, remains largely elusive from direct experience. We
cannot watch the learning process, we can only reconstruct it ex post based on the traces it
left behind:

“We learn many important things, as one say ‘unconsciously’, i.e. in such a way that we
cannot, in principle, remember how the learning took place. One day we ‘can’ do a certain
performance. But we know nothing to say about the process that led to the competence,
because this ability is the condition for our becoming conscious of learning.” (Buck, 1967, p.
11; translation by the author)

Paradoxically, the “learner’s lack of experience with regard to his/her learning” (ibid.) goes
hand in hand with a certain “knowledge” about one’s own learning. For example, we know
that we struggle to learn vocabulary; we know that repeated etudes on the piano bore us.
But we also know that we only learn complicated movements on the piano or violin if we have
repeated them endlessly. The contradictory relationship between concealment and evidence,
between knowledge and ignorance, has to do with the fact that we can somehow perceive
the difference between the beginning of learning and its result, but know almost nothing
about the process that lies between these two points:

“Since we don’t know what learning as a process is, we talk about learning as a process that
takes place between two states of a system, namely the state before ‘learning’ and the state
after ‘learning’. We call this specific state change learning. The conclusion is: the first thing
we can say about ‘learning’ is that learning is an explanatory model for the observation of
very specific changes and not a term with a contentually precisely definable reference area.
And the observation conditions to be taken into account are anything but simple.” (Schmidt,
2003 pp. 11 f.; translation by the author)

When we talk about biographical learning, the problem seems at first glance to be much more
complicated. How can it work to understand a life-history learning process if we fail to really
decode the limited process of a manageable learning progress? After all, biography is itself a
temporal construct. To understand it means to know crucial things about time structures that
determine that life-historical learning process. But biography is also a concept that expresses
the “subject-world dialectic” mentioned above. If we learn biographically, we must also have
an understanding of the contexts in which we live. Ultimately, biographical learning describes
an act of self-assurance, a reflective look at one’s own life. The three dimensions

“temporality”, “contextuality” and “reflexivity” (Dausien, 2008, pp. 163 ff.) could therefore
be of help in understanding the complex phenomenon of “biographical learning”.

Temporality. Unlike most psychological or didactic learning theories, learning from a
biographical perspective does not refer to “small-scale” changing processes, but to time
structures in which the formation of meaning is possible. As Theodor Schulze (1993) has
clearly shown, such processes of creating meaning do not usually run linearly, but rather
discontinuously and are linked in an unsystematic and unpredictable manner to form
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superordinate structures of experience and interpretation. The decision to become a
professional musician or a doctor produces a number of possible meanings in the course of
one’s biography, which are never fixed, but are constantly formed and reshaped over the
course of time. Biographical learning processes are not bound to the sequence of learning
steps in the manner of a “string of pearls”, but represent complex, overlapping time
structures. Educational pathways often involve detours, interruptions, spontaneous insights
and decisions, revisions and caught-up processes.

Contextuality. However, biographies not only have a chronological order, they are, in the
words of Pierre Bourdieu (1990), “careers in social space”. They can therefore not only be
located “in” the individual, for example as purely cognitive activities of a self-referential brain,
but they must also be localised in the social worlds on which they depend. These “worlds” in
which learning processes take place as individual and interactive practices are not
homogeneous, designed learning environments, but complex, contradictory organised and
socially and historically “layered” contexts of different scope: They are concrete situations,
living environments and structured historical-social spaces.

People who acquire a profession encounter such contexts in their complex structure as a
concrete challenge: There are the situations of practical trying out with their demands on
professional skills that are required here, but also on the interactive ability with colleagues or
clients to deal with the “responsiveness” and “resonance” mentioned above. A nurse who
works with people living with dementia (Smilde, Page & Alheit, 2014) must, in addition to
nursing expertise, develop “antennae of empathy” for her clientele who can perceive
“vibrations” distant from their own experiences. There are the cultural worlds in which people
have to feel at home through unasked acceptance by those close to them, through natural
collegial recognition among colleagues. However, such lifeworlds are fragile and vulnerable,
precisely because they are framed by historical-social structures and by unexpected crises
that threaten the security and self-evidence of lifeworlds. The global Covid-19 pandemic is a
dramatic example of such threats.

Reflexivity. This term means the ability of individuals to put themselves in a reflective
relationship to their own experience process, to perceive their own learning processes, to
(critically) “observe” them on a higher level, to form and transform experiences. This is
fundamentally linked to the disposition to enter into a discourse with others (and with
oneself) about one’s own experiences. However, the idea of biographical reflexivity also
implies another aspect: experiences that we have had influence new experiences that we
have afterwards. “Life history is not only formed in learning, it also has a reflexive effect on
new learning processes.” (Dausien, 2008, p. 166) Our biography — that is what the term
“biographicity” means — is in a certain sense self-referential in generating action and
constructions of meaning. In the course of life, it develops its own “experiential logic” (cf.
Alheit, 1996; Alheit & Dausien, 2000). This undoubtedly causes a certain limitation of our
learning and action potential, at the same time it makes meaningful, orderly action possible
in the first place. In a sense, it is the basis of our “life skills”.

In his inspiring study The Reflective Practitioner (1983, 1987), the American philosopher
Donald Schon expanded the dimension of reflexivity by observing what makes us experts in
our professional activities. He refers to Michael Polanyi’s concept of “tacit knowing” (Polanyi,
1966). In his observations, professional competence has to do with the ability to deal with
new, unknown and risky situations (Schoén, 1987, p. 22). This ability hides spontaneous
knowledge. Schon calls it “knowing-in-action” — a kind of knowledge that is based on many
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years of practical experience, without actors being able to say why and how they know what
they are doing. An experienced doctor, for example, intuitively recognises an illness when a
patient comes to the treatment room with certain symptoms, without being able to describe
exactly where this spontaneous “inspiration” actually comes from. These moments, which are
based on an intuition that can hardly be explained, may also be found in pedagogical action.
The reasons for the unconscious self-evidence of situational action cannot be described. In
the situation of active action, implicitly available knowledge remains largely hidden (Schon,
1987, pp. 26 ff.).

Nevertheless, experienced practitioners can succeed in reacting flexibly even in the specific
professional situation. However, this “reflection-in-action” is difficult to distinguish from
“knowing-in-action”. The subtle differentiation between ‘reflective’ and ‘reflexive’ in the
English language may help to clarify what constitutes this idiosyncratic reflexivity: while
reflective is usually used for cognitively controlled activity (‘reflection on’), reflexive is used
more for the intuitive reaction in the flow of action (‘reflection in’). “Reflection-in-action” is a
symptom of high intuitive skill. And at the same time it is an expression of what the term
“biographicity” tries to capture: the subject’s “pre-conscious” reaction to his or her world, as
it were, which builds on previous experience and is at the same time capable of innovative
learning intuition. It is about that “responsiveness” which Waldenfels speaks of (2007, p. 320).
Through an intuitive “answer” to the concrete challenges of life, we, as unique individuals,
are able to reinterpret our contexts if necessary and to experience the “world” as a space that
can in principle be shaped. A final theoretical consideration should clarify why this seems
plausible.

3. Biographicity als unique “grammar of the social”

What could be meant by the mentioned “uniqueness”? Certainly not the exclusion of
“objective” influences, so to speak. For example, we know very well that being a man or a
woman — including the existence as a “diverse” person — determines our lives. We have
learned that a social advancement from a working-class background is associated with
personal injuries. Or we experience that being a migrant usually means a struggle for
recognition (cf. Honneth, 1995). And yet we try to be “ourself”. So we have to solve the
problem that “objective” characteristics and “subjective” uniqueness are not mutually
exclusive. Perhaps focusing on the gender phenomenon will help us to understand the
complexity of the problem.

To use a metaphor from language theory: the “semantics” of the gender code may be hidden
in the historically changing institutionalised interaction orders (Goffman, 1994) or in the
routines of social practices (Garfinkel, 1967), their “grammar” lies in the biographical action
resources of the individuals, in their own biographicity. And this grammar produces
performances that do not fit in with the concept of the deconstruction of gender, for example,
because other semantics also have an impact on them: for example the semantic code of
social inequality (“class”), but also the semantics of ethnicity (“race”), which are becoming
increasingly important in the course of post-industrial modernity with its global colonisation
processes and migration movements. The world region in which we are born or the historical
time that shapes us can also be semantic codes.

These semantics work together in the affected subjects. And the “mental grammar” that
every individual has to develop, which becomes the basis of his or her lifestyle and determines
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the performance of everyday actions, precisely the biographicity, is not just a simple addition
of those semantic codes; it is a unique productive resource for dealing with oneself and the
world — a kind of “generating principle” of the temporally stratified performances of a
concrete biography.

However, the wider theoretical context associated with this metaphor is by no means as
straightforward as it might seem. Neither the relationship between semantics and grammar
nor the multidimensionality of the concept of grammar itself has been clarified. Noam
Chomsky, whose important studies on a “transformational-generative grammar” are directly
touched upon here (cf. Chomsky, 1965), has remained ambiguous as far as his “grammar idea”
is concerned. What makes his provocative concept interesting for the following
considerations, however, is the idea that grammar represents a deep mental structure, a
principle of creation that generates a (in Chomsky’s case: linguistic) level of performance
through certain transformation rules.

It seems conceptually essential that this deep structure is syntactic, as a system of rules for
signs, and not — as in the case of George Lakoff (1971), Chomsky’s prominent opponent —
semantic, as a relationship of meanings. Because, if the narrow field of linguistics is left, if the
guestion of a generative production principle is posed not only by language but also by
behavioural dispositions, routines, practices, taste preferences, implicit knowledge and
experience resources, Chomsky’s model is more convincing than Lakoff’s “generative
semantics”: It explains why a concrete individual reacts to very different “social semantics” —
the gender code, the class code, ethnic and religious differences —in a structurally similar way,
why there is obviously an “experiential code” for processing the various social semantics
whose transformation rules remain relatively stable.

What distinguishes this transfer of the linguistic model to the more complex realm of
biographical experience from Chomsky’s basic theory is the criticism of the tendency to
assume a kind of ‘nativistic competence’, that is, a basic ability already present at birth.
However, biographicity as the unique social grammar of the individual only arises in the
biographical process of experience. Through self-referential processing of external impulses,
through dealing with the different semantics of the concrete social environment, an “inner
logic” grows, which can also change again and again through new external impulses. But it
does not change according to a determining principle inherent in the impulses, rather within
the framework of this inner logic itself. We may say: it “drifts” (Alheit, 2020; already Maturana
& Varela, 1988).

It is therefore possible that another theoretical reference is useful as a supplement: the
concept of “habitus” in Bourdieu’s theory (cf. Bourdieu, 1979, pp. 139 ff.; 1987, pp. 277 ff.).
This concept also benefits from Chomsky’s grammar idea (Bourdieu, 1997), but in the
distinction between opus operatum, as incorporated form of generative schemata,
“structured structure”, as it were, and modus operandi, “structuring structure”, so to speak
(Bourdieu, 1987, pp. 282 f.), the dialectical idea of an active principle of production arises,
which refers to a previous “social syntax”. This deep structure is incorporated through
practice. It is not a ‘natural’ competence (as with Chomsky), but “coagulated life story”
(Bourdieu, 1997, pp. 57 f.).

Interestingly, with this idea of a “history turned into nature” (1979, p. 171), Bourdieu refers
to a classic work in the sociology of education, Emile Durkheim’s L’évolution pédagogique en
France (1938):
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“In each of us, according to changing proportions, there is the person of yesterday; it is he
who, through the power of things, dominates in us, for the present is but a small thing
compared to that long past in the course of which we took shape and from which we come.
However, we do not feel this person from the past, since he has taken root deep within us; it
forms the unconscious part of ourselves. Because of this, one is tempted to give account of it
as little as of its legitimate claims. On the other hand, we have a lively feeling for the most
recent acquisitions of civilisation, which, because they are recent, have not yet had the time
to organise themselves in the unconscious.” (ibid., p. 16; quoted in Bourdieu 1979, p. 171;
translation by the author)

In this quote, Bourdieu is only interested in the “forgetting of genesis” (1979, p. 171), the
unconscious willingness to understand one’s own “(life)story” as a fait accompli and thus to
prove the stubborn resilience and inertia of the habitus. Bourdieu’s consequences from this
interpretation are extremely radical and are reminiscent of statements made in his polemical
essay on The Biographical lllusion (1990):

“By regarding the habitus as a subjective but not individual system of internalised structures,
as a scheme of perception, thought and action, which is common to all members of the same
group or class and which forms the prerequisite of all objectification and apperception, the
objective consistency of practices and the uniqueness of the world view is thus based on the
complete impersonality and interchangeability of the singular forms of practice and world
views. However, this amounts to considering all conceptions and forms of practice generated
according to identical schemata as impersonal and interchangeable — in the manner of the
singular intuitions of space, which, if one wanted to believe Kant, do not reflect a single
particularity of the empirical ego. [...] Since the history of the individual never reflects
anything other than a certain specification of the collective history of his group or class,
structural variants of the group or class habitus can be seen in the systems of individual
dispositions, which are systematically organised precisely in the differences that separate
them and in which the differences of careers and positions within and outside the class are
expressed: the ‘personal’ style, that particular mark borne by all the products of one and the
same habitus, all actions and works, is never more than a self-regulated and sometimes even
codified deviation from the style peculiar to an epoch or a class, so that it is not only marked
by conformity [...] but also by the difference that makes the manner first of all, it refers to the
common style.” (Bourdieu, 1979, pp. 187-189; translation by the author)

But is this really just about “personal style”? What about the “changing proportions” that
Durkheim also mentions? What is the meaning of the generative power of an individual
system of experience piled up in time, whose self-referentiality develops relative autonomy
in the course of a life history? Can such a “de-indivualising” perspective on habitus still be
justified in view of the significance of social constructivist insights developed in previous
considerations?

Let us once again take up the dynamic relationship between “semantics” and “grammar”
discussed ‘metaphorically’ above. Semantics are objectified horizons of meaning, such as the
class position of individuals. The gender dimension is also such a semantic (see above).
Empirically, it can hardly be denied that the formative power of these “meta-semantics” can
vary historically. If we take the US society, for example, the class question already took a back
seat to gender and race in the early 20th century. This has hardly changed. Rather,
phenomena of “intersectionality” (cf. Butler, 1991) are emerging, the intermingling of
objectified semantics, which also produce new dimensions of grammars, i.e. of habitus forms.
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Bourdieu’s self-assurance about the class dimension is possibly a contemporary and perhaps
also a European syndrome. After all, his fascinating work on “male domination” (2005) gave
gender semantics a central place.

However, it is undeniable that the “grammar of the social”, i.e. the principle of generation of
certain behavioural dispositions, world interpretations and lifestyles of the subjects, has
shifted from collective basic orientations to the individual him- or herself. The
“individualisation thesis” (Beck, 1986, pp. 205 ff.; Reckwitz, 2017), which has been critically
discussed for good reasons, is a superficial indication of this. Findings of the more recent
neurosciences are possibly more sustainable (cf. Alheit, 2020). This could mean — and here
Bourdieu’s early work may sharpen sensitivity — that, particularrly in Europe, the “semantics
of class” continues to have an incalculable influence on habitus configurations. At the same
time, however, it means that the grammar of the social emerges in the biographical process
of experience of each individual: as a “structured structure” and as a “structuring structure”
— however, that the process of “structuring” has become more complex. It is no longer a
dominant semantics alone that determines the structure; it is about a mix of external
semantics, possibly about changing hegemonies in the mélange. What then develops as a
grammar of the social is unique and bound to the biographical process of experience of each
individual. It is the biographicity of each individual —if you like: his/her “biographical habitus”.

In late or “postmodern” social formations we are dealing with new constellations in terms of
figuration sociology: from the positional fixation of class existence in premodern societies to
certain movements in the social space with relative stability of social habitualisation within
modernity, the trend in current societies is now towards an erosion of socio-structural ties
and securities and towards the concentration of survival risks on the individual him- and
herself (cf. Reckwitz, 2006, 2017). This in no way means that forms of social relationships are
becoming superfluous; it does mean, however, that they are not readily available as ‘quasi-
natural’ resources, so to speak, but they must be produced over and over again. And the
active basic competence for this process is the biographicity of the individuals (cf. Alheit,
2019: pp. 120-128 for details).

However, this also means that biographical learning takes on a new, almost political
significance. It becomes a counter-concept to the dominant political strategy of lifelong
learning, which forces the subjects to subordinate themselves to external circumstances and
especially to economic and power interests. We are currently experiencing the dramatic and
inhumane consequences of such a development with the example of an absurd war in the
center of Europe. A learning idea that takes the subjects seriously with their possibilities and
resources, but also with their uncertainties and fears must oppose such developments.
Biographical learning includes this resistance.
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Larissa — Learning City: From Local Learning to Global Actions
Dimitris DELIGIANNIS?, Alexis KOKKOS?, Ted FLEMING?

Abstract: Covid-19 demonstrates the vulnerabilities of living in close proximity to others and
we ask this question: What kind of city would enhance the lives of all its citizens, including
new arrivals? This question is at the center of attempts to bring adult and citizenship
education to address community and social problems through a pedagogy of the city, in this
case the City of Larissa. We explore the Learning City — its concept, goals, and reality; the
cultural and educational obstacles the project faces and the actions and tasks facing Larissa -
Learning City. UNESCO provides the framework, resources, and support for the Learning City
project. It is planned as an exercise in democracy and citizenship which is the version of
lifelong learning proposed by the Municipality of Larissa the local lead agency for this venture.
The rationale for the project is built on the Freire inspired idea that the local is the starting
point for addressing global issues.

Key Words: Democracy; Learning City; Larissa; Freire

1. Introduction

Paulo Freire locates the roots of his pedagogy in his home city stating that ‘l am a citizen of
Recife first’ (Freire, 1998, p. 89). He believed that citizenship of the world starts from one’s
own locality — not the other way round. This strong bond with his own place and its culture
provides Freire with an identity, an openness to others and to global influences. In Pedagogy
of the Heart [first published as Under the Shade of the Mango Tree] Freire (1998) writes about
the pleasure of breathing pure air, of being by a river with clean water, no pollution, and
walking on grass. In a recent interview Apostolis Kalogiannis, Mayor of Larissa, remembers his
native city Larissa:

The beautiful courtyards with the roses, the bougainvillea. People sitting outside
on sidewalks. The good morning they said to each other with ease. The concept
of neighborhoodness (Botsaropoulou, 2021).

Kalogiannis is a citizen of Larissa first of all.

For 6.000 years, people have looked to cities for protection, safety and a better place to live.
Since Uruk in Mesopotamia and over thousands of years, cities have built great buildings,
theatres, and government. In cities people first began to write. The first schools followed the
invention of writing in Syria, Egypt and Greece. Most people recognize these great cities -
Babylon, Jerusalem, Damascus, Athens, Rome, and Constantinople. In them we find the
beginnings of trade, great art and prosperity. There have been many movements of people
toward the safety of cities, particularly in times of crisis, famine, disease and war. Cities give
protection but were divided between those who were within and those outside. Cities have
always been metaphors and symbols for promised greatness. Learning has made a major
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contribution to the development of cities and how they provide support for learning, through
its conversations, museums, libraries, schools and universities.

But cities have problems and crises that often defy solution. The apparent openness of public
spaces in cities can mask how cities are socially stratified, layered in ways that reflect wealth
with increased segmentation and barriers to equality. Cities are deceptive, as they offer
freedom and freedom of choice - provided one has the money to spend on its undoubted
attractions. There are increased problems with who belongs to these created and
manufactured spaces. Regeneration often leads to displacements and homelessness;
property owners create new rights; surplus wealth is disguised in property portfolios. Many
cities have become polluted, known for crime, homelessness and poor housing -sometimes
on a vast scale. Covid-19 demonstrates the vulnerabilities of cities. It raises this question:
What kind of city would enhance the lives of all its citizens, including new arrivals? This
guestion is at the center of attempts to bring adult and citizenship education to address
community and social problems through a pedagogy of the city. In this we will explore:

The Learning City — its concept, goals and reality

Cultural and educational obstacles

Actions and tasks facing Larissa - Learning City
Learning City

Paulo Freire was a critic of the capitalist logic that gives little value to the free pleasures of a
city. ‘Capitalism substitutes the free happiness of satisfying human needs for happiness that
can be bought or sold, but above all, for satisfying the needs of capitalism’ (Gadotti & Torres,
2009, pp. 1261-62). Whether the city has mango trees or bougainvillea, the city is the starting
point for becoming a critical global citizen as within the city the local and global are in
dialectical relationship. The experience of citizens is the starting point for a pedagogy of the
Learning City.

Freire was aware that education could help citizens become ‘uniquely critical, challenged to
understand that the world which is being presented as given is, in fact, a world being made,
and for this very reason it can be changed, transformed, and reinvented’ (Freire, 1993, p. 24).
He wrote about Sao Paulo:

We dream of a democratic school system where one practices a pedagogy of
the question, where one teaches and one learns with seriousness, but where
seriousness never becomes dullness. We dream of a school system where,
teaching necessarily the content, one teaches also how to think critically. (p. 18)

The Learning City is a UNESCO (2022) project emphasizing lifelong learning. The objective is
to enhance economic development, achieve environmental progress and enhance social life
and equality in cities. Different cities choose their version of how to become a Learning City.
As Papastephanou (2021) asserts, lifelong learning has reached the city but the economic
emphasis in lifelong learning discourse (Fleming, 2021) is problematic. Papastephanou credits
the Learning City project with recasting ‘learning in urban spaces and for roughly outlining an
alternative ethic of learning’ — alternative to the economically misconstrued lifelong leaning
model (2021, p. 1). UNESCO, through its Institute of Lifelong Learning (UIL), sponsors the
Learning City project and supports the notion that living, surviving and well-being depend on
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citizens learning. The education of citizens, whether it is of citizens, by citizens, for citizens, is
the new imperative for democracy. Without learning there may be no democracy.

Wenger (1999) argues that learning is not an individual pursuit but is ‘a fundamentally social
phenomenon, reflecting our own deeply social nature as human beings capable of knowing’
(p. 3). The way through current multiple crises is through learning. Plumb et al. (2007) write
that

...the city has been and will continue to be a form of human association deeply
interwoven with intense learning processes. It might even be argued that an
important raison d’ etre for cities is that they enable humanity to express
everyday learning potential impossible in other spatial frameworks. (p. 46)

The great risk is that in a world of inequality, the entrepreneurial version of lifelong learning
will reproduce inequality. Too often lifelong learning offers a future as economic success and
prosperity. We are skeptical of forms of education that reduce learning to the instrumental,
that reduce cities to economic entities and learners to consumers or clients. A more critical
vision of learning is necessary, one that offers more than economic success. There must be
on democracy, justice, care, social justice, equality.

Philosophers from Kant to Honneth agree that an education system and democracy require
and presuppose each other. A vision for a Learning City might include: Democratic controls
over all resources! Local government to redistribute wealth to favor not capital or private
developers but to favor inclusion, equality, fairness and an increased capacity to care for
people, communities and the learning needs of all. There must be a reclaiming of the city, its
space, its planning and its ability to make itself (again) in the interests of all.

Economic crises and austerity, climate change, refugees, migrations, violence against women,
Covid-19, poverty define this age. Though the experience of crises is not new it may be that
the threats currently experienced are more immediate and require urgent and significant
learning. Crisis may be a generative theme or theme of the epoch — as Freire defines them
(Fleming, 2022).

‘Democracy is the only politically conceived social order that has to be learned, over and over,
every day, into old age’ as a ‘process of education and learning’ (Kluge & Negt, 2014, p. 452).
Making changes in what we know, in what we assume to be true, and in what we take for
granted is a form of learning. The thinking and reflection required is complex, challenging,
and transformative. What we take for granted is in crisis. Fake news, conspiracy theories and
the re-emergence of far-right authoritarianism threaten political order. However, the current
situation is understood, something has to change, and this is a learning project (Habermas,
1995). The learning involved is not just private - changing of one’s mind - but a social retooling
of what we know and take for granted. The learning city can expand opportunities for critical,
emancipatory and transformative learning that supports urban development. A revitalized
learning city can challenge existing notions of urban development and foster policies and
interventions that could transform the urban environment and supports healthy living. It is
also an opportunity to learn how to live together with diversities within a city in non-violent,
congenial ways that are conducive to human flourishing. It might even be called emancipatory
urban development through critical pedagogy of the city. Freire (1978) expressed it well when
he asserted that a real education was
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where the content is in a constant dialectic relation with the needs of the
country.... For this reason, it is not possible to divorce the process of learning from
its own source within the lives of the learners themselves (p. 42).

2. Cultural and educational obstacles
2.1 Every UNESCO Learning City is different

A learning city, in the process of fulfilling its goals, often has to deal with obstacles, owed to
institutional, financial, administrative and managerial factors. Probably the most important
obstacles have to do with cultural and educational factors, e.g. the hegemony of a social
culture environment that resists change and an inability to recognize the value of
emancipatory learning. These are regressive learning traditions. In this section, the
characteristics and the function of these crucial obstacles are examined within the context of
Greek society, and more specifically the city of Larissa, a city of 200,000 residents, situated in
a rural area of central Greece.

2.2 The traditional social culture

Political scientists and social psychologists (e.g., Broome, 1990; Diamandouros, 2000;
Doumanis, 1983; Katakis, 1980) agree that in Greece traditional social culture remains
significantly strong, especially in communities like Larissa, where the traditional experiences,
values, and perspectives of rural life are still preserved by the population. This culture is
characterized by introversion and mistrust towards innovation, change and collective effort.
The satisfaction of personal expectations and pursuits is a fundamental characteristic and
creates strong bonds with a small number of people (the in-group) among whom a
relationship of interdependence exists (Broome, 1990; Katakis, 1980; Polemi-Todoulou,
1981).

The creation of an in-group has its roots in the centuries when Greeks were vassals of the
Ottoman Empire. People, trying to survive under extremely difficult circumstances, developed
strong interdependence within the nuclear family, as well as with people they trusted
(relatives, friends, and even friends of friends). Out-group members were those outside the
network of in-group affiliations. Social behavior was strongly dependent on whether the other
person was a member of the in-group or the out-group. A great deal of commitment and
solidarity existed between in-group members. On the contrary, the relations with out-group
members were characterized by a great deal of suspicion and antagonism (Broome, 1990)
and their influences were rejected. Doumanis (1983) argued that in traditional Greek
communities social relationships were either positive or negative, with no room for neutral
gradation in between: “Families were either co-operating with one another, closely and
intimately, or were competing aggressively, cunningly and sometimes fiercely” (p. 28).

These rural perspectives still constitute basic dimensions of the social culture of Greek
citizens, including the citizens of Larissa many of whom live or have family roots in agricultural
areas. The commitment and the interdependence of people within in-groups and their
competitiveness towards out-groups constitute basic aspects of Greek social reality and
explain a great deal of the citizens’ behaviors. Holden (1972), exploring the competitive
nature of the Greeks’ social orientation, argued that they tend to believe that “the friend of
my enemy is my enemy, and the enemy of my enemy is my friend” (p. 89). Broom (1990)
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highlighted that the mistrust of citizens toward out-group members lead to a generalized lack
of reciprocal relationships.

At the beginning of the 21° century, a European research project (National Centre of Social
Research/EKKE, 2003), asked this question: “How important is family for you?” Greeks scored
the maximum point on the scale (10™") with 85%, while the typical percentage for Spanish
people was 69%, and for Dutch people was 43%.

For many Greeks participation in synergies and collective actions, based on a consent that
occurs through the process of discourse, constitutes an endeavor that is outside their frame
of reference. A great deal of the adult population — including Larissa’s - is not interested in
reforms that are for the sake of the social community or the socially vulnerable as they do not
belong to a familiar in-group. The major concern is the maintenance of the interests of each
one’s in-groups. Greek civic society remains undernourished (Voulagris, 2008). This situation
becomes even more fixed due to the problematic functioning of public authorities (state, local
government) which are characterized, (with only a few exceptions that have to do with
specific brief periods of time), by dysfunction, bureaucratic rigidities, and resistance to reform
(Spanou, 2021). As a result, citizens’ trust in public authorities is reduced and the power of in-
groups is reproduced.

However, over the years, a new culture has emerged. Diamandouros (2000) has particularly
explored this alternative “reformist” culture. He claims that it primarily draws from the ideals
of Enlightenment and political liberalism, has a positive stance regarding reformations with a
democratic prospect, and aims at decreasing the power of clientelism and corporatist
practices. People who adopt this culture are inspired by the model of a responsible citizen
who contributes toward social development and economic growth.

Accordingly, a city like Larissa, should pursue, by activating the creative social forces which
adopt the reformist culture, the transformation of the dominant traditional social culture that
constitutes the background against which conflicts are staged and local synergies impaired.

2.3 The lack of culture and expertise in adult education

A second major obstacle to the development of a Greek Learning City like Larissa has two
dimensions. The first concerns the absence of a culture of adult education in Greek
organizations and among most citizens. The second concerns the organizations that lack
expertise in adult education.

There is a low level of understanding that adult education could significantly contribute to the
financial, social, and cultural growth, as well as to the personal development of learners. An
OECD (2019a) report showed that Greece is classified in the last 1/5 of the member states of
the Organization concerning this issue (p. 1). The lack of culture that the organizations of adult
education have is characteristically expressed by the extremely low financing of relevant
programs by the state, local government and commercial enterprises (Kokkos et. al, 2021).
Indicatively, Greece is ranked 21°t in the European Union for the percentage of GDP available
for training (CEDEFOP, 2020a, p. 77). Additionally, it holds the last position for the percentage
of enterprises that offer training to employees 21.7%, compared to 72.6% as the European
average (CEDEFOP, 2020b, p. 38).

The lack of adult education culture among citizens in research by the Hellenic Federation of
Enterprises/SEV (2020), finding that 50% do not wish to participate in educational activities.
Other reports show that the lack of desire for participation is associated with the low quality
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and the teacher-centered features of the programs (CEDEFOP, 2020c; Karalis, 2021), along
with the low awareness among the adult population, especially those from socially vulnerable
groups, regarding opportunities for training and education (OECD, 2019b).

Greece holds the lowest rank among the members of the European Union, for lack of
expertise among adult education organizations, with a performance of 1,3/5, concerning
three crucial aspects: a. the quality of the adult education system; b. the efficacy of relevant
national policies; and c. the relevance of the programs for addressing the needs of the
participants, of the economy and of society (European Commission 2019, pp. 104-105).

The reasons of the lack of adult education culture and expertise are associated with the way
the system of adult education is structured. Until the beginning of 1980s there were rare
activities, because the country had gone through prolonged periods of dictatorship or
extremely reactive governance, as well as due to the depression of civil society. In 1981
Greece, for the first time in modern history, elected a social democratic government that
expressed the aspirations of citizens for a new life. An extended movement of popular adult
education occurred. However, the boost for its expansion came mainly from the state’s
intervention. In Greece adult education was not created by the dynamic within civil society.
As a result, the importance, habit and practice of adult education have not been embedded
in the collective consciousness, neither in the perception of the political forces nor
educational organizations. Furthermore, the dynamic of the popular education movement
gradually faded due to the growing conservatism of Greek society. Accordingly, within a short
time, instrumental, low quality continuing vocational training dominated the field.

As a result, Larissa wishes to be a learning society and develop extensive and emancipatory
actions of learning, may have to overcome many obstacles to the lack of interest in adult
education and of the traditionally low quality of the educational activities that are offered.
Programs that include the philosophy, the principles and the methodology of transformative
adult education should be offered and should respond to the needs of the adult population,
especially the marginalized. Programs should function as focal points where people can meet,
communicate, learn, participate in dialogical processes, and thereby perceive and challenge
problematic assumptions they have embraced and so become more self-reliant, open to
others, receptive to diversity, and interested in learning and public affairs. Adult education
settings can thus become microcosms where learners are equipped with the necessary
capabilities to realize and exercise their rights and take control of their lives. Simultaneously,
by engaging within that framework in discourse, learners may experience the principles of
democratic active citizenship and learn how to apply them in their lives and in their
communities (Mezirow, 2000).

In particular, the challenge for adult educators should be to encourage and enable learners,
particularly those from socially vulnerable groups, to become more self-reliant so that they
may eventually make their own way to critically engage with the subject-matters at hand,
including the dysfunctional aspects of their culture. In doing so, learners might become
increasingly capable and willing to participate in educational processes, become more open
to new perspectives, as well as become more critically reflective of their own and others’
assumptions. Accordingly, they could become aware of the cultural factors and social
conditions that inhibit their development and become empowered to participate in society
as active citizens and learners.
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3. "Larissa — Learning City ": Actions and tasks in present and future

The acceptance of the project for Larissa - Learning City was neither self-evident nor taken for
granted. In 2015, in the heart of the then Greek economic and social crisis, Larissa became
the first Greek city to become a member of the UNESCO Global Learning Cities Network, which
announced its decision to become a learning society. The Learning City was certainly not a
logo. Neither was it a rebranding of the education programs of the city but a project to
construct and support the identity of Larissa as a learning identity. The concept of the
Learning City referred precisely to a learning organization, which is constantly called upon to
learn and transform itself, with learning being an ongoing process that is strategically utilized
(Watkins & Marsick, 1996). The need to overcome a difficult social reality with new structures
and institutions, the formation of communication channels and synergies with institutions
and citizens, actions with an emphasis on vulnerable groups were theoretically the main
issues. This political process, social choices and educational interventions are not politically
neutral. They have a political dimension. They refer to a course of change that includes the
realization of the causes of a social crisis, and the search for new balances, sometimes
involving conflicts.

3.1 The challenge of change

Complex bureaucratic procedures and the chronic problems of the services and structures of
the city emerged from the beginning. Already, the planning and implementation of the First
City Conference on the “Relationship between Local Government and Lifelong Learning” with
the presence of adult education experts created unexpected administrative difficulties in a
Municipality that had never organized scientific conferences! The lack of similar experiences
at the level of Greek local government, the non-existence of a department responsible for
Lifelong Learning and the general lack of experienced staff with knowledge of the basic
principles of adult education made the attempt to intervene in the field particularly
challenging. The absence of a culture of collaboration within the structures and services of
the Municipality in combination with the understaffing made it difficult to plan. It is
characteristic that the last recruitment of permanent staff after the memorandum policies of
the last decade took place in 2004!

With this challenging environment, the first changes in the level of organization of the
Municipality were designed. The UNESCO (2013) documents on Learning Cities set the
framework and the conditions:

(1) Strong political will and commitment of the authorities of a city.
(2) Involvement of all interested parties.
(3) Mobilization and utilization of resources.

The political will of the Municipal Authority, the agreement of the vast majority of the
Municipal Council was expressed by the institution securing the project by establishing a
committee of bodies under the auspices of the Municipal Council. The Municipal Council three
years later agreed the founding of a new innovative institution, the Citizens' University, that
is based on the principles and methods of adult education and transformative learning. This
highlighted substantial support for the project. At the same time, a substantial effort was
made to involve more sectors in the city. More than 70 representatives of institutions and
services of the Municipality participated in the work of the committee "Larissa, a Learning
City".
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Progress was made with the continuous involvement of organizations in a series of collective
actions. New actions, such as Camp in the City, Social Tutoring and Parent Schools have
highlighted key priorities and solid policy choices for the development of partnership policies.

The increase of actions and the first positive results from the efforts of a first core of
Municipality executives and activated citizens highlighted the need for better planning by
utilizing every available resource. The first changes were planned at the level of organization
of the Municipality with 22 new structures, mainly in the fields of education and social policy.
At the same time, new staff joined the Municipality, who had experience with similar
procedures but were mostly on short-term contracts. This caused instability and pressure in
the organization and administration of the Municipality. But it was often the trigger for a
fruitful reflection on a course of changes that could affect the daily lives of employees. An
integral part of this course was the implementation of interacting training programs for the
staff of the social and educational structures, which were directly involved with the project.
At the same time, European programs were utilized with the active support of the executives
of the city for specific services and the exchange of informative visits in Greece and abroad.
These were key elements in supporting the actions of the Learning City and helped employees
and executives of the Municipality to understand and respond to new realities.

3.2 2015-2022: Before and after the pandemic

From 2015-2019, the Municipality organized conferences, educational programs and actions
aimed at vulnerable social groups. An important milestone was receiving the UNESCO City of
Learning Award in Cork, Ireland in 2017.

The emergence of the refugee crisis and the choice of the city to form a supportive framework
for the approximately 2,000 refugees found in the area; the cooperation with the disability
movement; the creation of new structures; the effort to create an educational community for
Roma with elements of holistic intervention; all highlight the priorities of the period to
support vulnerable groups. The operation of a Municipal White Taxi for free transportation
of citizens with mobility problems and the creation of book production studios for the visually
impaired were important innovations. At the same time, the improvement of the operation
of the kindergartens, the creation of the Network of 11 Municipal Centers for Creative
Employment and the first steps of the Citizens' University with the participation of thousands
of trainees in its programs (Deligiannis, 2021) all contributed to strengthening effort, without,
however, always being understood by even these participating citizens in the actions of the
"Learning City". The absence of a Greek culture and tradition of adult education "from below"
as a social need was a continuing barrier to developing the Learning City. Jarvis (2010, p. 29)
recognized that the concept of a learning community is often confusing, although it is related
to the concept of social change.

At the UNESCO International Conference in Medellin, Colombia the City of Larissa was chosen
as a global coordinator of the UNESCO Network of Learning Cities for Active Citizenship
Education. The outbreak of the Covid pandemic had a significant impact on the project and
many initiatives were stopped while others came to the fore. Even the right of all children to
access education was questioned. Understandably, many educators were disappointed, and
staff believed that nothing actually changes.

However, following a period of stagnation, the Citizens' University began to organize online
discussions focusing on the new reality of the Covid-19 era. In a new, online environment and
with the involvement of the staff of the Municipality, there followed a quick adaptation to
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the new situation. The impact in areas such as Public Health, economy and education were
analyzed, as having a significant impact on the local community. New resources, new skills,
initiatives and innovations led to creative educational interventions. In collaboration with
organizations operating inside and outside the city, participatory learning cycles were
organized to support the education of the city in distance education, online parent schools,
online health education programs on healthy cities and programs for the elderly.

The new reality has highlighted a lack of consultation on issues affecting important parts of
the city. The need for new institutions led to creating new municipal bodies with an inclusive
mandate and emphasis on youth; the formation of a local youth plan; as well as gender
equality and integration policies for refugees and immigrants. The Municipal Council decision
to create the Municipal Youth Council, the Municipal Equality Committee and the Council for
the Integration of Refugees and Immigrants were important initiative of the Covid era. The
strengthening of these new institutions and the development of a culture of cooperation and
learning formed the basis for the organization of new actions and educational programs with
an expanding circle of participants. This led to the organization in September 2021 of the 1st
Festival of Youth and Lifelong Learning.

The unforeseen health crisis prompted many cities to reconsider the way cities operate
(Markopoulou, 2021). Implementing the Sustainable Urban Mobility Plan (SVAK) and the
decision of the Municipal Authority to turn the city towards sustainable mobility policies, even
in the midst of a pandemic, created a great debate in the city about public space and the
concept of a sustainable city. The construction in a very short time of new bike lanes over 20
km long in the city center and the transformation of neighborhoods into “smooth traffic
roads”, combined with "smart systems" of controlled parking came into conflict with
traditional beliefs and attitudes of citizens, and many years of public policies supporting car
use. The development of new traffic education programs for all levels of education targeting
different social groups of citizens. The strengthening of democratic public dialogue has been
a difficult political choice for a learning society that can and does survive when education and
change are done together.

The efforts, of course, do not stop here. The initiative that created the new Internal Service
Organization of Municipality made it possible to begin new Services, such as the Services of
Education, which promote the planned changes. The cooperation with UNICEF and the recent
nomination of Larissa as a "Candidate Child Friendly City" gives the appropriate framework,
for the preparation of a comprehensive local action plan with the cooperation of measurable
indicators and tight schedules that allow moving away from the rigidities of previous Public
Administrations.

4. Evaluating a course of change

Lack of previous experience, continuous resistance to change and limited resources,
difficulties and inevitable mistakes along the way are real and prevent complacency. The
transition to learning organizations requires that it be accompanied by measurable results
and the use of assessment systems, even if they are often difficult and complex to integrate
(Poulopoulos & Tsimpoukli, 2016). This is sometimes contrary to the work culture of Greek
local government bodies yet on the initiative of the scientific team of the Citizens' University,
terms of evaluation and continuous redesign of actions and learning cycles were formulated.
The evaluation of educational interventions requires procedures of feedback of the whole
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network of factors involved in it. With several difficulties, some procedures of group
evaluation and self-evaluation of the trainers were introduced. The first evaluations have
largely confirmed that the original goals and targets have been met (Deligiannis, 2020).
However, even where high satisfaction scores appear, small deviations show that the
connection between theory and practice, and the practical application of learning, is always
in demand.

For all programs the participants stated that they chose this Learning Cycle mainly after the
announcement of the program in the local newspaper. Few were informed via the internet.
They described the role of the trainers as encouraging, advisory, and empowering and the
cooperation and interaction of the training teams as excellent. They found the educational
material given to them very interactive and informative, which helped them in the exercises
they did at home.

Especially in parent schools, trainees stated they developed skills such as patience,
communication, and active listening. The examples and solutions proposed, the case studies
that were elaborated and the use of educational tools were evaluated as good practices, while
the role of the trainers was particularly inspiring. Suggestions were made for alternative
hours, for example, they suggested the possibility of operating morning classes, as the
children are at school. Important attitudes were those of the participants who pointed out
that they would attend the same Learning Cycle again, as the needs of children are constantly
changing. In particular, they proposed to enrich the Learning Cycle by organizing programs to
raise awareness of men in the role of father (few men participated and then left), programs
focused on age groups (e.g., childhood, adolescence, etc.) and specialized programs on
parenting.

The results are encouraging. However, it takes time and knowledge in a process of change, in
interventions in vulnerable groups and in the formulation of integration policies. A process of
continuous redesign of actions, with targeted scientific research and the contribution of
emancipatory members of staff of universities and scientific associations will give new
perspectives, as there is no magic ingredient to becoming a Learning City (Osborne, Kearns,
& Yang, 2013). Reactions to change must be explored and understood and democratic
dialogue can be exhausting. The failure of past practices highlights precisely the need to
evaluate new approaches and move slowly away from stereotypical behaviors and attitudes.

5. Conclusions

The health crisis has alerted us to the interdependence of all in society, in our city. Equality
seems both more obvious sometimes and less achievable in others. The pandemic has
widened social gaps and contributed to the even greater marginalization of the weak, the
Roma, the refugees, and immigrants, the economically weak. It all points to the work that
remains to be done.

On the other hand, when a crisis occurs, we are forced to learn many things in a very short
time. Throughout this period there have certainly been significant concessions to democratic
conquests. In some cases, significant steps have been taken to adapt to the new situation.
Local communities clashed with each other. The pandemic has brought us in contact and
educated us, often violently, on concepts such as social alienation, hygiene practices, and the
protection of the elderly (Deligiannis, et al, 2021). The very concept of solidarity has become
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a condition of survival, proving emphatically that the function of cities is intertwined with the
formation of human relations and with global concerns.

