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Editorial Note

The third issue of the journal ADULT EDUCATION Critical Issues, this new attempt of the
Hellenic Adult Education Association, is the first without the heavy shadow of the pandemic.
The gradual and slow return to a new reality, to the fixed but differentiated daily habits is
now visible after a long time. Humanity is tracing and exploring the conditions of the post-
pandemic period, which in many cases depend directly on the experience of the pandemic.
For example, in the field of Education, and even more in Adult Education, the reflection on
the transition to a new era of increased hybridity, but also to an era of new orientations and
conditions, is now visible. This reflection, however, like the exploration of new challenges,
needs constants, continuous efforts and needs critical approaches. For this reason, as
necessary as the transition to new perspectives is, it is equally necessary to return to the
roots, to the major theorists and to critical analytical tools.

Ted Fleming’s article Mezirow's Theory of Transformative Learning and Freire's Pedagogy:
Theories in Dialogue moves in exactly this direction. It is an immersion, in what he describes
as the most important contributors to understanding adult learning, Jack Mezirow and Paulo
Freire. An immersion that begins with an autobiographical note, to then move on to the
influence of Dewey and Hegel, and many other interesting aspects not found in other
analyses. As for their teaching methodologies, Freire's methodology is very often oriented to
coding and egalitarian discussions, while Mezirow was concerned mainly for setting the rules
for discourse. Fleming concludes that especially in that period we need to do what Freire did,
borrow from other disciplines and exploit the best thinking available, or like Mezirow to
gather ideas from other thinkers, ideas that support our theory.

For the same reasons the contribution of Alexis Kokkos, Transformation Theory as a
Framework for Understanding Transformative Learning, undertakes the difficult task to clarify
the relationship between Transformation Theory and "transformative learning theory" and
more specifically the opinion that the former is a focal point of reference within the
theoretical field of transformative learning. This article is the Introduction of the Greek
translation of Mezirow's book Transformative Dimensions of Adult Learning, recently
published in Greece by the Hellenic Adult Education Association. The author claims that it is
necessary to study this influential book of Mezirow -not as a closed text but as an open-ended
endeavor in close relation to what followed the initial publication, mainly the modification by
Mezirow of some key concepts and the work of other scholars that enriched his initial views.

Aristotle's work Poetics was written between the years 334 - 330 BC and consists of four
sections, poetry in general, tragedy, epic and literary criticism issues. In this work the great
philosopher attempted to highlight the significant elements of the poetic genre of tragedy,
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with the aim of improving young people's perceptions in order to have a qualitative life. In
her article Maria Papadopoulou shows how this Aristotle's work could be exploited to
determine criteria that could be used to characterize a work of art suitable to be used in
educational processes. An important element, according to Papadopoulou, is that of truth,
which expresses real situations of lives with authenticity and completeness. Also,
timelessness, universality and insightful role of art are extremely important characteristics,
which highlight the high aesthetic value of a work of art.

The disciplines of Psychology and Adult Education are often in encounter. In her article The
Use of Reflection Team from Systemic Family Therapy field in Adult Education: mental health
specialists - adult educator's views, Niki Dedoussi explores how the method of reflective team
could enhance the promotion of transformative learning. To investigate the above-mentioned
issue, the author conducted semi-structured interviews with nine mental health specialists,
also trained as adult educators in the past. The main conclusions show that certain
parameters of the reflective team's functioning, such as plurality, distance and atmosphere
could enhance its transformative function, as well as, most importantly, the role of the adult
educator. The previous training of the participants also emerged as an important element.
Some barriers include the difficulty of the inevitable exposure that is required during the
participation of people in such teams, the defense mechanisms of the participants and the
reluctance of the organization.

Grdffiti as a lever of critical awareness: a modern implementation of Freire's pedagogical
program, is the title of the article by Georgia Mega. In her contribution Mega deals with the
pedagogical approach of Paulo Freire and mainly with the use of art act. As it is well known,
Freire often ordered sketches from important artists -such as Francisco Brennard- to be used
in his interventions with the illiterate population of Brazil. Mega experiments on this topic by
using contemporary pieces of art, like graffities of the artist Stamatis Mitsios. According to
the conclusions of the article, adult educators could work according to the Freirean approach
in real life conditions. Based on a contemporary work of art, within the very breath of the city,
our relationship with the urban landscape, our position as existential beings within it, a new
conscious association with life emerges.