This concern for a local place seems to be important for Freire too. In his conclusion to Under
the Shade of this Mango Tree (1998) he recalls difficult times in his own local place: “we felt
the risk that hope would run out”. This story of Larissa - Learning City is told in that same
spirit. Freire (1998) continues: “It is an effort to keep hope alive...What makes me hopeful is
not so much the certainty of the find but my movement in search” (p. 59).
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Active Labor Market policies and Lifelong Learning in Greece
Anna TSIBOUKLI}, Angelos EFSTRATOGLOU?

Abstract: The main goal of the present paper is to discuss how and under what circumstances,
active labor market policies and Adult Education could assist staff to cope with stress and
enhance skills and abilities to achieve employment. The high numbers of unemployed in
Greece together with the long-term ineffective austerity measures and policies imposed in
the country and the reduction of the social welfare state, created many multiple and complex
issues that deteriorated after the pandemic. The present paper suggests that specific active
labor market policies must be employed together with Lifelong Learning policies and
programmes to ensure future developments. Greece, more than any other modern European
country, was faced for several years with extreme austerity measures that affected the social,
economic, and personal level. The working population and especially young people had to
cope with prolonged unemployment, limited options for reentering the job market and the
associated stress that follows exposure to adverse experiences. The phenomena of brain
drain and brain waste, are well documented in Greek research and literature. Covid-19
pandemic was another stroke in an already unbalance economy. Lifelong Learning
programmes, that are meant to assist not only the working but also the general population
to increase social and other skills, as a way of ensuring access to the labour market, are
addressed to only a small portion of the population and usually to those who need them the
least. The current paper presents the challenges that Active labor market and Lifelong policies
in Greece must face in the process of coping with prolonged unemployment, brain drain and
brain waste.

Keywords: Active labor market policies, Unemployment, Lifelong learning, Adult education

1. Introduction

The high numbers of unemployed in Greece together with the ineffective austerity measures
and policies of the last decade and the reduction of the social welfare state, create many
multiple and complex issues that are extremely hard to solve. Economic crisis is directly linked
with unemployment rates not only amongst the traditionally vulnerable groups (i.e., low
educational qualifications and low skills), but also amongst the highly qualified and skilled
workers. The severity of the problems that the unemployed must face, might be obvious in
terms of financial instability and poor housing, however, they also include issues relevant to
physical and even more to mental health. These issues, already present, became more
obvious due to the pandemic and the prolonged periods of lockdown. The present paper
suggests that these parameters must be taken into consideration in the development of
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specific active labor market and Lifelong Learning policies, to start coping with the negative
effects of prolonged unemployment and enhance possibilities for social inclusion.

2. Unemployment rates in Greece

A main characteristic of the Greek Economy, when compared to other European Countries,
was -and remains- the high unemployment rate. Even at times of economic prosperity and
employment growth, unemployment in Greece was always present in a greater percentage
than in the rest of the EU countries. In 2008, unemployment rate was as high as 7,3%. This,
however, was the lowest rate that the country had experienced for three decades. During the
period of economic crisis unemployment rate raised rapidly, reaching its highest peak (27,5%)
in the year 2013. Given the prolonged time of economic crisis in Greece, unemployment rate,
although in decline, remains extremely high (15,8% in 2021)* (Figure 1).
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Figure 1. Number of Unemployed and Unemployment rate in Greece 2008-2021

Traditionally, in Greek society, unemployment hits women. Women’s unemployment rates
are significantly higher (19,9%) than those of men (12,8%) in 2021, even though women’s
labor force is in total, significantly lower. However, in year 2013, men’s unemployment (in
numbers) was higher, since manufacturing, construction, and many small enterprises,
employing mainly male workers, were forced to apply large dismissals. Recent data suggests
that up to date middle aged men and women consist of most of the unemployed population
in Greece (Table 1), whilst at the same time youth unemployment rates (those between 15-
24 years old) are also close to 50,0%.

Registered unemployment? comes to 1.124.932 persons in January 2021, from which 63,2%
are women and the rest 36,8% are men. Among them 17,9% are in the age of 15-29 years old,

LINE / GSEE, (2021) considers that the number of unemployed and unemployment rates in 2020 and 2021 are
higher than the ones presented here, since several unemployed have not considered us unemployed and
counted us those out of the labour force.

2 There are two sources from which unemployment data are gathered. The first is Labour Force Survey, which is
a European sample survey contacted four times per year from the Greek National Statistical Authority.
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35,8% in the age of 30-44 and another 46,2% in ages above 45 years old. At the same time
51,9% of registered unemployed are long term unemployed (remain in unemployment more
than a year), with women to be the majority (57,9%) among them. Only 19,3% of total
unemployed receive for a very short period (which counts from 4 to 12 months, depending
on years that a person was in employment) an unemployment benefit. Since 2012
unemployment benefit comes down to 360,0 euros per month, increased only by 10,0% for
every member of the family.

Table 1. Number of Unemployed and registered Unemployed 2021

Total Men Women
Number of Unemployed (LFS) 732.544 320.254 412.300
Unemployment Percent (LFS) 15,8% 12,4% 19,9%
Registered Unemployed (OACD) 1.124.932 413.658 711.274
High Qualified (University degree) 174.537 - -
Medium Qualified (lyceum degree) 529.218 - -
Low Qualified (compulsory education) 421.127 - -
Long term registered Unemployed 572.900 171.680 331.751
(OAED)
Unemployed who receive benefit 212.800 91.383 121.417
(OAED)

Source, Labour Force Survey (LFS), OAED

Unemployment rates remain high amongst those with university degrees (around 15,5%)
even though these figures are much lower when compared to unemployment rates of those
with a high school education certificate (around 47,0% in 2021) or those of even lower
education levels (37,6%).

Unemployment is not the only negative effect of economic and social crisis in Greece. Other
effects are equally severe. In the period 2008-2020 GDP dropped by 19,0%%. The percentage
of the population living around or even below the poverty line increased also to 25%. The
negative effects on the population health and education levels are obvious. In fact, one out
of three children in Greece, lives under the poverty line (Unicef, 2014) and some 3,795,100
people live on less than 60% of the national median income (IOBE,2015). It is worth noting

Unemployment data are gathered and published at national and regional level. The second source is OAED
(Greek Public Employment Organization) which gathers unemployment data because of its own activity at local,
regional and national level (registered unemployment data).
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that not only the number of those living under poverty line has increased, but also the poverty
line itself decreased to a great extent due to the GDP decrease.

Several studies (Markovits, et.al, 2013) suggest that economic crisis forced many well-
educated young people to seek employment in North Europe and left those who remained
with a constant fear of job loss, followed by income reduction. On the other hand, large
numbers of well-educated young people are forced to work in jobs that require lower
gualifications and skills from what they have to offer. Current studies suggest that Greece
exhibits the highest percentages on horizontal and vertical skills mismatch, when compared
to other European countries (Cedefop, 2014). This is one of the causes that keep productivity
at low levels.

In this turbulent environment, certain especially groups suffer more than others, in a country
where unemployment rates were rather high when compared to the European level, even
before the socioeconomic crisis and the pandemic.

The number of homeless has also increased rapidly (FEANTSA, 2008) from 7.720 to 20.000
people with half of this population residing in the capital of the country (Stamatis, 2012).
Migration also doubled. In modern Greece, one in five lives today in a family where no one is
working. These phenomena are unique in a country that was always at the periphery of
Europe.

The large figures of unemployment rates open a discussion in relation to active labor market
and Lifelong Learning policies that the relevant agencies need to adopt. Employment policies
and reforms should have been applied years ago at various levels. However, the extreme and
rapidly imposed austerity measures together with employers’ demands for staff shortage in
both, the public and private sector, increased unemployment rates even further and created
an unstable social and economic environment.

3. Active Labor Market Policies

Active labor market policies (ALMP) and Lifelong Learning in Greece are not yet fully adopted.
Active Labour Market Policies include learning procedures, training, consulting, and matching
policies as well as the development of new jobs under public subsidies. However,
development of new jobs largely depends on increasing industries and economic activities
that are not yet fully achieved. Job development can make use, to a certain extent, of the
human resources currently available and focus mainly on the pool of the unemployed work
force. This is not an easy task. Nevertheless, various measures could be employed such as
higher subsidies in certain job categories according to occupation or certain qualification
level.

Post-crisis Greece has been turned into a job arena where achieving proper employment
seems at times an almost impossible task. Crisis pushed the country to establish the
functioning of a rather chaotic labor market with an increased ‘black economy’ where few
proper jobs are readily available, skills offered by future employees are usually higher than
what the jobs demands, leading to the phenomenon of brain waste within the country. Brain
waste is already a reality and youth unemployment remain for the last seven years at very
high rates (Efstratoglou, 2018). Moreover, in the last two years, Greece is under a process of
restructuring the ALMPs framework and that might be one of the causes of even lower
participation in training programmes, when hardly any incentives are so far present.
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There is a continuing need to retrain unemployed workers and those with long
unemployment periods. However, even though the need for re-training unemployed workers
is too high, those who end up participating in lifelong training programmes remain relatively
low in numbers. There are different reasons for this. Traditionally, participation in Lifelong
Learning programmes was very low in the country. When the average participation in Lifelong
Learning programmes in Europe, for those between 25-64 years old, is 11.5%, in Greece is
between 3-3,9 (UNESCO, 2017; Eurostat, 2021) (Figure 2). UNESCQ’s Institute for Lifelong
Learning (2017) suggests that with such low participation rates the achievement of the 15%
participation is unlike.

Total population 55-64 years Unemployed Low-qualified

(25-64 years) (25-64 years) (25-64 years)
2012 2015 2012 2015 2012 2015 2012 2015

EU 9.2 10.7 4.5 6.0 9.4 CHe 3.9 4.3
Belgium 6.9 6.9 3.6 4.0 10.2 9.0 2.9 3.0
Bulgaria 1.7 2.0 & = 1.5¢ ¥ 0.5¢ S
Czech Republic 111 8.5 4.8 3.7 6.5 3.8 24 19
Denmark 31.6 Saes 23.9 23.6 32.7 28.9 224 21.7
Germany 7.9 8.1 2.9 31 5.6 6.2 3.2 34
Estonia 12.8 12.4 5.6 4.5 1.7 99 3.9 4.5
Ireland 74 6.5 3.2 2.7 7.4 7.4 3.2 2.4
Greece 3.3 che 0.7 0.5 3.3 2% 0.4 0.4
Spain 11.2 9i9 5.2 4.0 13.2 11.2 4.7 3.6

Figure 2. Adults’ participation in Learning

UNESCO'’s predictions for Greece, are unfortunately true as four years later, the percentage
of participants in non-formal programmes in Greece, aged between 25-64, dropped in 1.4%.
Needless to say, that this is a very disappointing development, especially taking into
consideration the post-crisis and post-pandemic effects.
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Table 2. Percentage of participants aged 25-64 in non-formal education in Greece

COUNTRY Percentage %
Sweden 27,9%
Finland 21,1%

Denmark 20,2%
Greece 1,4%
Croatia 1,3%
Romania 0,6%
Bulgaria 0,5%

Inclusion policies are very significant, in an environment of high instability where more
obstacles are created. Active Labor Market Policies must be employed together with, well
designed Lifelong Learning programmes, group and individual consultation and the
development of grounded expectations and incentives for the unemployed. Incentives, i.e.,
the value of a particular object or outcome, a training achievement that is related to
employment outcomes and specific expectation in relation to the given contextual factors,
are necessary for achieving positive outcomes, in a country where the labor market recovery
might take several more years before it occurs.

It is now widely recognized that Lifelong Learning programmes do not reach those who need
them more (UNESCO, 2022). There is also a big gap between the different countries in relation
to the amount and the sources of funding. Some give up to 4% of their annual budget for
education to Lifelong Learning and especially to Adult Education and others less than 0.4%
(UNESCO, 2022;2017). (Figure 3).
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Figure 3. Percentage of public education spending to ALE

Participation in Adult Education is higher amongst those who have higher qualification levels,
according to the International Standard Classification of Education [ISCED] levels 5, and
6). Therefore, the less educated you are the more likely it is to remain out of Adult Education
and Lifelong Learning programmes. Accordingly, the unemployed seem to remain out of
Lifelong Learning programmes, apart from Sweden, where also those with low qualification
levels (ISCED 0-2) are more likely to participate (UNESCO, 2017). This is not the case for
several European countries -and certainly not the case for Greece, where participation in
Lifelong Learning programmes depends on the level of the qualification already acquired.
Consequently, the highest percentage of participants in non-formal education are mainly
those with an already higher qualification. This might be the case in other European countries
as well but nonetheless, the gaps are obvious as they are presented in Table 3.

Table 3. Percentage of people aged 25-64 in non-formal training in relation to their
educational level in 2019

Educational Level GREECE EU 28
Middle School 0,3% 3,5%
High School 1,0% 6.5%
Tertiary education 2,8% 15,2%
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Furthermore, the pandemic of COVID-19, brought forward another challenge, that of digital
inclusion, where Greece also lucks behind (Figure 4) (Tsiboukli, 2020; Eustratoglou & Paidousi,
2020), even though there been several efforts to bridge the gap (Kokkosis, 2020).
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Figure 4. DESI and its Individual Dimensions

Active labor market policies need to employ lifelong training and consultation to assist in
changing organizational functioning and prospects. However, these cannot be achieved in a
vacuum. The workforce is left with low expectations and an even lower morale. Already
acquired high skills and knowledge, are undermined in a post-crisis and post-pandemic era
but unstable situation. In the effort to develop active labor market policies, it is significant to
note that fighting unemployment, it requires on one hand, rethinking and reconsidering past
choices and beliefs that might be no longer helpful (Efstratoglou, 2012) and on the other,
understand the deep roots of structural inequalities.

In many cases active labor market policies are related with several life changes amongst the
unemployed, i.e., orientation changes, type of occupation, place of living and ways of living.
Considering that around 65% to 70,0% of the unemployed in Greece are between 45 to 65
years old, the intensity and variety of problems and structural inequalities are easily
understood. Lifelong Learning programmes are significant for enhancing active labor market
policies and for a change of culture within the labor market. Job descriptions, accountability
and responsibility, organizational matrixes and evaluation for job development and work
improvement, might assist in attitude change and respond to brain drain and especially brain
waste. However, one of the most significant effects of unemployment at the personal level is
stress.

4. Lifelong Learning and hidden assumptions

Unemployment is considered as one of the major sources of stress in life. Increased stress
and anxiety are just one of the effects of prolonged unemployment. Prolonged
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unemployment is linked with stress (Giorgi, et.al., 2015). Several studies (Mucci, et.al., 2016)
suggest that economic crisis is an important stressor with negative mental and physical health
consequences in the general population as much as in the workforce. In fact, most studies
suggest an increased prevalence of mental and physical health problems that coincided with
the outbreak of the financial crisis. However, eight years since that outbreak, health
consequences on the Greek population have been largely ignored together with the fact that
‘major cuts to health care cost lives’ (McKee & Stuckler, 2016:41). On that basis, Lifelong
Learning programmes can focus, not just on the development of hard skills but, on personal
development and the alleviation of stress.

Stress is created as a reaction mechanism by a lack of balance between external increased
demands and internal abilities to respond to them. Stress increases by several factors such as
situational disturbances and day to day or ambient life stresses. Stress does not affect only
the unemployed. It also affects people in employment due to two other significant factors.
The first one is job uncertainty created in the work environment due to the high risk for
unemployment. The second is intensity at work, because of the extreme demands made by
employers and at the same time the limited access employees have in the necessary
resources for good outcomes (INE, 2017).

Negative experiences and failure to maintain or achieve employment are linked with lower
expectations, lower self-esteem, and lower self-efficacy estimation. Self-efficacy expectations
are relevant to the personal aptitude to achieve goals. Self-efficacy is influenced by
environmental conditions that also shape attitudes and interests that are products of learning
experiences and personal values. These in return shape a lifelong developmental process
between the individual and the social/labor factors. Furthermore, they influence self-esteem,
self-perception of reality and respect for oneself that derives from social and work life. Low
self-esteem exhibits an artificially positive attitude to the world, in a desperate attempt to
prove to others that the person is adequate. A positive self-esteem is a central factor in the
process of social and emotional adjustment and relates to more effective functioning. A
healthy view of the self encompasses the understanding of shortcomings but without being
harshly critical of them.

Relevant studies suggest that unemployment is linked with high stress levels and low self-
esteem and self-efficacy evaluations. Negative mental health effects are already present on
the Greek labor force with women being more severely affected than men (Drydakis, 2015).
Recent studies suggest that even the employed population (Rachiotis et al, 2014) exhibited
high burnout levels followed by emotional exhaustion and depersonalization, due to staff and
resource shortages (Markovits, et. al., 2013).

Active labor market policies that employ Lifelong Learning as a way of fighting
unemployment, are important for hard skills development and matching workers with the
labor market. Furthermore, are even more significant for understanding hidden assumptions
and enhancing a deeper understanding of stress related and other relevant factors that
exercise further pressure and hinder, together with the socio-cultural and socioeconomic
events, employment.

In this process, it is significant to train the trainers as significant psychological notions are
inevitably linked with the hidden assumptions of trainers about employment, lifelong
learning, adult learning, and learners (Norwich, 2000). Hidden assumptions about the abilities
of learners to achieve employment disregard the demands of a highly competitive work
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environment at times of crisis. In this process, transformative learning and group dynamics
could be employed for critical thinking, for understanding hidden and false assumptions and
developing an inner view of the structural inequalities that create obstacles to reaching
employment. Group dynamics and transformative learning together with relevant learning
activities, are important for exploring hidden assumptions about unemployment and false
beliefs and develop the necessary skills and positive attitudes needed to overcome these
beliefs.

The employment of experiential learning methods is significant. The need to discuss false
assumptions, to cope with frustration caused by both, the crisis and the pandemic, the need
to develop coping mechanisms for facing uncertainty in the long run, is for the benefit of the
unemployed and society at large. Lifelong Learning may assist to prevent mental and physical
health issues in a context where health and social care are in the decline. In addition, it may
further enhance the development of social skills for achieving employment and avoid
depersonalization (Senge, 2006).

5. Conclusions

The present paper attempts a critical reflection on the hidden assumptions and the
psychological effects of unemployment. High unemployment rates together with limited work
prospects affect personal and vocational development. Benefits and incentives to increase
participation in Lifelong Learning programmes are rarely there. Economic crisis, followed by
the pandemic, was experienced as a threat for the economic, social, and work sectors. Post-
crisis Greece is left with high unemployment rates, situational disturbances, and day to day
life stresses. Fears prolonged unemployment might affect even the next generation, despite
its efforts to achieve high skills, are also present. Furthermore, the challenges for Adult
Education and Lifelong Learning are still many, as the neoliberal policies in a narrow way for
hard skills development rather than in a broad way for enhancing democracy, equal access
and participation to decision making (Fejes, et.al., 2022).

Lifelong Learning might assist in developing hard skills that the labor market requires but
furthermore, they could enhance personal coping mechanisms for situational disturbances
and day to day life stresses. Lifelong Learning programmes within the work environment
might also assist in relieving job stressor and creating a positive work climate that affects
outcomes. The International Labor organization (2022) calls for a human centered recovery,
that is essential for the quality and sustainability of work and employees and for equal
participation of men, women, who were affected more by the pandemic, young people, and
people with disabilities.

In this context, Lifelong Learning is of high significance for guiding and supporting the
population to cope with prolonged stress and the associated physical and mental health
problems.
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H emupdpdwon Ko KATAPTLoN TWV EKMALSEVUTIKWY 0To Iedio tn¢ 4"
Biopnxavikig Enavaotaong

Kwvotavtivoc ZOrONOYAOs?!, Aaunpiva MNQTH?

Teachers’ education and training in the field of the 4th industrial revolution
Konstantinos ZOGOPOULQS, Labrina GIOTI

NepiAnyn: Zkomdg NG mopouvcag €peuvag eivat n Siepevvnon twv avtlAAPewy
ekmaldeuTIKWVY TNG AsutepoBadutag Exmaibevong (A.E.) tng Nepidépetag Autikig EAAGSG
(M.A.E.) ya tnv emuopdwon Kal KATAPTION TOug UTO To Tpiopa NG 4" BLopnXavikng
enavaotaong. H €psuva ulomouibnke pe moootik peBodoloyia kal T xoprynon
epwInuatoloyiov oto omoio avrtamokpiBnkav 422 ekmoldeutikol. Ta amoteAéopata TG
€peuvag Katadelkviouy, OTL N evnuépwoaon TwV ekmatdeuTikwy A.E. Tou delypatog yia tnv 4"
Blopnxavikn emavaoctoon Keltal oe xapnAd enineda. Oswpolv OTL N eMPopdwaon Toug o€
avtiotolya BEpata eival onUavtikn yla tn SOUAELA TOUG KOL TILOTEUOUV OTL KAAUTEPOC hopEQg
0pyavwong eMPopdwTIKWY oepvapiwy ivat to Mavenotiulo. Eniong, umootnpilouv OTL N
emuopdwon Ba MPEMEL va EXEL TTPOALPETLKO XOPAKTHPA, va eival e€aunvng SLapKeLag KAl va
vAomoleitat pe T PeLKT LEB0SO (oUYXPOVEG - AoLYXPOVEG SPATELS UE TIEPLOPLOUEVO APLOUO
Sla {wong ouvedplwyv). Kupla Bepatoloyia tng empuopdwong Ba mpPEMeL va elval oL VEEG
TEXVOAOYLEG KL N Xprion Toug otnv ekmaideuon. TENOG, SLamoTWVETAL BETIKA CUOYXETLON TWV
Snuoypadkwy XOpaKTNPLOTIKWY Tou Oeilypatog pe TIC avtlAqPelg toug yla v 4n
Blopnxavikn emavaoTacn Kal TG EMHOPPWTLKEG TOUG OVAYKEG.

Négerg-kAeldLa: 4" Bopnxavikn emavaotoon, enpuopdwon, eKMALSEUTIKOL, EKTIALOEVUTIKEG-
ETUUOPDWTLKEG OVAYKEG

Abstract: The purpose of this research is to investigate the perceptions of Secondary
Education teachers in the Region of Western Greece of training in the light of the 4th
industrial revolution. The research data were collected from 422 teachers with the
guantitative method and the use of a questionnaire. The results of the research show that
the secondary education teachers of the sample have a low level of knowledge about the 4th
industrial revolution. Whereas they consider that training on issues related to the field of the
4th industrial revolution is important for their work. The university is considered to be the
best institution for organizing training seminars. Also, teachers think that training should be
optional, should last six months, and should be implemented with the use of a blended
learning method (synchronous - asynchronous actions with a limited number of face-to-face
sessions). The main training topics should be the new technologies and their use in education.
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Finally, there is a positive correlation between the demographic characteristics of the sample
and the teachers' perceptions of the 4th industrial revolution and their training needs.

Keywords: 4th industrial revolution, training, teachers, educational- training needs

1. Elcaywyn

H 4n Blopnxavikn Emavaoctaon (4IR) untepPaivel pia amAn petdfaon amno tnv 3n Biopnxavikn
Enavdaotaong (3IR). H mpoodog twv véwv texvoloywwv Ba eival tétola mou Ba eival
Suaodlakplta ta 6pla petafy tou dpucikou, tou Pndlakou kKat tou BloAoylkol Koopou. Ot
teXxvoloyieg e€eAiooovtal pe eKBETIKO puBUO XWPIG LOTOPLKO TTPoNyoUEVO. AUTEC oL e€eAIEEL
odnyouvtal ano tnv epdavion Tng TEXVNTAG VONUOoUVNG, TNG POUTOTLKAG, To Stadiktuo Twv
npaypatwy (loT), Ta autovopa oxnuata, t Blo/vavotexvoloyia, ta peyaha Sedouéva (Big
Data), Tnv tplodldotatn EKTUTWON, TNV EMLOTAKN UALKWY, TOUG KBAVTIKOUG UTTOAOYLOTEG Kall
v amnoBnkeuon evépyelag (Diwan, 2017). Me tnv Ttoxela mpoodo TNnNg eKMALSEUTLKAG
texvoloyiag, moAlol gpeuvntég oto mAaiolo tng Std Blou pabnong kol emikalpomnoinong
TEXVOAOYLKWV YVWOEWV Kol S€ELOTNTWV €XOUV MIPOTELVEL TN XPrioN TG TEXVOAoylag o OAouG
Tou¢ KAAdoug, cuumeplhapBavopévng tng ekmaideuong Twv EKMALOEUTIKWY, €va amo Ta
onuavtikotepa umonedia TG ekmaidevong evnAikwy, ylo TNV Tapaywyn OeTikwv
anoteAeopdtwy otn SidaockaAia kot tn padnon (Kuswandi, 2019). To véo Opapa yla TN
Habnon Ba mpémnel va mpowbel Toug padnTtég va padbouv OxL povo Tig SeELOTNTEG KAl TLG
YVWOELG TIou xpetalovtal, aAAd kal va mpoodlopilouv Kal tnv mnyn t¢ HAbnong yla Tig
6e€LotnteC Kat TI§ yvwoelg (Kuswandi, 2009).

Ta tedeutaia xpovia SLamoTwveTal pla auéavopevn Eudaon oTig eKTTALOEUTIKEG TIOALTLKEG
yla tnv evowpdtwon twv Texvoloywv MAnpodopiag kat Emkowwviag (T.M.E.) otn
SbaokaAia. Auto odeiletal OxL povo otnv taxeia avamtuén twv T.M.E.,, aAAd koL otnv
emblwén moloTIKWY SLOAKTIKWY TIPAKTIKWY ylo TN PBeATiwon TwV OMOTEAECUATWY TWV
nabntwv (Uziak et al., 2017). Ztnv nepintwon tng eknaidevong, n texvoloyia £xeL apxioeL va
oAAGlel Tn SbaokaAia, emnpedloviag Tov TPOTO HE ToV Oomoio oL pabntég pabaivouv kat
amoKToUV VEEG OefloTnTeC. MPo¢ TNV KATELOBUVON AUTA ATALTETAL TTPOETOLHACLA YL TNV
emayyeApatiky €EEAEN Kal TOV TPOMO HE TOV OTOLO Ol EKMALSEUTIKOL EVOWUATWVOUV
PNdLaKEG TEXVOAOYIKEC KOl EKTTALOEUTIKEG OTPATNYIKECG 0T SLbaokaAia.

OL €peuveg Kal PEAETEG yla TO ETIMESO YVWOEWV TWV EKTIALOEUTIKWY avadoplkd He tnv 4"
BlopnXavik €MAvVACTAON KAl TIG EMIUOPPWTIKEG TOUC QVAYKEG €lvol TEPLOPLOPEVEG. H
NamapwanA (2020) os €peuva tng yla ™ Slepelivnon TwV LKAVOTATWY KOL TNG EMAPKELOG
oteAexwv ekmaideuong kot To €d0o¢ TNG emuOpdPwWong MoU €XOUV KAVEL UTIO TO TMplopa TG
4IR, KoTaSELKVUEL OTL OL CUUETEXOVTEG SEV £XOUV TTAPAKOAOUBNOEL oEpLVApLA 1 NUEPLOEG OL
omoleg oxetilovtal pe tnv 4IR. Emiong, ev yvwpilouv av €xouv mpayuatonolnbel avaioya
empopdwtika oepwvapla otnv EAAada. Qotdoo, skbnAwvouv evdladépov kat Sudbeon
OUUMETOXNG o€ ouvadn empopPwTikd oepwvapla. Oewpolv OTL eival coe Béon va
QVTATOKPLOOUV OTLC ATIALTHOELG KAL TIG AVAYKEC Hiag TaEng Le vEeg Texvoloyieg, alAd xwplg
™V KATAAANAN empopdwaon Sev Ba pmopouv va MpoodEPOuV TIG YWWOELG TOUC e Bdon TIg
VEEC TEXVOAOYIKEC TIPOKANOELG TOU MEAAOVTOG. Afloonueiwtn e€lval n €peuva Tou
MNavaywwtonouAou (2021) oe ekmatdeutikoug NG Mpwtofaduiag Exkmaidbevong (M.E.) tng
MN.A.E o€ Selypa 233 ekmaldeuTIkwy. ZUPUdWVA LE TA EVPNUATA TNG EPEVVAC, OL EKTIALSEUTLKOL
bev €xouv emipopdwbel kabBoAou avadopikd pe tnv 4IR. Oswpolv TIOAU ONUAVTLKI yLo TN
SouAeld Ttoug TNV empopdwaon, n omola oxetiletal pe tnv 4IR oe Bépata texvoloyiag,
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eknaidevong kat avaduopevwy texvoloylwyv. Kiplog popéa | mpoowmo tng empudopdpwong
EKTLHOUV OTL Ba pémel va elval To MavemotruLo Kat o Zuvtoviotn¢ Eknaidsvong. EmumAéoy,
KATaAAANAOTEPOG TUMOCG emuopdwong eilval n HeKT) HEB0OOC (OUYXPOVEC-ACUYXPOVEG
O6paoelg kal meploplopévog aplBuog dia lwong ocuvedplwv). 2 €peuva yia tnv 4IR, tig T.M.E.
KOLL TNV eKTalSEVON 0€ EKMALSEVUTIKOUG TNG AsutepoBabuiag Eknaidevonc (A.E.) (Taya, 2020),
Sladaivetal OTL oL eKMALOEUTIKOL KATEXOUV TIC BAOLKEG EVVOLEC TNG TTANPOGDOPLKAC Yla TO
EKTTOLOEVUTIKO TOUG €pYyo, XPNOLUOTIOLWVTOG KOLVOTOWIEG HE QTOTEAECUATIKOTNTO KOl
ekppalouv Oetikr) otdon w¢ TPoG ta 0PEAN TwWV VEWV TEXVOAOYLWV OTNV EKMALOEUTIKN
Stadikaotia. Yrmootnpilouv 6t Sev eival emapkn g 0 TEXVOAOYLKOG EEOTIALOLOG KOl TOL AOYLOMLKA
yla TNV TOLOTIKA XPAOoNn Twv VEWV Texvoloywwv. Emiong, n ouppetoxn toug otnv &€
QIMOOTACEWG ekmaidevon €ywve xwpic va Olabétouv TIC amapaitnTeg YVWOELS Kol
emuopdwon mopd POVO HE TNV TPOCWIILKH TOUCG TPOOTIABEl KoL QUTOETLUOpdwWON.
EmunpooBeta, Bewpouv avaykaia tn ouvexllopevn empopdwon Aoyw tng oApatwdoug
€EEALENC TWV TEXVOAOYLWV YLa TN CWOTH XPNON TOUG Kal XPELATOVTaL TEXVLKN UTIOOTAPLEN Ao
€L81KOUC yla va TIG Xpnolpomnolouv o€ peyalutepo Babuod. Ta amoteAéopata €pEUvVaG TG
MuAwva (2020) €6et€av otL ekmatdeutikol anodidouv peydAn omouvdatotnta o H€LOTNTEC
(emkowvwviag, ocuvepyaoiag, evell€lag, KPLTIKNG OKEYNG, YVWOTIKES, TTPOCAPUOOTIKOTNTOG)
yla TNV TPOCOpPUOYyn TOuG ota véa Oebopéva tNG EKMALOEUTIKAG TPAYUATIKOTNTOG.
Ekdppdalouv Sucapéokela yla TNV eMUOpPwWaon ouU TOUG TOPEXETAL OO TNV UTNPEGCLA TOUG,
TIPOKELUEVOU va BeAtiwoouv TG Oe€lOTNTEC TOUC KAl TNV KATAPTIOR TOug yla va
OVTLLETWTTLOOUV TLG TIPOKANROELS TOU EMAYYEAUOTOC TOUG Kot va eEEALYBOUV EMAyYYEAUATIKA.

Itnv mopovoa £peuva, n Slepevvnon Twv AvIANPEWV TWV EKMALOEUTIKWY Yylo TNV
emuopdwon Kal Tnv kataption toug Pplodolel va eumloutiosl Tov MEPLOPLOPEVO apLlOUO
EPEUVWYV avadOPLKA LE TO UTIAPXOV ETUMESO YWWOEWV KAl TIG PNTEC EMIUOPPWTLKES TOUG
avAYKeC yLa tnv 41 Bropnxavikn emavaotacn. Emiong, va cuvelodpEpel otnv avadelen katL otnv
TILO CUOTNUOTIKY LEAETN TWV EMUOPPWTIKWY OVAYKWY TWV EKTTALSEUTIKWY, TIPOKELUEVOU Va
OUUBAAEL oTOV OXESLAOUO EMIUOPIWTIKWY TIPOYPAUUATWY TTOU Ba avtamoKkpiveTal T0oo ota
véa dedopéva mou Stapopdwvovrtal utd To mipiopa tnG 4IR 6oo Kal oTLg TPEXOUOES, AAAQ Kal
avabUOUEVEG, AVAYKEG TNG SLOAKTIKIG TOUG TIPOKTLKAG.

2. OEWPNTLKO MEPOG
2.1 Educq kot emuop@won eKMALSEUTIKWY

To Educ4 sival pia matdaywylkn poogyylon n onoilo avtamokpivetal oTig anattioels tng 4IR
yla tn OUYKAlOn TNG EMOTAUNG KoL TNG TexvoAoylag, Tpokelpévou va PBeAtwBel n
QIMOTEAECUATIKOTNTA Kol amodotikdtnta tng ekmaldeutikng Siadilkaciag. H olykAlon
avBpwrmou-pnxavng umd to mpiopa ¢ 4IR pmopel va yebupwoel to «xdopa» PETAEL
KOWVWVIKWY, OVOPWTILOTIKWY ETMLOTNUWY, ETLOTAUNG KoL Texvoloyiag. Autd umopel va
neplAappavel tn olykAon kKAAdwv Omwg n mAnpodoplkn, n Slolknon EMXEPACEWY, N
unxovoAoyia kat n pnxavikn. Ta peydla dedopéva, ol popntol UTTOAOYLOTEG, T KOLWVWVIKA
S6lktua kaL n umoloylotiky védoug (cloud computing) emtpémouv TNV autopdadnon,
avegaptnta and tov XpOvo Kal Tov Tomo. Emopévwe, ol pabntég Ba pmopouv va oxedialouvv
™ S1kn Tou¢ ekmaibevon cUPdWVA LE TOUG TIPOCWTILKOUG TOUC 0TOXOUG. 2V udwva Ue Ttov Fisk
(2017) Swapopdwvetal €va véo opapa padnong mou Ba evBappUvel Toug HaBNTEG va
armokToouV TG Se€loTNTEC KOl MAnpodopieg mou xpelalovtal, WOTE Vo €VTOT{OUV TOUG
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amopaitntoug mopoug yla tn padnon toug. Tautdxpova oL TEXVOAOYLKEC KalvoTouieg Ba
oAAGlouv cuvexwe tn HEBodo SibaokaAiag kat to pabnolako neptBaiiov (Dunwill, 2016).

To Educ4 Ba emnpedoel TOUG YVWOTLKOUG, cuvValoOnuaTtikoUg Kal PuxoKLVNTLKOUG TOUELS TNG
nabnonc (Razak et al., 2013). Ot padntpleg/tég Ba mpemel va sival tkavég/ol oe PndLakeg
epapuoyEC kal wg €k Toutou Ba xpelalovtal katdAAnAn ekmaibevon (Alakrash & Razak,
2020). AuTEG oL VEEG TTpOOEYYIoELS LABnong amattolv avantuén oe Se€LOTNTEG, OE TOUELS
OMwW¢ N Kwnti/ewkovik padnon (mobile/virtual learning), ta MOOCs, Tta
QMOLOKPUOUEVA/EKOVIKA gpyaothpla (remote/virtual laboratories) kot n malyvionoinon
(gamification) (Alakrash et al., 2021). To aufavopuevo emninedo moAumAokotntag oto Educd
Snuoupyel TNV avaykn yla auénuévn xpnon HUEKTWV popdwv pabnong tnv emiluon
TPOPBANUATWY Kal KoVOTopieg avolxtou kwdika (Hamat & Hassan, 2019). TexvoAoyieg, 6mwg
N TEXVNTA VONUOoUVN KAl N UNXAVIK HABnon Umopouv va KAvouv ePLKTA VEa epyaleia Kal
UTINPEOLEG eKUABNONG. EMoUéVWG, XPELALETAL TIPOCEKTLKY TTPOCAPUOYH TWV TAPaS0CLaKwWY
TIPOYPAUUATWY OTIOLSWV yLa va yivouv 1o ¢plika oto loT. Oa npémet va §oBel éudaon oe
6e€L0TNTEC OMIWCG N KPLTIKN okEWN, N emiAucn MpoPANUATWY, N CUVEPYACLO KaL N KOLVOTOMOG
okén (Klarner et al., 2018). H 4IR amnattel Pnolako aAdapntiopod, Wlaitepa petafld Twv
HaBntwv Kal ot ekmaldeutikol Ba mpémel va elval oe BEan va xpnoLomoLolV TNV TexVoloyia
TIANPOdOPLWV KAL ETILKOLVWVLWV YLa TNV UTtooTtnpLEn tn¢ nabnong (Drath & Horch, 2014).

MNpoéodata to Educd mpocEAKUCE TNV TPOCOXH TwV UTELBUVWY XAPa&NG TIOALTIKAG, KOBwWC
aroktd Wlaitepn Baputnta n cuvdeon tng ekmaideuong e TNV KOLVOTOL oTnV €peuva. To
Educd4 pmopel va oupBdaAel otn SLoxelpLon TWV EKMALOEUTIKWY CUCTNUATWY, WOTE va
avarntuxBouv nepBarovta nouv Baocilovtal otnv texvoloyia katl va aflomolnBel to eVpog
Twv Pndlokwv Se€lOTATWY TOU amALTETAL yla TN XPHRon VEWV guduwv TEXVOAOYLWV
(Jamaludin et al., 2020 Puncreobutr, 2016). KataAutikd poAo oe autd Ba Stadpapatiosl o
KATAAANAOG OXESLOOUOG TIPOYPAUUATWY oTtoudwv TNG Baotkng ekmaidsuong aAAd Kal TG
ETMUUOPDWONG TWV EKMALSEVUTIKWY. ITa avWwTePA eKMAlSeUTIKA WOpupata (AEl), autég ol
6e€lotnteg dudaokovtal cuvABwe oe Tpoypdppata ormoudwv évtaong texvoAoyiag (r..
HUNXOWVLKN, ETLOTAMN TWV UTIOAOYLOTWYV, TexvoAloyia mAnpodoplwy, K. ouv.). Aev gival OpwE
O106e60UEVEC O€ EKTIALOEVUTIKA TIPOYPAULATA TTOU E0TLALOUV TTEPLOCOTEPO OTNV TTALSAYWYLKN
Kataption. Onwg emwonuaivouv ot Butt et al. (2020) n epopuoldOpeVn TAVETLOTNULAKA
KATAPTLON TwV eKMOLSeUTIKWY elval pla amd tig attieg tng EAAewpng ekmaidevong twv
ekmaldeuTikwy pe Pndlakég de€lotnteg yia tn SleukodAuvon ¢ edapuoyng tou Educd. H
TIAVETILOTNULAKA Ttadaywylkn ota Avwtata Eknaidevutikd [Spupata (A.E.l.) pmopei va aiget
arnodaclotikd poAo otn PBeAtiwon Twv SeELOTATWY TWV EKTIALOEUTIKWY, TIPOKELUEVOU VA
OVTATOKPLOOUV ATTOTEAECUATIKA OTLC QTTALTAOELG PG KPLTIKAG aflomoinong Kal epoapuoyng
tou Educ4 (Kedpadka, 2020- MauAn-Koppé & AsuBepuwtou, 2020- Toka & Gioti, 2022, 2021).

Ta eumodla ywa tnv edpappoyn tou Educd 1600 otn Boaowkn ekmaidevon 600 Kol oTNV
ETUUOPDWON TWV EKTOLSEVUTIKWY ahOPOUV TPELG ONUAVTIKOUG TTOPAYOVTEG: a) TNV EAAeWPN
e€eldlkeupuévou avBpwrivou Suvaplkol HE yvwon Kal gumelpia otn xprion Wnolakng
TEXVOAOYLOG, TNV KPLTLKN OKEYN, TN CUVALOONUATIKY VONUOoUVN Kal AAAEG ouvadEelS yVWOELG
kal 6e€lotnteg (Lea, 2020 Liljaniemi & Paavilainen, 2020), B) Ti¢ apvnTIKEG avTIANPELS TV
EKTTALOEVUTIKWV yLla TNV TteXVoAoyia Kal tnv amoteAeopatikotnta tou Educd (Mogos et al.,
2018), tov d6Bo Twv anelAwv TG aodaAelag Tou KuPBepvoxwpou (Jamaludin et al., 2020), Tng
TIOPOTETAUEVNG EKDECNC OE CUOKEVEC UE EVOEXOUEVEG ETUITTWOELG OTNV LYEla (LATLa, dyxog
K. ouv.) (Battashi et al.,, 2021) kat y) TéAog, TNV amoucia €KTEVOUG, CUCTNUATIKAG Kal
Sleupupévng aglomoinong Twy modaywykwy apxwy, Bewplwy Kot SIEAKTIKWV TIPAKTLKWY TNG
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eknaidevong evnAikwv. H anoucia auti adopd oe dUo Slactdoels: H mpwtn oxetiletal pe
TNV TOVETULOTNULOKN Todaywylkry, oto TAaiolo ¢ omolag UloBeTouvTal EVEPYNTLKEG,
OUUMETOXLKEG, BLWUATIKEG KOl KUPLWG KPLTLKO-OVAOTOXAOTLKEG SLOAKTIKEG Tipooeyyioels. OL
TIPOCEYYIOELG AUTEG SLEUKOAUVOUV TOUG POLTNTEG/TPLEC VO APOUV TA EUMOSLA LABNONC Toug
KOl VOl HETaoXNHaTtioouV TIg avTAAPELS TOUG yia TLIg Suvatotnteg matdaywykng aglomoinong
KOl KPLTLKAG TIPOCEYYLONG TNG XPRONG TwV ponyUévwy Pndlakwv epyaleiwv kot Se€lotntwy
Tou Tpoarmattovvtal yla tv edappoyn tn¢ Educd. H deutepn Siwdotaon adopd tov
OXESLOOUO TWV EKTALSEUTIKWV/EMLUOPDWTIKWYV TIPOYPOUUATWY. O oXeSLaopog Ba MpEMeL va
€xeL adetnpla tn Olepelvnon TwWV EKMALOEUTIKWY OVAYKWVY KOL OTn OCUVEXELD va
ovamntuooetal Ye Baon autég kal oludwva pe TIG LeBoSoAoYLKEG apxEC TG ekmaideuong
evnAikwv (Mwtn, 2019- Kebpdka, 2020- MauvAn-Koppé k.cuv, 2020- MauAn-Koppé &
NeuBeplwtou, 2021- Toka, & Gioti, 2022, 2021).

H mpowBnon tng autokateuBuvOouevng pabnong, n CUUHETOXN o€ SpactnplotNTEG UN
TUTILKNG LABNOoNG Kol auTopopdwong Twv EKMOLSEVUTIKWY, N Suvaulkr) ocUvOeon TwWV HECWV
™m¢ 4IR, twv Bewplwv, Twv peBOSOAOYLWV TNG EUTELPLKAG KOL KPLTIKA OTOXOOTLKAG
HeTaoxnuatilovoag pabnong, umopel va dtadpapatiosl onuavtikd poAo CTOUG TPOTIOUG
vloBétnong kat epappoyng tng Educd. Mia natdaywytkn pooéyylon tng Educd, n omnoia dev
Ba amookomel, PEOW TWV TPWTOTOPWY TEXVOAOYLKWVY HECWV, OTNV TMPOCAPUOYR N TN
Slatripnon Kal avarmopaywyn Twv ULoTAPEVWY LopdwV Kal oXECEWV e€0UaLag — yvwong Kol
TiPOVOouLwyY, EMOPEVWG OTNV AVOTTOPAYWYR TWV EKMALOEUTIKWY KL KOWVWVIKWY QVICOTATWVY
TIOU QUTEG ouvemayovtal. Avtifétwg, Ba mpooavatoAiletal oTtnV OUCLAOTIKA €viagn Kol
aflomoinon toug mpo¢ TNV KatevBbuvon plag ameAevBepWTIKAG XELPAPETIKAG LABNONG Ue
ONUOKPATLKO TIPOCNUO KAl UE OTOXO TNV APon TOCOo Twv gumnodiwv npodéofaong oe péoa Kat
TOPOUC 000 Kal tou Oleupupévou Pndlakol YXAoUATOG METOED UTIOEKTIALOEUUEVWVY KoL
UTTEPEKTIALOEUPEVWY TTOU AUTEC emidpépouv (Mwtn, 2019).

2.2 H napouoa cuykupia tn¢ navénuiag tov Covid-19

O Covid-19 mpokAGAETE Lo AVEU TIPONYOUEVOU Kpion o€ OA0 ToV KOO0, avadelkvUovTag Kot
ofUvovTag OKOUN TEPLOCOTEPO TIGC OUCAELTOUPYLIEC TWV EKTTALOEUTIKWY CUCTNUATWY. Eva
HEYAAO HEPOC TWV UETPWV TTOU €lyav AABEL OL XWPEG yLA TNV OVTIHLETWIILON TNEG KOTAOTAONC,
OXETWIOTAV UE TNV avaoToArn Twv Sta {wong padnudtwyv oe 0Aeg TG Babuideg eknaidevonc.
To yeyovog auto mpokaAeoe SU0 onUaVTIKESG e€eAEeLS: a) TV edapuoyn TG €€ AMOCTACEWG
eknaidevong péoa amo Stadopeg ekMALOEUTIKEG MAATPOPUEG Kal B) TNV avaykaldtnta
otAPLENG KaL ETILLOPPWONE TOU EKTTALOEUTIKOU MTPOCWITLKOU KOL TWV HABNTWV yla va Uropouv
va avtamnokplBouv otnv €€ anootdoswg eknaidevon (Alakrash & Razak, 2021). H mavénuia
Covid-19 €depe EMTAKTIKA OTO TPOOKAVLO, EKTOC Ao Ta Bépata vyeiag, Tn véa texvoloyia
TIOU XPNOLUOTOLELTAL 0TNV €€ amooTAoswd ekmaideuon Kal ta mpoBARuata mou oxetilovral
HE TNV HakpompoBeoun epappoyn tou Educd (Costan et al., 2021).

Itnv EAAada aut n amotoun aliayrn, tov Mdptio tou 2020, Snuloupynoe ML VEQA
EKTTOLOEVTIK TIPAYHUATIKOTNTA. H eKMalSEUTIKY KOvOTNTA SEV NTAV IPOETOLUACUEVN yLa €€
QMOOTACEWG ekmaidevon o€ pollkn KAlpaka o€ OAe¢ TG Pabuideg ekmaidbevong. O
eKOALOEVUTIKOL QVTIHETWITLOOV TIOAAEG VEEC TMPOKANCELG Kol MARBo¢ SuokoAlwv ylo va
avtaneféABouv oto ekmaldeUTIKO TouG €pyo o€ éva Pndlakd nepBariov emtayxlvovtag T
Stadikaoia évtaéng otnv 4IR (Katoapog, 2020- Napdoyou K. cuv., 2021).

H mapoloa ocuykupla €mITAXUVE Kal TI( TOALTIKEG aAmodAOEL( yla TNV mpowbnon tng
PNdLakAG LKAVOTNTAG TwV EKMOLSEVTIKWY OAwv Twv Babuidwv oto supwnaikd mAaiolo
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(Punie & Redecker, 2017). Ivpdwva pe auto, n avamtuén PYndlokwv LKAVOTATWY
Ta§LVOHOUVTAL KOL OPYOVWVOVTAL O €EL TIEPLOXEC: EMAYYEAUATIKO TteplBaAlov, dnuloupyia
Kal Slapolpacuog Pndlakwv mopwv, Staxeipion tng xpnong ynélakwv epyodeiwy,
aloAoynon, evOuvapwon Twv Hadntwv/Tplwv kot SteukoAuvon twv Pndlakwv LKavoTHTwy
TwV pabntwv/tpuwv. H Eupwraikn Emtpon (European Commission, 2020) yia tnv nepiodo
2021-2027 ocvuotrvel oxédlo b6paong ywa tv Ynolakn eknaidevon pe Svo Pactkolg
Bepatikoug afoveg: a) tnv mpowbnon ¢ Yndlakng ekmaidbevong vPnAlwv emibdoswv
(umtobopég, e€omAlopdg, avamtuén dndlakwv KAvoTATwy, eKMALOEUTIKOL HE Telpa Ko
Pnolakég kavotnteg, vPNARG ToLOTNTOG HaBnolaKd TEPLEXOUEVO, €UXPNOTA €PYAAELQ,
aodpaleic mAatdpopueg) kat B) evioxuon Twv Pndlakwy LkavotATwy Kot Se€loTATwy yLa Tov
Pnolakd petaoxnUatiopo (Baotkéc PndLakég SeELOTNTEG KAl LKAVOTNTEG Ao ULKPA NALKLQL,
evioxuon mponyuévwy Pnolakwv de€lotitwv).

Me adopun To ONUOVTIKO EAAELUUA EKTTALSEVONG KAL EMUOPPWONG TWV EKTTALOEVTIKWY OTNV
Educd kat tnv emakoAouBn avetolwdTNTA TOUC OTNV UAOTOINCN TNG &€ AMOOTACEWC
eknaidevong tnv mepiodo NG mavdnuiag, sVAoya yevviétal TO epwtnua odevog av
OlepeuvnOnkav oL EMIUOPPWTIKEC OVAYKEC TWV EKMALOEVUTIKWY TPV TNV aAVATTTUEN TNG
ToxUppuBbuNng emuopdwong toug, adetépou HE PAON TOLEC ETLOTNUOVIKEG Kol
ETULOTNHOAOYIKEG apXEC oXeSLAOTNKE TO TePLEXOPEVO Kal n peBodoloyia avamtuéng tng
ETULUOPDWTLKAG TTPOCEYYLONG.

H avaykn petafaong otnv &€ amootdoewg ekmaideuvon obnynoce oe €va mARBo¢
empopdwTIkwY Spdocewv amod opelg TUTILKAG KOL UN-TUTILKNG ekMaideuong otnv aglomoinon
Pnolakwy epyaAreiwv otnv SLEAKTLKA TPAKTLKH. ZTNV MPWTN GAcn KAELOLULATOG TWV OXOAElWY
(Maptiog 2020) dnuiloupynBnkav Suo palikd Stadiktuaka pabiuata (MOOCs) ota mAaiola
™G ouvepyaoiag tou Ivotitoutou Ekmatdeutikng MoAttikng (1.E.M.) pe to EAANVIKO Avolkto
Maverotnuio (E.A.M.) (MOOC, meae.eap.gr/el/actions/training/mooc) kat to MavemniotiuLo
Awyailou (MOOC, elearn-aegean.gr). Alatébnke KatAAANAo €eKMALOEUTIKO UALKO yla
ekmatdevtikoug M.E. kat A.E. yia v €f amootdoswg ekmaibevuon kal vAomolBnke éva
ToXUPPUOUO ETHOPDWTLKO TIPOYPAUUA UE TN CUPUETOXN 16.150 CUVOALKA EKTIOULSEUTLKWV.
Juudwva pe Ta anoteAéopata €peuvag tou Mavemotnuiouv Ayaiou (Kpntikog k. ouv., 2021)
ol ekmadeuTIKOL BeWPOUV CNUAVTLKNA TNV TEXVOAOYLKN KoL NBLKA oTrpLEn Toug TG00 yLa TOUG
i6loug 600 Kal yla TIG/Toug HaBATPLEG/TEC KAl TOUC YoVeig Toug. EmumAéov, Bewpolv OTL
HEAAOVTIKA TIPETEL va apaxBel ekmaldeuTIKO UALKO yla TNV €MPOpdwWOn TwV YOVEWV O€
T.MN.E.

Tnv meplodo Anpillog-Madlog, 2020, mpayuatonol)Onkav emMUOpPWTIKEG SLASIKTUAKEG
nuepideg kat OSinuepldec KOAWV TPOKTIKWVY yla TNV €€ aAmMOOTACEWC ekmaidevon o€
ekmatdeutikoug t™¢ M.E. kat A.E. Alevepynbnkav péca amod ocuvepyacieg pe dtadopoug
dopei¢ oto mAaioclo twv MNepipepelakwy Kévtpwv Ekmatdevtikwv Ixedlaopwv (MEKEY)
(https://t.ly/qYPJ), (https://elearnconf.ellak.gr) kat eixav moAU peyaAn cuppetoxn. Eniong, ot
Juvtovioteg Ekmaideutikol Epyou (2.E.E.) avéAafav onuavtliko HEPOG TNG ETMLUOPPWTLKNAG
UTTOOTNPLENG TWV EKTTOLOEUTIKWY OE ATOMLKO 1] GUANOYLKO eTtimedo, UE CUVAVTIAOELG ULKPAG A
HEYAANG SLapkelag, evdooxoAlkd 1} oe opddag oxoAeiwv. Ze €peuva tou Karmipn (2021) o€
ermpopdolpevoug ekmatdeutikou MN.E. kat ZuvtovioTtég Ekmaideuvong tou 2°° MEKEZ Notiou
Awailou, autol epdavilouv onuavtika enineda kavomoinong, oAA& Tmpocdokouv
TEPLOCOTEPECG duvatotnteg Sladpaong otnv uAomoinon Ynolakwv SpaotnplotATWY, EVW
avayvwpilouv T OSuvatotnta kot ywo PeAAoviikhy aflomoinon twv de€lotitwv Tou
anéktnoav. MapaAAnAa, KATadeLKVUOUV TNV AVOyVWELON TWV NAEKTPOVIKWY ETILULOPPWTIKWV
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TIPOYPAUUATWY, TA OTola UIOPOUV VA TIOPEXOUV UE EUEALKTO, ALECO KOL OLKOVOULKO TPOTIO
™ Suvatotnta eknaidevonc. EmutAéov, og AAAN €psuva yla tn peBodoloyia uAomoinong twv
EMLUOPDWOEWV, UTIOYPAUULETAL ATIO TOUC CULUETEXOVTEG EKTIALOEVUTLKOUG N EMKPATNON TNG
€l0nynong/SLAAeénNg KkaL N omouciol  CUVEPYATIKWY, OCUMUETOXLKWV TEXVIKWV KoL
KPLTIKOOTOXQOTIKWYV TMpooeyyioewv (Mavouoou k. ouv., 2020).

AfloonuelwTeg elval Kal oL ATUTIEG KOLVOTNTEG LABNONG KAl TTPAKTLKAG TTOU avarntuxonkav, ot
omole¢ amookomouoav otnv Uumootnplen Hetafl Twv ekmalbeutikwyv oe Bépata &€
anootdoewg eknaidevong kat T.MN.E. kal BorBnoav onUavIKA TO €pY0 TWV EKTTALOEUTIKWV
(Carretero et al., 2021).

Tnv enduevn xpovid tn¢ mavénuiag, tov Mdaptio tou 2021, to Ynoupyeio Nawdeiag pe tn
ouumnpagn oktw Mavemotnuiokwyv popéwv (DEK B 5727 — 28.12.2020, K.Y.A. 174545/E3)
opyavwoe toxLppudun empopdwon OAwv twv ekmatdevtikwv ¢ M.E. kat tng A.E. otnv €€
anootdoswg eknaibevon, didpkelag 20 wpwv o€ dtdotnua 8 efdouddwv. YAomowOnke pe
ouyxpovo tpomo (mAatdpopua Webex) kal acUyxpovo TPOTO (LOTOTOMOC UE EKTIALOEUTIKO
UALKO). To eyxelpnua €Aofe xwpa HE onuavtik kabuotépnon, otov Babuod mou yla éva
OAOKANPO XPOVO HE KAELOTA OXOAElQ, Ol ETUTAKTIKEG ETMUOPPWTIKEC QVAYKEG TwV
EKTTOLOEVUTIKWY €LYV QVTLUETWTILOTEL O PIKPO PABUO KOl PE OMOCTIACUATIKO TPomo. Ot
Alovapdkng K. ouv. (2020) mpoeldomoinoav yla TI( CUVETELEG OTNV TOLOTNTA KAl TNV
QIMOTEAECUATLKOTNTA TNG OANG eMpopdwTIKAG Stadikaciag, av n Baputnta doBel otn xprion
™¢ mAatdopuag (e-class, e-me) koL OxL OTOV OUVOALKO €KMALSEUTIKO oXeSlaoud tng &€
QmooTAcEWCG ekmaidevonc.

Ye SleBvég emimedo, €peuva twv Lapada et al. (2020) o€ ekmaldeuTIKOUG yLa TIG SuVATOTNTES
TOUG YLa TNG Tapoxn €€ amootaoewg ekmaidevon, kataypadnkav onUAavtikeG EAAelPeLg o€
YVWOoEeLG Kal §e€LotnTeg yLa T Stadiktuakn eknaidevon. To School Education Gateway (2020)
TPAyUATONOLNOE €pEUvA LA TNV €€ ATOOTACEWG PaBbnon, tnv nepiodo Anplhiou-Malou tou
2020 oe Selypa 4000 eKMOLSEVTIKWY OE TAVEUPWTAIKO eminedo. Ta euprpata TG EPEUVAC
€betav xapunAo emninedo Pndlaknig EMAPKELAG KOL LKAVOTNTAG TWV EKTTALSEVTIKWYV yLa TNV &€
anootdosws ekmaidevon, evioxvovtag tnv danon OtL XpeLAleTaL MEPLOCOTEPN OTNHPLEN KoL
emuopdwon ya t dadiktuakn didaokaiia. Ot Itayxtéag kal Ztaxtéag (2020) votepa amo
€peuva TV epiodo KAELolMATOC TwV oXoAelwv Adyw mavdnuiag, umtootnpilouv TNV avaykn
yla TIEPALTEPW ETMIUOPIWON TwV EKMALOEUTIKWY, TIPOKEIUEVOU va elval oe Béon va
avtamnokplBolv otnv &€ amootdocw( ekmaidbevon. H Mapaykdkn (2021) diepevvnoe TG
avtiAnPelg ekmatdevtikwv g A.E. yia ta odp€éAn Kal Ta gUmOdla tTnG €€ AMOOTACEWCG
eknaidevong katd tnv epappoyn Tng ota oxoAeia tnv nepiodo tng mavdnuiag. Zuudwva pe
TO gupnuMata TNG Epeuvag, oL eKMALOEUTIKOL avTIHETWNLIoOAV TOAAA TtpofAnuata
ouvdeolpotntag oto MaveAAnvio 2XoAlkd AiKTuo, Tn yvwpLpia Twv vEwV mepLBaANOVTWY TwV
NAEKTPOVIKWV Tafewv (e class, e me), tnv mAatdopua ouyxpovng ekmaidbevong (Webex), tnv
ENMewpn Pnodlakwyv de€lotntwy yla toug (dloug kat toug padntég. OL ekmaldevuTikol TG
€peuvag, Bswpoloav avaykaia tnv empopdwon otig Pndlakeég texvoloyieg TG00 yla Toug
(dloug 600 Kal yla Toug LabnTEG, Tov oXeSLAOUO HaBApaTOoC yia €€ AMOoTACEWS ekmaideuon
Kal T xprion Pndlakwyv Aoylopikwy. Emiong, emonuavay OtL oL enpopdwoels Ba mpémneL va
vAomolouvtol opyoavwuéva He PBdaon TIC OLAITEPEC AVAYKEG KAl TNV EUMELPIO TwV
EKTTIOLOEVUTIKWV.

JUUTEPACHATIKA, N OUVOALKN) €PEUVNTLKA QmOT(UNCN TOUu OAou EeyxepnUatog tng &€
amooTAcews O16aoKaAlag KAl O KPLTLKOG QVAOTOXAOUOG OTO OMOTEAECHOTO TNG OANG
empopdwtikng Sadikaoiag, BOa pmopovoav va OUVELOPEPOUV O PEANOVTIKEG
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ETUUOPDWTIKEG HPACELG yla OAa TA HEPN TNG OXOALKAG KOLVOTNTAG UE TOV TAEOV eMwdEAN
TPOTMO 01N Xprion Twv PndLakwyv TEXVOAOYLWV.

3. M£6oéog¢
3.1 3Kkomog tn¢ épeuvac

ZKOTIOG TNG Tapouoag Epeuvag nTtav n dlepelvnon Twv avtAqPewv ekmatdeuTikwy tng A.E.
™¢ M.A.E ywa Tnv emipdpdwon Kol KATAPTion Toug avadoplkd He TNV 4n Blopnxavikn
enavaotacn tnv nepiodo tng nmavdénuiag tou covid-19.

3.2 Epsuvnrtika epwthuata

Me Bdon tov okomo TG £Epeuvag TEBNKAV Ta £€AC CUYKEKPLUEVA EPEUVNTIKA EpWTAMATA: a)
Mowo eival to enimedo yvwoewv Twv ekmaldeutikwy t¢ A.E. yia tnv 4IR Kal moleg eival ot
ETULUOPDWTLKEC TOUG aVAYKEG; B) YIApxeL cuoxETion Tou emuméSou yvwoewv yla tnv 4IR kat
TWV ETUHOPDWTLKWY TOUC AVOYKWV UE Ta dnuoypadlkd TOUG XOPAKTNPLOTIKA;

3.3 Epevvnrtikn uedoboldoyia

EMAEXONKE N TTOOOTIKY €peuva UE TN Xpron epwtnuatoAoyiov auvtoavadopds. H avaAuon
TwV 6edoPEVWV TWV EPWTNHATOAOYIWV HETA TNV KWSLKOTOINGT TOUG EYLVE |LE TO OTATLOTLKO
Aoylopiko SPSS 28.0 for Windows. Eywve meplypadiky avaAuon Twv HETABANTWY OXETIKA HE
TIC avTIAAYPELS TWV CUUUETEXOVIWV EKTALOEUTIKWY YLOL TNV ETULUOPDWON KOL KATAPTLON
avadopka He tnv 4n Blopnxavikn enavaoctaocn. NpaypatonotBnke EAeyXog KOVOVIKOTNTAG
(One-Sample Kolmogorov-Smirnov Test) twv petaBAntwy, o omoilog £€6elée OTL ev UTHPXE
Kavovikn katavoun (p=0,000<0,05). Na T cuoxETion Twv HETABANTWY PE T Snuoypadika
KOL EMOYYEAUATIKA XOPOAKTNPLOTIKA XPNOLUOTIOONKE O [N TIOPAUETPLKOG EAEYXOC
ouoyétiong Mann-Whitney U kat Kruskal-Wallis.

3.4 EpyaAcio ouAAoyrc epeuvntikwy debouévwv

H napoloa epeuvnTikn HeEAETN SLeENXON Ue TN Xprion epwTnuatoloyiou anoteAoUUeVOU amod
€€L LépN. ZTNV apouaoiaon Tng épeuvag edw Ba yivel avadopd os Vo pépn. To mPwTo PEPOG
MEPNAPPBAVEL EPWTACELG OXETLKA LE TNV KaTaypadr] Twv Snuoypadlkwy KoL EMAYYEAUATIKWY
XOPOKTNPLOTIKWY TWV CULUETEXOVIWV EKTIALOEUTIKWY Kal To SeUTeEpPO pEpOC adopd TNV
emuopdwon Kol Katdption yia tnv 4n Blopunxavikn emnavdaoctacn. Baciotnke oto
EPWTNUATOAOYLO TOU MavaylwtomouAou (2021) e TG KATAAANAEC TPOCAPUOYEG e BAon TV
avaokomnnon ¢ BBAloypadiag kal TIg avaykeg tng moapovoag Epeuvag. Ol EpwTWUEVOL
kaAolUvtav va amoavtioouv oe 7 dnlwoelg (Mabnuata Empdpdwong ywa 4R, Inuaoia
empopdwong ya 4R, Qopgag opydvwong emMUopdwTKWY oepvopiwy, Xapaktnpag
emuopdwong-kataptiong, Aldpkela empopdwong, Ospatoloyia emipopdwong yua 4IR,
Tumog emupopdwong).

3.5 To beiyua tn¢ épeuvag

To epwtnuatoAdyLo otdABnke otig Aleubuvoelg 44 Nupvaoiwy, 17 EnayyeApatikwy AUKEiwY
kal 73 Mevikwv Aukeiwv tng MN.A.E, oL omoieg mpoékuav and tuxaia delypoatoAndia yia tn
SlaodAaAilon TNG AVILTPOCWITEUTLKOTNTAC TOU SEIYUATOC KOl AIOTEAOUV TO LEYAAUTEPO LEPOG
TwV oXoAlkwv povadwv tng A.E. tng MN.A.E. H cuppetoxn Atav avwvuun yla t dtacdpaiion
NG EIAKPIVELOG TWV ATIOVTACEWV KaL TNV TPOooTacia TnG avwvupiag toug (Babbie, 2011). Ano
ToUG 2.328 mepimou ekmaldeuTIKOUC IOV UTINPETOVUCAV KATA TO 0XOALKO €t0¢ 2020-2021 oTLg
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OXOALKEG povadeg, amavtnoav 422 skmaldeutikol Le TOo0oTO avianokplong 18,12% kat ot
oroloL anotéAecav To Selypa tng Epeuvag.

3.6 Aladikaoia ouAAoync dedouévwv

H mapoloa £peuva mpaypoatomnow)Bnke tnv mepiodo Madiou-louviou tou 2021 pe tnv
TIOOOTIKN) HEBOOO TPOCEyyloNg Kal HE TN XPAON €pwinuatoAoyiov autoavodopdc.
Ekmatdevtikol t™¢ A.E. ¢ M.A.E (Mepibepelakég evotnteg AttwAoakapvaviag, HAelag,
Axaiag) amotédecav Ttov TANBuoud avadopdg. XpnoldomoliOnke TO NAEKTPOVIKO
tayxudpopeio ylo TNV amOCTOA TOU gpwrtnuatoloyiov oe popdr google forms otoug
AleuBUVTEG TWV OXOALKWY LOVASWVY KAl OL OTtoloL HE TN OELPA TOUG TO Mpowbnoav otoug
EKTTOLOEUTIKOUG. ApXLKA €YLVE TIAOTLKI) XPHON TOU EPWTNUATOAOYIOU 0€ 27 eKMALOEUTIKOUG
otn Autikr) EAAGSa. OL mapatnprioeLg KoL Ol ETILCNUAVOELS TOUC NTAV LOLAITEPA CNUAVTLKEG
yla tnv teAkn Stapdpdwaon Tou epwtnatoloyiou.

3.7 Eykupotnta kat a§lomiotia tng EPEUVAC

MNa tnv eykupotnta tn¢ €peuvag (Cohen et al., 2008+ XaAikidg & Ziapavtd, 2016) emidéxOnke
N KAat@AAnAn péBodog ocupdwva PE TO EPEVVNTIKA gpwTtnpata. Eywve MIAOTIKY Xprion Tou
EpwINUAToAoyiou yla tuxov oaotoxieg tou, evw AndOnoav umoyn oL meploplopol tng
€peuvac. Na tnv aflomotia XPNoLUOomolNOnNKe €pWTNUATOAOYLO KAELOTOU TUTIOU YyLO vVa
UTtAPXOUV TtapOpoLa amoteAéopata av {Ntnbel n cupmAnpwon Tou amod ta Lo atopa f
ATOUA HE TIAPOOLA ETTOYYEALATIKA XOPAKTNPLOTIKA. OL 7 TPOTACELG TOU £pWTNUATOAOYIOU
6ev petpoloav pe TNV Bla KAlpaka tnv empuopowon. Emopévwg n Sitepedvnon tng
aflomotiag €ywe pe TN oOuoxétlon kaBe mpodtaong-petaBAntic (Corrected Item-
Total Correlation) pe to cuvoAlkd GBpolopa Twv UTIOAOLMWY TPOTACEWV-PeTABANTWY. OL
TLUEC TOU Seiktn ouoxétiong kupaivovtal amod +0,355 £wg +0,420. EpOoov OAeG oL TLUES eival
HEYOAUTEPEG amod +0,3 UTtAPXEL N EVOELEN YLA LKAVOTIOLNTLKY cuvoxn tn KAlpokag (Mapkog,
2012). Eywe €AeyXOC TNG OVOUOOTIKNAG EYKUPOTNTOG TNG €peuvag Ue Baon tov mivaka
OVTLOTOLXlONG TOU EPEUVNTIKOU €pyaAeiou OTIC emIUEPOUC SlacTtdoelg (Yvwoelg ywo 4N
Blopnxaviky emovaotoon, €MUOpPwon) HE TOV OKOTO TNG £PEUVAC KOL TA EPEUVNTIKA
epwtnipata (Bryman, 2017). Ocov adopd tn dsovioAoyia, To EpWTNUATOAOYLO OTO APXLKO TOU
HEPOC ElXE €va €lOOYWYLKO ONUElWHA YLa TO TIEPLEXOUEVO TNG EPEUVAC KOL TOV OTOXO TNG.
Eniong, umipxe pntn StafeBaiwon OTL oL epwTtwpevol Ba cuppeteiyav eBeloviikad, 6TL Ba
StaodaAlloétav n exepUBela kal n avwvupio kat otl ta Sedopéva Ba aflomolouvtav
OTTOKAELOTIKA VLA TLG AVAYKEG TNG EPEUVAC.

3.8 MNeplopiouoi

Ta amnoteAéopata tng mapovoag £peuvag dev Ba pmopovoav va yevikeuBolv Adyw Ttou
TIEPLOPLOUEVOU SELYUATOC LA CUYKEKPLUEVNG TIEPLOXAG. XPELATETAL EMEKTOON TNG EPEUVOG OE
HEYOAUTEPO Oelypa KOl EUTTAOUTIOUOU TWV EPEUVNTIKWV EPYAAELWV KAl TWV EPEUVWHEVWY
nedlwv OXETIKA PE TO eMinMeSO yvwong Kal ETOLLOTNTAC TWV EKTMOLSEVUTIKWY YLl TN XPNON
TEXVOAOYLAG, TIG ETULUOPPWTLKEG AVAYKEC KAL TOV OXESLAOUO TNG EKTTOULOEVUTIKN G TIOALTIKAG yLa
TOV UETAOXNMOATIOUO TNG ekmaidevong otn petapaon otnv 4n IR.
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4. AnoteAécpata
4.1 Anuoypa@LKd XapaKTNPLOTIKA TOU Seiyuatog

Avadoplkd pe ta dSnuoypadkd/emayyeALATIKA XOPOKTNPLOTIKA TOU SElyHaTog, WG mpog To
¢dUAo, T0 64% (270) €lvar yuvaikeg kat to 36% (152) elvat Avopeg. IXETIKA UE TNV NALKiQ, TO
45% (190) eival 31-50 etwv, t0 53,6% €ival 51 eTwv Kat dvw (226) kat to 1,4% (6) eivar 22-30
etwv. Ooov adopa tig pocOeteg omoudeg, 1o 55% (232) €xel petamtuxlako, To 10,4% (44)
SLaB€tel SL6aKkTopLKO, TO 8,1% (34) £xeL Seutepo mtuxio AEI/TEI, evw T0 26,5% (112) SnAwvel
Ttwg Sev €XEL 1] €XEL TAPOAKOAOUONOEL EMUOPDWTLKA Tipoypappata. Q¢ mpog TNV EPYACLAKN
oxéon, n mAeovotnta (70,1%, 296) eival povipol, to 18% (76) eival avamAnpwteg Kal To
11,8% (50) €xeL B€on evBUVNG (AleuBUVTEG-YTTIOSLEUOUVTEG). ZXETIKA LLE TA £TN UTINPECLAG, TO
30,3% (128) €xeL 0-15 €tn umnpeoiag, 1o 43,1% (182) €xel 16-20 €tn Kat t0 26,5% (112) €xeL
26 kaL avw €tn untnpeoiag. Avadopikd pe to emninedo onouvdwv otig T.M.E. 10 26,5% (112) €xel
Kavel to A’ emninedo, 1o 56,4% (238) €xeL kaAvel to B’ eminedo, 1o 12,8% (54) £xelL KAveL
Moodle/Ecdl, evw 4,3% (18) Sev Stabétel kavéva emninedo onovdwv otig T.MN.E.

4.2 AvtiAnP L eKaLSEUTIKWV yla EMUoppwon kot 4" Biounyavikn enavaoctaocn

IXETIKA e TNV tapakoAouOnon pabnudtwy ya tnv 4IR (Mivakag 1) twv epwtnBéviwy to 10%
(42) dnAwvel ot €xeL mapakoAouBnoeL otn Stapkela Twv Baokwv toug ortoudwy, To 9% (38)
€XEL TOPOAKOAOUONCEL OTIG UETATITUXLOKEG TOUG OTOUOEG, TO 6,2% (26) pe Tn popdn
OUMUETOXNG O€ oepvapLla kataptiong (m.x. MEKEZ), to 23,7% (100) cuppetoxn oepvapiwy
katdptiong pe Stk Toug mpwtoBoulia. H mAetovotnta 51,2% (216) SnAwvel katL dAAo xwpig
va SLEUKPLVIZEL CUYKEKPLUEVOL TIOU KOl LLE TIOLO TPOTO E€XEL TtapOoKoAouBnoel padrnuata
OXETIKA HE TNV 4IR.

Nivakag 1. MaBnpata Enpopdwong yla 4" Blopnxovikr emavaoctacn

Exete mapakoAouBnoel paBnua A pabrpata oXETLKO A OXETIKA

0,

UE TNV 4n Blopnxavikn Emavaoctaon; (N) (%)

21N SLapkela Twv Baclkwv omoudwy Hou 42 10,0

2N SLAPKELO TWV UETATITUXLOKWY OTIOUSWV HoU 38 9,0

Me tn popdry CUUUETOXNG OE OEULVAPLO KOTAPTLONG OTO

mAaiolo §pdaong Twy enionuwv popEwv TG ekmaideuong 26 6,2

(r.x. MEKES).

Me tn popdr CUUUETOXNG OE OEULVAPLO KOTAPTLONG UE SLKNA

, 100 23,7

pou pwtoBouAia.

AM\o 216 51,2

Z0volAo 422 100,0
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Ooov adopd tn onuacia ¢ empdpdpwong oe BEpata mou amrtovral tou mediov tng 4"
Blopnxavikng emoavaotaong kot tng texvoloyiag (Mivakag 2), n mAswovotnta Twv
epwtnOevTwy e 93,8% (396) tn Bewpel onuavtkn, evw 6,2% (26) dev tn Bewpel onpavtkn.

Nivakag 2. Znpoaoia empdpdwong ya 4" Blopnxavikn enavactaon

Oewpelte Mwe N empuopdwon oe BEpata mou anrtovial
tou mediou tn¢ 4ng Blopnxavikng Emavaoctaong kot tng N %
Texvoloylag elval onuavtikn yla tn SouAeld oag;

Naut 396 93,8
oxt 26 6,2
z0volo 422 100,0

IXETIKA LE TNV OPYAVWON TWV EMIUOPOWTIKWY oepvapiwyv (Mivakag 3), ol CULUETEXOVTES
Bewpolv oe peydlo Pabud 45% (190) ot kaAutepog dopéag Slopydvwong eival to
MavemiotnuLo, og HkpoTePo Babud 25,1% (106) otL Ba mpémel opyavwvovtal anod tov/tn
ouvtoviotr/otpla tou ekmoldeuTikoU €pyou péow tou ME.KE.Z. (Mepiudepelakd Kévtpo
Exnaidevong) pall pe to MavemotnpLo, kot akoAouBolv oL TpoTLUAoELS Le 21,8% (92) amo
Tov/tn ouvtovioth/otpla eknaidsuong, 3,3% (14) tov/tn dteuBuvtr/vipla Tou oxoAeiou Kal
2,4% (10) tov/tn ouvtovioth/otpla padl pe tov/tn dtevBuvtn/vipla.

Nivakag 3. Popcag opydvwong EMUOPPWTIKWY CEULVAPLWV

Molo¢ Bewpeite OTL eival 0 KAAUTEPOG PopEag N
MPOOWMO  yw TtV  opydvwon Ttétowwv N %
oEULVaplwy;

AteuvBuvtig — YroSdleuBuvtig oxoALKAG

povasdag 14 33
Juvtoviotig Ekmawdeutikov Epyou (MEKEZ) 92 21,8
MavemniotuLo 190 45,0
Yuvtovioti¢ (MEKEZ)-MNavemiotipLo 106 25,1
Juvtoviotig (MEKEZ) 10 54
AteuBuvtrg/YmodieuBuvtrg ’
AN\o 10 2,4
Z0volo 422 100,0
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Q¢ mpog tov Yapaktypa tng empdpdpwon (Mivakag 4) ol ekmatdeutikol tou Selypatog
unootnpilouv pe MOcooTO 64% (270) OtTL n empdpdwon/katdaption ya tnv 4R kat tnv
TeEXvoloyla Ba TPEMEL v €XEL TIPOALPETIKO XOPAKTAPA evw yla to 36% (152) va €xel
UTIOXPEWTLKO XOPAKTHPA.

Nivakag 4. Xapaktipag eMpuopPwong-kataptiong

TL xopaktipa TPEMEL Vo €XEL N empopdwon-

KATAPTLON; N &
YMOXPEWTLKO 152 36,0
MpoalpeTLKO 270 64,0
Z0volo 422 100,0

Q¢ mpog tn Sldpkela tng empopdpwong (Mivakag 5), ol epwtwpevol Bewpolv Ba mpémnel va
elvat pnviaia pe mooooto 35,5% (150), e§apnviaia pe 33,6% (142) katl etiota pe 13,7% (58),
EVW nuepNoLa to 9% (38) kat karmota AAAn dtapketa to 8,1% (34).

Mivakag 5. Aldpkela empopdwong

Mota Ba mpémel va elvat n dtapketd toug; N %
Huepnola 38 9,0
Mnviaia 150 35,5
E€aunviaia 142 33,6
Etnowa 58 13,7
AN\o 34 8,1
Zovolo 422 100,0

Ooov adopa t Bepatoroyia tng empdépdwong (Mivakag 6), To 13,7% (58) dnAwvel veeg
texvohoyieg (T.M.E., dnuwoupyia Pivteo, animation, xprjon Webex, nAektpoviki Tafn,
Aoylopkad, k. ouv.), to 13,3% (56) avaduoueveg teXVOAOYIEG (ELKOVIKN TIPOYHATIKOTNTA,
pounotikn, Wndlakd cvotnuata, dtadiktuo twv mpayudtwyv), To 14,7% (62) texvoloyia-
eknaidevon (xpnion tN¢ texvoloyiag kat tou Sladlktuou otnv ekmaibevon: pabnuarta,
SLbakTikn, a§LoAdynon, aVaAUTIKA TIPOYPAMUATA, K.a.), TO 9,5% (40) KOWWVIKEG EMUTTWOELG
(epyaolakég ox€oelg, oX€oell Twv avBpwnwv, INTAMATA EMKOWWVIaG Kal oodAAelag,
avepyia, Yuxohoykeg emuttwoelg), to 3,8% (16) defotnteg (PndLakeG, KOLVWVLKEG,
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PuxoAoyLkEG, K.a.), To 1,4% (6) Bépata Sloiknong (opydvwon Kot Aettoupyia tou oxoAeiou,
vopoBeaoia), evw afloonueiwto eivat 0tL éva peydho mocooto 43,6% (184) dev yvwpileL i dev
amavta yla tn Bgpatoloyia mouv Ba mpémnet va KAAUTITEL N EMLOPdWON AUTH.

Nivakag 6. Ospatoloyia empopdwong yia 4" BLounxavikn Emavactacn

Mola Bepatoloyia OXETIKA UE TNV TEXVOAOyia Kal TNV 4n

Bliopnxavikn Emavactaon Oa mpenel va KOAUTITEL O N %
emuopdwon;

Néeg Texvoloyieg (T.M.E., Anpoupyia Bivteo, animation, 58 13 7
xprion Webex, nAektpovikr TA€n, AOYLOULKA K. GUV.) ’
Avaduopeveg Texvoloyieg (ELkovikn MpaypaTIKOTNTA,

pourotikn, Yndlaka cuotipata, Stadiktuo Twv 56 13,3

TPAYUATWV)

Texvoloyla-Exmaibeuon (xprion tng tTeXvVoAoyilag Kot Tou
Stadiktvou otnv ekmnaidevon, ota pabnuata, tn Stdaktikn, 62 14,7
™V afloAdynon, ota aVOAUTLKA TTPOYPAUOTO K.L.)

Kowvwvikég eTumtwoelg (EpyaolaKEG OXEDCELS, OXETELG TWV
avBpwnwyv, InTApata enkowvwviag, Intipoata achdaielag, 40 9,5
avepylag, PUXOAOYLKEG ETILTTWOELG)

Ae€lotnteg (WndLakég 6e€L0TNTEG, KOWWVIKEG SeELOTNTECG,

JUXONOYIKEG K.OL.) 16 38
Awoiknon (opydvwon kot Aettoupyia Tou oxoAeiou, 6 14
vopoBeaoia) ’
Aev E€pw/dev amavtw 184 43,6
Zuvolo 422 100,0

Ooov adopd tov tuTo enpopdwong (Mivakag 7), oL CURUETEXOVTEC BEwpOoUV KATAAANAOTEPN
otnv mAelovotnta Toug 51,7% (218) tn pewkt nEBodo (olyxpoveg-acuyxpoveg SPAOELS HUE
TiepLopLopEVO aplBpo Sia {wong ouvedplwv), 26,5% (112) tnv €€ anootdoswg kat 21,6% (92)
™ puokn/dla {wong mapouaia.
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Nivakag 7. Tunog empudpdwong

MoLog eivat o KAataAANAOTEPOG TUTOG EMLUOPDWONG yLa

. N %
€00;

®uowkn napouacia 92 21,8
E€ amootdoewg 112 26,5
Meikt HéBobog (CUYXPOVEC - ACUYXPOVES SPACELG KAl

, \ , , 218 51,7
TLEPLOPLOUEVOC aplOuoG Sla {wong cuvedpLwv)
Z0volAo 422 100,0

4.3 SUCKETIOELG EMUOPPWONG UE SNUOYPAPLKA/ETAYYEAUATIKA XAPAKTNPLOTIKC

Ma Tov EAEyX0 TNG CUOXETLONG TWV Snuoypadlkwy XapakTtnpLoTikwy (dulAo, €Tn unnpeoiag,
npocBeteg omoudeg, emimedo TME, oxéon epyaciac/1S1OTNTA TWV CUUUETEXOVTIWV UE TLG
QIMOVTAOCEL TOUG yla TNV emipuopdwon (pabriuata kot onuaocia empopdwong, dopéa
opyavwaong, xapaktnpa, dtapkela, Bepatoloyia kot TUTOG EMUOPDWONG-KATAPTLONG YLOL TNV
4IR) mpayuatonolibnke o Un MAPAUETPIKOC EAeyxo¢ cuoxétiong Mann-Whitney U yia tn
ouykpLon 6U0 UTIOOUASWYV KAl O KN TIAPAUETPLKOG EAeyxog cuayxétiong Kruskal-Wallis H yia
TN oUYKPLON TWV HECWVY OpWV MEPLOCOTEPWV aTtd SU0 umtoopdadwv tou Selypatog, pe eninedo
OTATLOTIKNAG onuavtikotntag a=0.05 (5%, p<0,05).

JUOXETLON UE PUAO

O éAeyxoc Mann-Whitney U «katadelkviel otatlotikd onuaviikny OSiadopda [U(152,
270)=23064,000, p=0,027)] tou pUAou pe tn dldpkela tng empodpdwong (Frpadbnua 1). Ou
yuvaikeg eival meploocotepo Oetikéc (mean rank=220,92) oe OAeG TIG TIOAVECG XPOVLKEG
Slapkeleg empopdwong (Huepnowa, Mnviaia, E€apnviaia, Etriola, AAO) Kal Kuplwg otnv
eTUOpdwon SLAPKELOG EVOG EEAUNVOU CUYKPLTIKA HE Toug avdpec (mean rank=194,76). O
€AEeyX0C CUOYXETIONG TOU GUAOU HE GANEG TOPAUETPOUC TNG ETLHOPDWONG SV KATASEIKVUEL
ONUOVTLKEG OTATLOTIKA SLadopEC.

N =270 N=152
Mean Rank = 220,92 |Mean Rank =184,76

0ol
08
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0g

0
0g
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0ol
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lpapnua 1. Sucxétion SLAPKELAC ETTLUOPPWONG UE PUAO

JUOXETLON UE ETN UTNPETLOC

O €Aeyxoc Kruskal-Wallis H 6ev katadelkvUeL onUOVTIKEG OTATLOTIKA SLadopEC e KATIOLO ATTO
TIC TAPAPETPOUC TNG EMLUOpPwon g (p>0,05).

JUOXETLON UE MPOOVETEC OMTOUSEC

O éAeyxog ouoxétiong Kruskal-Wallis H katadeikvUel onpavtiky otatiotikd dtadopa [x2
(3)=11,562, p=0,009<0,05] pe tn onuacia tng empopdwong yia tnv 4IR. Ocol dev €xouv
MPOOOETEC OMOUBEG 1 €xouv TOPAKOAOUBNOEL HOVO EMUOPOWTIKA TIPOYPAUUATA,
oupdwvouv oe peyaAutepo Babuod (mean rank=224,88) oe oxéon pe oocoug Slabétouv
HeTamtuxlako (mean rank=207,59) kot pe oooug Stabétouv 2° mrtuxio AEI/TEl (mean
rank=198,50) 0tL n enpuopdwon o Bépata ou antovrtal tou ediou tn¢ 4IR elvat onuavtiki
yla tn SouAeld toug (Mpadnua 2). O EAeyxoC CUCXETLONG TWV TPOCOETWY OTIOUS WV HE AAAEG
TIAPOUETPOUC TNG EMLUOpPwWonG v KATASEIKVUEL ONUAVTIKEG OTATLOTIKA SladopéEg.