The article Critical Approach on the Introduction of e-exams amidst the pandemic: the case of
the Hellenic Open University by Petroula Mantzorou and Eugenia Panitsides explores the role
of e-exams and how this experience should be considered in the post-pandemic period. This
type of exams was introduced by the Hellenic Open University during the COVID-19 pandemic.
In this article the views of students are investigated through a quantitative study (the sample
of the study was 111 students). The results show that even students were very anxious about
technical issues, their overall impression was very positive, and they seem to accept e-exams
as a means of assessment even after the pandemic.
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We consider that the third issue of our journal continues to establish critical dialogues
between adult educators on critical issues. Exploring the future in turbulent times is not just
an issue of research, theoretical approaches or orientation for the theory and praxis of Adult
Education; It is also a part of its mission. We hope that in the next issues of our journal, the
articles published will enhance this direction.

Professor Thanassis Karalis
Assoc. Professor Katerina Kedraka

Editors of ADULT EDUCATION Critical Issues
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Mezirow’s Theory of Transformative Learning and Freire’s Pedagogy:

Theories in Dialogue

Ted Fleming?*

Abstract

Jack Mezirow (1923-2014) and Paulo Freire (1921-1997) are two of the most important
contributors to understanding adult learning. Mezirow (Bloom, 2015) frequently
acknowledged the impact that Freire had on his thinking and one can wonder if there is a
distance between the critical consciousness of Freire and the critical reflection of
transformative learning. This study is restricted to the works of Freire and Mezirow and
engages in a critical dialogue about their contribution. It does not focus on the multiple ways
in which each has been amplified and reinterpreted by sympathetic scholars. These are the
main focus of the study: an autobiographical moment; a look at Dewey as the precursor of
both Freire and Mezirow; Hegel’s influence; a theological moment that divides the two
educators; their contributions to teaching methods useful in critical pedagogy.

Introduction: Auto/biography

Jack Mezirow was my academic supervisor at Teachers College from 1978. That year he
published the first journal article on perspective transformation (1978b). The theory emerged
from an empirical research project (Mezirow, 1978a) but also relied on the learning
experiences of his wife Edee at Sarah Lawrence College, New York (Mezirow, 1981). Her
reading of The self in transformation (Fingarette, 1963) influenced his theory of
transformative learning. Fingarette explores ideas from psychoanalysis, existentialism and
religious thinking and is one of the sources for the concepts ‘meaning scheme’ and
‘transformation’ (Fingarette, 1963, pp. 21-29). His selective use of sources (Fleming, 2018),
that do not emphasise a social dimension, is the reason for some of the critiques of Mezirow’s
work. It is ironic that, borrowing from Fingarette, who was engaged with mysticism and
religion, Mezirow did not engage easily in the possibilities that emerged from the work of
Dirkx (2012) on soul, from the theological orientation of Freire (1974), and the work of
Habermas (2008) reclaiming the role of religion in the public sphere (Portier, 2011).

Paulo Freire (Freire Institute, 2022) also acknowledges the key role his wife Elsa and later Ana
Maria Araujo played in his work. During a Summer School at Boston College in 1982 Freire
introduced his wife Elsa as his collaborator, and the source of some of his most important

! Teachers College Columbia University, USA, Ejf2129@tc.columbia.edu
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ideas such as ‘conscientization’ (Fleming, 1982). All theory may be autobiographical; all
research and indeed teaching may be autobiographical. This autobiographical aspect of work
is under explored in adult education literature.

We know a great deal about the early life of Paulo Freire and his times in Recife (Freire
Institute, 2022). In Pedagogy of the Heart, Freire (2016) clearly states how his thinking is
rooted in his native place where he sat Under the Mango Tree (the original title of Pedagogy
of the Heart). This is his safe place for thinking:

| find refuge under its shade when | am there alone, secluded from the world and
others, asking myself questions, or talking to myself. My talks are not always triggered
by my questions (2016, p.1)

From this shaded place his explorations progress and he (2016) states that:

| am first a citizen of Recife. The more rooted | am in my location the more | extend
myself to other places so as to become a citizen of the world. No one becomes local
from a universal location. (p. 8)

His work in the education system of Brazil, especially as Secretary of Education in Sao Paulo
from 1989-1991 (Shor, et al., 2017), shows his commitment to educational reform. Mezirow
also engaged in policy work but his contribution to education in Thailand and Pakistan is under
reported. Mezirow only occasionally, and in private conversations, made reference to his
childhood in Fargo, North Dakota. In an age when personal experience and narratives of one’s
life are frequently included in educational discourse these missing connections are notable -
as | continue to argue that theory, teaching and research are grounded in one’s
autobiography.