MeTatTTuyiaks AiTAw da
207,59

Aeurepo TTiuyio AEITEI
198,50

Tpawnua 2. Suoxétion onuaoia ENLUOPPWONG yLa 4n Blounyavikn Emavactaon Ue
TTPOOUETEC OMTOUSES

2uoxétion ue eninebo TrE

O €Aeyxo¢ ouoyetiong Kruskal-Wallis H katadetkvieL: a) Znuavtiki otatiotikd Stadopad [x2
(3)=26,164, p=0,000<0,05] pe ™ onuacia tng empdpdpwong yia tnv 4IR. Oool €xouv kKAavel A’
eninedo cupudwvolv oe peyaAutepo Babuod (mean rank=232,41) oe oxéon e 6GOOUC €XOUV
kavel B Emimedo (mean rank=203,82) kalL pe 6ooug €xouv kavel Moodle/Ecdl (mean
rank=206,31) 0tL n enpuopdwon oe Bépata ou antovrol tou ediou tn¢ 4IR elvat onuavtiki
yla tn Souleld toug (Mpadnua 3).
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B Eritredo
293,82

A’Emirfedo Moodle, Ecdl
23241 206,31

KaBdAou
198,50

lpapnua 3. Suoxétion erunédbou TIE ue ™ onuaoia tng eMUOpEWons yLa tnv 4n
Blounyavikn emavaoctaocn

B) Znuavtikn otatotika Swadopa [x2 (3)=24,367, p=0,000<0,05] pe TOV TUMO TNG
empopdwong. Ocol €xouv kavel to A" Enimedo ocupdwvolv oe pikpotepo Babud (mean
rank=168,48) o€ oxéon Ue 000UG KAveLTo B’ Eminedo (mean rank=229,07) kat pe 6ooug €xouv
kavel Moodle/Ecdl (mean rank=228,83) otL 0 kataAAnAOTEPOG TUTOG eMIUOPpPWONG lval N
HELKT MEB0SOG (oUYXPOVEC-aoUYXPOVEC OPACELG KAl TEPLOPLOPEVOG aplBuog Sta {wong
ouvedpwwv) (Fpadnua 4).

Moodle, Ecdl
22883

A'Emrimedo KaBdAou

168,48 194,83
°

B Emimedo
229,07
o

papnua 4. Suoxétion emunédou TIE pe tov TUTTO TNG EMUOPPWONG

JUOXETLON UE OXEDN Epyaoiag

O €Aeyxog ouoxEtiong Kruskal-Wallis H katadeikvUeL: a) ZnUovTik oTOTLOTIKN Stadopd Ue
Tov dopéa opydavwong empopPwTikwyv cepvapiwy [x2(2)=8,458, p=0,015<0,05]. Ot poviuol
ocupdwvouv Alyotepo (mean rank=200,98) OUYKPLTIKA HE TOUG AvamMAnpwtég (mean
rank=233,61) kat tov AleuBuvt) (mean rank=240,18) otL KaAAUTEPOG POPEAC OPYAVWONG
eMUOopdPWTIKWY oepvapiwv eivat to Navernotiuo (Fpdadnua 5).
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AiguBuvingivipialYTrodieuBuving/ipia
240.18 neivip ne/tp

Maévigog/n
~..200,98

AvattAnpw 1a¢fpia
233,61

Tpawnua 5. Suoxétion oxeon epyaciog UE POPEA OPYAVWONG EMUOPPWTNS

B) Znuavtikn otatiotiky OSladopd pe tn Sapkela TG emuopdwong [x2(2)=6,586,
p=0,038<0,05]. O AteuBuvtic/YmodieuBbuvtr¢ ocupdwvel oe peyalvtepo PBabud (mean
rank=244,46) GUYKPLTIKA PE TOUG avamAnpwtég (mean rank=190,08) 6tL n Stdpkela TNG
empuopdwong Ba mpémnet va eival e€apnviaia (Fpdadpnua 6).

AleuBuvirigivipialYmradieuBuvirg/ipia
244 46

q

Mawvipog/n
21143

AvorAnpw yaefpia
190,08
¢

Tpa@nua 6. Sucxetion oxeon epyaciog Ue SLAPKELN ETILUOPPWONG
Y) ZnUavtikn otatiotikn dtadopd Stamiotwvetal otn Bepatodoyia empopdwong yia tnv 4IR
[x2(2)=11,492, p=0,003<0,05]. OL poéviuol cupdwvolv o€ peyaAltepo Pabud (mean
rank=221,55) ouykpttikd pe tov AtevBuvtr/YmodieuBuviry (mean rank=162,10) 6t bev
yvwpilouv nola Bspatoloyia oXETIKA Ue TNV TEXVOAoyia Kal tnv 4IR Ba mpEmeL va KAAUTITEL N

empopdwon (Fpadpnua 7).
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AleuBuvrg/vipia/YTrodieuBuving/ipia
162,10

Mavipog/n
22155

Avarianpw yaefpia
204 47

Tpawnua 7. Suoxétion oxéon epyaciog ue Yepatodoyia emuopewans yLa 4n Biounxavikn
enavaotaon

5. ZuAtnon

ZKOTIOC TNG tapouoag €peuvag NTav n dlepevvnon twv avtAPewy Kal N amotunmwon Twv
EKTTOLOEVUTIKWY OVOYKWV Twv ekmaldevtikwy t¢ A.E. tng MN.A.E ywa tnv empdpdpwon Kot
KaTaption otnv 4" Blopnxavikn emavaoctacn. Ocov adopd ta Snuoypadikd/enayyeApLaTikd
XOPAKTNPLOTIKA TWV EPWTNOEVTIWY, N TTAELOVOTNTA Elval yuvaikeg (64%), To 53,8% avrKeL otnv
nAwokn katnyopia 41-55 etwv, 10 73,5% €£XEL MPOCOETEG OTMOUSEC (UETOATTUXLOKO,
SLdaktopko, 2° mruyio AEI/TEl), to 70,1% eival povipol, 1o 69,6% €xel 16 €tn Kal Avw
unnpeoiag kat 1o 82,9% €xeL yvwoelg TMNE (A kal B eninedo).

2xeb0v OAot oL ekmaldeuTikol Tou delypatog (93,8%) Bewpolv onuavtikn yLa tn SOUAELA TOUG
Vv empopodwon ya tnv 4IR, evw otnv mAelovotnta toug (51,2%) dnAwvouv otL dev €xouv
napakolouBbnoel empopdPwWTIKEG SpaotnplotnTeg/Hadnuata. ITn  CUVIPLTTKI TOUC
mAeloPnoia (93,8%) Bewpouv OtL N empopdwon yia tnv 4IR eival onpavtikn yia tn SouAeld
TouG. Avdloya €ilval KoL Ta EUPAUOTA AVILOTOWNG €peuvag o ekmaldeutikoug tng M. E
(MavaywtoénouAog, 2021). Eniong, o€ peydlo mooooto (45%) miotevouv OTL O KAAUTEPOG
dopéag yla tnv opyavwon ogpwvopiwv yla tnv 4IR eival to Navemnotiuo, evw to 25%
Bewpolv wg KaAutepo dopéa N MPOCWIO ylo TNV OPyAvVWON TETOLWV CEULVApPiWV Tov
Yuvtovioty (MEKEX) oe ouvepyacia pe to Mavemotiulo. Zuvenmwg, otov Babud mou
EUMLOTEVOVTOL WG EYKUPOTEPN TINYN YVWONG KUPLWG TO TIAVETILOTHLO, €VOL CNUAVTLKO va
600¢el blaitepn €udacn otnv MAVENMIOTNULAKA Tadaywylk, wote va aflomolnBouv ue
KPLTIKO KOl OIOTEAECHUATIKO TpoOTo edapuoyes tng 41P (Kapayldvvn, 2018- Kedpdka, 2020-
MauAnR-Koppé & AeuBeplwtou, 2020- Toka & Gioti, 2021, 2022). H mAelovotnta (64%) Twv
EPWTWHEVWY UTIOOTNPLlEL OTL N eMLLOpdwon Ba MPEMEL vaL ElvaL TIPOALPETLKA, EVW TO 68,1%
OQUTWV TIPOTLUA N SLAPKELA TNG VO KUMALVETOL OO €va punva €wg éva e€aunvo. EmutAéov, otnv
mAeloPnoia toug (51,7%) mpoteivouv wg KATAAANAGTEPO TUTO ETULUOPIWONG TN MELKTN
HEB0SOo (oLyXpOVEG-OOUYXPOVECG SPATELS KAl TIEPLOPLOPEVOG aplBUOC Sla Lwaong cuvedpLWV).
EmunpooBeta, ol ekmaldeutikol w¢ evaAikol €xouv TANBOC KOWWVIKWV POAWV Kal
UTIOXPEWOEWV, ETIOUEVWG, OL PNTA EKGPACUEVES ETLUOPPWTIKEG TOUG AVAYKEC Bal TIPETEL VAL
armoteAdovv TN Pdon TOu OXeSLAOHOU TWV TPOYPOUMATWY TOUG, TIPOKELHMEVOU va
LoxupormolnBouv ta KivnTtpd ToUG Kal va LEYLoTOToLNBEL TO TO00OTO EUMPOBETNC CUUUETOXAG
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HE BeTika amoteAéopata Onwe Slamotwvetal o€ cuvadeic €peuveg (KOUNG K. ouv.: MavAn-
Koppé & AeuBepuwtou, 2021- Toka & Gioti, 2022).

Avadopikd pe tn Bepatoloyia tng empopdwong ywa tnv 4IR, éva peydio pepog (41,7%)
TIPOTLUA auTh va KaAUTTeL BEpata vEwv texvoloywwv (T.M.E., Snuoupylia Bivteo, animation,
xprion Webex, nAektpovikr ta€n, AOYLOULKA, K. CUV.), avaSUOUEVWV TEXVOAOYLWVY (ELKOVIKN
TMPAYUATIKOTNTA, poumotTiky, Yndlakd ocuvotiuata, Oladlktuo Twv TpayudTwy) Kal
texvoloyia ekmaidevong (xprion tng texvoAoyiag kat Tou dtadiktuou otnv eknaibevon, ota
pabnuata, tn S1daktikn, TNV afloAdynon, ota aVaAUTIKA TTPOYPAUMATA K. ouV.). To ebpnua
oUTO emIPBePatlwVeL TNV avaykn eE0LKELWONG TWV EKTIALOEUTIKWY UE VEA Epyaleia ta omola Ba
urtootnpifouv T HABNoN Twv HABNTWV TOUG Kal cuvavtdtal o€ TMOAEG ouvadeic LEAETEC
(Alakrash et al., 2021- Hamat & Hassan, 2019- Klarner et al., 2018- Mavaywtoénoulog, 2021).
To 14,7% twv gepwtnBeviwy emBu el n Bepatodoyia va KAAUTITEL BEUATO VLA TLG KOLVWVLKEG
ETUMTWOELG (EPYACLAKEG OXEDCELG, OXEOELG TWV avOpwmwy, {NTAMATA EMKOWVWVLACG, InTtrhpata
aodpaAelag, avepylag, PUXOAOYIKEG ETUTTWOELS), ETLGUAAEELG OL OTIOLEG ETLONUAivovTOL KOl
otn oxetikn BBAoypadia (Battashi et al., 2021- Jamaludin et al., 2020- Mogos et al., 2018-
Sung, 2018), T avaykaieg 6e€Lotnteg ou amattouvtal (PndLakég Se€LOTNTEC, KOWVWVIKES
be€lotnteg, Puxoloyikég k.a.) (Heriyando et al., 2019) r} B€pata dtoiknong toug oxoAeiou.
Afloonpueiwto eival otL éva 43,6%, dev yvwpilouv f; §gv amavioUVv KATIOLOL CUYKEKPLUEVN
Bepatoloyia. OnMwg SLAMIOTWVOUUE OL TIPOTLUNOELS TOUG EUNMEPLEXOUV TOUELG uaABnong mou
nipokpivel to Educd, av kat n mAeloPndia toug SnAwvel OtL ival evieAwg avefolkeiwTtol pe
Bepatikeg mou adopouv tn 41P. Avadoya eival kat ta euprpata épguvag (Mavaylwtonoulog,
2021) mou vlomotiBnke o ekmadeutikoug tng M.E. tng MN.A.E. Avtiotolxa, eival ta eupiuota
Twv Mrnpatiton k.d (2003) oUWV e TOL OTIOLa OL EKTIALOEVUTLKOL TILOTEVOUV OTLN XProN TWV
T.MN.E. eival avaykaia otnv ekmatdeutikn dtadikaoia kot emBupoLv va padbouv meplocotepa
HEoa amod pia ouvex(OPeVN KATAPTLON.

AvadopLKa HE TIG CUCXETIOELG TWV SnpoypadIKwV/EMAYYEALATIKWY XOPAKTNPLOTIKWY (PUAO,
TPpOCOEeTEC OMOUBEC, epyaciakn oxéon/1dLotnta, £tn unnpeoiag, eninedo ocrnouvdwv TMNE) twv
EPWTINOEVIWV HE TIG MOPAUETPOUG eTuopdwong yia tnv 4IR (pabiuoata kot onuacia
emuopdwong, dopéag opyavwong, xapaktnpag, Oldpkela, Bepatoloyia Kkal TUMOG
ETULUOPDWONC) KATASELKVUOVTAL CNUAVTILKEG OTATIOTIKA SLOPOPEC. ZUYKEKPLUEVAL:

o) ZXETKA e To PpUAO Kal T SLdpKeLla eMLUOPPWONG, OL YUVALKEG Elval TIEPLOCOTEPO DETIKEC
(mean rank=220,92) amd toug avépeg (mean rank=194,76) yla efaunviaio SLapkela

emuopdwong.

B) Avadopikd pe TIg TpooBeTeg OMOUSEG KAl TN onpoaoia ¢ empopdwaong, 6ooL Sev €xouv
MPOOOETEC OMOUSEG 1 €xouv TOPAKOAOUBNOEL HOVO EMUOPOWTIKA TIPOYPAUUOTA,
oupdbwvouv eplocotepo (mean rank=224,88) o€ ox€on Le GOOUC £XOUV LETATITUXLOKO (Mean
rank=207,59) rj 2o mtuxio AEI/TElI (mean rank=198,50) otL n empuopdwon oe BEpata mou
amtovtal tou nediou tng 4IR gival onuavtiki yla tTn SouAeld Toug. Q¢ TPog TNV onupacia tng
emuopdwong ta evupApata ocuvadouv pe autd tng Taxa (2020) cuudwva Pe Ta omoia n
avVAyKnN yLo EMUOpdwon og eKMAlSEUTIKOUE TTOU eV £XOUV UETATITUXLAKO €lval peyoAUTEPN
0€ OX€0N UE EKTIALOEUTIKOUC TTOU £XOUV UETOTTUXLAKO.

y) Q¢ mpog TNV epyaclokn oxéon/idlotnta Kal tov $popEéa opyavwong EMUOPOWTIKWY
ogwvopiwy, ol povipol cupdwvolv Alyotepo (mean rank=200,98) oe oxéon HE TOUG
ovamAnpwtéc 1 tov AleuBuvt) OTL KaAutepog ¢opéag opydavwons EMUOpPWTIKWY
oepwvopiwv elval to Mavemotiulo. Emiong, 6ocov adopd tn Sldpkela empdpdwong, o
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AlevBuvtic oupdwvel oe peyalvtepo Babud (mean rank=244,46) oe oxéon HE TOUG
avarmAnpwtég (mean rank=190,08) otL n Sldpkela NG empuopdwong Ba mpémel va eival
e€apnviaia. TéEAog, avadopikd pe tn Bepatoroyia Tng empdpdpwong, oL pévipoL cupudwvouv
o€ peyaAutepo Babuod (mean rank=221,55) ouykpltikd pe tov AtevBuvtn (mean rank=162,10)
otL dev yvwpilouv mola Bepatoloyia oxeTIkA pe tnv Texvoloyia kat tnv 4IR Ba mpeénel va
KQAUTITEL N eEMUOpdwWOn.

6) IXeTIKA pE Ta €T UTNPEoiag 6ev BPEONKAV ONUAVTIKEG OTATLOTIKA SLadOpEC e KATOL
Qo TLG TTOPAUETPOUG YLa TNV eMLHOpdwon yia tnv 41R.

€) Avadoplkd pe 1o emninedo omoubwv otig T.M.E., BpEOnKAV ONUAVTLKEG OTATLOTIKA
Sladopég pe TN onuacia tng empopdwong. Oocol €xouv kavel A° Eminedo, cupdwvouv
neplocdtepo (mean rank=232,41) o oxéon pe 6ooug £xouv Kavel B’ Eninedo 1 Moodle/Ecdl
(mean rank=206,31) otL n empopdwon o Bépata mou amtovtal tou nediou tng 4IR Kal TNG
TeXvVoloyiag elvatl onuavtiki yia tn SouAeld touc. Ta eupripata auvtd dtadopormolovvral and
auTta tng €peuvag tng Taxa (2020) otnv omoia ot ekmaldeutikol pe mruxio MAnpodopikng
ekppalouv oe peyalutepo Pabuod Betiky otdon oe oxéon HE TOUG EKMOLOEUTIKOUG TOU
StaBétouv GAAN popdn miotomnoinong otig T.MN.E. i dev SaBétouv kaBdAou yvwon yla ta
od€An kol TNV TpooBacn OTIG VEEG TtexVoAoyieG. Auto, evdexouévwe, va odelletal oto
ENepa PndLokng eMAPKELOG TWV CUPUETEXOVTIWV HE Totomoinon A’ erunédou T.MLE.
OUYKPLTIKA UE O0o0oug €xouv miotomoinon B’ emumédou 11 Moodle kat avayvwpilouv oe
HeyaAUuTEpPO BaBuod tnv avaykn yla empopdwon oe Bépata Pndlakng texvoloyiag. IXETIKA
HE Tov TUTO TNG empdpdwong, éool €xouv kavel A’ Emtinedo, cupudwvouv Alyotepo (mean
rank=168,48) oe ox£on pe 6oouc £xouv kavel B Eninedo i Moodle/Ecdl (mean rank=228,83)
OTL 0 KATaAANASGTEPOC TUTOC EMLUOpPWOonNG ival n HelKTr) HEBodo¢ (oLYXPOVEG-OOUYXPOVES
OpAoelg Kal epLOPLOPEVOG aplOuog Sla {wong cuvedplwy).

6. Zupnepaocpata-fpotacelg

H mnapoloa é£psuva  KOTAOELKVUEL OTL OL OUMUETEXOVIEG EKMALOEUTIKOL  €XOUV
TapokoAouBnoeL o€ UIKPO Babud pabnuata empopdwong oxeTka e Tnv 47 Blopnxavikn
EMAVAOTACN KOL TeEXVOAOyla UE QmOTEAEoHA vo Unv yvwpilouv oe peydAo PBabuo to
TIEPLEXOUEVO TNG KL TG ETUKEILEVEG LEANOVTIKEG aAAQYEG TTOU auTr Ba TPOKAAETEL KAl OTOV
Xwpo NG ekmaibevong. Qotdéoo, BewpolV CNUAVTLKN YL TO EKTTALOEUTIKO TOUG £pYO0 TNV
emuopdwon toug oto nedio tng 4IR. Katd tn yvwin Toug, TNV 0pyAvVWwon TwV EMLULOPPWTIKWV
6pdocswv Ba mpémnel va avalapPadavel kupiwg to MNAVEMIOTAUIO OE CUVEPYOOLO HE TOV
ocuvtoviotn eknaidevong umod tnv atyida tou ME.KE.Z. O xapaktnpag tng empopdwong Ba
TIPETEL VA €lVOL TIPOALPETIKOG Pe e€aunvn Sldpkela. Avadoplkd pe tn Bepatoloyia tng
emuopdwong Eva peyaho PEpog tou delypartog Sev eival o B€on va tnv mpoodlopioel, evw
€Va ULIKPOTEPO UEPOG evlladépetal yla Bépata vEwv Pndlakwyv TEXVOAOYLWV KoL TNV
epapuoyry toug otn Odaktik Tmpaén. H mpayupatomoinon Ttwv  EMUOPPWTIKWV
TIPOYPAUUATWY Ba TPETEL va yiveTal Ue Tn Helkth uéBodo ocuvdualovtag t Sla {wong Kal
Vv €€ amootdoswg eknaideuvon.

Ot ekmatdeuTikol w¢ €vag amo Toug Baclkol¢ TMUAWVEG Tou HEAAOVTOG TNG VEQG YEVLAG Ba
npEneL va yvwpilouv kat va e€omAilouv pe otolxeia TnG 4IR TI¢ SI6AKTIKEG TOUG TIPAKTLKEG. QG
€K TOUTOU, N Tmapoloo Epeuva Ba HUMOPOUCE VA OUVELOPEPEL EVNUEPWVOVTOG TA
evlladepopeva pépn (m.x. umevBuvoug xapa&ng MoALtikng, otnv ekmatdeutikn dtadikaoia,
KL EVUTIKOUG) yla TNV Kataypadn kol amotunwon tng Slepelivnong Twv EMUOPPWTIKWV
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ovayKwV Twv ekmaldeuTikwv A.E. yia tn Stdaktiki Toug mpaktiky. EmutAéov, va ouvelodEpel
duvnTika otnv €vapén KoL OUCLACTLKOTIONGCN €VOC SLOAOYOU HETAEU TWV EKTTALOEUTIKWV
BE0UWV KAL TWV CUPUETEXOVTWY Popéwv Tou Ba adopd tov TPOPANUATIOUO OXETIKA LLE TOV
BaBuod kol tov TPOMOo Ue TOoVv Omoio n emuopdwon otnv 4IR pmopel va pHETACKNUATIOEL
KOOLEPWUEVEG TIALOAYWYLKEG Kol SLOAKTIKEG TIPOOEYYIOELS, AAAA KOl OTOV KPLTLKO TPOTO
OVTLUETWTTILONG TOUC, WOTE va pnv aflomotnBboulv mpog tnv KatevBuvon avamapoywyng Twv
EKTTOLOEVUTIKWY KOl KOWWVIKWVY aviocotAtwy. MapdAAnAa, ot ekmaldeutikol Ba mpémel va
SleukoAuvBolv otnv YPnolaki mpoocPacn otn SwatBéuevn yvwon Kal mAnpodopia
npowbwvtag, mTapaAAnAa, TNV LKAVOTNTA TOU POLPACUATOC TG Yvwong otnv YndLakn emoxn
HE TNV IIPOOTITLKA TNG avamtuéng piag Ynolaknig aAAnAeyyung, mpoinobeon tng omolag eival
n eAeuBepla EkPpaong oTLG SIKTUAKEG KOWVWVIEC TNG HaBnong (Mwtn, 2019).

ErutAéov, to Educd amattel mpooappoyn Twv mapadocLlakwy TPoypPoUPATWY oTtoudwv, WoTE
va talplalouv otig mMAatdoppeg Tou SLtadlktuou Twv payudtwy (loT). Autég oL MAaTdOpUES
amattouv Kpltiky okéWn, emiluon mpoBAnudtwy, emikowwvia, opadikn epyoocio Kol
edevpetikni okéPn-6e€lotntes. Adyw tng duong tou Educd mou Baoiletal otnv texvoloyia,
amatteitol Kawvotopia, KPLTIKA Kal Snuwoupylkn okéPn kat n aflomoinon Twv KPLTIKWV
HOONOLOKWVY TIPOCEYYIOEWY KAl apXwV TNG ekmaidevong evnAikwv pmopel KataAuTtikd va
OUVELOPEPEL TIPOC auT TNV KatevBuvaon. H «BeBlaocpévn» petapaon otn xprion Yndlokwy
TEXVOAOYLWV OE GUVTOUO XPOVIKO Stdotnua Aoyw tng mavdnuiag Covid-19, £€6e1€e mMOANEG
naBoyéveleg kat eMelpelg oe {NTAMOTO KATAPTIONG KoL avamtuéng Se€lothtwy Ttwv
eKMALSEVTIKWY OTn xpron Ynolakwv TteXVOAOylwV oTov XwpPo Tng ekmaidevong. Aesv Ba
TPETIEL VO TIOPAYVWPLOTEL OUWE OTL ATIOTEAECE €va OUCLOOTIKO Brpa petapaocng otn véa
Pnolakn emnoxn mou dev Ba MPEMEL va LELVEL OTACLUO KoL avaLoToiNTOo yLa TNV MEPALTEPW
euBabuvon tou Pnodlakou petaoxnuatiopoU tng ekmaidevong oe OAa Ta emnineda.

H éAewbn Pndlakng EMAPKELOG LEPOUC TWV EKTTALOEUTIKWYV ATIOTEAEL EVA ONUAVTLKO EUMOSLO
yla tnv eloaywyn kot aflomoinon t¢ véag texvoloyiag otov xwpo tng ekmaidsvong. Auto
umopetl va femepaotel pe oV OXESLAOUO OUOAOYWV TIPOYPAUUATWY OToUdWV PBaCLKAG
eknaidevong ota A.E.l. koL TpoypappATwy emUOpPwong Kol €pyactnpiwv yla Toug
KL EVTIKOUG TNG TPAENC, Ta omoia Ba Bacilovtal otn Slepelivnon TWV EKTTOLSEUTLKWY TOUG
QvVayKwV oTo Aaiolo tng véag YndLakng mpayratikotntog tng 4ng IR, evw Ba aflomolouv tn
pneBodoloylag KaL TG apXEG TG ekmaidevong evnAikwy yla Tov oxedlaopo Kal tnv vAomoinon
toug. OL véeg Undlakég texvoloyileg mpoodEpouv SUVATOTNTEG YL VEEC EKTIOLOEUTLKEG,
KOWVWVIKEG XELPAPETIKEG KOL METAOYXNHUOTIOTIKEG TIPAKTIKEC. Eukalpieg mou duvntika Ba
TPAYUATWOOUV Eva TaLdaywyLko opapa cUpdwva Le To omoio n mpdofacn otn yvwon, TV
TeXvVoAoyia kaL Tnv emotipn Ba eivat avolytn kot eAeVBepn kat Ba uTtnpetel Evav Sikaldtepo
KOOO KoL OXL TOUG TTPOVOULOUXOUG HE BAon tnv Tan, TNV Kataywyn, Tn $uln i to pulo.
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MeAetwvtoag tTn SLEpyacio TOU HETAOXNUATIONOU TWV EKTIOLGEVOUEVWV OE
€va IxoAeio Agutepng Eukaupiog

lwévvne KEZOMOYAOSY, Pépoc APMAOS2

Studying the process of transformation of adult learners in a

Second Chance School
loannis KESOPOULQOS, Remos ARMAQOS

NepiAnyn: H épeuva Slepeuvd petaoyxnUATIOpNOUG SUCAELTOUPYIKWY avIANPEWY Twv
ekmaldeVoUEVWY €VOG XxoAelou AsUtepng Eukalpiag, embuwkovtag va mpoodlopioel to
TIOOOOTO TWV EKTIALOEVOUEVWY TIOU cuveLldnTomolouv rbavh aAAayr, To mpodiA Toug, Toug
TOUELG PETAOXNUATIOMOU KOBWCE KOL TOUG TOPAYOVIEG, €lTE €VIOC €lte €KTOC OXOAe€iou
(mpéowna, dpaotnplotnteg), mou cupBaAlouv otnv allayn. H peAETn xpnoluomoinoe tn
ULKTH HéBobo aflomolwvtag to Learning Activities Survey (King, 2009), mou nmepltAapBavel éva
EPWTNUATOAOYLO KOl MO CUVEVTEUEN, TOL Omola TPOCOPUOOTNKAV YL TIG QVAYKEG TNG
mapovoag EPEVVAC. TNV TTOCOTIKN EPEUVO CUMUETELXAV 25 eKTaLSEVOEVOL KOL OE TTOCOOTO
60% SnAwoav OtL cuveldntomnoinoayv LETOOXNLATIONOUG. TNV TIOLOTLKY EPELVA TIAPAV HEPOG
OKTW EKTIALOEVOUEVOL KAL ATTO TIG OUVEVTEVEELS avadeixOnke OtL £€L am’ autoug paivetal va
TPOXWPNOAV OE UETOOXNUATIONO aVTIANPEWY TOUG OE TOUEL OTIWG TA OTEPEOTUTIA KL OL
KOWWVIKOL poAoL, n kavotnta PBeAtiwong twv Se€loTATwWV 0 YAWOOLKO, aplOUNTIKO Kall
TANPODOPIKO YPAUUATIONO, N Suvatdotnta katavonong tng YAwooog Kal Slekmepaiwong
TIPOCWTILKWY £PYOOLWV (YLa Tou¢ MoucoUApAvoug ekaldeUOUEVOUG), N cuveldnTomoinon
™C¢ aglag Toug Kal TG SuvatdTnNTACg EKTIANPWOCNG TPOCWTILKWY OTOXWV, EVW LETOOXNUATIOOV
KOLL TN VONTLKN cuvhABeLa yla TN onpacio twv ormoudwv Kot tTn ouUBoAr TOUC 0TNV aUTOYVWOoia
Kall 0TNV gvioyuon tng auvtomnenoibnong Toug.

Négerg — KAewdra: Metaoxnuatilovoa pabnon, ZxoAeia Aetepng Eukalpilog, KpLTLKOg
OTOXaOoUOG, Epyaleio MaBnolakwv ApactnpLoTHTWyY

Abstract: The present study aims to examine the transformation of dysfunctional
assumptions of adult learners in a Second Chance School (SCS) identifying the percentage of
learners who perceive transformation, their profile, the fields of transformation and the
factors, in and out of SCS. A mixed method study was conducted using the Learning Activities
Survey (King, 2009), which comprises a questionnaire and an interview both of which were
translated and adapted for the purposes of the current study. Twenty-five learners
participated in the survey and 60% of them perceived any kind of transformation. Eight adult
learners were further interviewed and six of them appeared to have transformed their
previous assumptions in fields as the stereotypes and the social roles, the ability to improve
their skills in lingual, numerical and computer literacy, the capability of comprehension of

' suyypadiac avadopdg/ Corresponding author, EAAnvikd Avolkto Maveriotrpo/Hellenic Open University,
kesopoylos@yahoo.gr
2 EAMAnvK6 Avolktd MaverotrApto/Hellenic Open University, armaos.remos@ac.eap.gr

70



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

Greek language and processing their personal tasks (for the Muslim learners), the awareness
of their personal value and the ability to achieve personal targets. They also transformed the
habit of mind for the importance of studies and their contribution to the self-consciousness
and the reinforcement of learner’s self-confidence.

Keywords: Transformative learning, Second Chance School, critical reflection, Learning
Activities Survey

1. Ewoaywyn

Ta ZxoAela AgUtepng Eukatpiag (ZAE) amnd to 2000 £xouv AMOTEAECEL AVTIKELUEVO HEAETWY,
mou avédel&av tn cupBoAn toug otnv mpowbnon tn¢ eknaibevong evnAikwv. H doitnon oto
IAE onpatodotel éva véo Eekivnua otn {wn evOg aTOUOU TIPOoPEPOVTAC VEEG EUTIELPLEC KalL
epebiopata mou, unod npolnobécelg, pnopouv va odnynoouv oe aAlayEg 6oov adopd tov
TPOTO TIOU KATIOLOG OKEPTETAL, ouUmEepLdEPETaL Kal Spa w¢ eKMALOEVOUEVOC, TIOALTNG Kall
avBpwmog. H Siepelivnon t¢ alAayng o€ €va AToPo KoL n cuvelopopd TnG Hadnong otnv
QVATTUEN TNE TTPOCWTTLKOTNTAC TWV EKMALOEVOUEVWY OITOTUTIWVOVTOL AVOAUTIKA 0Th Bewpia
TOU UETOOXNUOTIONOU 1 TNG HETaoXnatilovoag pabnong(Mezirow, 2007).

O 06po¢ petaoynuatilovoa pabnon (perspective transformation) adopd otn peydAn swova
Kol avadEPETal oTo MW ol evAALKoL avaBewpoLv Tig Sopég vorpatog (meaning structures)
mAaiola avadopdg (Taylor, 1998). Ta teAeutaia eivat autd tou kaBopilouv ToV TPOTO LE TOV
oTolo Katavoel Kavelg Tov KOGHO Kot tpodLabetouy Tig mpoodokieg Tou Kabwg Kal To mw¢ Ba
vonUatodoTNoEL TG eunelpieg Tou (Mezirow, 2007). Ta mAaiola avadopdg péca amno tig duo
Sl0OTACELG TOUG, TA VONUATIKA 0UVOA-BewpnoeLg (meaning perspectives) Ko T VONUOTIKA
oxnuata (meaning schemes) mapéxouv TG00 TA YEVIKA KPLTAPLA yla TNV afloAdynon Twv
KQTOOTAOEWV KOl TNV avaloyn pocapuoyn Tt cuunepidopadg (Mezirow, 1997), 600 Kot TLG
ETUUEPOUG ATIOYELC KOL KPLOELG, TTOU GUVBETOUV La CUYKEKPLUEVN Epunvela (Mezirow, 1991).

Qotboo, o KAmola OTypn TG {WNE TOUG TA ATOHA PBLWVOUV EUTELPLEG, Ta Agyoueva
«OTIOTIPOCOVATOALOTIKA SIANUUOTA», OTa omola n «mpotepn yvwon» O8ev umopel va
TIPOOEPEL LKAVOTIOINTIKEG €€NYAOELS. AUT N avampooappoyn daivetal va dleukoAUveTal
HEOW TOU KPLTIKOU oToXaouou, uiag Sdiadlkaoiag emavefétaong tTwv MEMOOACEWV TOU
OUVOETOUV TO AVTIANTITIKO cloTNUA €vOog atopou (Merriam & Caffarella, 1999). Anwtepog
OTOX0G TNG HETAoXnUatilovoag pabnong eivat n aAAayr Twv vonTikwv ouvnBewwv (0mwg
OVOUAOTNKAV apyoTEPA TO VONUATLKA oUVOAa), ou odnyel otnv aAlayn tou mAatciou
ovadopdg. e HETAYEVEOTEPO Keipevd tou o Mezirow (2007) avadépetal otnv
KaTnyoplomoinon Twv HETACYXNUATIOUWY TWV VONTIKWV CUVNOELWV O€ €MOXLOKOUG Kal
BaBuaia avéntikolc. Méoa amod tnv TuUToOAoyia TOU KPLTIKOU oToXaopoU, ol Suo TUTIOL TOU
OTOXOOMOU, €ML TOU TIEPLEXOUEVOU Kol €mi tng Slepyaoiag, pmopouv va odnyrnoouv o€
HETAOXNUATIOUO TwV amOYPEeEwWV, eVw Yyl va €MEADEL O UETACKNUATIOUOC TWV VONTLKWVY
ouvnBelwv TIPEMEL va evepyomolnBel kal 0o oToXaopog eni twv nmapadoxwv (Mezirow 1991,
or. avad. otov Awtlépn, 2007). O Mezirow evowudtwoe oTn Bewpla TOU KaL TOV OTOXAOTIKO
SldAoyo ennpeacpévog anod tov Habermas (1984), o onolog Bewpouoe oOtL, 6TV TA ATOUA
mou ouvdlaAéyovtal OSiamotwvouv OtL Sladwvolv, amodacilouv va ekBéocouv Ta
ETUXELPNUATA TOUGC YylO va CUMGWVACOUV OTNV TIO TELOTIKA avTtiAndn kot va tnv
ETUKUPWOOUV 0’ €va KAlpa apolBaiag eumiotoolvng KoL cuvaiveonc.
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H Bewpla tn¢ petaoxnuatilovoag pabnong xel peletnBet oe dadopetika meplBaiiovra,
EKTTOLOEVUTIKA KOL N, HE TOUC EPEUVNTEG va acxolouvtal €ite pe TNV edapuoyn Twv
Slaotdocewv tNG €ite He TOUG MOPAYOVTIEC TOU TNV TpowBouv. Ocov adopd ta ZxoAsia
AeUtepng Eukalpiag, n Bepatoloyia twv pedetwv adopouoe tn Slepevvnon mBavwv
HUETAOXNUATIOUWY HECOW TNG ALOONTIKAG EUMELPLOC, TOU KOWWVLIKOU YPOUUATIONOU, TWV
Texvohoywwv MAnpodopiag kat Emkowwviwyv Kat g pebodou project. Mvetal avtiAnmro,
Aoutdv, OtL ta XAE amotelolv €va Tpovoulakd medio yla tnv mpowbnon INng
HeTaoxnuatilovoag padnong. O mMANBuopog Toug amoteAsital amd avBpwmoug Tou yLa
Sladopoug Aoyoug eixav eykataAeipel tnv ekmaidevon kalt n doitnon toug ota ZAE
onuatodotel éva véo Eekivnua otn Iwn toug. Auth n emwotpodry otnv ekmaideuvon
ouvodeletal and epebiopata Kol VEEC eUMELpleg, TTOU, UTO OpLOpEVEG TIPOUTIOBECELS,
UTOpOUV VOl 08Ny O0UV OTNV EMOVEEETOON TWV TIPOTEPWV AVTIANPEWV KoL EVOEXOUEVWE OTNV
avaBewpnor Touc.

210 ouykekpluévo ZAE tng Nepidépetag AvatoAikng Makedoviag-Opakng n ditepevivnon Twv
TOavwy UETAOXNUATIOUWY UE TN Xprnon tou Learning Activities Survey - LAS (King, 1998)
npoékuPe Kuplwg ylati Ta teAeutaia xpovia mapouaotdlel oAU UIKPA TTOCOOTA SLopponG
ekmaldevopévwy, evw TIoAAoL art’ autol¢ eTAéyouv va cuvexioouv tn doltnaor Toug Kot oTo
AUkelo. ‘Htav, Tautoxpova, Ula gukalpia va xpnolpomnolnBel to epyaleio oe €psuva mou
Sie€ayetal og ZAE otnv EAAGba.

IKOTOG TNG mapoloas €psuvag ntav va avadeiel tn cupPoAny evog IAE otov muBavo
HETAOXNUATIOUO TWV SUCAELTOUPYIKWYV OVTIANP EWV TWV EKTTALOEVOUEVWY UTIO TO TIPIOUA TWV
Slaotdocewv ¢ Bewplag tou Metaoyxnuatiopol tou Mezirow. Ta €pEUVNTIKA EpWTHUATA
adopouvoav:

1) Notol eknatdevodpevol, otn Sldpkela Twv ormoudwv Toug oto ZAE, ouveldntonoinoav
oAAQYEG WG TTPOG TOV TPOTIO OKEWPNG, cUUMEPLPOPAC Kal §pAong TOUG Kal av val, O
molo Babuo;

2) Av éxouv Buwoel alayn, Tt eldoug Atav autn;

3) Molol ATav oL TaPAYOVTEC £LTE EVTOC £lTE KTOG oXOAElov (Mpoowma, §pacTNPLOTNTEG)
TIou TIPOKAAEeaayv ) cuvEBalav otnv aAlayn;

4) Avefaptnta amd to av ol ekmaldbeuopevol cuveldntomoinoav aAAlayn n OxL,
otoxalovtal KpLTka otig dtadopeg paoeLg tng {wng Toug;

2. MebBoboloyia

Ma TG avaykeg tng €peuvag aflomolnBnke to epyaleio Learning Activities Survey (LAS), Tng
Kathleen King (1998). To LAS, petadpacpévo kal mpooappoopévo, €xel SUo otdxoug: 1) va
poodLopiloel av oL eVAALKOL EKTTALOEVOEVOL £XOUV CUVELONTOTIOLOEL LETAOYNUATIOUO TIOU
ouvOEETAl UE TNV eKMALOEUTIKN) TOUG eumelpla Kal 2) va SLEUKPLVIOEL TOLEG ATV oL
Habnolakég dlepyaoieg mou ouvéBalav otnv aAdayn (King, 2009). ArnoteAeital and éva
EPWTNUATOAOYLO, HE TO OO0 OUYKEVIPpWVOVTAL TOCOTIKA Oebdopéva, Kal amd pia
OUVEVTEUEN, LEOW TNG omoiag avalvovtal o BAB0C oL AmavIroEL; TOU EpwTnUAToAoyiou.

To epwtnuatoAoylo anoteAeital ano tTécoepa LEPN. To MpwTo UEPOG Tpoadlopiletl Ta otadia
TOU PETAOYNHUATIOMOU Kal {NTA oo TOUG CUUUETEXOVTEG VAl TIEPLYPAP OUV TNV EUMELPLA TOUG.
To deltepo avadépetal oTIG PoONOLAKEG EUMELPLEC TTOU TTPOWBOOUV TOV HETACKNUATIOMO
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(King, 2009). To tpito €xeL Pl OEPA EPWTINCEWV TIOU QVIXVEVOUV TIC HAONOLOKES
OpaotnploTnNTeg OTIG Oomoleg €Aafav UEPOG OL CUUUETEXOVIEG KAl TO TETOPTO CUAAEYEL
mAnpodopieg ya ta dSnuoypadikd xapaktnplotikd (Mezirow, 1990). To epwtnUATOAOYLO
KANONKav va CUPMANPWOOUV NAEKTPOVIKA OAol ol ekmaldevopevol Tou IAE (N=81), evw
CUUMANPWONKAV CUVOALKA 25 epwTnUATOAOYLA.

To &eUtepo Pépog tou epyaleiou tng King, n ouvévteuén, anoteAeital oxed0v oto cUVOAS TNG
oo OvVOoLXTOoU TUTIOU EPWTNOELG HE TIAPOUOLOUC AEOVEC LE TO EPWTNUATOAOYLO. XTI
OUVEVTEVEELG OUPUETEIXAV OKTW ekTtatbeuopevol. OL £€L ekmaldeuOUEVOL NTAV SEUTEPOETELG,
evw oL dUo Rtav anodottol Tou IxoAeiou, mou twpa pottouv oto EMAA. Adyw tng mavdnuiag
U0 ouvevtelEelg mpaypatonolOnkav d1a {wong, evw oL Ttévte dle€nxbnoav tnAedpwvika Kot
N uia Stadiktuakd. H avaAuon twv dedopévwy €yve e T PEBodo tng Bepatikng availuong
Katd afova evdladEpovtoc.

Oocov adopd tnv emibavelaky €ykUpoOTNTA, €lvol Kowa amoSeKTO OTNV ETMLOTNUOVLKA
KOWOTNTa Nw¢ To gpyaieio tng King petpd tnv €vvola tn¢ petacxnuatifovoag nabnong
(Mamayewpyiou, 2014). Oco yLa TNV EYKUPOTNTO TIEPLEXOUEVOU, TO EPYAAELO KAAUTITEL OAEC
TI¢ Slaotdoelg ¢ petaoxnuatilovoag pabnong omwg €xouv avadewBel amd T
BBAloypadia (Mamayswpyiov, 2014). To LAS €xeL xpnotwuomolnBeil oe MOAAEG €peuveG e
Sladopetikoug MANBUOUOUC KoL 0t OLODOPETIKEG XPOVIKEG TEPLOSOUG, avadelkvlovTag
S1ddopoug TUTMOUG HETOOXNUOTIOTIKWY EUTIEPLWY. EMOUEVWG TO €PWTNUATOAOYLO €XEL
EYKUPOTNTO EVVOLOAOYLKAG KATAOKEUNG, AoV O€ aUTO AOTUTIWVOVTAL OL LOEEC TNE Bewplag
Tou Metaoxnuatiopou (Oulouvn & Nakakng, 2011). Eniong, n eykupdtnta evioxVeTaL amnod
TN Xpnotuomnoinon tou peBodoAoyLlkoU TPLYWVLOUOU (TTOCOTLKI KOlL TLOLOTLKI) TIPOCEYYLON) Kall
TN oLyKplon Twv dedopévwy amod ta Suo epyaleia.

3. AnoteAéopata
3.1 Moot ko kKata noco aAAadouv;

Ao toug 25 ekmaldevopevoug, 14 Atav yuvaikeg kot 11 avdpeg. Amo autoug ot 15 (60%) —10
yuvaikeg kat 5 avépec— SnAwvouv 0Tt cuveldntomololV Kamola aAAayr wg EKMALSEUOUEVOL.
Emiong, amd TOug OKTW TIOU TaPAXWPENOOV CUVEVTEULEN, oL €€l avTlapBavovtal kamola
oAlayn. Mapatnpeital, Aoutodv, OTL TO TOCOOTO TWV YUVALKWY TIOU SLOMIOTWVOUV JLa
HeETAOTPpOdN 600V adopd TOV EQUTO TOUG elval peyadUTepo (10 otig 14) art’ 6, TLTO avtioTolyo
Twv avdpwv (LOALS oL 5 otoug 11). 1810 elkOVa TApATNPELTAL KOL OTNV TIOLOTLKH €PEUVA OTIOU
CUMMETEYOV TIEVTE YUVALKEG KoL TPELS AvOpec. Kal oL mévte yuvaikeg ouveldntomololv
oA\ayn og avtiBeon pe toug AvOpeg, OMOU HOVO 0 €vag amo Toug TPELG avtlhapBavetal
oAAayn.

Ao toug 15 mou SdnAwoav OTL cuveldntomoinoav aliayr, HOALG TEvie ekmaldeVOUEVOL
(téooeplg yuvaikeg kat évag avépag) Stavuouv amod €L €wg OKTw oTAdLla LETACKNUATIOUOU
ocuudwva pe tov Mezirow. AANeg SU0 yuvaikeg epvolv amo Tpia Ewg TEooepa oTASLA, EVW
ol uTtéAoLTtoL okTtw amo €va ) dvo otadia.

MOALC 9 ouppeTéEXovIeC OnAwvouv OTL elyav Mdla gumelpia ToOU  AETolPynoe WG
QIOTPOCAVATOALOTIKO SIANppa. Ma toug tpelg (12,5%) n epmelpia autr) anoteAel To Evavoua
yla va avapwtnBolv oXeTIKA UE T avTIAPELG TOUG WG ekadeudpevol, TIOALTEG 1) AvBpwrol,
€VWw oL uTtoAouol €€L (25%) avapwTLoUVTOL OXETIKA HE TLG LOEEG TOUG YLO TOUG KOLWWVLKOUG
poOAoUG.
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«[lplv maw oto ZyoAeio AeUtepn¢ Eukalpiog eiya dAAe¢ MApPAOTAOELS amtd TO
XwpLo pou. Otav nmiya oto ZxoAeio, elba mwc ptAave ot avBpwrol, eida 0Tt Eyouv
OLOQPOPETIKEG amOYEelg, ekava @LAiec. Tote avapwtnOnka «TL E(UAOTE EUELS
Eiuaote lwo; Aev UMOPOUUE va UIAGUE KL EUEIC €TOL». BAémete, eiuaote
MouoouAuavol kat onw¢ katadaBaivete, emeldn dev katavooUue ta EAANVIKA,
aUTO ua¢ SUuokoAeUeL o€ kamola mpayuata.» (X2, yuvaika, dnuootoc vrtaAiniocg)

IxebOv OAeC oL €eKMALOEUOUEVEC TIOU CUMMETELXOV OTn OUVEVTELEn avadEpovtal o€
OTEPEOTUTIAL TTIOU 0ihopoUCAV TOUG KOWVWVIKOUG pOAOUC Kal Ta omola T epmodiloav va
ouvexloouv TIG oTmoud£C TouG o€ PLKPOTEPN NALKia. Ta iSla amonpooavatoAloTikd SIAfUpaTa
TOU TLG 0drynoayv otnv eniotpodn otnv ekmaidevon Blwoav Kal oL yuvailkeg otnv Epeuva TwWV
MaAtélou kat KouAaoulibn (2020).

«BAgnete, otav nuaotav ULKPol, oL YoVE(C uoc Sev UacC dpnoav vo mAUE OTO
luuvaoto. Tote bev mioteva ott Ga éavamnyaiwva oto oxoAegio.» (22, yuvaika,
énuootog unckAAnAoc)

«Emionc, Lou ap€Eoel OTL KAVW KATL yLot UEVA. AEV EXw KAVEL KATL yLa UEVA €6w Kall
38 ypovia. Mpdopepa navra otouc aAdouc.» (24, yuvaika, dSnudotoc vrtaAAnAog)

Ma KAToLoUG EKTIALOEVOUEVOUC TO OMOTIPOCAVATOALOTIKO SIANUUA TToU Toug 08fynoe otnv
anodacon va eyypadolv oto IxoAelo oXeTIOTAV LLE TA EMAYYEAUATIKA TOUG.

«To OveLpod uou nrav va unw otnv Actuvouia. Sta 27 pou eixe Byet uta mpoknpuén
YlO OUVOPLOQUAOKEG Kol KAmolol iAol UoU ooTUVOULKOL MoU €giyav melL OTL
evbeyouévwe Ba enalpvav kal amo@oitouc dnuotikou. Tote yapnka aldd et
UOU KOTINKa T pTePA OTay Euada otL Vo Emaipvav amod amogoitouc fvuvaaciou
Ko mavw. » (26, avépac, tdLwtikoc utaAAnAog).

H nmopamndvw eumelpia aAAd kol autéG mou akoAouBouv emiBeBatlwvouv To gUpnua TNG
€peuvag ¢ Malkki (2011), cOudwva pe To omoio €va AmonpPocavatoAloTiké SiAnuua mou
OXETLIETAL YE €Vl TTEPLOTATIKO Kplong otn {wr EvOg avBpwItou UMOPEL VOL EVEPYOTIOLCEL TOV
OTOXOOUO OE YN EUVOIKO TEPLBAAAOV. TN CUYKEKPLUEVN TEPLTTWON N ouveldnTomoinon tng
aduvapiag ebpeong otabepng epyaciag dev e€nyeital amo ta UTIAPXOVTA VONUATIKA TAaiola
TWV EKMTOLOEVOUEVWV KL N EVEPYOTIOLNON TOU OTOXACUOU LE TN ouvakoAouBn eyypadn oto
oxoAelo lowg onuatodotouv pla mpoomdaBela Slaxeiplong Twv apvNTIKWY ouvaLoOnuATWVY
TIOU TIPOKOAEL aUTA N KaTAoTAoN.

MNapoTL, Onwg mpoavadpEPONKE, EVVLA EKTTOLOEUOUEVOL £XOUV LA EUTIELPLO TTOU TOUG KAVEL VOl
TPOPBANUATLOTOUV yLa TLG TTPONYOUMEVEG avTIAAWELS TOUG 1) yLa TLG LOEEG TTOU €lxaV yLO TOUG
KOLWVWVLKOUG pOAouG, HOALS Téooepls (16,7%) amavtouv OtL viwBouv atoBnuata evoxng yu
QUTEG TIC avTAnPels. To XaunAO TOCOOTO TWV €eKMALOEVOPEVWY TIoU Blwvouv To
OUYKEKPLUEVO oTAdL0 propel va e€nynBel, 6oov adopd TOUAAXLOTOV TG YUVALIKEC, amod To OTL
Bewpouv evdexouévwe OTL oL 8leg dev elxav toOTe TNV €UBUVN TWV ETMAOYWV TOUC, aAAd
OVAYKAOTNKAV VA CUUMOPpdwOOUV OTIG OMOLTACEL TWV YOVEWV N TWV OLKOYEVELOKWV
UTIOXPEWOEWV.

MOALg mévte ekmaitbeudpevol (20,8%) ouveldntomowovv OtTL dev cupdwvolv ME TLG
TiponyoUHeveG avTIAAUELS TOUG 1 HE TIG TPOOSOKIEG TWV KOWWVIKWY poAwv, adou BERata
TiEpacav anod To oTAdlo TNG KPLTIKAG afloAdynong Tous. AAAoL duo ekmatdeudpevol (8,3%)
arnavtouv nw¢ e€akoAovBouv va cuudpwvouV HE TIG TPONYOUEVEG aVTIARYELS TOUG, EVW OL
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uTtdAourol dev eméle€av Kapia amod tig SUo nMPoTAceLg, (owg ylati Sev kataAafav to vonua
NG EPWTNONG.

MNapotl, onwe daivetal TG00 amd TNV MOCOTIKA 000 KAl OO TNV TOLOTIKY avAAuon, ol
OUUMETEXOVTEG Slvouv TIOAU HEYAAn onuacia otnv UTOoTAPLEN TWV CUVEKTALOEUOUEVWV
TOUG, €vIoUTOL{ MOALG Tévte art’ autoug (20,8%) SnAwvouv OTO €pWTINUATOAOYLO OTL
oulAtnoav PE TOUC CUMHOONTEG TOuG Kal SlamioTtwaoayv OTL Kal auTtol avapwtiOnkav yLa Tig
avtiAnPelg touc. BEBata, €161KA yLo TOUG LOUCOUARAVOUG eKmaldeuOUeEVOUG N aduvauia
Katavonong tng yA\wooag anoteAel Tpoxomédn, TOUAAXLOTOV TOUG TPWTOUG UNRVES poltnong,
yla CUHPETOXN o€ omolodnmote StdAoyo. To mMpoPANUA aviooTNTAG LETALY TWV OTOUWY TIOU
Ta{pvouVv HEPOC OTOV OTOXAOTIKO SLAAOYO ELXOV EMLONUAVEL OTNV KPLTLKN TOUG ol Belenky kait
Stanton (2000).

Entd anod toug 25 ekmatldEUOUEVOUG TTOU CUMMETELXOV OTNV TTOCOTLKA £€peuva SnAwvouv oOtL
TéPaoayv To oTAdLo KAaTd To omoio okéPtnkav va Spacouv pe évav SladopeTikd Tpomo ar’
autov mou ocuvnBlav, o omolog va talplalel pe Tig Veeg avtAnPelg toug. Ocov adopd TNV
TIOLOTLKI €PEUVA, VLA TNV EKTIALOEVOPEVN 22 OL IPWTOL UNVEG NTav MEPiodog pooapoyngG.

«Méxpt Tic Stakomég Twv Xplotouyevwwwy Sev eixa onkwael to xépt pou. Otav
ETIPETE va MW KATL N Ootav KataAdBailva Kdti, yeAoUoo KAl oL CUUUXTNTEC LUOU
EAeyav «auth n koméda maAl yedasl, apa katadaBe.» (22, yuvaika, Snuooia
unaAAnAoc)

MNna tnv ekmawdevduevn X7, mou ouveyilel oto EMAA, to mpoypapua dpdong eival mio
HOKpOTIPOBETHO.

«Eyw amo v nmpwtn otyun nou niya oto JAE eiya oto LUAAO Lou va ocuveyiow
kot va @etaow otn NoonAeutikn. Eiuoat ouvelbntomownuévn.» (27, yuvaika,
1blwtikn uncAAnioc)

Q¢ MPOC TNV AMOKTINON YVWOEWV Kal Se€loTATWY, cadw TTPOKELTAL LA TO TIO SNUODIAEG
otadlo, adol dnAwvouv OTL EPacavV MO OUTO OL ULoOL Ao TOUG CUUUETEXOVTEG OTNV
ToooTkn €peuva (50%). Kol otnv moLotikn €peuva OpwG oL ekmaldeuopevol avadépovtal otn
OUYKeKpPLUEVN Sladikacia. OL meplocotepol avadépovtal otn BeATiwaon Toug oTov YAWOGCLKO
Kall TTANPOdOPLKO YPAUUATIOUO.

«Ma napadeyua, iya npoBAnua ue tnv opdoypapia kat twpa BAEMwW OTL Exw
BeAtiwVei... H tnAeknaibevon ue Bondnoe otnv aldayrn, ylati, onwc oag eina,
UéAw va padaivw kot aloBdavouol mepneavn mou UMOPECA VO TA KATAPEPW UE
Tov urmtoAoytoty. MEotnka yia va uadw KAmoLo mpayuata aVayKaoTIKd KAl dUTO
UouU dpece.» (24, yuvaika, dSnudotoc vrtaAiniog)

EMtd cuppeTEXOVTEG OTNV TOOOTIKA €pguva, SnAadn 1o 29,2%, SnAwvouv OTL TEpacav ano
TO O0TASLO TNG SOKLUNG TWV VEWV pOAWV OTNV KABNUEPLVOTNTA TOUG. TO GUYKEKPLUEVO OTASLO
Bwvel n ekmatdevopevn 28 6oov adopd TG OXECELG LLE TLG KOPEG TNG.

«[ptv, 6tav pou EAeyav KATL oL KOPEC OV UE To omoio &€ cuupwvouoa, pwvala
katevOeiav. Twpa, otav LUoU To AEVE, amavtaw «KaAd, KaAd», TO OKEQPTOUAL KAl
ewvalw ueta (yéAta).» (£8, yuvaika, dSnuootoc vrtaAiniog)

MOALC TPELC MO TOUG CUMMETEXOVIEC OTNV TIOOOTLKA €peuva avaloyillovial yla TIG
avTLOpACELG TTOU TIPOKAAECAV OL VEOL TPOTIOL SpAong Kat cupnepldopdc Tous. Onwe daivetal
arno ta nmolotika Sedopéva n avatpododotnon Aappavetal Kupilwg armd To OLKOYEVELAKO 1 TO
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dWKO TteptBaAAov. Qotoco, Ta BeTIKA OXOALO, TTOU EVIOXUOUV TNV aUTONENOLBNoN, Unopsetl
va €pBouv Katl arnod 1o oXoALKO TepLBAAAOV.

«Ooov apopa to nwc avtedpaoav otav éekivnoa to ayoAcio, otnv apxn n adeppn
UoU yeAouoe. Meta OUwG HOU EAeye va unv ta mapatiow..» (28, yuvaika,
énuootog uncAAnAoc)

«Twpa moAAoi kaBnynTég Lou AEve OTL (UL APLOTN. ZUYKEKPLUEVA, OTAV EKOVA TN
UETaKOULON Kat Vo eiya KAMOLEG Amouoieg, evhuépwoa tov dtevduvty ot va
OTEAVW TIC QOKNOEIC KOl OUTOC UE KaBnouyxaoe A€yovtac OTL QV UTHPXE
onuatopopog, Ya éBalav euéva. Xapnka.» (£5, yuvaika, avepyn)

OL 8 armnod Toug 25 CUMPETEXOVTIEG QITOVTOUV OTL EVOWUATWOAV TIG VEEC AVTIANPELG KOl TOUG
KalvoUpLoug poAoug otn {wr touc. Onwg daivetal amod tnv MOLOTIKN €peuva, n ebapuoyn
TOUG YIlVETOL OTNV KOONUEPLVOTNTO TWV CUUUETEXOVTWV OAAA KOl OTL( OXEOCEL( HE TOUG
OLKELOUG TOUG.

«[lptv, otav miyawva oto kopuwthipto 1 oto KEM yia va mapw KAmolo xopti,
@oBououv ot o unaAdndoc Ba ue pwtnoel katt ki eyw 6 da umopéow vo
artavtiow. MA€ov, bev éyw autod t0 POBo. TpEYw yla v KAVwW UOVN UOU TIC
SOUAEIEC LoV Kal T KATAQEPVW. Agv umopw va kavw aAAlwd.» (22, yuvaika,
énuootog uncAAnAoc)

«[lptv bev okeptououv T EAya. lA€ov oképToual mpwv wAnow.» (28, yuvaika,
énuootog uncAAnAoc)

3.2 Q¢ npog Tt aAAalouy;

ApkeTol amo toug eknaldeuodpevoug avadépovtal otn ouUPoAr Tou oxoAeiou oTnv avamntuén
TwV S€€LOTATWV TOUG 0TOV YAWOGOLKO KAl AplOUNTIKO YPAUUATIOUO.

«Madaue moAda npayuata ekel. Eyw bSev néepa va kavw npaelc ota
uadnuatikd. Twpa ta kataeepvw. Euada ypauuatikn. MNait kavw opoypapikd,
aAAdd oyt auta ou Ekava. » (28, yuvaika, dnpoactog untaAAnioc)

H 6ibaokaAia tou mAnpodoplkol ypapupatiopol aAAd kat n tnAekmnaidevon cupBaiiouy
otnv avamntuén twv Pnolakwv Seflotitwy Twv ekmaldevodévwy Katl otn SleukdAuvon tng
KaONUeEPLVOTNTAC TOUG, OTIWE avadEpouv oL (BLoL OTLE CUVEVTEUEELC.

«Epuada moAda mpayuata otoug¢ UMOAOYLOTEC Kot SLEUKOAuvav TNV
kaOnuepLvoTnTa povu...» (28, yuvaika, dnuooctoc vrtaAiniog)

Karmolol amd toug CUPUETEXOVTEG oTNnV épeuva Eekivnoav tn doitnon toug pe emipuAaln
AOYW TWV aVaUVACEWV TIoU €ixav and auotnpoug Kabnyntég otnv maldik Toug nAkia. Ot
empuAatelg toug dev emPeBalwvovtal.

«lMaAidtepa Emepte EUAO, UTHpPXE KAl 0 XApakac n n Tipwpia Ue to éva modt otn
ywvia. Onote niya kat Aiyo empuAaktikn yla to av da ta Byddw népa ue ta
padnuata kot yia to av Ba Eyw kdamotov otpaBo kadnyntn. Ouwg, oAot ot
avOpwrol eival umépoyol. Asv €xw Aoyia. Mag @épovtal moAu kadd.» (25,
yuvaika, avepyn)

H aAAayr) mou cuveldNTOMoLOUV Ol CUUUETEXOVTEG WG EKTIALOEVOEVOL TILOTOTIOLETOL KOl ATTO
TOUG eKTIALOEUTEG TOUG OAAQ Kall aro tov SleuBuvtr Tou ZxoAeiou.

76



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

«ATTO EKEL KQL TTEPQ, ETUXE VO TTW O Kdrmotov kadnyntr ott Sev katadaBaivw katt
ko da otauatiow. Mou gine «oxt, unv to kavelg, da ta Sovue oAa edw pali». Me
evBdppuVE TOOO AUTOC 000 Kal oL urtOAotrtoL. » (X8, yuvaika, dnuooto¢ unaAAniog)

MNa kamoLoug ekmaldeuopevou To ZxoAeio AsUtepng Eukalpiog amoteAel To mpwTo BAKA TNG
enavodou otnv eknaidevon. H ¢oltnon o’ autd mapéxel ta €podla yla cuvéxlon Twv
omoudwv Kat oto AUkelo. MdaAlota n ekmaldevodpevn X7 otoxeVel akopa mo PnAd, adou,
onwce npoavadEpbnke, BEAeL va teAelwoel T NOONAEUTIKN.

MNna kamoloug MoOUGOUAUAVOUG EKMALSEVUOUEVOUG N Katavonon tng eAANVIKAG YAWooOC
arnoteAovoe {NTOUUEVO TIPLV Ao tn doitnon oto 2xoAeio Asutepng Eukalpiag.

«Ortav éekivnoa to oxoleio kat miya otnv aiBovoa, dev unopovoa va UAnow.
MEéxpt Ti¢ Stakomég Twv XpLOTOUYEVVWYV SEV E(Ya ONKWOEL TO XEPL UoU, SEV EKava
timota aAdo. Meta ot @idec pou pou einav ott aAdaéa.» (22, yuvaika, dnuootog
unaAAnAoc)

H katavonon t¢ yAwooog and tou¢ MoucoUAPAVOUG eKTTOLEEUOUEVOUG EXEL WG HUOLKO
enakoAouBo tn SleukdAuvon TNG KABNUEPLVOTNTAC TOUC.

«[lptv, otav miyawva oto kouuwthipto n oto KEM yia va mapw KAmolo xopti,
@oBououv ot o unarAndoc Ba ue pwtrosl katt ki eyw 6 da umopéow vo
artavtiow. A€oy, bev éyw autov tov @oBo. Ta KATAPEPVW UOVN Lou.» (22,
yuvaika, dnuooto¢ urtaAAnAog)

H d¢oitnon oto Xxoleio Aeutepng Eukalpiag amotedel 1o €p€BLOpA ylo KATIOLOUG
EKTIOLOEVOUEVOUG, TIPOKELLEVOU VO KAVOUV TNV eVO0OKOTINGN KaL VO yVWwpPLloouv KaAUTEPA TOV
€0UTO TOUC.

«Zuveldntomoleic OTL Exelc ueyadutepn aéia an’ autr mou voutlec. KatadaBaivelg
OTL Oev ival MOTE apyd yla Vo QITOKTNOELG KATol Tpayuata.» (X7, yuvaika,
1blwtikn uncAAnAoc)

Kolvog mapovouaoTr¢ o€ OAEG TIG YUVALIKEG TTOU CUMUETELXQV OTNV TOLOTLKA €pEuva lval n
Swamiotwon oOtL n ¢oitnon oto IxoAeio AsUtepng Eukalplog eixe w¢ amotéAeopa va
QUTTOKTHOOUV HEYOAUTEPN EUTILOTOCUVN OTLG SUVAELG TOUG.

«Ortav Aowurtév nya oto JAE, mipoa duvaun. Mptv éAeya «ylati eyw Sev umopw»
Kol Twpa Aéw «KL eyw propw». To ZxoAeio ue Bondnoe napa moAu, apou éviwoo
fava ot elpar avipwmog. AAaée t™ {wn pou..» (22, yuvaika, Snudotog
unaAAnAoc)

Ma TOUG TEPLOCOTEPOUC EKTIALOEUOPEVOUC N ouvéxlon Twv omoudwv oto [upvaclo
armoteAoUoE €vayv OTOXO TIOU €lxavV MAVTA O0TO LUAAO TOUG. MNépa armod TtV MPOOTTIK EVPECNG
KaAUTepNnG epyaociag, n 6€Anon ylwa pabnon Atav e€loou Loxupog Adyog yLa tnv eyypadn oto
oxOoAeio.
«Ekava mpoyuatikotnta 1o anwdnuévo mou eiya va mdw oto oyoAgio. Mou
EAeune mapoa oAU aAda Sev umopouvoa va to kavw.» (X5, yuvaika, davepyn)

Aev gival Alyol ol ekmaldeuodpevol mou apadéxovral OtL N doitnon oto IxoAeio €xel BeTIKO
OVTIKTUTIO OTNV MPOCWITLKOTNTA KL TOV XAPAKTAPA TOUC.

«Eywva o kotvwvikn...» (27, yuvaika, t6twtikn untdaAAnioc)

77



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

«M’ auta mou éuada moteUw OTL Eylva 1o KAAO¢ avipwmnoc.» (28, yuvaika,
énuootog uncAAnAoc)

3.3 Nari aAAadouv; lMotot ival ot mapayovtes Tov npokaAouv fj cuuBdaAAouv otnv
aAAdayn;

Ao ToUG 21 CUUHUETEXOVTEG TTIOU ATAVTNOAV OTh CUYKEKPLUEVN EpwTtnon ol 16 dnAwvouv otL
KATIOLO 1} KATola mpoowrna §pouv onUAvVIIKA o€ auth TNV aAlayn. Ol ekmaldeuTég paitvetal
va amnoteAolv to PBaocikd mpoocwro avadopdg kot umootAplEng (9 amavinoelg) Kot
akoAouBoUv otig poTiunoels o StevBuvtrig tou ZAE (8 amaviioelg) Kal n umoothpLEn ano
AaAAov ekmadeuopevo (7 amavtrnoeLg).

Amo6 tnv avaAuon TwV CUVEVTEUEEWVY TIPOKUTITEL OTL, OTAV Ol ekTtaldevoOeVOL avadEpovTal
oTNV UTtooTAPLEN EVOG AAAOU ektaldeUOpEVOU, lval TTOAU TBavo va £xouv GLALKEG OXEOCELG
padi Tou.

«Katapynv eixa tnv vrootrpién ¢ @iAnc uou. O, TL Kavaue, 0 Kavoue padi.
Huaotav oto i6lo tunua kat toug gixoue npostdomnotost ot av d& pag Baiovv
uali, Ya orauatovoaue (yéAla). To iblo toxUel twpa kot oto AUkelo.» (27,
yuvaika, (Stwtikn vtaAAnAog)

OL pLool CUPUETEXOVTEG OTNV TTOCOTLKA €PEUVA KAl TO OUVOAO TWV CUMUETEXOVIWV OTNV
TIOLOTIKN avoadEpovtal oTn HEYAAn umootnplEn Twv ekmaldeuTwv Toug, Sivovtdg Ttoug
EUMEOWC TIOAAOUG Kal SladopeTikolg pOAoUG. ZUUdWVA HE TOUG eKTTALOEUOUEVOUC, OL
ekmaldeUTEC tpoomaBoUlV va KAVouv Tilo eUKOAN T {wh Toug, ite Pe TN Snuoupyla evog
avetou mepLBAAlovtog eite He TIG TEXVIKES SLdaokaAiag Touc.

«OL ekmalSeUTEC udc ékavay va atoBaviouue aveta... Ot avipwrtol ivat oAU
@WAtkol.  [Mpoomadouv va KAVOUV KATAVONTA OE HOC Ta 0o OSLOAOKOUV.
MropoULE va TOUC TTAPOUUE KAl TNAEQPWVO Yla VA EKPPACOULE OTToLaSNTTOTE
amopia poc.» (24, yuvaika, Snudotoc unaAAniog)

Amnd tnv avaAuon TwV OUVEVTEUEEWV TIPOKUTITEL OTL OL eKTMALOEUTEC evBapPpUVOUV TOUG
ekmaldevopevoug otav autol atcBdavovtal miecpévol 1 SuokoAevovtal va avteneéABouv
OTLG QTALTACELS TWV HaBnudtwy Kot mapdAAnAa toug emiBpafelouy yla tnv MPoomadeld
TOUG.

«OL meploodtepol €xyouv TV (bta nAkior pe péva kat kataAaBaivouv ta
mpoBAnuata mov Eyouus KaBwe KalL TO YEYOVOC OTL MPOOTIABOULE MaPA TIC TTOAAEC
unoxpewaelc pac. Kot yaipovrat moAuv yia tnv npoonadeid puag. Moc to deiyvouv
KoL ua¢ 1o Aéve.» (26, avdpac, 1dLwTiko¢ urtaAAnAog)

[Slaitepn pvela KAVOUV OL EKTTOLEEUOEVOL OTO YEYOVOG OTL £XOUV HLOL LOOTLUN OXEON E TOUG
eKALOEVTEC. ZUUDWVA HE TOUC (8loug, uTtapXEL OEBACUOC Ao TIAEUPAC EKTTALOEUTWY OTNV
dlattepotnNTa TOU KABE eKMALOEVOUEVOU KOL OTO BLWHOTA TOU, MO OVAYKN TOU
gMonpaivetat kat amno toug Mezirow kalt Freire (Baikouon, 2019).

«Elvat oAU otkeiol avBpwrol kat mépa ano to otL pac Bondave, oéBovral TI¢
anmoyelc kal ta Blwuatd pac, agou eUEi, Aoyw nAikiog, UTOpEl va €xouuE
KAmoleg eumelpiec mou bev Ti¢c €xouv Buwoel autol.» (23, avdpac, OLWTIKOG
unaAAnAoc)

H ekmawbevopevn 28 amodidel otoug ekmaldeuTeG TNG Tov pOAo tou kabodnyntr, adou tn
ocupuPBoUAeav va cuveyioel Tn politnorn tng kat oto AUKELo. Tnv avaykn kabodrnynong amo
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TOUG EKTIOLOEUTEC TIPOKELUEVOU oL eKmaldevopevol va Spdcouv cUPbwWVA HUE TIG VEEG
avtlAnPeLg Toug emonpavay ot Garvett (2004) kat Jarvis (2006).

O p6Ao¢ tou mapakvnt avadelkvUeTaL oo TNV eKMaldeVOeVN X7, yla TNV omoia n mpwTtn
YVwpLUio pe pia kaBnyntpla oTEKETAL KATAAUTLKE yla T LETEMELTa poltnor) TG oTo oXoAElo,
adou cuvtelel otn Stapodpdwon BeTIKNG elkOvag YU auTo.

«Otav niya va ypaetw oto ZyoAeio Asutepnc¢ Evkatpioc pali ue tnv Kopn uou,
ouvavtnoa mpwta TNV Kadnyntpia AyyALKwy, n omoia KalL LLIoU EKOLVE TNV EYYPapN.
Auti n yuvaika poU UETESwae O0An tn JeTikn eVEpyela yla To OxoAgio.» (X7,
yuvaika, (Stwtikn vtaAAnAog)

OMAoL avefalpETWCE OL CULUETEXOVTEC avadEpovTaL UE KOAOKEUTIKA AdyLa otov SlevBuvtr Tou
oxoAelou Sivovtdg tou duo polouc. O MpwWTOG elval autog tou SteukoAuvth TG doltnong
Toug, o omolo¢ bivel Aboelg oe 6oa mpoPAnuata mpokUPouv. O deltepog pPOAOG, ToOU
avadelkvueTaL amnod Ta AeYOUEVA TWV OUUHUETEXOVTWY, lval autog Tou eppuxwTh.

«Aev Exw Adyla yU’ autov tov avipwrmo. O HAiag eivat mapa moAU KaAog Ue tov
koouo. BAEmel tnv npoontadeia mou Kavels, evw ta Aiya otpaBa dev ta BAEnel
kav.» (27, yuvaika, 16twtikn untaAAnAoc)

Ao TNV avAAUcn TWV ATTAVTHCEWY TWV CUUUETEXOVIWYV OTNV MOLOTLKA €pEuva alVETAL OTL N
YVWLN TOuG yla TNV thAeknaibevon eival dibopoupevn. Amo tn pla Bewpouv OTL anoteAel
HLOL EUKaLpia yLa va BEATLWOOUV TLE YVWOELG TOUG OTOV UTIOAOYLOTH, EVW Ao TV GAAN kamolot
KAvouv TN olykplon pe tn 61d Lwong ekmaidsvon kot umtootnpilouv OtL N TtnAekmaidevon dev
elval to (610 amoteAeopatiki.

«Evtaéel, ueta npde o COVID-19, SuokoAeutrikaue Alyo e tov unmodoylotr aAda
QVAYKAOTHKOUE VO TTPOCAPUOOTOUUE Kol UATaUE APKETH MTPAYUATA YUPW QIO
TOUG UrtoAoyLoTEC. » (24, yuvaika, dnudoto¢ unaAAnAog)

«2tn b1a {wonc ekmaibevon Ta EYELC UTTPOOTA OOU OAd KOl UTTOPEIC Vo UIANTELG
aueoa. Me tnv tnAeknaideuon METAYETAL O EVOC, TIETAYETAL 0 AAAOC KAl YAVETAL
n ouldia. Aev umopeic va €pJel¢ aveta oe ema@n UE TOV Kadnyntn n tov
ouupadntn oou.» (26, avdpac, 16LWTIkOG untdAAnAoc)

Me tov 0p0o £pyaoTnPLAKOU TUTIOU EUTELPLEG OL TIEPLOCOTEPOL eKTTALOEVOUEVOL avadEpovTal
OTO0 HABnua tou TANPodoplkol YPAUUOTIOHOU. AMO TNV avaAuon TwV OUVEVTEUEEWV
TIPOKUTITEL OTL 6AOL TouG BonBnBnkav and 6oa éuabav yla Toug UTTOAOYLOTEG, WOTOCO, OTIWG
napadEXovTal, AUTEG TIG YVWOELG TIG Ipav KUupiwg pe tn 61d lwong eknaideuvon.

Ixebo6v OAoL oL ekmaldevopevol avadEpovtal otn onuacia Tng XPNong CUUUETOXIKWV
TEXVIKWV SLdackaAiog amnod toug ekmaldeuteg (o€ Tooooto 38,9%). To CUYKEKPLUEVO EVPNUA
emuBeBawwvel Tnv Cranton (2016), n omoia MPOTELVE AVAAOYEG TEXVLKEG, OTIWCE Ol EPWTAOELG
TIOU ETUTPEMOUV OTOUC EKTTALOEUOEVOUC VA OTOXOOTOUV EMAVW OTO TL KAVOUV KL YLOTL TO
KAVOUV, TO TOLLXVIOL pOAWV KL OL TTPOCOLOLWOELC.

«OL ekalSEUTEC EQaPUOlOUV CUUUETOXIKEC TEXVIKEC SLdaokaAiac kat eivat oAU
AoyLko, apou eipaote ouvounAikol. AAALwe Stbdokelg to uadnua os nadid Kat
aAAwwcg o€ evnldikouc.» (23, avépag, 16twtikoc unaAAniog)

Ooov adopd tn pn napadooiakny doun TNG €VOTNTAG, OL EKMALSEUOUEVOL OTEKOVTAL OTN
SLampaypATEUCH TOU TPOTIOU Kl Tou puBuou StdackaAiag Le TOUG eKTTALOEUTEG.
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«H aAnBeia eivat otL ot ekMaLSEUTEC LA pdc pwTtave nw¢ YeAovue va Stbaydouue
T padniuata KL av 6€ pac apéoel katL.» (21, avdpag, avepyoc)

ITn OUYKEKPLUEVN uTmokatnyopia mepAaufdavovtol 0 TMPOCWIILKOG OVAOTOXOOUOC (Tov
TPOTIA To 11,1% oTnV MoooTIKA €peuva), N TPOoowTKA afloAdynon tng nabnong (5,6%), n
avtoagloAoynon tou pabniuatog (5,6%), oL §paotnploTNTEG MOV OXETI{OVTAL LE TNV TEXVN
(16,7%) ko n yparmtn ékdpoon Twv avnouxwy (5,6%) Twv ekmatdevopevwy. A’ 0,tL paivetal
AOUOV TO TOCOOTA OTL( CUYKEKPLUEVEG Opaotnplotnteg dev eival uPnAd, evw Kal otnv
TOLOTLKN €peuva oL avadopEg elval LOVo oTopadLKEC.

ITN CUYKEKPLUEVN UTIOKATNYOPLO EVTAOOOVTAL Ol OUASLKEG EPYAOLEG KAl OL cUINTAOELS TWV
EKTTOLOEVOUEVWVY HETAEV TOUG Kal PE TOUG ekmadeuTéC. Ooov adopd TNV MOCOTLKA €PEUVA,
N pepida Tou AE0VTOC OTLG TPOTIUNOELS TWV CUUUETEXOVTWY KATAAAUBAVOUV OL OUOSLKEG
epyoaoieg pue mooooto 61,1% (11 anavinoelg) kot akoAouBouUv oL TPodopLKEG CUINTAOELS HUE
T0000TO 22,2% (4 anaviioeLg).

ITnV MOLOTLKA €peuva oxedOV OAoL oL ekmaldeudpevol avadEpovtal oto oo toug Bonbouv
oL OMaSIKEC gpyaoieg Kal KUPLlwG Ta MPOTLeKT yia To padlodwvo Kol TOUG UTTOAOYLOTEG.
Avadoplkd He TIC oLINTACELS Yl TI( OVNOUXIEC TwV eKTALOEVOUEVWY, QUTEC Yivovrtal
TIEPLOCOTEPO LE TOUG EKTTALOEUTEG.

3.4 Zroyalovral KPLTIKA Ol EKTIAULSEUOUEVOL OTIC SLAPOPES PATELS THE {WH S TOUG;

TNV eV AOyw €pWTNCN AmAVTNOoAV oL 23 oo Toug 25 CUUETEXOVTEG OTNV TTIOCOTLKA €pEuva
Kal ot 16 dnAwvouv otL ouvrBwg avactoxdlovtal yla TG TIPoNyoUUEVEG anodAcEL TOUG
TNV TPONYOUEVN cUUTEPLPOPA TOUG, EVW OL 7 OxL. To 1810 LoXUEL KAL YL TOUG OU UUETEXOVTEG
OTNV TOLOTIKN €peuva. OL TEPLOCOTEPOL LETAVLWVOUV YL KATIOLEG ETUAOYEG TIOU €KOVOV KOlL
dnAwvouv otL, av yuplav Tov xpovo Tiiow, Ba énpattav StadopeTIKA.

«MeplKEG pOopEC okEpTouaL OTL Ba Urmopouoa Vo UNV KAVw ULO OUYKEKPLUEVN
EMmAoyn Kal va Ekava Kamola tAAn, wotooo o xpovoc e yupilel miow. MA€ov
TTOPEUOUNOTE OUUQWVA UE TIC TWPLVEC EMIAOYEC Hac.» (23, avépag, LOLWTIKOC
unaAAnAoc)

Amod toug 23 MOU AMAVTINOAV OTN CUYKEKPLUEVN €PWTNON OTNV TIOCOTIKA €peuva, ol 20
dnAwvouv 6Tl avaotoxalovtal yla Tn onpooiao Twv ormoudwv Touc. YPnAoS mocootd BeTikwv
avadopwv UTTAPXEL KOL TNV TIOLOTLKI €PEUVA, OTIOU OUWG UIopoUuV va e€axBouv mio cadn
CUUMEPACUOTO OXETIKA E TOV KPLTIKO OToXaouo. Katapyxrv, OL TEPLOCOTEPOL
eknatdevopevol epdavidovtal cuveldntomnolnpuévol, TauTilovtag tn onuacia twv ocrnoudwv
LE TNV eVpeoN KAAUTEPNG Epyaciag.

«Amopdoloa va ypa@tw oto ZxoAeio Asutepn¢ Eukaipiag mpokeUEVOU va Tapw
TO ATTOAUTIPLO KAl AV TTAPOUCLAOTEL TTAAL KATTOLAL EUKAULPLQ, VO NV TTAEL XXUUEV)...
Xwpic auto bev umopw va Bpw uia otadepn SovlAewd.» (23, avdpac, SLWTIKOC
unaAAnAoc)

Yridpyouv BERata Kal Kamolol, 0nwe n ekmaldevopevn 5, mou ypadtnkav oto oxoAeio ylati
TO lav w¢ anwbnuévo, B€Aovtag va KAELOOUV HLa EKKPEUOTNTA TOU TapeABOVTOC.

«OL ouvOnkec ¢ {wnc naAlotepa S UoOU EMETPEY AV Vo TO OUVEXIOW, EVW TO
ayarovoa moAuv.» (25, yuvaika, avepyn)

OtéAmoTE KL av onUaivel 0w yla tov kabéva n doitnon oto ZAE, n CUYKEKPLUEVN EPWTNON
QIMOTEAEDE TO £pEOLOUA YA VOl PEPOUV OTN UVALLN TOUG TIG ALTLEC YLA TLG oTtoleg SLEkoav TN
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dolitnon toug otnv matdikn nAwkia. Amo Tov avaoctoxaopud Toug mpokumtouv dedopéva mou
Kwvouvtal o€ Suo dfovec. O MPWTOG avAPEPETAL OTO KOWWVIKA OTEPEOTUTIA KOL TOUG
KOWVWVIKOUG poOAoug efattiag Twv omolwv Kuplwg oL Yuvaikeg avoykaotnkav va
eykataleipouv 1o oxoleio. O deltepog Gfovag EXeL va KAVEL Pe TN oUUPBOAN Tou oxoAegiou
oTNV avtoyvwoia Kabwg Kal otnv TOVWOon TNG AUTONENOIONoNG KOl TNEG AUTOEKTIUNOAG TOUG.

IXETIKA LE TOV TPWTO Afova, oPOTL Ao Ta AEyOUEVA TOUG OL ekadeudpevol paivetal OTL
oAAGZouv Tov TPOTo OKEYNG TOUG 600V 0hOopa TOUC KOLVWVIKOUE pOAOUG KAl T OTEPEOTUTIA,
evtouTtolg dev deiyxvouv va gpPabivouv oTig attieg yla TG omoleg «emétpePav» ¢’ autoug
TOUG POAOUG KOL TOL OTEPEOTUTIA VA EMLEPACOUV APVNTIKA OTN CUVEXLON TWV oTIouSWwV TOUG.
AvadéEpovtal eV AUETA I} EUUECO OTNV ETILKPATNON TWV OTEPEOTUTIWVY KOL TWV KOWVWVLKWVY
POAWV €vavtl Twv emBUULWY Toug oto TapeABov, aAAd paAlov Bswpolv authy TV
ETUKPATNON WE KATL GUOCLKO TOTE, Xwplg va €xouv Slabeon va tnv audloBntioouv.

XOPOAKTNPLOTIKO TAPASELYUA O EKTTOLOEUOUEVOC 26 TIOU ETLONUALVEL OTL « vV yupvoUoa ToV
xpovo riow, Ba £Byala to Muuvaoto kat urmopel va éByala kot To AUKELO», WOTOCO TPOCOETEL:
«Kavaue kamota Aadn otn {wn uac alda, av da nog niow, Ja nac Ue to LUAAS TTOU EXELC
TWPQ, TTOU EXELC OLKOYEVELX Kal kadeoal kal ta urtoAoyilelc 0Aa Eva-éva». ATl O,TL paivetal,
Aoumov, n uloBEtnon ¢ véag avtiAndng yla tn onuacio twv ornoudwv dev nyalel T0oo amno
™V apdlopfritnon twv napadoxwv mou Tov odAynoav €KTOC oXoAElOU OGO ATIO TIG AVAYKEG
Tou Tpoékuav amnod tnv wpipaven kat tnv avaindn vEwv Kowwvikwv poAwv (dnuloupyia
OLKOYEVELQC).

AvtiBeta, otov Sevtepo dfova, ou adopd tn cupPBoAr Tou cxoAelou otnv autoyvwaoia Kot
TNV TOVWOoN TNG AUTOTEMOIONONG KAl TNE AUTOEKTIHNCNAG TOUG, oL ekmaldeuopevol paivetal
OTL ouveldbnromololv TANPWG T Olepyocia HECW TNG oOmolag EMITUYXAVETAL O
HETAOXNUATIONOG (KouAaoulidng, 2011).

«Ortav Aowdv niya oto ZAE, mipa duvaun. Mptv éAeya «ylati dev umopw» Kot
Twpa Aéw KL eyw umopw.» (22, yuvaika, dnpoactog untdaAAnioc)

«To ZxoAeio ouvéBaAe oto va evioxUow tnv autornenoidnon pou, va atodaviw
1o duvarr. MAEov Eyw UEYAAUTEPN EUTTLOTOCUVI OTOV EQUTO UOU.» (27, yuvaika,
1blwtikn uncAinioc)

4. ruvintnon

Amoé TNV avaAuon Twv TTOCOTIKWY KAl TIOLOTIKWY SES0UEVWV TIPOKUTITEL OTL TO PEYAAUTEPO
TIOOOOTO TWV EKTALOEVOUEVWYV TTOU aAAA{OUV Elval YUVALKEG, AVAKOUV OTNV NALKLOKH opdada
40-49 xau eival deutepoeteic. Avadoplkd HE Ta OTASLO PETACXNUATIOMOU, To codel
amavtnoslg 606nkav amd ta molotikd Sdedopéva. Onwg davnke amd TNV avaiuon Twv
OUVEVTEUEEWY, KATIOLOL OO TOUG CUMUETEXOVTEG E(XOV QTTOTIPOCAVOTOALOTIKA SIAAUUATA
Tou oxetilovtayv pe TNV anoppui Toug anod BEoelg epyaciag AOyw pn KOTOXNG amoAutnpilou
lfupvaoiou kat Toug odnynoav otnv gyypadn oto XAE. Otav ekivnoav tn doitnon toug,
Blwoav VEeg eumelpieg Kal SINAUpATA, Ke Ta omoia dAAoL katavonoav Tnv aduvapia Toug o
ox€on KE Toug ouvekmaldeuopevolC Toug, KAmolol avakoudiotnkay, ylati Stamniotwoav otL
uTtapyouV KL @AAotL mou Bpiokovtal otnv dla katdotaon KW autoug, EVW Lo OPLOUEVOUG TO
oxoAeio anotéleoe adoppun yla ecwTePLKn avalitnon kal cuveldntomnoinon tng afiag touc.
Amd tnv TMAEUPA TOUG OL yuvaikeg avadEpBnkav oTa KOWWVIKA OTEPEOTUTIAL KAl TOUG
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KOLVWVIKOUG POAOUG TTOU TLG KPATNOAV LAKPLA Ao TO OXOAEL0, OTIWE N AalyOPEUCN ATTO TOUG
YOVEIC A n dSnuioupyla olkoyEvelag o€ Ukpn nALKia.