The Plan

This study acknowledges the work of Vaikousi (2020) but highlights the radical dimension
where affinities and divergences are more sharply focused. In addition to this
autobiographical moment, this paper will outline the work of Dewey and Hegel as precursors
for the contributions of Mezirow and Freire. Then the theological oriented pedagogy of Freire
is an important diverging set of commitments and insights is explored and finally the approach
of both authors to the practical field of teaching methods.

Mezirow and Freire: Affinities with John Dewey

The emancipation that each author promised through learning is grounded in the freedom to
think critically, understand in mutually respectful dialogue with others and act individually or
collectively to change the world. Key sources of ideas for Mezirow’s work, such as John Dewey
(1966), are reprised by Kokkos (2020). However, others had important influences, especially
Juirgen Habermas (2008), Alfred Schutz (1970), Jerome Bruner (1970), George Kelly (1963),
Herbert Blumer (1969) and Thomas Kuhn (1970). Mezirow relied heavily on Habermas. Freire
did not (Morrow & Torres, 2002).
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In contrast, Freire relies on Hegel, Marx, Erich Fromm, Franz Fanon, Antonio Gramsci, Rosa
Luxemburg, Simon de Beauvoir, Erich Fromm, Louis Althusser, Che Guevara, Georg Lukacs,
and also John Dewey. This is a significant dividing line between Mezirow and Freire and these
allies provide a map of their convergences (Dewey), but mostly divergences.

This is a synopsis of Freire’s pedagogy: Peoples’ humanity has been stolen or denied (through
alienation, and oppression); by oppressors; supported by an unjust system from which
powerful classes benefit at others’ expense; in time the struggle to become more human
asserts itself; and people reclaim their power in a process of dialogic learning through which
all might be liberated. Mezirow focused on identifying the uncritically assimilated cluster of
assumptions that underpins the pursuit of meaning; the search for new assumptions and
meanings to inform actions.

Freire’s work emerged as a response to the failure of democracy and the rise of
authoritarianism that silences the expression of experience by citizens in the public sphere.
Learning is not possible without expressing experience. Though Mezirow relies on Habermas
and his interpretation of democracy as communicative action he is rarely as concerned as
Freire with the demise of democracy. Transformative learning addresses the
instrumentalization of learning - in this Freire and Mezirow are connected. Transformative
learning is a way of advancing democracy as outlined by Dewey and amplified by Mezirow
rather than an explicit way of progressing a political and social agenda, as in Freire. Freire was
against the dehumanizing epistemology of knowledge and Mezirow against the
instrumentalization of knowledge and learning (Darder, 2018).

Dewey is a constant point of connection between our two protagonists (see Raikou & Karalis,
2020). The different connections that each makes with Dewey gives each a unique
orientation. Freire emphasizes Dewey’s contributions on classroom interactions between
teacher and student that are to be democratic - an experience in conjoint living. Freire was
interested in democratic experiences that the school could potentially model by including in
the school curriculum discussions about topics of interest to the local community and society.
Dewey became one of the most famous proponents of hands-on learning or experiential
education, which is related to, but not synonymous with experiential learning. He (1916)
critiqued schooling that did not prepare citizens for ethical participation in society, but
instead, cultivated passive pupils via insistence upon mastery of facts. Rather than preparing
students to be reflective, capable of arriving at social truths through critical and
intersubjective discourse, schools prepared students for docile compliance with authoritarian
work practices and political structures, thus discouraging the pursuit of individual and
communal inquiry. This Dewey critique emerged in Freire’s work as ‘banking education’
(Freire, 1970, p. 59). Some of Mezirow’s and Freire’s best ideas are literally those of Dewey,
such as: fostering a democratic mind set through education; that in adult education social
change could be explored and implemented; that each student should have an active role in
their learning, and education.
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Freire and Mezirow valued open minded teachers, leading debates out of which shared
explorations and new knowledge would emerge that in turn would be of assistance in
changing society. Dewey, Freire and Mezirow emphasized learning from experience. Dewey
defined education as the ‘continual reorganizing, reconstructing and transforming of
experience’ (Dewey, 1966, p. 76). This is another source for the concept of transformation. In
How we think Dewey (1933) sees education as ‘the transformation of more or less casual
curiosity and sporadic suggestion into attitudes of alert, cautious, and thorough inquiry’ (p.50)
and the outcome of thinking is ‘the transformation of a dubious and perplexing situation into
a settled, or determinate, one’ (p. 84). In summary, Mezirow’s concept of transformation may
be characterized as the transformation of experience and Freire’s characterized as the critical
pedagogy of experience.