EAdxLOTOL NTAV OL GUULUETEXOVTEG TTOU alLlcBAavOnkav evoxr) yLol TG TTPONYOUUEVES AVTIARYELS
TOoUG, eV PAvnKe OTL oL ekaLdEUOUEVOL poLpAlovTol TIEPLOCOTEPO T AVNOUXLEG TOUG HE
TOUG eKTTALOEUTEG TTAPA HE TOUG CUVEKTTOLOEUOUEVOUG TOUG, KL aUTO MapoTL BAEMOUV TOUG
TeAevTaioug w¢ dtopa ou €xouv ta (dla kivntpa kat mapopola Blwpoata i autolg. BéBala
uTtap)ouV Kalt MoucoUApAvOoL eKTTALOEVOEVOL, TTIOU, KOO KL oV TO EMLBUOUV, SEV Umopouv
VO OUUUETEXOUV LOOTLUA 0ToV SLdAoyo Adyw Un katavonong tng yAwaooag. OL EMTA oo Toug
OUUMETEXOVTEG Olepelivnoav TIG €EMIAOYEC TOUG yla VEOUG poAoug kal oxeblacav
npoypappata Spdacng, mou sivat eite BpaxumpoBeopa (OmwG yla apAadeLya n GUVEXLON TWV
onoudwv oto AUKELD) eite pakpompoBeopa (0w n ekmaldevopevn 27 mou BETEL wG oTOXO
va yivel voonAeutpla). To mio dSnuodAég oTAdlo yla TOUG CUUUETEXOVTEG OTNV TTOCOTIKN
€peuva (12 otoug 25) Atav n andktnon yvwoswv Kat 6e€LoTATwy Mmou Xpelalovtay yla Toug
VEOUC pOAOUC.

Avadoplkad pe to £160¢ Twv aAAaywv ToU BLwVouV oL CUMUETEXOVTEC, N doltnon oto oxoAeio
Kall N cUVUTIOPEN LLE TOUG CUVEKTIALOEUOUEVOUG TOUC ATOTEAOUV TO EVOUCA TIPOKELUEVOU OL
ekmaldeVOUEVOL VO BLWOOUV ML CELPA HETACXNUATIOUWY OTI oamoPels toug (dapon
npokataAnPewv ya to oxoAeio, avamntuén Pnodlakwv de€lotntwy, okéPn n anodacn yla
OUVEXLON TWV oTtoudwV Kol 0To AUKELD). MapdAAnAa, oL eKTaldeVOUEVOL, LECW TOU OXOAELOU,
ouveLdnTomoloUV TNV afla Toug KoL €XOVTaC HEYAAUTEPN EUMLOTOOUVN OTL( SUVAUELG TOUG
Eemepvolv TOuC OloTaypoUC TOuG Kol alocBdvovtal OTL PMopoUvV va EKTTANPWOOUV
TIPOCWTILKOUC 0TOX0oUG. MAALoTA TLOTOTIOLOUV TNV TIPO0SO TOUC LECW TOU SLOAGYOU Kol TNG
evBAappuVoNG TWV OLKELWV KaL TWV EKTALOEVUTWYV TOUG.

Méoa amnod Tov HETAoXNUATIONO TwV anoPewv dpaivetal 6Tl GTAVOUV OTOV HETACKNUATIOUO
NG voNnTIKAG ouvnBelag mou adopd otn onuacia Twv omoudwv Kal otn cUBoAn Toug otnv
QUTOYVWOLO KAl 0TNV TOVWON TNE auTtomnenoidnong touc. MNa 6coug ouveldntomololv autov
TOV HETAOXNUATIONO N onuoaocio twv omoudwv dev efavtAeltal otnv amokInon Tou
amoAutnpiou kat otnv avénon Twv mBavoTATWYV yla eVPecn epyaciag, aANA EMEKTEIVETOL KL
otnv aAlayrp tou (6lou tou atopou. AMNwote, ywa tov llleris (2014), o ouowwdng
HETAOXNUATIOUOG €lval auTOC Tou TPOKAAEL aAAayEG oTNV TAUTOTNTA TOU QTOHOU TIOU
noBaivel. Na va ¢tdocouv AoutOV OTOV PETAOXNUOTIOUO TNG OCUYKEKPLUEVNG VONTLKAG
ouvnBEeLag, OL EKTIALOEUOUEVOL EVEPYOTIOINOAV TOV KPLTLKO OTOXOOUO ETIL TOU TIEPLEXOUEVOU
Kal eni tng Slepyaoiag aAAd KAl TOV KPLTLKO OTOXAOUO ETL TwV Ttapadoxwy. TNV v Adyw
nepimtwon, cuUpwva Pe TNV Katnyoplomoinon tov Mezirow (2007), 0 LETAOXNUATIOUOG TNG
vontikAg ouvnBelag eival Babulaia auvéntikdg, adol TPOKUMTIEL WC ATOTEAEOUA TWV
OUVEXOUEVWV UETOOXNUOTIOUWY TwV artoPewv. AUTO To eUPNUA SIKALWVEL KL TOV APEPLKAVO
otoxaotr, o omoiog 6ev mapayvwplle, oUTE UMOTLUOUCE TN ONUOOCLO TNG —TIlO EUKOANG—
oAAQyNC TWV VONUATIKWY oXNUATwY, adol Bewpoloe OTL OL CUVEXELG LETAOXNUATLOUOL TOUG
Umopouv va oénynoouv otnv oAlayn TnG vontlkng ouvnBelag tnv omoia ouvBEtouv
(Mezirow, 1994, o6m. avad. otov Kokko, 2019).

Amo6 v GAAn mAeupd, 6cov adopd TG avTIAAPELS YL TOL OTEPEOTUTIA KOL TOUG KOLVWVLKOUG
POAOUG, OL eKTTALOEUOEVOL EVEPYOTIOLOUV TOV KPLTLKO OTOXOOUO E€ML TOU TIEPLEXOUEVOU
(avtidapBavovtal 6Tl oL KowwviKol poAoL Kal Ta CTEPEOTUTIA NTAV OL ALTIES yLa TN SLakomn
¢ doitnonG ToUG) KAl TOV KPLTLKO 0TOXAOMO €Ml TG Slepyaciag (aAAAlouv Tov TpOTIo OKEYNG
Kal tnv anoyr Toug), wotoco 6& cupPaivel To L0 KAl PE TOV KPLTIKO OTOXAOUO ETIL TWV
napadoxwv, adou de daivetal va apdplofntouv TI§ aLties yLla TG omoileg auTtég oL avtAnPEeLg
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ennpéaocav tn {wn Touc. EMONéVWG O aUTH TNV TEPUTTWON EMEPYETOL UETACKNUATIOUOG
anoPewv, aAAd OxL TNE VONTIKAG oUVABELAC TTOU AUTEG CUVOETOUV.

Avadoplkd HE TOUG TOPAYOVIEC Tou oupBAaAlouv otnv aAAayr, n umootAplen Twv
eknaldeutwy, otoug omoioug divouv dladopoug poAoug, n umootnpLeEn tou StevBuvtn N n
UTtOOTNPLEN KATIOLOU 1) KATIOLWV OUVEKTALOEUOUEVWY avadelkvOouV Tn OUPBOAR Twv
UTIOOTNPLKTIKWY OXECEWV OTOV PETAOXNHUOTIONO TwV avTIAAPEWV TwV eKTTALOEVOUEVWY,
Omw¢ aAwote eixe avayvwpioet kot o Mezirow (1990). Ztov Topéa TwV SpACTNPLOTATWY OL
ekmaldevOpeVol avadEPOVTAL OTOV UTIOOTNPLKTIKO POAO TWV OCUMUETOXLKWY TEXVIKWV
S16aokaAiag Twv ekMALSEUTWY Kol Tou pabniuatog tou MAnpodoplkol YPAUUATIOUOU, EVW
Supopolpeveg eivat oL amoPeLg Toug yla tn cupBoAn tng tnAeknaidevong. H evaoxoAnon ue
OMaOLKEG epyaoieg Kal KUPLWG e TPOTLEKT KABWC KoL Ol EUKALPLEG yLat oUTATNON HE TOUG
eKTALOEVUTEC amoTeAOUV KaBopLloTikd Tapdyovta aAAaynG Kol CUVETIWE HLOG OUGCLAOTLKNAG
nabnonge.

TéAog, atilel va emONUAVOUE OTL OL EKTTOLOEVOUEVOL, O YEVLKEG YPAUUEG, aveEdpTnTa Ao
To av ouveldbnromololv oAlayn n Oxt katd tn doitnor toug oto ZAE, daivetatr va
EVEPYOTIOLOUV TOV KPLTIKO OTOXOOUO O KAmola oty tng {wng toug. OL meploocotepol
HETAVLWVOUV YL KATIOLECG ETUAOYEG TTOU €Kavav Kal SnAwvouv OTL, av yupLlov Tov Xpovo Tiow,
Ba énpattav Sladopetikd. Ymapyouv BERata KoL KATOOL TTOU €V €XOUV UETAVIWOEL yLa
OPLOUEVEC OO ATELG TTOPOTL TOUG £XOUV OTOLXLOEL, EVW KATtoloL AAAoL tapadExovtal ta Aaon
TOUG, WOoTOoO0 BAEMOUVY Ta MpAyUaTa HE PeYaAUuTepn atlolodotia.

5. EmiAoyog

H ouykekplpévn HeAETN aveédelle OTL oL €UKALPIEC yla HPETAOXNUATIOUO avtAnPewv
ouvdéovtal oTeVA PE TOV POAO TIou avaAapPBAvel TO eKMALSEUTIKO TAALOLO WG cuOTNUA
(exmauwdeutég, Oloiknon, OUVEKTOLOEUOUEVOL), TIPOKELMEVOU OL €KTALOEUOUEVOL VO
KlvntomolnBouv Kal Vo avaoTOXOoTOUV OE OXEON UE KUPLaPpXEC AVTIARYPELS TOUG YL TOUG
KOLVWVIKOUG pOAOUC KOl TOL OTEPEOTUTIA, YLl TNV aVATTUEN Twv Se€lOTATWVY O YAWOOLKO,
opLOUNTIKO KoL MANPOdOPLKO YPAUUATIONO, yla TNV afla Toug, yia tn SuvatdtnTta cuVEXLONG
TWV OMoudwV Kol EKMANPWONG TIPOCWIILKWY oToXwv. MapdAAnAa, n Slepyaocia tou
HETAOXNUATIOHOU emidpépel UeTaPOAEC o€ BEpata autoyvwolag Kol evioxuong Tng
automnemnoibnong tou atopou. AvBpwrol pe SladopeTikéG adetnpieg kat Blwpata aAAd e
TapopoLa KivnTpa, OMwWG OXNUOTOMOLOUVTAL HECA OO TN UETOOXNUATIOTIKA EUMELpla TNG
eknaideuong, elval MAEOV TILO £TOLUOL VA OVTATIOKPLOOUV OE AUTOOUVELONOLOKEG ETILAOYEG,
TO0O0 WG MPOG TNV eVBUVN aAAA kal tnv eAeuBepia va okedtouv Kal va dpdcouv cUudwva PE
TIG SIKEC TOUG ETUTAYEC KAl OVAYKEG.
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Ze avaltnon HovtEAou mentoring eKMALSEUTWV EVNALKWV
Mdprog KOYTZOYKOz!

In search of a model of mentoring adult educators
Marios KOUTSOUKOS

NepiAnyn: Metd t ouvOnikn tng Alooafovag to 2000, mapatnpeital paydaio av§avouevo
evlladépov otov eupwnaikd XwPo yla To mentoring otnv eknaibevon evnAikwy, To omoio
€0TLALEL OTOUC EVNALKOUG EKTIALOEVOPEVOUC KOl CUVOEETAL UE TN CUMUETOXNA Kal Ttn doitnon
TOUG O€ EKTTOLOEUTIKA TIPOYPAUMOTO, KABWC KoL PE TNV EVIAEN TOUG OTNV ayopd £pyaoiog
(Raschauer & Resch, 2016). To mapov dpBpo eoTlAleEL OTOUG €KTTALOEUTEG EVNALKWY KOl
avadEpeTal oe €peuva, OKOMOC TNG omola¢ Ntav n Olepelvnon Twv AMOYPewv Twv
EKTTALOEVUTWV EVNAIKWVY OXETIKA HE TO mentoring w¢ epyaleio umootnpleng Tou SLdaktikoL
Toug €pyou. Ta amoteAéopata £6el€av OTL oL eKMALSEUTEG evnAlkwy emBUMOLV va €xouv
mentoring Kal meplypddouv éva TAALOLO TIOU EUTEPLEXEL TLG EVVOLEG TNG OMASLKOTNTAG KAl
TOU aVOOTOXAOUOU. Z€ aUTH TN BAon mpotelveTal OHadIkO OTOXAOTIKO LOVTEAO mentoring wg
HEoov umtokivnong, avamtuéng, evéuvapwong kot Spaong twv ekmatdeutwy evnAikwv.

Négerg-KAedLd: mentoring, ekmaibevon evnAikwy, LOVTEAD, OMASIKOTNTA, OVACTOXACHOG

Abstract: Since the Treaty of Lisbon in 2000, there has been a growing interest in the
European area concerning mentoring in adult education, which, however, focuses on adult
learners and is linked to their participation in educational programs as well as their inclusion
in the labor market (Raschauer & Resch, 2016). This article focuses on adult educators and
refers to research aimed at exploring adult educators' views on mentoring as a tool to support
their teaching work. The results showed that adult educators desire to mentor and describe
a framework that incorporates the concepts of teamwork and reflection. On this basis, a
group, reflective model of mentoring is proposed which aims to the inspiration, development,
empowerment, and action of adult educators.

Keywords: mentoring, adult education, model, group work, reflection

1. Elcaywyn

MapoAo mou to mentoring Bewpeital vewteplotik HéBodog otnv Ekmaidevon EvnAikwv
(CEDEFOP, 2013), n BiBAloypadiki avackonnon oto nedio autd debvwg, deixvel pia tdon
€0TLOONC OTOUG EKTTALOEVOUEVOUC WG WhEAOUUEVOUG. ITNV EANAS A N Tdon autr ekdnAwveTtatl
elte pe avamrtuén ekmaldeutikol UALKOU €ite pe Slepelivnon UEVIOPLKWY QVAYKWY TWV
eknatdevopevwy (BaAdon, 2015- Nanmnad & lopdavidng, 2017- OpaykouAng, 2013). Opoiwg,
otn 61ebvn BLBAoypadia, Ta avilkelpeva SLlEpeUVNONG EUTELPLKWY €PELVWVY amd to 2000
TepLopilovtal O0TOV OKOTIO, OTA XOPOKTNPLOTIKA KoL ota od€AN Tou mentoring yla Toug

T ExmauSeutikdg, Kabnyntnc TupBoulog EAM, Teacher, Adjunct Professor Hellenic Open University,
koutsoukos.marios@gmail.com
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ekmatdevopevoug (Crutcher & Naseem, 2016). H mapouoca €psuva aoXOAeital peE TO
mentoring, WG UTIOOTNPLKTLKA TIPAKTIKA yla TN Sdaktiky kabodrnynon twv ekmaldeutwy
evnAikwyv kal pmopel va ouvdebel adevag pe tnv evbedelyuévn didaktikr peBodoloyia otnv
eknaidevon evnAikwv Kol adeTEPOU HUE TIC KATAYEYPAUUEVEG EKTIALOEUTIKEG OVAYKEC TWV
ekmatdeutwyv evnAikwv (Koutooukog, 2021).

KaBe mpaktiky, wotdoo, xpelaletal Bewpntiky BepeAiwon. 2tn &iebvy PBiBAloypadia
avadépovrtal Stadopa povtéAa mentoring pe StadopeTikr) vonuatodotnon, avaloya e TN
Bewpntiki Toug BepeAiwon. Mia Kpltiky cuVOETIK amotipnon OAwv Twv PovtéAwv odnyetl
oe 800 PBaolkéC TaflvOoUnOEl. 2ta HoviéAa mou Boaoilovial oTov CUUMEPLPOPLOUO Kol
unootnpilouv T petadoon NG yvwong Kal ota poviéda mou PBaocilovtal otov
ETOLKOSOUNTIOMO KOl UTTOOTNPL{OUV TO HETACXNUATIOMO TNG YVWONG.

Jta poviéda Tou otnpilovtal otov ouumnepldoplopd  (pabnteiag, mapadoolako,
TEXVOKPATIKO, £PAPUOCUEVNG EMLOTAKNG) OL pOAoL péviopa Kal kabBodnyolUuevou eival
cadwg kabBoplopévol. O pévropag elval to mpotuno SibaokoAiog peE To omoio o
KaOnyouuevog mpoomabel va e€opoLwBEel mapaTnpwWVTAG TO KAl ULUOUUEVOC TLG EVEPYELEC TOU
ue ¢Bivovoa kabBodriynon. O pévtopag eival o mApoxog yvwong, o onoiog epodlalel pe
BewpPNTIKEG YVWOELG TOV KOBoSNYOUEVO, WOTE VA TOV KATOOTAOEL EMAPKNA YL TO £PYO TIOU
Ba emiteAéoel. Q¢ mpoTUTO, amoteAel pabnaolakd oToxo yLa Tov KaBodnyoUEVO KOl PE AUTH
™ Sldotaon cuvdéetal pe €leyxo kot afloAdynon (Kouylouutlng, 2016). H didaokaAia
npooeyyiletal pe pia teXVoKpaTikn aviiAnPn w¢ epapuoyn €LOKEUPEVWY YWWOEWV Kall
SelotAtwy Kat ol kaBodnyoupevol «avTileTwrilovtal w¢ LaBnTeuOUEVOL TEXVITEG Kal N
yvwon ival kaBopd SLadKaoTIKY KoL ATOKTLETAL SLaoBNTIKA, akoAoUBWVTAG TO TIPOTUTIO»
(Mavvakidou k.@, 2013 Mnaydkng & Toiykou, 2017, . 91). H yvwon ota HoVTEAQ aUTA lvat
EPYaAELaKN, N LABNON ypap ULk Kot n StbaokaAia pio oelpd anod eMUEPOUC EpYATies Kal
KO KovTa Mou ammattouV TV avamntuén oplopévwy Baotkwy deflotitwy (Jones, 2009). Eival
davepd OTL oL mpooeyyioelg mou mpootdlalouv  PE auTA Ta HovtéAa mpocodibouv otov
KaBodnyoUuevo, SlekmepalwTikO polo, o omoiog PBaociletal ite otnv eunelpia (Loviélo
nobnteiag) eite oe Oswpntikée mopadoxeg (Hoviého edapUOCPEVNG  ETLOTAMNG),
TEPLOPLTOVTAC ONUAVTLKA TN KPLoN TOU KaL TNV AUTEVEPYELA Tou (MTmtayakng & Toiykou, 2017).
Aut n Bewpnon €xXEL TA XAPOAKTNPLOTIKA TNG TapadooloknG MOpdNAC «ATIOTOHLEUTLIKAG
Sibaokaliag», tTnv omoia o Freire amokaAel «tpamelikn eknaibevon» (Freire, 1977). Ou
TIPAKTLKEG TIOU XPNOLUoToLloUvTaL adhopoUV YPAUKLKA EKUABNON emayyeALaTIKwY Se€loTATwyY
TIOU avtarmnokpivovtal oe BewpnTikéG tapadoxég kat Beopikég emdlwéels (Collins, 1991- Day,
2003: Rogers, 2002). Auto to €ido¢ pabnong dev eival mpooavatoAlopévo oto tpofAnua, Sev
KateuBUVeEL og Spaon KoL AMEXEL TTOAU arod auto o o Freire amokalel «eAeuBepia péoa anod
™ upadnon» (llleris, 2016). Ta povtéAa mou BeUeALWVOVTOL OTOV CUUTEPLPOPLOUO EXOUV
Oextel KpLTIKA yla TIG AMAOUCTEUTIKEG TAPASOXEG TOUC YLl TN HABnon Kal TNV auotnpn
T(POOKOAANGI Toug otov Tpomo petadoong tn¢ Siwdaokaiiag (Kwo, 1994- Rice, 2007
Tomlinson, 1995).

Ta povtéAla mou otnpilovtal oTov EMOLKOSOUNTIOUO amouaKkpUVOUV To mentoring amo ta
napadoolokd opla TnG ekmaidevong kat Tng Habnong. Aopouvtal emavw otnv avtiAnyn ott
N yvwon avakoAUTITETAL Ue BAcN MPONYOUUEVES YWWOELC KAl N LABNon MPOKUTTEL HEoA Ao
OVOOTOXOOTLKEG OlEPYAOIEC KAl CUVEPYOATLKEG TIPAKTIKEG OTO TAQLOLO ULlag SUVOHLKAG Kol
EUVEALKTNG ox€ong apolBaiag epmiotoouvng. Méow tng Slepelivnong MPAKTIKWY SIANUUATWY
Kal pe Baolkd epyaleio tov StdAoyo (Rowley, 1999, 6n. avad. oto Aoukad & Métolou, 2016)
eTSLWKETOL N avamtuén kol aflomoinon Twv Se€LOTATWY TWV CUMUPETEXOVIWY, OL OToiol

87



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

QIOKTOUV TNV LKOVOTNTO VO KOTOOKEUA{OUV TNV EMAYYEAUOTIKA TOUG yvwon Topd va
uLoBeToUV SoKIHAOUEVEG TTPAKTLKEG (Mavvakidou k.d, 2013). To mentoring avtlpeTwnileTol
W¢ XWPOC EVEPYNTLKNG ouvekTmaibeuong Kal avantuéng toco tTwv kabodnyoluevwy 600 Kal
Twv pevtopwv (Hargreaves & Fullan, 2000) kat oL poAol, 0g €va TETOLO OTOXOOTLKO
OUVEPYATLKO TTAQLOLO, ElvaL LOOTLUOL, LE BACIKO TOV pOAO TOU LEVTOPO WG KPLTIKOU CUVEPYATN
(Schon, 1987- Tang & Choi, 2007). O pévtopag urmootnpilet kat OleukoAUVEL TOV
KaBodnyoUUEVO, LECW OVOLOTOXOOTIKWY TIPAKTIKWY, VA EMAVEEETAOEL TOV TPOTIO StdaokaAiag
Tou, va eviomioel OUOAELTOUPYIKEC VONTIKEC OUVABELEG KOL va TIPOXWPNOEL OF
HUETAOXNUATIOUO TIAALOLWV avadopag, amoPewV Kal EVEPYELWV.

2. Me0odoloyia tngEpsuvag
2.1 JKOmOG, OTOXOL KOl EPEUVNTIKA EPWTHUATAL

IKOTIOG TNG €peuvag NTav n Slepevvnon anoPewv ekmaldevtwyv evnAikwy yla To mentoring
w¢ epyaleiov yla tn ddaktikr Toug kaBodnynon Kat n mPoTacn vOg LOVTEAOU mentoring
oupPBatol pe TG apxEC NG ekmaidbevong evnAikwv. OL €MUEPOUC OTOXOL TNG EPEUVAC
adopouv tn Slepelivnon Twv anoPewV TwV EKMALSEUTWV EVNALKWY W TTPOG:

o) TNV emBupia UTIOoTAPLENG TOUG KATA TNV AoKNon Tou SL8aKTIKOU TouG £pyou
B) tnv évvola Tou mentoring
Y) TO povtélo mentoring To omoio mPoTIHouV

6) mBavég Sladopomolnoelg andPewv avaloya Pe TNV NAKia, TNV gumelpio otnv
eknaidevon evnAikwy Kal tn motonoinon toug amno tov EOMMEN

To EPELVNTIKA EPWTNUATA OTA OTtola N Epeuva avalTnoe AMAVTIAOELS ATOV:
EmiBupouv ot ekmaldeutég evnAikwv dbaktikr) kaBodrynon;
MNwg avtiAapBavovtal oL eKMALSEUTEG eVNAIKWY TO mentoring;

Moleg elval oL amoOPelg toug yla To OXeSLAOUO €VOC OAOKANPWHEVOU HOVTEAOU
mentoring yla tnv untoothnpLEn Tou SLEAKTLKOU TOUC €pYOU;

Awadoporolovvtal ol anmoPelg Toug avaloya e TNV NAKia, TNV eumepia otnv
eknaidevon evnAikwy Kal tn motonoinon Toug anoé tov EOMNMEM;

2.2 Aciyua tng épeuvag

To SelypatoAnmTiko mAaiolo pLag épeuvag MePAOBAVEL OAEC TG TIEPUTTWOELG ATIO TLG OTOLEG
eMAéyetal To Selypa, wote va avtlotolyel otov MAnBuouo. Qotdco, autod sivat ePIKTO Hovo
OTaV TPOKELTAL YL HLKPOUG TTANBUOPOUG Kal o gpeuvntng €xeL otn SlaBeor tou mMARPN
KATAAOYO OAWV TWV TIEPUTTWOEWV. XTn Mapoloa £peuva KatdAoyog 0Aou tou mAnBucouou
TwV ekmaldeutwv evnAikwv dev eival SLaBEéoipuog Adyw tng un otabepng anaoyxoAnong Twv
ekmaldeuTwy evnAikwy, Kabwg Kal TNG TAUTOXpovng amaoxoAnong tou¢ oe &vo N
TIEPLOCOTEPEC SOUEG. Q¢ K TOUTOU, WG SELYUATOANTITLKO TTAQLLOLO XPNOLUOToLOnKE To GUVOAO
TWV ekMaLdevTwV TwWV Ivotitoutwy EmayyeApatikig Kataptiong (IKE), twv ZxoAeiwv AgUtepng
Eukatpiag (ZAE) kat twv Kévtpwv Ala Biou Madnong (KABM) mou Aettoupyouv otoug AfHoug
™¢ Kevrpikng Makeboviag. OL UTNPETOUVTEG eKMOLOEUTEC €eVNAIKWVY OTIC &V AOyw
EKTTALOEVTIKEG Hovadeg (OUVOALKA 75) ouvioTtouv To MANBUoUO TNG €peuvag Kot TapAAAnAa

88



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

npoodlopilouv to OSelypatoAnmruikd mAaioclo (BapPoukag, 2010). Metd amd OXETKNA
Slepevvnon Slamotwbnke 0Tl 0 MANBUOUOG TNG Mapouoag €peuvag eival advvato va
poodLoploTel pe akpifela SLOTL oL tepLOCOTEPOL EKTIALOEUTEG EVNALKWY aokoUv SLOAKTLKO
€PYO0 TAUTOXPOVA OE TIEPLOCOTEPEG TNG MLAG EKTTALOEUTIKEG OVASEC 1} SOUEG. QG K TOUTOU, O
TANBUOUOC EKTIUNONKE KATA TIPOCEYYLON O0TOUG XIALOUG TPLOKOOLOUG EKTIALOEUTEG EVNALKWVY
KOl OTLG TPELG SOUEG.

Avadopikd pe tn uEBodo SetypatoAniog, HeTd amod e€€Taon TwV EVAANAKTIKWY EMAOYWVY,
o€ oUVOUAOUO LE TIG AVAYKEG TNG €peuvag eTUAEXTNKE N otadlakn delypatoAnyia n omola,
0OUOLAOTIKA, €lval tpoéktaon tng deypatoAndiag katd cuotadeg (Cohen et al., 2008). H
OUYKEKPLUEVN eTAOYN KplveTal w¢ BEATIoTN AUon yla Tn cuAAoyn Twv Sedopévwy, KaBwg Kat
yla t StacdaAlon TNG AVILTPOCWITEUTIKOTNTAC ToU SElyaTog 08 oX€on UE Tov MANBuouo,
610TL 0 MANBuoUOG elvat TOAU peyAAOG, OLAOKOPTILOUEVOG KOL N KOTOYPAUUEVOC Kal Elval
aduvatn n 8wabeon otov epesuvnt) TANPOUC KATAAOYOU TwV OTOHWV Tou MAnBuouoUl
(Bappoukag, 2010+ ZadelponouAog, 2015). To delypa emAEXTNKE Ao TO SELYUATOANTITIKO
mAaiolo pe tn MEBoSO NG SeypatoAndiag cuotadwv. Q¢ ocuotdada opilotnke pia
ekmadevtikn doun (ZAE, IEK, KABM).

To péyebog tou Selypatog MPoEKUYE e TN Xprion Tivaka o oTolog, « LEGW EVOC LaBnUaATIKOU
TUTIoU, UTIOSEIKVUEL TO KATAAANAO pEyeBog evog delypatog miBavotAtwy yla évav dedopuévo
aplBuo tou eupltepou MAnBuouou» (Morrison, 1993 omn. avad. oto Cohen et al., 2008, o.
153). ZUudwva PE TN CUYKEKPLUEVN TIPOCEYYLON KOL TNV E€KTLUNON Tou MANBuopoU TNG
€peuvag, To pEyebog tou delypatog npoodlopiotnke o€ 300 ekmMaLSEUTEG.

2.3 EpyaAcio kat dtadikaocio cuAdoyr¢ debouévwy

Na tn ouAloyn Twv O&ebopévwv xpnolpomolibnke SLASIKTUOKO QUTOCUUTANPOULEVO
EPWTNUATOAOYLO, TO omoio SlapopPwbBnKe PE yvwHOvVA TO EPEUVNTIKA EPWTAHATA KoL
dounBnke o€ TpeLg Baoilkoug AEOVEG. ZUYKEKPLUEVQ, ETULSLWXONKE N Kataypadn Twv anoPewv
TWV EKMOLSEVTWV EVNALKWY OXETIKA HE: a) TNV emBupia toug yla didaktikr kabBodriynon, B)
Vv évvola Tou mentoring, y) to emBupnTto povtéAo mentoring. € autoUg TOUG TPELS AEOVEG
OVTLOTOLXOUV TPEL; OLOKPLTEG €VOTNTEGC HME OUVOAKA 10 epwTAOELG-ONAWOEL UE
TIPOKOOOPLOPEVEG amavtioel Kol €mAoyég, ol omoie¢ StaBabuilovral pe Baon Tt
KwdLkomotlnuévn mevtafadun kAlpaka tepapxnong Likert pe tipég 1-KabBoAou, 2-EAdylota,
3-Apketa, 4-MoAuv, 5-Napa NoAv (Robson, 2010).

Metd TNV TUAOTIKI EPOPHOYN TOU EPWTNHATOAOYIOU KATAOKEUAOTNKE LECW TNG MAATHOP LG
google drive n teAkn ekdoxn tou. H amootoAr Tou cuvdéopou €yve otadlakd otig SoUEG
avaloya pe tov BaBud avtamokplong tTwv eKMAlSEUTWY Kal PEXPL va CUMMANpwOEeL To
HEyeBog tou delypatog. TeAlkd o cUVOECUOC TOU EpwTnatoAoyiou eotdAn o dekaoktw (18)
I.LE.K., dwdeka (12) Z.A.E. kat mévte (5) K.A.B.M. Ta epwTnUATOAOYLO TTOU CUUTANPpWONKav
Atav 337, aplBuog mou unepkaAumtel to Seilypa otoxo. AkoAouBwg, mpayuatonolionke
OTATLOTIKN avdAuon Twv debopuévwy Pe TNV aflomoinon Tou oTaTLoTIKoU Ttakétou SPSS 21.
Itnv enefepyacia kat avaluon twv Oedopévwv €ywve avaluon aflomiotiag Tou
EPWTINUATOAOYIOU HEOW TOU UTOAOYLOUOU Tou cuvteAeotn aflomiotiag Cronbach’s alpha
KaBwg kal AlepeuvnTikéG MapayovilkéG AvoAUoelg kol €Aeyxol ouykpioewv. H €peuva
npayuatonolionke to dtdotnua NosuBpiouv 2020-Amnpiiou 2021.

89



ADULT EDUCATION Critical Issues Volume 2, Issue 1 (2022)
e-ISSN: 2732-964x

2.4 Aloniotia, eyKupoTNTA Kol TTEPLOPLOUOL TNG EPEUVAS

a TG avayKkeg TnG mapovoag Epeuvag eAEyxOnkav N aglomioTtio EMAVAANTTIKWY LETPHOEWVY
Kal n aflomiotia ecwtepLkAG ouvoxng (Litwin, 1995) kat xpnolpomolibnkav n eykupotnta
TIEPLEXOUEVOU KOLL N TLAPOLYOVTLKI) EYKUPOTNTA.

OL meploplopol TG €peuvag oxeTilovtal Kuplwg e TO YEYOVOS OTL SV UTIAPXEL AVOAUTIKOG
Kall e€aVTANTLKOG KATAAOYOC TwV eKALSEVTWY eVNAIKWYV TTOU amaoxoAouvtal ot SopEC amnod
TIC omole¢ avtAnbnke to Selypa. Emiong, n emloyr) Tou SelypaTtoq OmO GUYKEKPLUEVEG
EKTTOLOEVUTIKEG HoVASEG eVOEXOUEVWG EMNPEATEL TNV OVTUTPOOWTIEUTIKOTNTA TOU, TIOPOAO
TIOU T XOPOKTNPLOTIKA TWV OCUMUETEXOVIWV TAUTI(OVTIAL HUE TO XOPAKTNPELOTIKA TOU
mAnBuopol kot n uyPnA CUMMETOXN OTNV €peuva  ETUTPEMEL TNV Ovaywyn TwvV
CUUTEPACUATWY OTO TANOUCUO e OPKETA auEnUEVn acdAAeLa.

3. AnoteAéopata Kat ZuAtnon
3.1 MpowiA Zvpuetexovrwv Eknaidevtwy EvnAikwv

Amo TNV anotunwon TwV XaPAKTNPLOTIKWY TWV CUPUETEXOVTWY oto MNivaka 1 gival epdaveg
OTL auTol pogpyovtal amo SLapOpPETIKEG EMLOTNUOVIKEG adeTnpieg, SLabéTouv SLapopPETIKES
YVWOELG KoL eUTeLpieg otnv ekmaidevon evnAikwv kot mpodavwe SLapopeTIKEG SLOAKTIKEG
QVAYKEC. TO HEYOAUTEPO TTOCOOTO ATIOTEAELTAL ATIO TILOTOTIOLN UEVOUG EKTTALOEVUTEC EVNALIKWY,
6e60oEVo IOV NTAV AVAUEVOUEVO, KABWC N TILOTOMOLNMEVN EKTTOLOEUTIKN ETIAPKELA ATIOTEAEL
mAéov TpoUmoéBeon yla amacyoAnon w¢ eKMALOEUTAG OE TPOYPAUMOTO [N TUTIKAG
eknaidevonc (N. 4485/2017). Ot ekmalSEUTEG MOV CUMUETELXAV OTNV £pEuva €Xouv UYPNAO
NALKLOKO HECO 0PO. QOTOO0O0, EVW OL TIEPLOCOTEPOL MO TOUG ULOOUG Elval TAvVw armnod 36 €Twy,
€XOUV OXETLKA ULKPN EUTIELPLA W EKTTALOEUTEC evnAikwy, SeSouévo ou deixvel OTL autol Sev
ELOEPYOVTAL OTO XWPO TNG eKMaideuong evnAIKWV AUECWC WETA TIG OTOUSEG TOUG aAAd
€XOVTOG OTOKTNOEL EUTELpleG amd AGAAoug xwpoug amacxoAnong. To &edopévo auto
OUUDWVEL e eVPNUA OXETLKAG LEAETNG O€ XWPEG TNG Eupwmaikn¢ Evwong (E.E.) cupudwva pe
To omolo oL emayyeApatieg tng eknaibevong evnAikwv dtabétouv 10-15 £Tn emayyeEAUOTIKAG
eunelplag oe AAAeG epyaclakeg BEoelg mplv yivouv ekmaldeutég evnAikwy (Buiskool et al.,
2010). To otolxeio autd Snuloupyel UTIOVOLEG OTL EVOEXOUEVWG OL CUUUETEXOVTEG OTNV
€PEUVA €XOUV TIAYLWHEVEG TAPASOXEC yla TN HABnon evnAikwv kat tn SdaokoAia ot
evnAikoug, oL omoieg €xouv SlapopdwOel o peyalo Babud amd tn Boypadia toug R TNV
gevaoyxoAnor toug otn Baolkn eknaideuon.

Nivakag 1. To mpodiA TwV CUUUETEXOVTIWVY OTNV EPEUVA EKTTALOEUTWYV EVNALKWY

®duldo Avbpec: 128 (38%) Fuvaikeg: 209 (62%)
SOvoo: 337 (100%)

HAwigg 25-35 36-45 46-55
ZuvoAo
38 (11,3%) 147 (43,6%) 152 (45,1%)

337 (100%)
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METAMTUXLAKEG MetamntuxLako Aldaktoplkod

OTOUBEG ZUvoAo
Nau 192 (57%) Oxu 145 (43%)  Nau: 18 (5,3%) Ox: 319
(94,7%) 337 (100%)

‘Etn npoUmnnpeociag | 1-10 11-20 21-30 >30

. ZUuvoAo

otnv eknaidguon

evnAikwv 181 (53,7%) 125 (37,1%) 28 (8,3%) 3 (0,9%)
337 (100%)

Mwotonoinon Nat: 248 (73.6 %) OxL: 89 (26.4%)

EOMMNEN

SOvoho: 337 (100%)

3.2 Emduuia Aidaktikri¢ Kadobdnynong

Onwg katadelkvietal otov Mivaka 2, n mAsoPndia Twv epwtnOevtwy emBupel Stdaktikn
kaBodnynon eite mapa oAU (34,4%), eite MOAL (29,1%), eite apketd (20,5%). H emBupia ya
urtootnpLen eivat €kdnAn oe peyaio Babuo, evpnua nou cupudwvel pe eupnuata cuvadwy
EYXWPLWV EPELVWY, Ta omoia avayvwpilouv tn onuacia tou mentoring otn SLOAKTIKNA
kaBodnynon twv eknaldevtwyv (Mmnealidou k.d, 2017- Phillips & Fragoulis, 2010- Nanna &
lopdavibng, 2017 Zuyyevwwtn, 2018 Tpikag & Kaowudtn, 2020- NwkoAdou, 2020-
OpaykoUlAng, 2017).

Nivakag 2. O BaBudg emBupiag Stdaktikig kaBodnynong twv ekmatdeutwy evnAikwy

KaBoAou Aiyo ApPKETA MoAv Napa oAy | SYNOAO
18 36 69 98 116 337
5,3% 10,7% 20,5% 29,1% 34,4% 100%

3.3 Avtidnyeig yia to mentoring

OL OUPMETEXOVTEG elxav va emAéEouV avapeoa o€ PoodLloplopolg Tou avadEépovtal otn
oxetikn BLBAoypadia (Ambrosetti, 2014- Aspfors & Fransson, 2015- Branch, 2016- Ehrich,
2013: Johnson, 2002- Merriam, 1983- Roberts, 2000). Onw¢ ¢aivetat otov Mivaka 3, ot
QIMOVTAOEL, TWV OUPUETEXOVTIWV Holpdotnkav oxedov efioou oOTIC TPeELC emIAOYEC TOU
Slvovtav, yeyovog mou ouvadel pe tn PipAloypadia yia TNV moAumAokotnta KoL TNV
TOAAQTTAR EPUNVEUTIKA amddoon tn¢ Evvolag. MapoAo Tou oL CUMPETEXOVTEC TPOKPIVOUV TNV
UTIOOTNPLKTIK oXéon mpoBdaAlovtag EfekdaBoapa TNV YPUXOKOWWVIKN AELToupyiol TOU
mentoring (Kram, 1983), e€loou onpaviikad moocootd EAafav oL anavinoelg mou Bewpolv To
mentoring padnolaky &wadikacia (Mmaydkng & Tolykou, 2017), unoypappilovrag
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Tautoxpova tnv epyadelakn Asttoupyia tou (Gold, 1996). Znuavtikég kpivovtal, emiong, Kal
EKElVEC oL amavtnoelg mou  opilouv tOo mentoring wG OAOKANPWUEVO TPOYPOUA
npoodidovtag oe AUTO OPYAVWOLAKA XaPOKTNPLOTIKA (Banks et al., 2015).

Nivakag 3. AvTIANYEL TwV eKTTALSEUTWY EVNALKWY yla To mentoring

Juxvotnteg/mocoota

KaBoAo | Aiyo Apketa | MoAv Napa ZYNOAO

v oAU
AlaSkacia 7 31 111 115 73 337
hanong 2,1% 9,2% 32,9% 34,1% 21,7% 100%
Ynootnpwtiky | 3 27 71 109 127 337
2xeon 0,9% 8,0% 21,1% 32,3% 37,7% 100%
ONokAnpwpév | 10 26 89 115 97 337
O TIPOYPOUUQA | 3 oy 7,7% 26,4% 34,1% 28,8% 100%

Itnv 8o katevBuvon KvnBnkav oL ATAVINCELS TWV CUMUHETEXOVIWV aVOPOPLKA HE TLIG
npoodokieg Toug amo évav péviopa. Onwe amotumwvetal oto MNivaka 4, oL ekmalbeuTEG
TIEPLUEVOUV amo €vav HEvTopa Kuplwg avtoAlayn amopewv yla ekmaldeutikd BEupara,
avatpododdtnon, evBdppuvon yla enaveEEtacn SLOAKTIKWY TIPAKTIKWY Kot kaBodrynon
otnVv ebappoyn eKMALSEUTIKWY TEXVIKWV. MEoa armod T TPoodoKIiEC TOUC OO TOV HEVTOPA OL
ekmaldeUTEC evnAikwv avayvwpilouv wg Baoiko XapaKTNPLOTIKO TOU mentoring tnv Umapén
€VOG OTOXOOTIKOU OUVEPYATIKOU TTAQLGLOU OTO OTIOLO O UEVTOPOAG EXEL TO POAO TOU KPLTIKOU
ouvepyatn (Schon, 1987- Tang & Choi, 2007).

210 mAaiolo Slepevvnong twv avtAAPewWY Twv eKMALSEUTWVY evnAIKwV yLa To mentoring oL
CUUMETEXOVTEG OTNV €peuva KARBnkav va afloAoyrioouv 6éka AOyoug yla Toug omoioug Ba
ouppeteiyav oe avaloyeg dadikaoieg (Goff et al., 2014 Richter et al., 2013- Gold, 1996-
OpaykoUAng, 2011). Onwg anotuntwvetal otov MNivaka 5, 0TI AmavtRoeLg Twv epwtnOEVIWY
ekmaldeuTwyY, potaxonkav, He ULKPEG dLadopEg HeTall Toug, N BeAtiwon Twv SLOAKTIKWV
beflotitwy, n avatpododotnon, n avraAlayn amoPewv yla Bépata SIOAKTIKAG Kal n
gvioyuon ¢ KPLTIKAG/avaoToxaoTiknG okEPnG Toug. Mia CUVOETLK KPLTIKN ovAyvwon Twy
TIAPOTTAVW OTOLXELWV SElXVEL OTL OL CUPUETEXOVTEG EKTTALOEVUTEG EVNALKWY IPooBAEMOUY oTO
mentoring tn BeAtiwon NG SLEAKTIKAG TOUC oUUTEPLPOPAC LETA Ao avaTPOodOSOTIKEG Kall
OVOOTOXOOTLKEG TIPOKTIKEG TIOU OUVTEAOUVTIAL OE OUVEPYATIKA OaAANAETILOPAOTIKA
nieptBaAlovta (Bell, 2001- Hargreaves & Fullan, 2000).
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Nivakag 4. MNpoodokieg ekMALSEUTWY EVNALKWY ATIO TOV PEVIOPA

Juxvotnteg/mocoota
KaBoAouv | Aiyo Apketd | MoAv Napa oAl | ZYNOAO

KaBobdriynon | 5 11 45 140 136 337
omv. 1,5% 3,3% 13,4% | 41,5% | 40,4% 100%
edappoyn
EKTL.TEXVIKWV
Avatpodosst | 1 10 31 106 189 337
non 0,3% 3% 9,2% | 31,5% | 56,1% 100%
AfloAdynon 11 24 50 116 136 337
deflotitwy 3,3% 7,1% 14,8% | 34,4% | 40,4% 100%
EvB&ppuvon | 2 8 35 107 185 337
v 0,6% 2,4% 10,4% | 31,8% | 54,9% 100%
enavegEtaon
SLEOKTLKWV
TIPAKTLKWV
Wuyohoyik 12 25 67 92 141 337
otipLEn 3,6% 7,4% 19,9% | 27,3% | 41,8% 100%
Aettoupyia 9 21 64 110 133 337
8lou we 2,7% 6,2% 19,0% | 32,6% | 39,5% 100%
TIPOTUTIO

19 47 99 92 80 337
DK oxéon

5,6% 13,9% | 29,4% | 27,3% | 23,7% 100%
AvtooyH 1 9 30 107 190 337
anopewvya | 3 2,7% 8,9% | 31,8% | 56,4% 100%
EKTIALOEUTLKAL
Béuarta
KaBobrynon | 3 21 51 138 124 337
otn padnon 0,9% 6,2% 15,1% | 40,9% | 36,8% 100%
Metéboon 5 30 52 117 133 337
yvwong 1,5% 8,9% 15,4% | 34,7% | 39,5% 100%
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Evbuvdauwon 10 21 48 97 161 337
mpoc 3% 6,2% 14,2% | 28,8% | 47,8% 100%
autovouia

AdBeon 7 27 80 112 111 337
Xpovou 2,1 8,0% 23,7% | 33,2% | 32,9% 100%

ErmunpooBeta, ol ekmaldeutég evnAikwv KANBnkav va afloAoyrioouv TLG £VVOLEG TIOU KATA TNV
amoyn Toug meplypddouv tnv emBuunti oxéon e évav pévtopa (Lankau & Scandura, 2002-
Mcdonald & Flint, 2011- Rippon & Martin, 2003- Rogers, 2002). Onw¢ amOTUTIWVETAL OTOV
Mivaka 6, n oxéon Uévtopa-kabBodnyoluevou eival emBupunto va Slémetal kKupiwg amnod
oAAnAooeBacud, audidpoun ouvepyaoia kal aAAnAemidpaocn kal evouvaicBnon. Ta
gupnuata cupdwvolV Pe gupiuata AAAWV epeuvwy cUUdwWVA LE TA Omola T TapATTAVW
otolxela amoteAoUV BaCIKA CUCTATIKA PLOG PEVTOPLKAG oxéong (Crisp & Cruz, 2009- Eller et
al., 2013 Terrion & Leonard, 2007).

Nivakag 5. Kivntpa cuppetoxng oe dladikaoieg mentoring

YuXvOTNTEG/M0000TA

KaBoAov | Aiyo ApPKETA MoAv Ndapa oAl | ZYNOAO
Avtalhayn 3 11 49 130 144 337
anopEwV ya 0,9% 3,3% 14,5% 38,6% 42,7% 100%
B<pata
SLBAKTIKAG
Evioyxuon 19 32 64 120 102 337
autorenoiBnong | ¢ oo 9,5% 19% 35,6% 30,3% 100%
og B€parta
SLBAKTIKAG
Aevpuvaon 12 56 91 90 88 337
KOWWVLKWY 3,6% 16,6% 27% 26,7% 26,1% 100%
enadpwv
MNpocapuoynotn | 6 27 95 115 94 337
KOUATOUPATOL | 4 oo 8% 28,2% 34,1% 27,9% 100%
EKTT. OPYQAVLOMOU
Awoxeiplon 38 50 81 89 79 337
ayxous kat 11,3% | 14,8% 24% 26,4% 23,4% 100%
avaodaleLag
AT 12 28 68 97 132 337

nioKTNOoN

YVWOEWV 3,6% 8,3% 20,2% 28,8% 39,2% 100%
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SLBAKTIKAG
pebodoloylag

5 6 48 117 161 337
Avatpododotnon

1,5% 1,8% 14,2% 34,7% 47,8% 100%
Evioyxuon 2 15 49 137 134 337
kpurkic/avacto- | oo, 4,5% 14,5% 40,7% 39,8% 100%
XOOTIKAG OKEYNG
TPOTOVTIWY 1,2% 7,4% 19,6% 29,7% 42,1% 100%
BeAtiwon 6 14 47 98 172 337
Bidaktikioy 1,8% 4,2% 13,9% 29,1% 51% 100%
Selotntwv

H petadoon yvwong Bploketatl xapunAd otig SnNAWOELS TOug, Yeyovog Tou Seixvel OTL ol
eknaldeutég, otn mAsoPnodia toug, dev eMBUUOUV YPAUULKY) EKUABNON €MAyYEALATIKWV
beflotitwv (Collins, 1991- Day, 2003- Rogers, 2002). Afloonueiwto €ivai, emiong, OTL
ekppalouv apvnTikA oTAon otnv Umapén oxéoswv Lepapxiag, amoyn n omoia cuvadel Ue TN
B€on mou unootnpiletal otn BLBAloypadia, cupudwva Pe TNV omoia oL LEPOPXLIKEC OXECELG
QIMOTPEMOUV Tov KaBodnyoupevo va eumAakel evepyd otn Sdtadikaoia, ducyxepaivouv tnv
avtaAlayn anoPewv, epnodilouv tn pabnon (Brown et al., 2006) kal cuxva kataotpédouv
v aiobnon apolBaiag eumiotoolvng MOU TPEMEL va otnpilel tn HEVIOPLKN OXEon
(Ambrosetti & Dekkers, 2010- Jones, 2009: Rippon & Martin, 2003).

Nivakag 6. Evvoleg tou Teplypddouv pia emBupnTh oxEon e Evav pevtopa

YuXvOTNTEG/M0000TA

KaBohov | Aiyo Apketd | MoAv Napa oA | 2YNOAO

0 3 15 84 235 337
AMnNAoceBacuog

0 0,9% 4,5% 24,9% 69,7% 100%

0 4 21 101 211 337
EvouvaioBbnon

0 1,2% 6,2% 30% 62,6% 100%
Audidpopun 0 2 14 96 225 337
OLVEPYQOLAKAL 1 0,6% 4,2% 28,5% 66,8% 100%
oAnAenidpaon
MetdSoon 4 17 64 92 160 337
yvwong 1,2% 5,0% 19% 27,3% 47,5% 100%
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45 71 111 58 52 337
lepapyioa

13,4% 21,1% 32,9% 17,2% 15,4% 100%

7 24 79 105 122 337
looTiuia

2,1% 7,1% 23,4% 31,2% 36,2% 100%

Qaivetal otL oL ekmatdeuteG evnAikwy avtidapBdavovial Oxt LOVo Tov LEVTOPa AAAd KAl TOUG
€0UTOUC TOUG WE TINYH Yvwong, n omola unopet va aflomotnBel pévo oe pia LooTIUn oxeon
(Brookfield, 2006). Napatnpeitat, wotdoo, oxeTikd uPNAS MocooTo (32,9%) otn Stafabuion
«APKETA» WG TIPOC TNV Lepap)ia, To omoio Seixvel OTL pia pepida ekmadeutwyv evnAikwy
BAEmEeL TO mentoring amo pio mapadoaotakn omtikn He poAoug tepapyiag (McConnell & Geesa,
2019). Mia mBavn €€nynon oautol Tou eupnuato¢ Ba pmopouce va avalntnBesl oTig
eunelpieg twv ekmaldeutwv evnAikwy, oL omoiol eilval efolkelwpPEVOL HE  HOPPES
EMUOpdWONC, OTLC OTtoieg oL poAoL Lepapxiag eivat andAuta epdaveic.

3.4 Anoyeic yia to oxebLaouo uovréAov mentoring

Mpokelpévou va SlepeuvnBolv oL amoPelg Twv ekMALSEUTWY yla To emBupuntd mAaiolo
epapuoyn¢ Tou mentoring, apxlka SlepeuviBOnkav oL EUTELPieC TOUG O LopdEC ATuTIoU
mentoring. Onwg katadewkvuetal otov MNivaka 7, ol ekmaldeutéc €xouv oupPouleutel
ouvadEADOUG TOUG O€ ONUAVTIKO BaBuo, elpnua mou eniBeBatwvel T Tdon nmou sudaviletal
ouxva ot pabnolakeég Slwadilkaoieg ekmaidbevong evnAikwv, oL AlyoteEPO EUTELPOL
ekmaldeuTéC va anolntouv tn oupPouleutik kaBodriynon twv cuvadéAddwv toug. Auto
oupBaivel oTo MAALOLO TWV OXECEWV TIOU QVATTTUCCOVTOL OTN KOONUEPLV) EPYOCLOKK TOUG
{wn KoL 6ev €XEL XOPAKTNPLOTIKA opyavwong amnd Beouika opyava (Cox, 2005+ Russell &
Adams, 1997).

Amo tnv aAAn, amod ot dpaivetal otov Mivaka 8, cuxva AEltoupyouVv Kal oL dLol w¢ atumol
HUEVTOPEC yLla KAmoloug cuvadéAdoug Toug.

Nivakag 7. Ot Eknatbeutég evnAikwy wg kaBodnyoupevol amnd cuvadeAdoUG-UEVTOPES

Juxvotnteg/mocoota
KaB®oAou Aiyo ApKeTd MoAv Napa ZYNOAO
TOAU
15 35 100 123 64 337
4,5% 10,4% 29,7% 36,5% 19% 100%
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Nivakag 8. OL ekmaldeuTEG evnAiKwY WG HEvTopeg o€ cuVadEADOUG TOUG

Juxvotnteg/mocoota
KaBoAouv Aiyo ApKeTa MoAv Napa ZYNOAO
TOAU
33 43 85 109 67 337
9,8% 12,8% 25,2% 32,3% 19,9% 100%

MeAETWVTAC CUYKPLTIKA TOUG Mivakes 7 Kal 8 SLamLOTWVETAL OTL OL TTEPLOCOTEPOL EKTTALOEUTEC
€XOUV EUTELPLEG amd dtumo mentoring KaBwg €xouv uTtapéel KABoSNYoUUEVOL 1) LEVTOPES
amno f og ouvadéAdoug Touc. MpoKeLTaL yLa ouvrOn TPAKTIKI EKTTALSEUTIKNC CUVEPYAOLOG, N
orola umoKaBloTA TNV amouacia evog EMIONUA OPYAVWUEVOU CUOTAMOTOC UTTOOTAPLENG TWV
ekmaldeutwy Katl meplappavel culntioelg pe ouvadéAdoug mou ektipovv (Knight et al.,
2006- Simon et al.,, 2011). To eUpnua srdéxetal MOANEG avayvwoels. Mia avayvwon
emPeBalwvel TOV LOXUPLOPO yla UTapEn UTIOOTNPLKTIKWY OVAYKWY TwV EKMOLSEUTWV
evnAikwv (Koutooukog, 2021- Mnieadidou k. @, 2017- Nanna & lopdavidng, 2017 Phillips &
Fragoulis, 2010- Zuyyeviwtn, 2018 Tpikag & Kaowpdtn, 2020- OpaykoUAng, 2017). Mia GAAn
avayvwon dnuoupyel okEPeLS we pog TNV KataAAnAoAnta tng ekmaidevong mou S€xovtal
oL ekTtaLlOeUTEG evnAikwy, KaBw¢ Kal yla T SLadpouEg LoTomoinong Twy MPOocOVIWY TOUG,
gyelpovtag epwtipata yla tn niotornotnuévn (formal) kat tn mpayuatikn (actual) emapkeld
toug (Ellstrom, 1992). Mia tpitn avayvwon cupdpwvel pe supAuata AAAWV EPEUVWV
ocUudwWvA UE Ta Oomola N MAELOVOTNTA TWV LEVTOPLKWY OXECEWV €XEL AtuTtn popdn (Phillips-
Jones, 1983) koL auth LKavoTolEl tepLocdTEPO TOUG KaBodnyolLuevoug (Fagenson, 1989).
Mia tétaptn avayvwon Selyvel OTL TO HOVTEAO TOU mentoring O0TO OMOlo Ol PEVTOPES, WG
auBevtieg, pmopouoav va PeTadwaoouv avtANPELS, YVWOELS, apXEG 0Toug KaBodnyoU uevoug
bev oxlel mAéov (Hargreaves & Fullan, 2000). Ou ekmawdeutég evnAikwv Seiyvouv va
ouppepilovtat Tnv anodn tou Kolb (2015, o. 300). otL «n eknaibevon dev sival epapuoyn
TEXVIKWV aAAQ pOlpaoua ONUOLVOUCWY OXECEWV KOl EUTELPLWVY, EpYaleia padnong dev
elval n petadopd texvoyvwoiag aldd n Umapén avooTOXOOTIKWY SLEPYACLWY OE CUVEPYOTLKA
nieptBairovra. Eniong, AapBavovtag umoyn ot moAAol arnd ToUG CUUUETEXOVTEG OTNV EPEUVA
elval éumelpol ekmaldeutég evnAikwv umopel va umootnpiytel 6tL to mentoring eival
ONUAVTLKO OXL LOVO Ylo VEOELOEPXOUEVOUG OTO XWPO EKTIALSEVUTEG eVNALKWY AN Kal yla
éunelpoug (Apavatidou, 2018 Burstein & Eli Kohn, 2017). MNdvtwg, o OAEG TI( OVAYVWOELS
daivetal EekaBapa OTL oL cuvadeldol, oTo xwpo epyaciag, sival n Baoikr Ny yvwong Kot
kaBodrynong yLa Toug ekmadeutég (Hargreaves & Fullan, 2000) kot 6Tl KATOLOL EKTTALOEUTEC
UIopouV va eival amoteAeopatikol pévtopeg (Hobson et al., 2009). Avaloya euprpata €(ouv
Swoel Kal AAAeC €peuveg, OTIC omoieg ekdpaletal n eMBOUUIA TWV CUUUETEXOVIWV yla
KOWVWVLKN padnon unoé popdn kabodrynong kat culntioelg pe cuvadéddouc (Knight et al.,
2006- Simon et al., 2011).

210 epwTnUa aro moldv Ba {ntovoav SLdaktik KaBoSAYNGoN Ol CUMUETEXOVTIEC EKTIALOEUTEC
evnAikwy, OmMwc amotunwvetal otov Mivaka 9, Ba I{ntovoav mentoring amd KAmolov
ouvadeAd o Toug pe e€elBIKEVUEVEC OTIOUSEC, amd kamolov ouvadeAdo pe eumelpia KoL amo
KarmoLlov cuvadeAdo mou ekTipoLVv. EmumpocBeta, n eMOAUOVON TWV CUMPETEXOVIWYV OTL Ba
aneuBbuvovtav o «oUVASEAPO TOU €eKTIUOUV» aVOOELKVUEL TN TIPOCWTILKA OXEON WG
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ONUAVTLKO Ttapdyovta molotntag tTou mentoring (Ambrosetti, 2014 Ehrich, 2013- Johnson,
2002 Rippon & Martin, 2003), mpoodpEpoOvTag EUTIELPLKA UTIOOTAPLEN oTn UXOKOLWVWVLKA
Stdotacn tou mentoring (Kram, 1983). MoAU XxaunAd oTLG TPOTIUAOELG Toug eudavidovtal
AToMA TIOU €Xouv BeOUIKO POAO OTov eKMALSEUTIKO opyaviouo (m.x. SteuBuvtig). To
OUYKEKPLUEVO elpnua Seixvel ampobupia Twy ekmaldeuTwy EVNALKWY Vol EUTILOTEVUTOUV Eva
npoéowno e€ouaoiag oe poAo pévtopa (Daloz, 1986).

Nivakag 9. Atopa ota omnoia ot eknaldeutég evnAikwy Ba aneuBivovtav yla mentoring

Juxvotnteg/mocoota

Ano: KaBohov | Aiyo Apketd | MoAv Napa ZYNOAO
TLOAU

Exrtaubevopey | 78 9% 94 49 20 337
oug 23,1% 28,5% | 27,9% 14,5% 5,9% 100%
SUVaBEADO e | 2 14 50 144 127 337
eumelpio 0,6% 4,2% 14,8% | 42,7% 37,7% 100%
suvadeldo pe | 1 7 47 130 152 337
EIBIKEG 0,3% 2,1% 13,9% | 38,6% | 45,1% | 100%
omoubEg
Kdrolov pe 24 59 95 101 58 337
(980““‘0 poro | 5 10 17,5% | 282% | 30% 17,2% | 100%
LY.
SlevBuvn)
S UVOUAALKO 69 73 124 52 19 337
ouvadehdo 20,5% 21,7% | 36,8% 15,4% 5,6% 100%
SUVaBEADO 8 19 48 136 126 337
TIOU EKTLUW 2,4% 5,6% 14,2% | 40,4% 37,4% 100%
Suvadeldo pe | 22 56 94 9% 69 337
kowa 6,5% 16,6% | 27,9% | 28,5% | 20,5% | 100%
evéladepovta

Katomiv, ol CUPUETEXOVTEG PpWTABNKOV ylo TO XPovikd TAaiolo 1 tn Sldpkela mou Ba
emBUHOUOOV VO CUPUETEXOUV 0 mentoring. ITIC AMOVTAOELS TOUG, OTIWG OMOTUTIWVOVTOL
oto Mivaka 10, ol ekmatbeutég evnAikwy Tpokpivouv to dta Biou mentoring kat akoAouBouv
oxebov o6Babua to mentoring ektdg dL6aKTIKOU wpapiov pe popdr oeuvapiwv Kot To
mentoring oto mpwTto dtdotnua epyaciac. H emBupia yia Sta Blou mentoring deiyvel otL ot
OUUMETEXOVTEC evoTepvilovtal TV amoyn tou Brookfield (1995, om.avad. Kahoypidn, 2011,
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0.45) OtL o va yilvel kamolog Lkavog daokalog ival pia dtadikaoia mou & TEAELWVEL TIOTE
Kall avayvwpilouv tn Slaxpovikn wheAotnTa tou mentoring (Mnayakng & Tolykou, 2017),
amoyn n omnola €xeL avadelytel kot oe AAAeC Epeuveg (Boylatln, 2015- OpaykouAng, 2017).
OLuPnA£g BE0ELG TWV ETUAOYWV «EKTOC SLOQKTIKOU WPAPIOU LUE LOPPH TEULVAPIWV» KAL €«OTO
TPWTO SlAoTNUA EPYATIAC» OVTAVOKAOUV TIC EUTELPIEC TWV EKTALOEUTWY EVNAIKWY Ao
OUVNBELS TIPAKTIKEG emUOpdwong, oL omoieg Sdapopdwoav maylwpeéves avtlAngelg. H
€AoYyl Tou mentoring omoladnAMOTE OTIYUN VIO S1dakTikou wpapiou  afloloynBnke
XAUNAOTEPQ, YEYOVOC TTOU UTtopet va deixvel Tn mpobupia twv cuppeTeEXOVTWY va SltaBéocouv
TIPOCWTILKO XPOVO yLa KATL TToU Bewpouv oAU XpHoLUo.

Mivakag 10. EmBupunTto Xpoviko MAALOLO CUVEPYATLOG E TOV LEVTOPA

Juxvotnteg/mocoota
KaBoAou | Aiyo Apketd | MoAv NapamoAl | ZYNOAO
Onotadhnote 36 51 84 86 80 337
OTLYHR EVTOG 10,7% | 15,1% | 24,9% | 255% | 23,7% 100%
SLbaKTLkou
wpapiou
EKTOC 11 22 86 114 104 337
BLbaKrikou 33% | 6,5% 25,5% | 33,8% | 30,9% 100%
wpapiou pe
Hopdr
oEULVapilwV
570 PWTO 23 38 81 91 104 337
diaotnua 6,8% | 11,3% | 24% 27% 30,9% 100%
epyaoiag
9 22 58 108 140 337
Awa Blou
2,7% | 6,5% 17,2% | 32% 41,5% 100%

TéAog INTNONKe amd TOUC CUUUETEXOVIEG OTNV EPEUVA VO TIPOCSLOPIOOUV UE PEYAAUTEPN
cadrveLa To emBUUNTO OpyaVWTLKO TTAALOLO edappoyn g Tou mentoring. OMw¢ AMOTUTIWVETOL
oto MNivaka 11, Aappdavovtag untoyn abBpoloTikAd T TOC0oTA OTLG KALMOKEG «Mdpa TOAU»,
«MoAU» Kal «ApkeTd», o LPNAEC BEoELG LepapxBNKav oL ETUAOYEG «OUAOEC EKTTALOEUTWV
avtaAddooouv eumelpiec kot umootnpilouv n uia tv dAAn», «oL CUVAVTHOELG EXOUV
OUYKEKPLUEVO TIEPLEXOUEVO», TO mentoring «elval UEPOC EUPUTEPOU OPYAVWTIKOU TAaLoiou»
KOl «OYESLAOUOC TWV CUVAVTHOEWV QTTO KOLVOU QTTO TOV UEVTOPA KOl TOUG KaBoSnyoUUEVOUG
EKMTAULOEUTECH. ATIO TIG TIPOTIUNOELS TWV CUUUETEXOVIWV £lval davepO OTL Ol EKTIALOEUTEC
adevog emBupoly pia kald opyavwuévn dtadkaoio mentoring, adetépou emtbBupouv va
€Xouv Kal oL 8oL eumAokn kat va cuvarnodacilouv yla BEpata mou toug adopouv. Ta
gupnuata cuvavtouv tn Baotkn mpolindbeon nadnong evnAikwy mou eivat, peTall aAAwv, n
APTLOL OPYAVWON TOU EKTTALOEUTIKOU TIPOYPAUUATOC OTO Omoio cuppetexouv (Kokkog, 2005),
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KaBwG Kal TN Taon Twv eVAALKWY EKTIALOEVUOUEVWY YLOL EVEPYNTLKA CUUUETOXN, N omola ival
ouvudaouévn He TNV evnAlkotnta (Meriam & Cafarella, 1999- Rogers, 2002). ISlaitepa
onUavTiki Kpivetal n embupia toug yia aAAnAemnidpacn péoa oe cuvepyaTika epLBaAlovta
LEPAPXIKA LOOTIHWY QTOPWVY, OTa omoila oL poAoL pévtopa Kal kaBodnyolLpevou
evalldooovtal (Angelique et al., 2002 Gardiner, 2010- Hobson et al., 2009). Emiong, 0
€UPNUO OTL OL EKTIALOEVUTEG EMBUUOUV OL UEVTOPLKEG CUVAVTHOELG VO £XOUV CUYKEKPLUEVO
TIEPLEXOUEVO OUUPWVEL HE guprpata AAAWV EpeUVWV cUUPWVA PE Ta omola oL SOUNUEVEC
6paotnploTNTEG KAl TO OTOXEUMEVO mentoring (targeted mentoring) avamtvocouv
EMAYYEALATIKA TOUG KaBoSnyoUEVOUC TIEPLOCOTEPO ATO TIG KN SOoUNUEVEG SpaoTNPLOTNTEC
KOl TO YeVIKEUPEVO mentoring (generalized mentoring), §10TL cuvdéovtal Ue CUYKEKPLUEVEG
avaykec (Taylor, 2006- Stanulis et al., 2012). H emBupia va eival to mentoring evtaypévo otov
EKTTOLOEVTIKO opyaviIouo Seixvel emBupia yia pia Stadikacia oxedlaopévn otn Baon cadwg
TIPOOSLOPIOUEVWY  EKTIALOEUTIKWY  OTOXWV, OUVOESEUEVWYV HE T OVAYKEG TwV
kaBodnyoluuevwv (Banks et al., 2015). H amoyn aut) b6ivel onuaivouca Béon otov
EKTTOLOEVUTIKO OPYOVLOUO KOL TOU avayvwpilel pia petaoxnuatiotikr duvautkn (Moloi, 2010-
Retna & TeeNg, 2016- Schechter, 2008). H emiBupia Twv CUMPETEXOVIWY OL CUVAVTHOELG va
€XOUV OUYKEKPLUEVN SLAPKELO EVTAOOETAL 0N emBupia Toug yla KaAn opyavwaon 0Ang tng
Sladkaoilog Kol TAuTOXpova aVTOVOKAQ TNV avaykn KABe evAAlkou ekmaldeuOuUEVOU va
yvwpilel emakplBwg Toug oTOX0UG, TO TIEPLEXOUEVO KOl TIG EVEPYELEG TNG EKTMALOEUTIKNG
Slepyaociag mouv ouppetéxel (Courau, 2000). OL anoPelg Toug avadoplkd pPe tn SLAPKELA TOU
mentoring (cuvexég N UKPNG SLapKeLag) umopouv va e€nynbolv os oxéon e Tn oTAon TOUG
otn padnon. Eival yeyovog OTL oL EUMELPIEG TWV CUPUETEXOVTIWV A0 AAAEG EKTIALOEUTLKEG
6paotnploTNTEG OV €lyav 0To MOPEABOV Kal ATAV PLKPAG SLapkelag €xouv Slapopdpwoel
TIPOTILWHEVOUG TPOTOUG HABnong, oL omoiol €xouv maywwBet (Kelly, 2010). E€aAAou, oL
TIEPLOCOTEPEC UTIOOTNPLKTIKEC Spdoel adopolv TNV €L00YWYLKA EMUOpdwon Kal eival
EVOWHOTWUEVEG OE TIPOYPAUOTO EVTAENG VEOELOEPXOUEVWY ekmaldeutikwy (Andrea, 2010-
Mcintyre & Green-Hobson, 2017). Qotoco, daivetal OtL évag €£loou ONUAVTIKOG aplOuog
ekmaldeuTwy enMBUPOVY va €Xouv cuveXxEG mentoring uloBstwvtag tn B6€on tou Brookfield
(1989) otL 10 Va yivel kamolog KaAog Sackalog eival pio Stadikacia mou & TEAELWVEL TTOTE.

XapnAd epapxnOnkav to mentoring €€ amootdocswg (E-mentoring), kabBwg kot ot popdEg
«€vag mpog €vav» (one-to one mentoring), kat «TOAAOL HEVTOPEG Ue Evav KaBodnyoUueVO»
(many-to-one mentoring), kKaBwg KoL OL TPOYPAUUATIOUEVESG CUVAVTHOELG. Ol CUUUETEXOVTEG
ekdnAwaoav duormiotn otdon anévavtl otig SUo akpaieg popdEC Tou mentoring, Tn KAACGOLKN
napadoolokn popdr Tou «Evag TPOG Evavy Kal Tn TEXVOAOYLKA Tiponyuévn popdn tou &€
amooTAdcews mentoring. Mia eppnveia autol Tou gupnuatog Ba umopoloEe va lval yLo Lev
TN KAQOOLKN Hopdr OTL TAPATIEUTIEL OE LEPAPXLKEG OXECELG TIOU SEV ETMUTPEMOUV TNV LOOTLUN
CUUMETOXN OTtn pevtoplki Stadikaoia, yla 6 tnv €€ amootdosws popdn tou, n mbavn
duokoAia otn xprion Stadiktvokwv epyaleiwv (Colky & Young, 2007- Ehrich, 2013) A n
amnouoia €olkelwONG KL OXETIKNAG EUTELPLAG LLE TN CUYKEKPLUEVN Lopdn).
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Nivakag 11. EmBupnto mAaiolo epappoyng mentoring

YuXVOTNTEG/MO000TA

KaBoAou | Aiyo ApKETA MoAv Ndpa oAU | ZYNOAO
Evtaypévo otov | © 16 68 141 106 337
EKTL. OPYQVIOHO 1,8% 4,7% 20,2% 41,8% 31,5% 100%
Mépog eupUtepou | 2 13 68 148 106 337
OPYAVWTLKOU 0,6% 3,9% 20,2% 43,9% 31,5% 100%
mAatciou
Edappoyn € 26 42 92 97 80 337
OTOCTACEWG 7,7% 12,5% 27,3% 28,8% 23,7% 100%

7 16 68 114 132 337
MikpnG SLAPKELAG

2,1% 4,7% 20,2% 33,8% 39,2% 100%

5 17 65 128 122 337
JuVEXEG

1,5% 5% 19,3% 38% 36,2% 100%
Emtdoyn pévtopa 6 24 74 121 112 337
arotov: 1,8% 7,1% 22% 35,9% 33,2% 100%
kaBodnyolupevo
£G OCUVAVTNOELG 4,5% 8,9% 24,6% 32,6% 29,4% 100%
JUYKEKPLUEVO 2 5 34 121 175 337
TIEPLEXOHEVO 0,6% 1,5% 10,1% 35,9% 51,9% 100%
OUVAVTHCEWV
JUYKEKPLUEVN 7 11 76 127 116 337
Sudpreia 2,1% 3,3% 22,6% 37,7% 34,4% 100%
OUVAVTHCEWV
Ixeblaouog 5 6 58 118 150 337
OUVAVINOEWVATIO | 4 5o 1,8% 17,2% 35% 44,5% 100%
Kolwou (uévtopa-
kaBodnyouuevou)
‘Evag pévtopoag 15 25 85 109 103 337
OUVEPYAGETALUE | 4 5o 7,4% 25,2% 32,3% 30,6% 100%
€vav ekmaldeutn
‘Evag pévtopog 8 18 80 116 115 337
OUVEPYAGETALE | 5 fo 5,3% 23,7% 34,4% 34,1% 100%
TTOAAOUG
EKTTOLOEVTEG
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MoAAol pévtopeg 64 61 96 69 47 337
OUVEPYACOVIALKE | g0 18,1% 28,5% 20,5% 13,9% 100%
€vav ekmaldeutn

Ouasec 6 8 63 105 155 337
EKTTUSEUTWY 1,8% 2,4% 18,7% 31,2% 46% 100%
avtoAAdocoouv

EUMELpleG KOL
urnootnpilouv n
pla v aAAn

3.5 Zuykpioeig

AT Toug EAEYXOUG OCUYKPLOEWV TTOU TTpayaTOToLROnKav TPoEKUE OTL N NALKLA, n epmelpia
otnv ekmaidevon evnAikwv Kal n miotomnoinon eival mopdyovteg mou dltadopormololv TLg
oo ELg TwV EKMALOEVTWVY. ZUYKEKPLUEVA, OL NALOKEG opadeg 25-35 kat 36-45 emibupouyv Sla
Blou mentoring, pe avtaAAayr eUMelpLWYV Kal apotBaia utootnplen oe opddeg ekmaltdbeutwy,
amoyn mou Stadopomnolel Toug ekMadeUTEG 25-45 eTwv amod eKelvoug Twv 46-55 eTwv. Ano
To mopandavw daivetal 0TL oL ekmadeuTEG evnAikwy nAtkiag 25-45 eTwv, ol omoiot anoteAolv
TO MEYAAUTEPO TTOCOOTO TWV EKTIALOEUTWY EVNALKWY, ATTOUAKPUVOVTAL OO T TApadooLlakad
HovtéAa mentoring Kal tnv «gpyaAetakr vroothpEn» (Richter et al., 2013), eotidlouv otov
HETAOXNUATIOUO Kal OxL otn petadoon tng yvwong (Cochran-Smith & Paris, 1995) kal
avayvwpilouv t Slaxpovik wdeALLOTNTA TOU Mentoring, To omoio cuvdéouv pe tn dia Biou
nabnon (Mnayakng & Toiykou, 2017).

Emiong, oL €xovieg uikpn eumelpio (1-10 £€tn) KAl oL N TILOTOTOLNHUEVOL EKTTOLOEUTEC
avtihapfdavovtal to mentoring wg petadoon yvwoewv amd cuvadéldoug, péoa amo
napoakoAouBnoelg dtbaokaAlwy, o€ pia dtakpltr paon mMpoeToLaciag yia To SL6AKTIKO TOUG
€pyo (Banks et al., 2015). Ot avtlAf)PELG QUTEC EVIACOOVTOL OE Uia YPOUMLK TEXVOKPATLIKN
T(POOTTTIKI) OTNV omola ot kaBodnyoupevol avileTwi{ovtal W LOONTEVOUEVOL KTEXVITEGY,
TIou akoAouBoUv éva MpOTUTIo. AVTIOETA, OL EUMELPOL KAL OL TILOTOTIOLNMEVOL EKTIALOEUTEG,
avtlihapBdavovtal To mentoring wg UNXAVIoUO EVOUVALWONG TNG OTOXOOTLKAG TOUG Kplong yla
€1¢ BaBog katavonon tng pabnolakng dtadikaciag katl vonuatodotnong tng EUMeLpilag mou
kateuBuvel oe 6paon (llleris, 2016). Zuppepilovral pe T avtAnPeLlg autég, tn BEon tou
Mezirow (2007) cUpdpwva pe tnv omoia n pabnon dev eival mpoobnkn yvwoswv aAAd
HETAOXNUATIOUOG UTIAPXOUCAG yvWwonG MEoa amd KPLTKO otoXaoud. Avaloyo elUpnua
BpéBnke oe £peuva Twv Moor Kol Twv cuvepyatwy Tou (2005) otnv omola oL Lo EUmeLpoL
KL EVTEC emI{NTOUV UTIOOTAPLEN YL EVOUVALWGN KOL TTPOCWTILKY) aAAayh.

4. Tuunepacpata-Npotacn epappoyng poviéAov

And ta amoteAéopata TNG €peuvac Katopxnv ¢Aavnke OTL oL eKMALOEUTEC eVNALKWY,
avegaptnTa amnod TV €MLOTNUOVIKN Toug adetnpla, emBupoLv va €xouv mentoring. NapoAo
TIOU OL EUTIELPLEG TOUG TIPOEPYOVTAL ATIO TPAKTLKEG AtuTiou duadlkol mentoring, cuvalvouv
o€ éva mAaiolo epapuoyng Tou €XEL XAPOKTNPLOTIKA TUTILKOU mentoring, KaAA oxeSLaouEVou
KOl OPYOVWHEVOU OO TOV EKTIALOEUTIKO OPYaVIOUO, TO omoio xapaktnpiletatl ano sveliéia
KOl TIPOCAPHOCTLKOTNTA OTLG AVAYKECG TWV EKTIALOEUTWVY KL OTL CUVONKEG TOU OPYaVIOUOU
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(Singh et al., 2002), Qotdoo, Sladépel amd To TUTLKO mentoring oTo OTL OL OTOXOL OTO
KAQOOLKO TUTUKO mentoring ouvnBwg eilval PBpaxumpoBeopol kat n  SLAPKELA TOU
ouykekpluévn (Ragins et al., 2000), evw ot ekmaldeuTEG eVNAIKWY TPOTLUOUV €va SLAXPOVLIKO
mentoring. Emiong, pe Pdaon t Ttumoloyia twv Young et al. (2005), emAéyouv éva
Sladpaotikd mentoring, oto omoio pévropeg Kal kaBodnyoupevol kabopilouv amod kool
OTOXOUG, TIEPLEXOUEVO Kol OpAoelg. Miotelouv OTL TO Opadlkd mentoring HE OUOTIUOUG
OUVLOTA OTPOTNYLKN €vEPYoU pabnong, emPeBalwvovtag tnv amoyn OtL N pabnon eivat
OXEOLAKA KOL N yvwon Tapayetal péca amd ocuvepyatik) alAnAenidpaon (Freire & Shor,
2011). H mpotipnon twv eknatdeutwy evnAikwv o popdég opadikol mentoring pe dwa Blou
xapaktipa emBefalwvel elpnua TG EpeLVNTIKAG HEAETNG GRUNDTVIG-RETRO otnv omoia
npotabnkav «oudadec emonteiag, ouuBoUAeUTIK) ouoTiuwv kat Slapknc ekmaibevon»
(Appaocg k.a 2010. o. 36).

Ot ekmaldeUTEC eVnAiKwV epLlypadouv Eva podiA LEVTOPO E XAPAKTNPLOTLKA TTAPOLOLA UE
€Kelva Tou ouyxpovou ekmaldeuth evnAikwy Kal Bewpolv w¢ Baoikd Mpoody Tou HEVTopa T
KATAPTLON Tou o€ Bépata ekmaideuong evnAikwy KaL oto mentoring.

KataAnKTikd, €va YEVIKO CUUTMEPACHLA OO TN HEAETN TWV ATOTEAECUATWY TNG €PEUvag, lval
OTL OL EKTIALOEVUTEG evnAikwy €xouv Slapopdpwoel €va avtAnNmTko mAaiclo mentoring To
omoio avayvwpilel otolxela and ) Bewpia Tou mentoring, TI¢ Bewpieg pabnong kat TN
Bewpla tng exmaibevong evnAikwv Kat Tapouctalel Ta €EAG XOPAKTNPLOTIKA:

o. ouvdualel MOPASOCLAKA-TEXVOKPATIKA KOL QVOOTOXOOTIKA-UETAOXNUATIOTIKA HOVTEAQ
mentoring, ue pia avadudpevn, WoTOo0, TAON HETAKIVNONG amd To epyalelakd mentoring
KOlL TN HETAS00N yVWOoNG 0TO AVOOTOXAOTIKO mentoring Kal 0TO LETACXNUATLOUO TG YVwong,
tovilovtag, e auTo TOV TPOMO, TN cUvdeon Tou mentoring pe tn Sia Blou uadnon,

B. otnpiletal og peydho Babuod otig emolkodounTkEG Bewpieg pabnong,

Y. QVTLOTOLXEL OTA XAPOKTNPLOTIKA TWV EVAAKWY eKTTALOEVOUEVWY Kal Aaupavel urmton Tig
poUMoBE0ELg amoTEAECUATIKNC LABNoNg evnAikwv.

Ta ocuumepdopata amd TNV avaAluon TwV gUpnUATWY TNG €peuvag KateuBuvouv otn
Slapopdwaon evog avamtuéLlakoU LOVTEAOU TO OMoio aVTIUETWITI{EL TO mentoring w¢ cuvexn,
opadiky otoxaotik Olepyacia pabnong (Koutooukog, 2022). Eva TETOO HOVTEAO
xpnotwuormolel w¢ Bdaon 1o KUKAO padnong tou Kolb, alomolel tnv tdon tou atouou yla
autodldBeon, autokaBodrynon kat avtodlaxeipion tng uabnong (Knowles, 1998) kabBwg kot
TNV €V SUVAEL KPLTIKOAVOAOTOXAOTIKI LKAVOTNTA Tou atopou (Mezirow, 2007) kot oToxeUEL
otnv unokivnon (inspiration), avamtuén (development), evéuvauwon (empowerment) Kot
6paon (action) Twv eknatbeutwy evnAikwv. OL cUHPETEXOVTEG O Uia Stadikaoio mentoring
niepvolv amnod diadopa otadla pe StadopeTikég avamtuélakeg de€lotnteg o kABs otadlo,
noBaivouv amd TIC eumelpie¢ toug, efetalouv kol apdlofntouv mapadoxEC Kol
ocuuneplpopég, anodaaoilouv kat Spouv.

Baowkol muAwveg tou HovtéAou eival oL OopadIkEC SLEPyOOLleC KAl Ol OVOOTOXOOTLKEC
TpakTkeG (Koutooukog, 2022). Ot opadikég Slepyaoieg adopouv eite oe mentoring petay
eknatdeutwy mou Slabétouv mepimou TNV dla epmelpla Kal AELTOUpyoUV TAUTOXPOVA WG
HEVTOPEC Kal kaBodnyoUpevol (peer mentoring) eite otnv UTIAPEN EVOG LEVTOPA LE YVWOELS
Kal eumelpla otnv ekmaidevon evnAikwv kot opddag kabodnyoupevwy ekmaldeuTwy
(mentoring circles). Mmopet, eniong, va €xeL tn popdn mupauidag, SnAadn va nephapfavet
uio opada kabodnyoupevwv vEéwv ekmatbevtwv (otn Pdon tng mupapidag), ol omoiol
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kaBodnyouvtatl amo pia pkpr opada EUnelpwv ekmaldeutwy (0To HEoov TNE Tupauidac) kat
KATIOLOUG TTLO €EELOIKEUUEVOUG KOl EUTTELPOUG EKTTALOEUTEG TTOU EMTOTTEVOUV (0TNn Kopudn TNG
nupapidag) (Ramani et al., 2006). e kaBe mepintwon To mentoring €lval cuvepyaTtikd Kal
xapaktnpiletal and oxeoelg LoOTUeS. Emiong, Swabétel tnv evelia oL opddeg va
OUYKPOTOUVTOL PE TIPWTOBoUALa Kal euBUVN TWV CUUUETEXOVIWYV, YEYOVOG Ttou Kablotd to
mentoring autodiaxelplopevo (self-managed mentoring) katL 1o oOuvléel pE TNV
autokatevBuvopevn padnon (Cunningham, 2017) kat tn Baoiwkn apxn tng ekmaibeuong
evnAikwy yLa autoppuBuLon kat tng eAeuBepiag Twv ekMALSEUOUEVWY VO 0pL{OUV TLG TTNYEG
HABNoNC TOUC KAL TOUC LaBnaolakoUg oTOX0UG KOl VoL KATAOKEUATIOUV TIG SLKEG TOUG EUTIELPLEC
nabnong (Knowles, 1998).

OL QvVOOTOXOOTLKEG TIPAKTIKEG adopolv ouvexy avatpodpodotnon (Tonna, 2017),
OLEPEUVNTIKEG EPWTNOELG TIOU ETUTPEMOUV TOUG KaBodnyoupevous va amoSoURoouV Kot va
enavadopnoouv TiG SLOAKTLIKEG TOUG MPAKTIKES (Bjerkholt et al., 2014), adnynoelg Lotoplwv
(Bolton, 2001), nuepoAoyla (Thorpe, 2004), oxoAloopoUC BlvteooKoTNUEVWY SLEACKAALWY
(Harrison & Lee, 2011) kat oulntnoelg (Deglau et al., 2006). To povtélo €xeL Tnv eveAia va
pooapUOleTaL OTIC LOLaiTEPEC CUVONKEG KL 0T CUYKELUEVO TOU EKTTALOEUTIKOU OPYQAVIOLOU
otov onoio epapudletal cuUBAANOVTAC OTOV PETAOKXNUATIOUO TOU OE OPYAVIOUO Ladnonc.
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Learning Between Two Worlds: The known and the not-foreknow
Aliki NICOLAIDES!?