Freire was in every way a radical humanist and socialist and as member of the Workers Party
embraced such descriptors. Mezirow resisted being called a socialist. In the ways that Freire’s
work is applied, it is not unusual to lose this radical dimension and, in the ways transformative
learning is applied, it is difficult to keep alive the social change dimension. But they do diverge
about the idea of the dialectic as useful in understanding the creation of knowledge and
learning.

Freire, Mezirow and Hegel:

In chapter one of Pedagogy of the Oppressed Freire (1970) states that, borrowing from Hegel,
the ontological vocation of human beings is to become more human. Freire also borrowed
from Hegel his ideas on ‘dialectical’ thinking (1970, p. 34). This make Freire a challenging read.
Mezirow, like Dewey, missed the importance of the Hegelian dialectic, possibly because
Dewey did not thoroughly grasp the importance of the concept until late in his life. This is a
fault line and divergence between Freire and Mezirow — a weakness possibly in Mezirow’s
potential to be radical. Dewey (in Menand, 2002) wrote:

| can see that | have always been interpreting dialectic wrong end up, the unity as the
reconciliation of opposites, instead of the opposites as the unity in its growth.... | don't
know as | give the reality of this at all... it seems so natural & commonplace now, but
| never had anything take hold of me so. (p. 313)

As a result of Freire’s grasp of the dialectic, he was able to resolve the traditional dualisms of
Western philosophy - teaching/learning, thinking/action, and subject/object. The idea that
the teacher and learner teach and learn was well grasped by Mezirow but he did not integrate
dialectical thinking into his own theory. In fact, Freire uses praxis to name how he resolved
the dualism of thought and action. But there, in Dewey’s weakness, rests the roots of
Mezirow’s inability to integrate this idea into his thinking. Hegel remains a step too far for
most adult educators.

Mezirow and Freire are in their mutual reliance on Karl Marx, citizens of their times. Mezirow
was part of trend in the 1970s academic and popular literature in the US to better understand
Marx’s concept of alienation. Bertell Ollman (1971), Shlomo Avineri (1968), Richard Schacht

10
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(1970) and a recent translation of Marx (1964) were on Mezirow’s reading lists at Teachers
College. But in contrast Freire highlighted class consciousness, the concept of labour and false
consciousness. Conscientization according to Freire points to the process of becoming aware
of one’s social class and of the roles that class and race (and in his later years gender) play in
society. False consciousness involves the state of believing that one is not exploited or that
by working harder, for instance, one will achieve some kind of economic freedom.

Both Freire and Mezirow provide difficult reading, material partially explained, iterative
understandings of their own work as well as papers and journal articles written to address
gueries disagreements and the continuing need to clarify, explain and elaborate. The former
offers social freedom and freedom from false ideologies, unequal distributions of power and
social inequalities. The later offers freedom from distorting and unquestioned assumptions.

They did however share a mutual interest in achieving social justice through literacy and
though the social dimension is more difficult to see in Mezirow, those who knew him will
attest to social justice as an overarching concern (Fleming, 2016). Freire’s critical literacy
clarifies the connection between knowledge and power (Shor, 1999) and in his critical
pedagogy literacy work is a ‘war of position’, as Gramsci asserts (quoted in Mayo, 2008, p.
422). For Mezirow literacy is more like the Last Gamble on Education (Mezirow, et al., 1975).
Yet neither would disagree that their shared task continued to be the learning processes that
moves peoples’ awareness from submerged and uncritical frames of reference to take critical
actions that will make the world a fairer and more caring place.

Transformative learning theory leaves itself open to the critique that critical reflection is
difficult, abstract and overly rational. Freire from the beginning focused on the priority of
love, and respect in the critical dialogues of his culture circles. But Mezirow did not, at least
in his writings, emphasize the intersubjectivity that necessarily underpins critical reflection.
Habermas is acutely aware of this underpinning of rationality and discourse.