There is a fundamental assumption that | have held about the role adult learning plays
in society. That the sinuous stuff between personal and societal transformation is made up of
the connections that learning makes. This assumption has been shaken over the as the past
two years, as ruptures of civil unrest and the cloud of the global Pandemic have revealed
weaknesses in the power of learning that makes the vital connection between the personal
and societal, transformative. | wonder more than ever how to reveal and make real the
learning that connects the two worlds | feel we live in. The world that is known and that
continues to be reproduced with all of its inequities and exclusions and the world not-
foreknown that wants to be different, liberating the creative potential that learning unfolds.

In this writing | offer a personal experience of penetrating the underlying assumptions | have
about learning in between two worlds. | practice a method that | have created, in-scending, a
practice of staying close to undergoing experience (Nicolaides, Forthcoming; Yorks &
Nicolaides, 2013), experiencing experience while experiencing experience would be another
way to describe what Dewey (1934) meant. In-scend(ing) is a word of my own making. It is
the felt sense of moving beneath experience to undergo it. A tool of generative knowing
(Nicolaides, Forthcoming; Nicolaides, 2015).

| explore the arising of awareness that emerged through the practice of in-scending, beneath
an inquiry about my relationship to being secure in these times of insecurity. Undergoing is a
less known aspect of reflection from Dewey’s pragmatist philosophy of learning through
experience. Dewey discusses a necessary aspect of learning from experience in terms of
undergoing an experience (Nicolaides, & Lim, 2020). Undergoing describes the felt sense of
experiencing an experience. Having an experience is necessary for learning, and most
assuredly for transformative learning to take shape though the meaning-making process that
includes reflection on experience, and going beneath the experience with head, heart, and
body. In this short offering | reveal what | learn by inquiring beneath what it means for me to
be secure in times of insecurity. | do so by reviving Dewey’s (1934) concept of undergoing
experience while also risking the conventional epistemologies that undergird transformative
learning to consider a way of knowing that begin beneath experience (Nicolaides, 2015).

A deep personal refection

| identify as a Greek-Palestinian woman who feels deeply my own close relationship to
displacement, something my people, Greeks of Anatolia/Asia Minor Greeks and Christian
Palestinians, of which | am one, have experienced repeatedly throughout the 19th and 20th
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century. | am taking some time to reflect and inquire into my own closeness with systems of
seeming security, that in their extreme, can lead to feeling insecure while grasping for a state
of security in myself and in the world. The longing for feeling of security has been ruptured by
a global pandemic and global distress that have brought feelings of insecurity closer to all in
some way and differently. | in-scend into my own lived experience with structures of security,
inquiring into what | have internalized as half-truths and limiting views. Here is what was
revealed.

I do not love that | care so much about security. | do not mean being safe from physical threats.
I mean the security of having resources that | need to live life the way | imagine. The security
of employment, financial remuneration, flexibility, and access to resources that will keep me
from being a burden on my family, friends, and society in my elder years. The security that
comes with privilege and power to have access to more privilege and power; that is the
security | seek because that is what | have let seep into my structures of meaning. That | am
in control of my security and must keep it that way if | am to survive in the world that feels at
times hostile. Where did I learn this? Why do | believe this?

As | write this, the ruptures of a global pandemic, political polarization, climate crisis, and the
displacement of people around the world continues. These ruptures have made more explicit
the moments that keep me in a state of stay-eyes-open to the pain and anguish of keeping
some people in-security and others insecure. These ruptures turn my gaze into me. What role
do I play in keeping these structures secure and in place?

This inquiry returns me to a first, and then later, second moment in my lived experience when
| was certain that my commitment to inquiry and action (learning) was not about preserving
my security. | think these two moments have something to do with how |
unconsciously/consciously worry about security that in turn justifies how | also leave structures
of oppression secure in their place. Reproducing what is known.

My commitment to learning (inquiry and action), manifests sometimes in my willingness to
take risks on behalf of others. This impulse arrived with me upon birth. If you ask anyone to
describe me from those early years, they would probably say that | was passionate about
pursuing just causes by speaking the truth and correcting wrongs (some will say that is still
true). For example, ensuring that my siblings got what they wanted when they were afraid to
ask; that the neighborhood kids had access to the puppet show my sister and | would put on
even if they did not have the 10 drachma fee; sharing my favorite and only green ten-speed
Peugeot bike with others who wanted to learn how to ride it; making sure that when we played
war in the empty land next to my grandparents’ home that all the kids from around the
neighborhood could play and that we all won somehow and the invisible enemy would lose.
You get my gist, | was a warrior of justice and everyone was included, unless you were mean,
a bully, or somehow, | had figured out how stupid you were because you did not follow my
lead. | had power in the grips of my small hands and | did not let it go easily even when | was
challenged by my older uncles, cousins, and family elders about geopolitical reality and my
passionate defense of the underdog. | remember one time from my younger years when |
leaped into the sea flying over rocks that were just barely far out enough for me to dive over
to rescue a beach ball carried out to sea by a sudden mistral. | was eight or ten years old on
my usual patrol of the beach, in Pythagorion, on the Island of Samos, GR, looking for ways to
put my super swimming power into action to save the day. That day | managed to save a
beach ball and place it back into the kid’s hands who was screaming to have it back. | defied
the rocks and the waves and the sure-to-be-swimming-close-enough-to-the-beach sharks that
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day - my commitment to action in the face of peril made manifest. | have always felt ready to
take on something dangerous for some greater good. Making a child happy to have his ball
back, swimming out to return my sister on a canoe gone too far out to sea, walking my brother
up the hill to get ice cream - those kinds of life-saving events - were illustrations of my
commitment to courageous action. | have always felt fearless in the face of injustice, loss,
brutality, and the use of power and privilege. | am after all the daughter of Greek-Palestinian
parents and a lineage that has survived systems of oppression for hundreds of years.

Holding onto my power by imagining righteous action and justice for all led me to my first
study of political science and black feminist literature, then my graduate degree in conflict
resolution, the study of Gandhian Satyagraha (lifeforce, nonviolence), and finally to the deep
inquiry into how adult learning makes society better during the completion of my doctorate.
This brings me to another risk in the name of a greater good.

While pursuing my graduate degree in conflict resolution | interned with a small grassroots
organization whose focus was bringing peaceful attention to the injustices and the slow
genocide of the Palestinian people. As a daughter of Greek-Palestinians, you can imagine |
was drawn to do something to right this injustice. After all, | was a 20-21year old educated
woman whose cultural roots were in Palestine. | belonged; it was my duty to make things right.
Believe it or not, | managed to get a grant to study a learning intervention of my own making
to bring together Palestinian and Israeli youth activists for a week-long intensive training
putting principles of Satyagraha to work to reframe their relationship. Putting learning into
action in the midst of intractable conflict, | was sure learning would win!

There are two significant moments in this story that challenges my righteous courage to make
things just and to question my own security. The first was a waking dream while | was asleep
in my aunt's guest room in her house that shared a wall with the Holy Sepulcher Church in
Jerusalem. That night | was visited by three Palestinian boys/men; a 9-year-old, a 16-year-
old, and a 25-year-old. Do not ask me how | know these young men’s ages, | just do. The first
visitation was from the 25-year-old - he held a bag of rocks in his hands and was filled with
piss and vinegar, frothing at the mouth, looking at me with steely eyes, his face dirty from soot
and grime. He had no voice. He stood in front of me at the edge of my bed, in full display for
me to see him. | did. My heart was beating fast, | remember that. | was a little afraid. The
second visitation came from the 16-year-old. He was wearing a T-shirt with some basketball
star on it, maybe Michael Jordan, and a pair of Van sneakers, the checkered kind that was just
coming to be in fashion those days, he was “kool” in the James Dean kinda way; rugged, filled
with pride and self-importance. He looked at me from the edge of my bed and offered me a
rubber bullet. | can still sense it's odd shape and slimy feel in my hand. The final visitation came
from the 9-year-old boy. He had a wise smile, sparkling eyes, long black eyelashes, sweetness
oozing out of him, I felt like reaching out to hug him when he walked to the side of my bed and
sat down, took my hand and spoke. He said, “Madame, we are not ready for peace. We need
our voices to be heard and the stones to break our silence”. And he handed me a small rock. |
woke with the sensation of a small rock, dusty from the ground somehow in me. This dream
lives in me still today. What happened next is rather strange.

The morning | woke from this waking dream was the start of the week-long program of my
design that | was in Palestine to facilitate with a group of 8 Palestinian youth and 8 Israel
youth between the ages of 9 and 25. On my way to the place where we were to gather with
the participants and their parents to discuss the purpose and approach of the week’s program
and the logics of our daily encounters, | was approached by two young Palestinian men, faces
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wrapped in Palestinian keffiyeh’s (traditional head covering), brandishing knives. One of them
pinned me up against a wall, a knife pointed close to my face, the other looking out to see if
anyone was coming. | had several Arabic words in me that | strung together clumsily to
communicate that | was Greek (pointing to the cross around my neck) and Christian and my
family name and where | lived while in Jerusalem. The knife came closer to my face, some
more Arabic words were spoken, when the long end of a walking stick pushed the knife away
from my face. A tall distinguished-looking elder man began to yell at these two young men to
leave me alone. They ran and | gasped for air since | had stopped breathing a few minutes
before. This man, took my hand, like a child, walked me to my aunt's home, and saved my life.
Later that day, the second Intifada started in Bethlehem. My program came to an abrupt end
and | had to sneak my way back to Tel Aviv in a church van to catch my flight back to
Washington DC where | was attending university.

In recollecting these experiences now in times of a global pandemic and all the suffering that
is unfolding around the world, | remember how insidiously | moved from seeking justice to
seeking to become secure. As | move deeper beneath these recollections of my lived
experience, | am surprised to recognize that | have become a woman holding on to being in-
security. How slippery the move from impulsive, passionate, fearless activist to seeking the
privilege of being in-security. It occurs to me that in that moment of fear of a knife to my face
and failure to launch my educational program in Jerusalem due to the second intifada, that |
turned myself towards seeking security, to be in-security and keep insecurity at bay. | was
cognizant of my birth privilege to hard-working parents who immigrated to America at a time
when you could be penniless, brave, and seek a new life making something out of nothing. |
had the privilege of being born in that America, raised in Greece, educated in Singapore, and
then my life unfolds with all the privileges of access, experience, and the opening of doors that
have allowed me to make a life with the grit and grace of participation in society and life.

I loath to admit it, | hold onto my privileges in whatever form they come in when they do.
When my class, race, ethnicity, gender, and experience ensure that my working hard keeps me
being in-security. | wear my privileges like costumes | can take off and put back on when it
suits me. That is the pinnacle of privilege. | like it when my privilege gives me access to
something | covet and or when | long to be included. | have come to know that | do not love
being excluded.

I wear privilege like costumes. Putting on the one most suitable to the context so that | may
hold onto being in-security while feeling also insecure. | remember when | first came to
America to pursue my undergraduate degree after spending a year in England pursuing a law
degree that did not suit me at all, how | embellished the slight lilt of an English accent so that
I could be different in a sea of American undergraduate students, | could play with my multi-
linguistic skills to fool others into thinking that my difference was special and therefore invited
into the fold of a particular group of seemingly kool people.

I do not love that my insecurity seeks to be in-security to distance myself from the things | do
not love. | do not love poverty, | do not love stupidity, | do not love litter, | do not love
intolerance. My privilege of being in-security means that | have secured meaningful
employment, right livelihood by pursuing my vocation as an educator. | do not love that | am
afraid of losing that privilege in the face of COVID and the ruptures of people hurting from
being left behind. | love being included. | pursue being included and reject being left behind by
sometimes leaving someone else behind. | notice a pattern in my life of entering cultures of
privilege - whatever the flavor; race, class, ethnicity, gender, ancestry, profession; then leaving
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that culture behind when | have ravaged it of what | need to secure my security. When | was
in my early to mid 20’s | was lucky enough to use my mother's hard-earned privilege into the
local Singaporean wealthy women’s community to gain entry into making friendships with the
daughters of these women. This led to my own jumping ahead of the grind of working my way
up society in the usual ways that keep many out. | was in, instantly just by virtue of my mother.
I loved that privilege and the access it gave me. | do not love that | wanted to hold onto it even
when | willingly left the cozy safety of that security to pursue something with greater integrity.
I do not love unpleasant smells. Smells that sometimes come off rotting fish, or garbage, or
homeless people. | do not love the homeless. They remind me that | fear poverty.

| want to dis/continue hoarding security as a way not to feel the insecurity | also feel by
grasping at my privilege anyway | can get it. Privilege is a tyrant. It keeps you working to
reproduce what is known, the crack of the whip stings against the vulnerability of my
insecurity. The sting keeps me seeking to be in-security. To have more privilege, to hoard more
special accolades, to accumulate wealth so that | can keep myself away from poverty, to keep
the stench of being dirty far from me, to hold onto positionality and the illusion of power that
I am in control of keeping me in-security.

To be secure, justly, is a journey that insists | bring everyone along if | am to enjoy the freedom
that comes from being in-security. As long as my security keeps others insecure, | am colluding
with structures of oppression that are a constraint of everyone's liberation. | affirm that | have
also bought into a narrow world of access, in the mythology of a meritocracy that is based on
the rights of privilege and not of participation, that | both want to make more space for
wholeness in myself and others and that | keep some costumes on hand just in case the world
is insecure. | affirm righteous rioting, hating, and crying as forms of protest that makes me
notice my own insecure security. The ethics of seeking to be in-security is not to relinquish the
security I long for, that | have worked for, that | have inherited, that is my karma; the ethics of
security are to affirmatively acknowledge that | too have kept people out so that | can stay in.
Whatever form of privilege | have used to do so - my class, ethnicity, race, gender, and
positionality to name a few. This recognition is not one of relinquishing what | have, the ethics
of recognition is to receive how others have not had that privilege and to begin to create
systems of mutual privilege, of differences that we learn together to embrace and receive, of
righteous action for participation in society in all the ways society needs all of our
engagement. To generate knowing as ways of being and becoming catalyzing potential
creatively, that is what learning must do as we live in between worlds, the world as we know
it and the world not-foreknown yet ready to become through all of us.
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Book Review

Exploring Art
for Perspective

. Exploring Art for
Transformation

Perspective Transformation
Alexis Kokkos . by Alexis Kokkos

‘

In his new book, published in 2021 in Brill/Sense
editions, Alexis Kokkos focuses on the importance of
aesthetic experience for the development of
learners’ critical reflection and the transformation
of meaning perspectives. The book includes twelve
chapters, among which the last one involves the
author’s concluding reflection on the ideas
presented in the book as well as on his method titled
Transformative  Learning  through  Aesthetic

BRILL | SENSE

Experience (TLAE).

The first seven chapters of the book, constitute its first part and are dedicated in the review
of the fundamental theoretical perspectives that refer to aesthetic experience as a means for
the attainment of the learners’ transformation. Even from the beginning of their reading, the
reader understands that the author had chosen to focus on the learning for change theories.
The author is distanced by approaches that regard the informative form of learning and
focuses on the transformative aspect. Moreover, he analyzes critically the basic theoretical
approaches of learning through the art. Again, he states two different perspectives: the first
emphasizes on the use of art for the enhancement of the learners’ thinking and cognition,
while the second one connects aesthetic experience with the learning for change. This
‘knowledge’ journey takes us back to the past, in Aristotle’s Poetics, whom the author studies
and associates to learning for change. Other stations of this journey involve the ideas of
Dewey, Greene, Frankfurt School, Freire, Gardner, Gramsci, Critical Pedagogy, Perkins, as well
as the ideas of radical museum education.

The second part of the book consists of five chapters, within which the method
Transformative Learning through Aesthetic Experience is presented. The method involves
engaging learners in exploring works from fine arts, literature, theatre, cinema and music with
a view to promoting critical reflection on one’s potentially problematic perspectives. The
author underlies the idea that aesthetic experience constitutes an important aspect of
emancipatory learning both for adults and younger learners and could be applied to all
learning fields.

The teachers and educators who apply the method would finally act as political activists,
according to Mezirow terminology. As the author states, they take up a challenging role. Often
the conscious reconsideration of their own social, ethical and philosophical points of view, as
well as their aesthetic preferences, is necessary.
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Subsequently, the stages of application that the method involves are presented along with
specific examples per stage. Among the most interesting parts of the book, in my opinion, is
the chapter that includes an holistic presentation of three different examples of the method
Transformative Learning through Aesthetic Experience, along with the chapter that refers to
teachers and adult educators trainings on the method.

Finally, in the Appendix, the reader may find the application of the method with the use of
films, literature and music.

It is an important book, which enriches the international research and literature of
transformative learning, while proposing a well-structured and holistic method as regards the
use of art in education.

For further details on the book please see here https://brill.com/view/title/59804

Danae Vaikousi

Professor of Psychopedagogy in ASPETE
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BiBAlontapouociaon
‘Eva BBAio yia to €pyo tou P. Freire, ekato
: Xpovia amno tn yévvnor Tou
H naiSaywyiknh tng aloAdynong H naibaywyikn tn¢ atoAdynong
J ——— Patton, M.Q. & KapaAng, ©. (Emp.) (2021)

ayyhikng €kSoong

eavéon Kapahfc AOnva: lvotitouto Epyaociag — MZEE
Eniotnuoviki enipéreia
€AANVIKNG EkSoong

'H&én o titAog tou BiBAiou eival pia mpd(o)kAnon. H
npo(o)kAnon yivetal peyaAutepn otav piéoupe pla
HOTIA oOTa Teplexopeva. H mpwtotumia Twv
gEpyaocwwv Tou TEepAapBavovtal fadvialel Tov
EAANva - Kal OxL HOvo - avayvwotn. ZUVOEsTal n
natdaywylkn tou Freire pe tnv aflohoynon tng ekmaidevuong; Tt onuaivel modaywyikn tng
afloAdynong kat twg epapudletal;

AGHNA

H ékdoon autou tou BiBAlou amd to Ivotitouto Epyaociag tng MNEE mpaypatomnoleital mpog
TRV tou Paulo Freire, ekatd xpovia HETA Ao TN YEVVNOH TOU, KOl AOTEAEL Lol ONUAVTLIKA
oupBoAn otnv eAAnvoyAwoon BiBAloypadia TOCO yla TtV avantuén tou mpoBAnuatiopou yla
Vv aloAoynon tng eknaidevong, 600 Kal yla tnv eufabuvon oto €pyo tou. Mephappavel
OUVEPYOOLEC OTEVWV GUVEPYOTWV TOU Kal EyKPLTWV BewpnTikwy tng afloAdynong ne debvn
avayvwplon. Ewbikétepa, oL ouyypadeic avadelkviouv TG TALSAYWYLIKEC OPXEG TNG
afloAdynong mou StapopdwdBnkav pe Baon to £pyo tou Freire kal mapouclalouv Tn
uebodoloyia epappoyng toug otnv ekmaidevon.

Tnv ékboon otnv ayyAwkn yAwooa €xel emipeAnBet o SteBvwg yvwotog Michael Patton,
ELONYNTAG TNG ETUKEVTPWHEVNE otnv aflomoinon afloAoynong, kat tnv eAAnvikn ékdoon o
KaBnyntng Oavaon¢ KopaAng, HE ONUOVIIKO EPEUVNTIKO Kal ouyypadlkd £pyo otnv
afloAdynon mpoypapUdTwy ekmaideuong evnAikwy.

To BBAio meplapPavel Ta €L00YWYLKA ONUELWHOTO TWV EMLUEANTWVY TIOU QATOTEAOUV
opyavika pépn tou BLPAlou kat £EL kepAaAala eVIayUEVO O€ TPELG EVOTNTEG.

To onuelwpa tou empeAnT TNG eAANVIKAG €kdoong avadépetal otov SldAoyo yla tnv
afloAdynon otn xwpa Hag Kal Kuplwg otn pnxn mpocAnydn t¢g SleBvoug BewpnTikng Kol
epeuvnTkng BLBALoypadiag oto medio auto. Emiong BETel Tpla BaoKA EpWTAMATA: TIPWTOV
KaTd oo to €pyo tou Freire e€akoAouBel va elval emikoLpo oTo onNUEPLVO KOOUO, SeUTEPOV
mola eivat n cupPoAn twv Wbewv tou Freire oto medio tng afloAdynong kal tpitov €dv
Sdexouaote ot eival ekt oludwva pe tov Freire n aneAleuBepwtikn eknmaibevon og pLa
TaLKNA KoWwvia TOTE KATA TOo0 eivat ePIKTA Kot pia AAAN afloAdynon e TV 8La TPOOoTTTLKN.

210 onuelwpa Tou emPeANTA TNG ayYALKAG €kdoong SleukpLvileTal o paLVOUEVIKA TAPAEEVOC
TitAog Tou BBAlou: O Patton e€nyel 0TL OTWG N maldaywyLlkn eivat n LeAETN TNG StbaokaAiag,
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kat' avadoyia n matdaywyikn tng afloAoynong eival n e€€tacn Tou Mwg Kot tL SI6A0KEL N
afloAoynon. Emonuaivel OTL autol TIOU CUMMETEXOUV Ot pla afloAoynon €pxovtal
OVTIHETWTIOL €lte pE pNTEC elte pe UTIOPPNTEG TtaLdAYyWYLKEG apXxEC. H afloAoynon eival
MPWTLOTWCS Kata tov Patton pla matdbaywykn aAAnAenidpaon. Mapabtel, eniong oplopéva
KOUBLKNAC onuaciag Bloypadikd kat emayyeAUATIKA oTolxelia yia tov Freire, mou pog BonBouv
Va KOTAVONOOULLE TO £pY0 TOU: TN GTWXELA KaL TNV Meiva mou Biwoe otnv matdikr tou nALkia,
™ $UAAKLON TOU PE TNV Katnyopia tng mpodoaiag, tnv e€opla tou kat Tn SOUAELA TOU OTO
Aypotiko MetappuBulotikd Kivnua otn XA, tTnv mpoéokAnor] tou oto MNaykoouto ZupBouAlo
EkkAnolwy, Tn Bnteia tou wg MNpappatéag Nawdeiag oto do NaoAo.

Ito mMpwto HEPoG tou PiBAlou mepllapBavovrtal Svo epyaocieg, Tou Gadotti, otevol
ouvepyatn tou Freire, pe titho «H maykoéoula enibpaon tng madaywylkng tou Freire» kat
Twv Penna - Firme kat Stone pe titAo «H ¢peipkn madaywylky otnv ekmaidsvon tou
6popou: AntokaAvumrtovtag tnVv enidpacn ota maldld tov dpopou otn Bpallhiay.

O Gadotti avadépetat otnv KAnpovould mou ddnoe o Freire kot 0TV EKMALOEVUTIKI TIOALTIKN
TIOU EUTIVEETAL ATIO TIG OPXEG TNG AAiKNG ekmaidevong. Aleukpvilel OtL oL apxéC TG Aaikng
eknaidevong anoteAolv ta BepéAla TNG CUMMETOXIKAG Slaloykng atloAoynong. OL Penna -
Firme kot Stone avadépovtal otnv eunelpia amd tv afloAdoynon eVAAAAKTIKWY
TIPOYPAUUATWYV yla Ta TtatdLd tou dpopou. Aivouv Eépudoaon otn pebodoloyia afloAdynong kat
€LOIKOTEPA OTNV VATOUPAALOTIKI - avTamodoTikn afloAdynaon mou xpnolponolionke, kKabwg
KalL 0TOV TPOTO SOUAELAG TWV «afloAoyntwv Tou Spopouy.

To 6eUtepo pEpog Tou BLBAlou meplapBavel tnv epyacia tou Patton «MNatdaywylkéG apxEg
™¢ afloAoynong: Epunvevovtag tov Freire» kat tnv gpyacia twv Chiana kat Ceccon «H
natdaywylkn diepyaocia edpappoouévn otnv aflohoynon: MabBaivovtag amd to €pyo Tou
Paulo Freire otn lNouwéa Mmiodou». O Patton avtAwvtog amno To €pyo tou Freire mapabEtel
O6€ka aldaywyLkES apxEC Tou Freire mou Bewpel 6t oxetilovrtat pe tnv afloAdynon. Ot Chiana
kal Ceccon mapouaotdlouv TN MeVTAETH ebappoyn TG MPocEyyLong tou Freire amod to IDAC
(lvotitoUto MoAttiopkng Apaong) otnv €0vikn ekotpateia aldaPnTiopol evnAikwv otn
Fouwvéa Mrmiodou, aglomoLlwvTtag TLG oS aywyLKEG apXEC TTOU eVIOTLoE o Patton oto €pyo tou
Freire yla tnv aloAoynon tnge.

Ito Tpito Hépo¢ mepllapPdavovtal emiong duo epyaocieg, tng Guimardes Ue TiTAO
«Metaoxnuatifovoa madaywykn aflodoynon: Opeiplkeg apxég mou ebaAPUOOTNKAV OF
6nuoola oxoAela tng Bpalliag», kal tou Fetterman pe titAo «Metaoxnuatilovoa
evluvapwTtiky afloddynon kot ¢peipikn maldaywylkn: Evapuovion He pa XeLpadeTIKN
napadoon". H Guimardes ouvdéel TIg dpeiplkég apxEG ou TpoodLoploe o Patton pe tnv
aflOAOYNON €VOGC OUYKEKPLUEVOU TIPOYPAUUATOG €€ QMOOTACEWSG €eKmaideuong, Tmou
aneuBuvotav oe VEOUuG Kal evnAikoug kot epapudoTnKe Ue emituyia oe Snuoola oxoAeia,
voookoueila kat dpuAlakég. O Fetterman mapoucotdlel tnv evOUVOUWTIKY afloAdynon Kol
avadeIlKVUEL TNV evapUoOvLon TNG HeTaoxnuatilovoag evOUVAUWTIKAG afloAdynong Ue Tnv
dpeipkn madaywyikn, 6cov adopd TNV AVILLETWTILON TNG KOUATOUPAC TNE CLWITAC.

Yuvoyilovtag, mpokeltal yla €va BLBAio yia tnv dppeipikn matbaywylkn Kal tnv afloAdynon
Tou €Aeune amnod tnv eAAnvoyAwaoon BLpAoypadia, oe MoAU kKaAn peTddpacn Kot EMIUEAELQ,
miou Ba mpémel va peAetnBel kat va culntnOel.

Anuritpng K. Bepyibng
Ouortiuoc Kavnyntncg Maventotnuiov Matpwv
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BiBAlontapouociaon

MNoAwtikég Eknaidsvong EvnAikwv ko
Awa Biou Mabnong otnv Eupwrnn

EAévn Npokou

ABnva: EkédosLg Alovikog, 2020, 217 oeA., ISBN
978-960-6619-94-6

H mapouciacn kal n KpLtiky ovailucn Ttng
EKTTOALOEVTIKNG TIOALTIKAG TTOU OUVOEETOL UE TNV
eknaidevon evnAikwv dev eival pla dlaitepa
OVETITUYUEVN SldoTaon oTnV €peuva TOU XWPOoU
™ng 6La Bilou uaenonq omv EMaéa Kat autn n

&acbVLaZsL H sKnaLSeuon z—:vn)\Lva mapd to OtL anoteAel edw Kal xpovia éva SlakpLtod
ETLOTNMOVIKO TESIO TWV EMOTNUWY TNG AYWYAG OTN XWPA HaG, Xopaktnpiletal akoun ano
TNV MOAUTTAOKOTNTA TIOU TIAPOTNPOUUE ota avaduopeva media épeuvag. MNa mapddelyua,
OPKETEG POPEC £XEL emonuavOel amo dtddopoug epeuvnTéC N xprion TIOAAWVY dpwv (TL.Y. Sla
Blou paBnon, dwa Pilou ekmaidevon, ekmaibevon evnAikwv, cuvexl(OUeVn KATAPTLON,
emuopdwon, Kat GAAwV TTAPOUOLWYV) yla va TIEPLYPAdPOUV YEVIKOTEPEC TOALTIKEG 1) Kol
€L81KOTEPEC TPWTOPBOUALEG TTOU OAEG TtEPLYPAdOUV OTNV oUsia LaBnoLaKECG Slepyaoieg 1 Kal
eKTALOEVTIKEG SpAoeLg Tou adopouVv eVAALKEG. AUTO TO daLvOopuevo dnULoupyel OTwG elvat
OVOUEVOUEVO ULO EVVOLOAOYLKN) oUyxuon Tou av Kal 6&v POoLAlel onUOVTLKY, yivetal oAU
KPLOLUN OTAV TO AVTIKELUEVO PLaG EPEUVOG ElvVaL OL TTOALTIKEG ektaideuong evnALKwy.

Amo6 tnv GAAn TMAeupa eneldn n ekmaidevon evnAikwv elval éva avaduOUEVO EMLOTNUOVLKO
nedlo elval HAAAOV QVOPEVOEVO OL EPEUVNTLKEG TPOOTIAOELEC KAl APO KOL Ol OXETLKEG
dnuootevoelg (apBpa, BLBAL, K.ATL.) va eoTialouv os eEPLOCOTEPO BewpnTIKA InTrata (TT.X.
otn Bewpla padnong twv evnAikwy, otnv anmocadrivion EVwolwv OwE 0 KPLTLKOG OTOXOOUOG
oTNV eVNAKLOTNTA) } 0€ TIOAU MPOKTIKA InTAUaTa (T.X. oTnV apoucioocn Kal epoapuoyn
OUVKEKPLUEVWY EKTTOLOEVUTIKWY TEXVIKWVY). AUTO TO TMAQIOLO EPEUVNTIKAG TOPAYWYAGS KoL
QVATITUENC €XEL WG CUVETIELD VA LNV UTTAPXEL LEYAAN oulTnon yLa {nTrApota mou cuvééovtal
HE TNV SLopopdwaon, TNV KPLTLKA KAl TNV EPapuoyr) TIOALTIKWY yla TNV eknaideuon evnAikwy
otnv EAAGSO evw akOUn TIEPLOCOTEPO AEUTEL N CUCTNUATIKI) CUYKPLTIKN avaAuon Kol dpa n
KPLTIKN avAAUON TwV OXETIKWV TIOALTIKWY 16iwg oto mAaiolo tng Evpwnaikn¢ Evwong. Auto
6e onuaivel BéBata otL amouocldlouv amd TNV eAAnviki kot 8ebvry BBAoypadia
Onuoolevoel mou eite meplypddouv N OOKOUV KPLTIK OTLC OLAdopes TIOALTIKES
MpwTtoBouAileg. Mia kaAn avalntnon OXETIKWY KELUEVWVY o€ SleBvn meplodika Ba pag dwoel
OPKETA OXETIKA Kelpeva 1ou e€eTtAlouv TIG TTOALTIKEG ekmtaibevong evnAikwv mou adopouv
OTh XWPOA HaC. € AUTA Ta KELPeVa eEETATETAL N YEVIKOTEPN avamTuén tou ediou otnv EAAASa
(BA. Papaioannou & Palios, 1994 Karalis & Vergidis, 2004- Kokkos, 2008- Koulaouzides, 2018),
HEAETWVTOL KOl OTOTLMWVTAL ELOIKOTEPEC TPWTOPROUALEG Ttou oxetilovtal APecO HUE TNV
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epapuoyr) OUYKeKPLUEVWY amodAcewv eKmaldeUTIKNG TOALTIKAG (BA. Papastamatis &
Panitsidou, 2009 Kokkos, Koulaouzides & Karalis, 2014) evw eniong umdpxouv apBpa mou
oulnTAvV UE KPLTIKO TPOTTO TNV edappoyn MoALTIKwY ekmtaidbeuong evnAikwy otn xwpa pag (.
Karalis & Pavlis-Korres, 2010- Prokou, 2014). Qot6c0 0 aplBuog Twv KELWEVWY TIOU ETILXELPEL
TN oulATNoN MOALTIKWYV ekmaidevong evnAikwv epapuolovtag cuykpltikn pebodoloyia eival
TOAU pikpoTtepoC (BA. Prokou, 2008- Koulaouzides & Romano, 2022). e eninedo BLBAlwv
odelloupe va avoyvwplooupde OTL UTIAPXEL €va ONUOVTIKO KeVO Olwg oe oxéon HE TN
OUYKPLTIKN oulNTnon Twv €BVIKWV Kot S1eBVwV MOALTIKWY. To KEVO AUTO €PXETAL VO KAAUEL
o€ onUavtiko Pabud to BBAlo pe titho lMoAtikég Ekmaidevonc EvnAikwv kat Aid Biou
Madnonc otnv Evpwrn, TG KaBNyNTpLag ekmatdeuTIKN G OALTIKAG EAévng Npokou (Mavtelo
MavemniotuLo).

To ouykekplpuévo BiBAlo amoteAel koapmd TNG MOAUXPOVNG KAl QTOKAELOTIKAG OXESOV
EPEUVNTIKNG KAl ouyypadLKAG EVAOXOANONG TNG CUYYPADEWG HE TNV EKTIALOEUTLKI TIOALTIKN
™G ekmaidevong evnAikwv. H omtiki tng EAévng Mpodkou eival Wolaitepa xpriotun emeldn ot
EPUNVELEG KAl OL SLATILOTWOELG OTLG OToieg mpoxwpd ota kedpdiata tou BLBAlou aflomolovv
TN ouykpltikn peBodoloyia. Etol eival MOAU Lo €UKOAO yLO TOV AVAYyVWOTN VA KATAVONOEL
TLG LOXUPEG MO PACELG TTOU £XOUV 0TN SLAUOPDWON TWV EBVIKWY POG TTOALTIKWY OL Ao ACELG
KOl Ol KATEVBUVOELG TTOU TtpoEpyovTal amo Toug Beopoug tng Evpwmnaikig Evwong mou eivat
OGAWOoTE Kal 0 KUplog (av OxL o povadlkdg) XpnUOTtodoTng Twv TPWTOROUALWV Tou
avarntuooovtal oto nedio Tn¢ ekmaidbevong evnAikwv 6lwg ot xwpeg Tou Eupwmaikou
Notou. Zto BBAlo yivetal apyka (kedpdAailo 1) pla mpoondbela va e€nynboulv dpot 6mwe n
«8Ld Blou pabnon» kat n «kowwvia ¢ yvwong». OL 0pol autol ival dlaitepa kpiolpot
eMELSN amoteAoUV KEVTPLKA OTOLXELO TNG PNTOPLKAG TIOU OXETI{ETOL YUE TNV AVATITUEN TOU
nediov otnv Eupwmn. Mpokeltal yia 0pou¢ mou ouvOEovtal AUECA HUE OUYKEKPLUEVEG
TIOALTIKEG aVTIAAPELG yLOL TNV KOWWVLKA KOl OLKOVOWPLKH avAamtuén Kal oL omoiol €xouv
emwvonBel pue otoyxo va amaAAG&ouy TI¢ KUBEPVOELS oo TNV euBUVN TNG TAPOXNG EUKALPLWY
Sla Blou ekmaidevong, LETOKUAWVTOG TNV CUYKEKPLUEVN UTIOXPEWGCH OTOUG TTOALTEG OL oTtoloL
polalel va odeihouv va ¢povtilouv yla tn ouvexy (6ld PBilou) amoktnon epyaclakwy
OefloTATWY WOTE va avIAMOKPivovtolL OTI( aVvAyKeEG TNG ayopdg¢ epyaciag Tmou
Stapopdwvovtal amo TG LEYAAEG ETIXELPNOELG KAl TIG TTOAUEBVIKEG eTalpeieg. ESw n KpLTIKNA
HaTLA TNG MpdKou eival cadwe EMNPEACUEVN OO TIG AVTIOTOLXEG TIPOOEyyioelg omoudaiwy
KOWVWVIOAOYWV NG ekmaidevong evnAikwv 6nwg ot Andy Green, Colin Griffin kat Peter Jarvis.
To mpwTo AUTO KEGAAALO TIPOETOLUALEL TOV AVAYVWOTN YLOL LA TILO EUTIEPLOTATWUEVN LEAETN
™G €vvolag tn¢ S1d Biou pabnong aAAd Kuplwg yLa TN CUYKPLTLKA TTOPOUGCLOoN TWV TIOALTIKWY
ekmaidevong evnAIKwV OV ETIXELPELTAL OTO AUECWC EMOUEVO KedAAaLo (kepaiato 2). Ebw o
avayvwotng eival Suvato va HEAETAOEL TOV TPOTIO AVATTTUENG TIOALTIKWY YLA TNV eKTtaiSeuon
eVNALKWVY 0€ TPELC XWPEC LE SLOPOPETIKO PO IA OLKOVORLKAG KAL KOLVWVLKNG avATTTUENG. ATTO
N HLo TAEUpA €xoupe to Hvwpévo BaaoiAelo (to omolo dev amoteAel mAéov pélog tng E.E.)
Omou n ekmaidevon evnAikwy avamtuxBnke KoL OVATTUOCETAL 0TO TAALOLO TNG EBEAOVTIKAG
OUVEPYAOLOC TWV KOWVWVLKWY ETALPWV Kal OTToU TO OA0 cUOTNUA TTAPOXNC EVKaLpLwy dla Blou
ekmaideuong oUVEEETAL HE TIG AVAYKEG TNG ayopas epyaciag. Aev sival tuxaio AAwote OTL
oto Hvwpévo Baoilelo avamtuxbnke yia mpwtn ¢popd éva €BvikO mMAaiolo emayyeALATIKWY
TMPOCOVIWY (OuyKekpluéva otn Ikwtia, PA. https://www.sqa.org.uk/), Ml TPAKTIKN
TLoTomoinonG mou orfuepa anoteAel eBvikn TOALTIKN o OAEC TG XwpPEeG TG E.E. kot BEPRata
Katl otn xwpa pog (BA. https://ngf.gov.gr/ ). Amé tnv aA\n mAeupad €xoupe tn Zoundia 6mou n
eknaidevon evnAikwv avamntuxbnke otn Bacn adevog TNE LKAVOTOINONG TWV AVAYKWY TNG
ayopdg epyaciag oAAd o€ ocuvbuaoud E TNV avayKn EMIAUONG KOWWVIKWV {NTNUATWY Kol
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AuPBAuvong Twv KOWWVIKWV oavicotntwy. ESw PBAémoupe tnv oxupn emnibpaocn Ttwv
KOWVWVIKWVY KWVNUATWY oAAQ Kal Tn onUavik cupdPoArn tng Tomikng autodloiknong otnv
TIapOoX I EVUKALPLWYV LABNONG yla OAouc. TEAOC MO POUCLATETAL KOL N TIEPLITTWON TNG XWP S LLOG.
H EA\ada ocUpdwva pe tnv Mpdkou, akoAoUBEl TO «KPATIKLOTIKO» OVTEAO QVATITUENG TTOU
elval OUYKeEVTPWTIKO Kal €€aptdtal Kuplwg amod TG XpnUAatodotAoel tnG Eupwmaikng
‘Evwong.

MEeTA amo Tn CUYKPLTIKY auth LEAETN, oTo Tpito KebAAALO, YIVETAL AVAAUGCN TWV TTOALTIKWY
miotonoinong tng éta Blov pabnong otnv Eupwrnn. Auto to kKedAAALO ElvaL ONUOVTIKO yla va
KOTOVONOOUUE OXL MOVO TIOALTIKEG TIOU €XOUV NN €bAPUOCTEL KOL OTN XWPO KOG OTWE TO
EOviko MAaiolo Mpoodvtwv aAAd KUPLWE yLa va KATAVONCOUUE Tn BAon mavw otnv omnoia
otnpilovtal mpoodateg MOALTIKEG TpwToBouAieg TnG Evpwmaikng Evwong omwg n avamtuén
Kal epapuoyn Twv Atoptlkwv Aoyoaplacpuwv Mabnong (Individual Learning Accounts) kaBwg
Kal oL Mikpo-TiLotomnolroelg (micro-credentials). O okomog Tn¢ mapouaoiaong autig dev eival
neplypadLkdc. H NMpokou €xel w¢ oToxo va avadeifel OTL N emKpATnon Twv veobAeAeLBepwV
TIOALTIKWV otnV Eupwraikni Evwon €XeL W CUVETELA TNV TEpLBwWpLOTIoiNoN TwV apadoOoEwWV
™¢ AdikNGg empopdwong oe OAn tnv EUpwrn KAl TNV AVIIKOTAOTOON TWV EMIUOPPWTIKWY
6pdoswv Tou €lxav wG oTtoXo TNV €VOUVAUWON KAl TOV KOWWVIKO UETAOXNUATIONO, UE
OpAoELg EMAYYEAUATIKAG KATAPTLONG E ATIOKAELOTIKO OTOXO TNV EEUTINPETNON TWV OVAYKWV
™¢ ayopds epyaciag. TEAog¢ oto teAeutaio kepaAalo (TETOPTO) €TMIXELPELTAL LA KPLTIKN
avAAuon Twv €BVIKWV TOALTIKWY yla tnv ekmaidevon evnAikwy Kal 6iwg Twv VOUoBETIKWY
npwtoBouAlwv mou mpoomnabouv va pubuicouv to medio. H avaluon deixvel pue epdatiko
TPOTO TI( €OVIKEG LOLOUTEPOTNTEG TWV TOALTIKWY ekmaidevong evnAikwv kot 6lwg tov
OUYKEVIPWTLOKO TOU oUOTHUATOC. ESw MpPEMEL vau EMONUAVOULE OTL OO TNV EMOXH TIOU
ypadtnke to BLBAlo péxpL onpepa ot «TtpoPAEPELG» TNG MPOKOU yLaL pLa aKOUN LEYAAUTEPN
otpodn o€ €va LOVTEAO TTOU PO WBEl XSOV ATTOKAELOTIKA TNV CUVEXL{OMEVN ETTAYYEALATIKN
Kataption emiPBefatwbdnkav pe eUPATIKO TPOTIO UE TIG TEAEUTALEG VOUOOETIKEC TIPWTOBOUALES
™G eAANVIKAG KUBEpvnong (BA. v. 4763/2020) kat evoexouévwg n cuyypadéag Ba mpemet va
HOG TIPoodEPEL 0TO HEANOV VA CUUMANPWHATLKO KEGAANLO OTO OMOLo va EpUNVEVOVTAL LE
TOV (610 KPLTIKO Kol 0§USEPKN TPOTIO KOl OL TEAEUTALEG QUTEC TAPEUBATELC.

Juunepaopatikd, To BiBAio MoAtikég Exknaibevonc EvnAikwv kat Awa Biou Madnong otnv
Eupwmnn, KAAUTTEL €va ONUAVTIIKO Kevo otnv eAAnviki BiBAoypadia tng ekmaibsuong
evnAikwyv kat n avayvwon tou Ba pavel Wblaitepa xpriolun o€ 60e¢ Kol O00UG LEAETOUV TNV
eknaidevon evnAikwy elte 0To MAALCLO HETATITUXLAKWY CTIOUSWV I 0TO TTAQLOLO TIPOCWTTLKAG
ETIAYYEALATIKNAC AVATTTUENC.

Nwpyo¢ KovAaouiiéng

Ertikoupoc Kadnyntr¢c MeBobdolAoyiac Ekmtaidbeuonc EvnAikwv

EAAnviko Avolkto lNavemntotriuto
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