Discourse and transformative learning require intersubjectivity. Habermas (1992)
states that the rational potential in linguistic practice is based on sound intersubjectivity that
is a ‘glimmer of symmetrical relations marked by free, reciprocal recognition’ (p. 145).
Communicative action, discourse and critical reflection are firmly grounded in the mutuality
of intersubjectivity. (Fleming, 2022b, p. 30)

This clearly anticipates the emergence of this major theme in Honneth (Fleming, 2022a). An
exploration of the links with Gramsci, much quoted by Freire, and not so much by Mezirow,
would lead to similar conclusions. Without mapping the main influences of Gramsci on Freire,
suffice it to say that this would highlight the role of hegemony in producing and maintaining
fault lines in society that support and divide vested interests from others — a false
consciousness. The set of beliefs or ideas that are widely accepted in society but which justify,
and place beyond questioning the interests of powerful people in society defines hegemony
- the glue that hold society together (Gramsci, 1971). Adult education, in Gramsci’s language,
is a site of resistance. Ignoring these contradictions is to live in a ‘culture of silence’ where the

11
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experiences of students are suppressed (Freire, 1970, p. 14). Together Gramsci and Hegel are
powerful allies of the pedagogy of Freire and certainly not of Mezirow.

Theology and Freire but not Mezirow

Before Habermas (2008) turned his attention to the post secular society and rethinking the
role of religious perspectives in the public sphere (Morrow & Torres, 2002), Freire was both a
published author in theological journals and a committed Christian. Gutierrez (1971), a
liberation theologian referenced Freire as a source for understanding ‘conscientization’ (p.
92) and ‘praxis’ (p. 234) in his own work on Liberation Theology. By 1974 Freire published in
a theology journal specializing in conscientization, Crosscurrents (Freire, 1974). Freire
continues to attract attention as these ideas are experienced as powerful within the radical
Christian tradition. Too many ignore how Freire re-constructs and integrates radical
hermeneutics of biblical texts with his pedagogy of social transformation. Freire’s ideas
include opting for the poor; an awareness of the prophetic literature with its denouncing and
announcing role in society; emphasizing such obviously biblical concepts as love, hope, faith,
speaking the word and indeed framing some of his pedagogical work in theological terms. The
power of the spoken word as a naming and creative force was central to the biblical Genesis
as well as the opening paragraph of the Gospel of John (The beginning was the word...). The
God of Freire’s faith takes the side of the oppressed. In this regard Freire has contributed to
a ‘Theology of the Oppressed’ and so diverges from Mezirow.

Teaching Methods

The learning outline by both Freire and Mezirow involves having particular kinds of
conversations. Freire, in contrast to Mezirow, is too often reduced to a teaching methodology
with suggestions for coding, decoding, and learning how to have egalitarian discussions that
ignore the imperative for social change. It is not easy to find teaching methodologies in
Mezirow’s work, partly because he concentrated on setting the conditions for discussion and
the rules for discourse. He had little interest in methodology, apart from ‘breaching’:

The research technique used by ethnomethodologists called "breaching" for studying
meaning perspectives might also be used as an effective instructional method to
foster perspective transformation.

(Mezirow, 1981, p. 19)

Mezirow’s edited collection (Mezirow & Associates, 1990) includes many contributions on
how to teach (and undertake research). On the other hand, Freire is often reduced to a
methodology for teaching and understandably many recommendations for teaching can be
found in his work.

Mezirow’s interest in how we think and in setting the conditions for particular kinds of
conversations is important for this moment when we seem to have great difficulty holding
conversations - especially with people with whom we disagree. Each shows an interest in the
way learning begins. For Freire it is a moment of problematizing and for Mezirow this is a

12
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disorienting dilemma. They are both in harmony with great philosophers of education such
as Socrates who is credited by Plato with this phrase: “...philosophy begins in wonder...” (Plato,
Theaetetus, 155c-d). This is reminiscent of Dewey’s statement that ‘perplexity’ leads to
learning (Dewey, 1966, p. 150).

Freire was primarily and always a social actor, a political operative and active agent of change.
One has to dig a bit deeper in Mezirow’s work to discover this possibility. As a result of his
time with Roger Gould he was more inclined to focus on the learning one could recognize as
psychological or personal and focus on the learning that might emerge from psychotherapy
as in Gould’s (2022) computer assisted counselling (long before the on-line learning).

Teaching methods are at the core of Freire’s work in the field, in lecturing, in teaching and
above all in his publications. Education for Critical Consciousness (Freire, 1973) is an example.
So too are the many who have (Kirkwood & Kirkwood (1989) Ira Shor (1980), Hope and
Timmel (2003), etc. as well as Brookfield (2016). But it is important to see what they have in
common, an interest in dialogues and critical conversations that make a difference.

Freire worked mostly with people who had literacy problems, building his pedagogical
program around their needs and aiming to strengthen their actions and free them from the
shackles of socio-political oppression. For many teachers of adults, the idea that teachers
would ideally move to a more indirect or student led teaching process is very attractive.
Indeed, many quote Freire and Mezirow as proponents of a more facilitative approach, less
banking, and more dialogue. But where does one draw the line? Both try to navigate this line
between teaching as directive and as non-directive. We ask how this line is navigated by each
in their different ways? Do they offer well thought out positions for us to follow? Chambers
(2019) addresses this question and answers yes on both philosophical and methodological
grounds.

For Freire and Mezirow the teacher is against banking, rejects manipulating students and their
thinking but they do not support abdicating the directness that often remains hidden in their
works. The responsibilities of a teacher are important and an openness about one’s agenda
as a teacher is a clear form of directness. Utilizing didactics and outside experts are good
examples of how this line appears to be broken through by Freire. This is a form of non-
authoritarian directness. It is in contrast to what either would see as the abdication of
responsibility. Mezirow was clear that the fact that teachers are paid to teach (often the
student has paid to be taught) has direct consequences for being direct as against being
indirect. Freire phrased this differently, saying that the teacher is never neutral. This
directness should not contradict the freedom and capacity of the student to investigate
reality. Mayo creates the valid distinction between the authority of the teacher as an expert,
paid to teach, as against the ‘authoritarianism’ that so many fear (Mayo, 1999, p. 67).
Authoritarianism, in this context, involves crushing and eliminating expressions of the
experience of citizens and learners in the public sphere. In this way authoritarianism prevents
learning.
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Freire says to students, ‘yes, | know you don’t know’ and that becomes ‘So | do know, so why
do | know, and you don’t know? | went to school, university, etc. Why did you not go?’ Or ‘the
education received by the oppressed is designed by the ruling class but is not the education
received by the ruling class’ (Fleming, 1982). Freire's educational method is based on the
systematic study of the daily life of those who cannot read and write and worked through a
process of ‘coding’ and ‘decoding’. Decoding is an act of knowing that enables learners to
penetrate reality and understand it in a critical way. The transformation of reality is possible
as long as the trainers participate as equals with the trainees in a real dialogue that redefines
the understanding of problems. Freire's pedagogy does not take anything for granted and no
one as the only carrier of knowledge. Teachers strive together for the acquisition of
knowledge and for critical awareness. The radicality of Freire’s proposal lies in the fact that it
argues that the subject of education and knowledge is not the teacher or the student, but the
teacher-student relationship.

Misunderstandings and Contradictions

The ideas of both Freire and Mezirow are easily grasped in superficial ways and both were
aware that they were offering something complicated and easily misunderstood. This is clear
from an interview with Paulo Freire in The Irish Times in 1981.:

Lots of different groups of people, sometimes Christian and very naively Christian,
worked and developed some kind of action which they called ‘conscientization’ as if
the process of implementation could become a kind of aspirin for the so-called poor
people.

We sometimes perceive the discovery of a praxis with the name conscientization
though with a total character of manipulation on the part of those doing the action.

| could not prevent institutions and groups from pronouncing my name, from saying
they were working according to the ideas of Paulo Freire, but | would have to do
something to defend the process, the concepts and ideas | [was] trying to develop.

| will not say that everybody who uses me really agrees with me —no it’s not necessary.
Nor will | say that everybody who speaks very well about me is really understanding
me. No, that wouldn’t be normal.

(Kirby 1981)

It is a challenge to understand the radical Marxist liberation theory of Freire or the radical
political and social transformation he was promoting. On the one hand so many easily grasped
his ideas about banking, dialogue, teachers learning and learners teaching, literacy for all.
These phrases captured the imagination of many educators and gave expression to a deep
desire to humanize education and make its policies and practices well grounded. Teaching
methods are too easily adopted and treated as a tool kit or how to do it. On the other hand,
Freire has left a philosophically dense and insightful body of work that was always focused on
the social and political transformation of society through learning and education. It is also
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easy to adopt a transformative learning (Mezirow) approach as the concept of transformation
and the possibilities implied by this have become popular ideas in ordinary conversation. But
all these concepts have a more technical and nuanced meaning that those at play in ordinary
language. Reductionist versions of each set of theories are common as are declarations that
one is following a Freirean method or a transformative learning approach to teaching.

Teacher and student teach and learn is not always seen as the dialectical process it is and how
it ushers in a new epistemology that re-constructs how knowledge (learning) is created in a
dialectical dialogue. New knowledge is best created in a teacher-student discourse.

Transformative learning misconstrues, more often than not, how the individual and the
social/political are connected. This link has been lost because transformative learning has
been instrumental in how it relates to critical theory. Transformative learning borrows from
Habermas but it does not look at the entire orientation of the Frankfurt School. This is partly
because critical theory and particularly the Frankfurt School publications were not as
accessible to an English-speaking world as they are today and because America is not really,
as an education system in general, open to the critical theory of the Frankfurt School.

Freire as a Brazil citizen in the Global South was in sharp contrast to those who articulate
transformative learning in the North and this more often means that colonial analysis is more
to the fore in Freire than in TL literature.

Neither Freire nor Mezirow’s work have become drivers or informers of public policy in
European countries. Many have instead jumped on the lifelong learning bandwagon that is
mostly empty of critical ideas and instead full of economic speak and social equality.... this is
a problematic situation as the best ideas that inform our field are ignored by policy positions
(Fleming, 2021). However, there are some exceptions and particular subsections of the field
of adult education such as literacy have been more successful at this inclusion of
transformative learning and Freire in its work.

Suggestions for educational research and practice

It is worth considering that researching might stop searching for a method, a technique, a
measure or most accurately a test for assessing whether transformative learning or critical
reflection has occurred. This may be a further channeling of transformative learning into an
epistemological cul-de-sac where an instrument is sought to measure something that is not
amenable to being measured in an instrumental fashion.

So much research in transformation theory is in the category of a ‘self-reported
transformation’. If | said | had a transformative experience...then I did! It is not easy to have
a transformative learning experience but the assessment needs to be more thorough and
objective than to rely on a self-report.

Again and again, we need to do what Freire did so well: latch on the best thinking that is
available now.... Piketty, Giroux, Chomsky, Habermas, Nussbaum, Nancy Fraser, Stiglitz as we
borrow heavily from other disciplines, like Freire did and make these current analyses serve
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our present understanding. Mezirow was a relentless gatherer of ideas and concepts from
other authors who supported his theory — Belenky, Kegan, etc. This work needs to continue
too. New insights from neuroscience seem promising. From where is the next iteration of
critical pedagogy or transformative learning going to emerge? A critical mass of practitioners,
teachers, researchers, colleagues, friends will hopefully undertake theory building and
empirical research on this agenda.

Conclusion

The continuing success of ESREA, International transformative Learning Association and their
respective conferences along with the work of the Journal of Transformative Education are all
indications that this field is developing continuously. The important recent publication of the
Handbook of Learning for Transformation (Nicolaides, 2022) defines this shared field for a
new generation of adult educators.

As this study commenced on an auto/biographical note it is relevant to conclude in that way.
As the lifespan of our colleagues Mezirow and Freire is so short we are acutely aware of the
brief window of opportunity afforded to these scholars to make a significant impact on the
theory and practice of the field of adult education. | am struck by the age at which Mezirow
first published his perspective transformation article in 1978. He was 55 and the expectation
that a fully grown theory of TL might emerge in his lifetime may be abridge too far. There is a
sense in both authors of things left unfinished, incomplete. This may lead to a sense that their
work just stopped. But they await new generations of scholars, researchers and teachers to
develop each and ensure they remain living theories. They are both more important as they
are indigenous theories of learning and education — they are: Of adult education; By adult
educators; For adult education.

In Daring to Dream Ana Maria Freire says that the neoliberal economy

Speaks about the need for unemployment, for poverty, for inequality. | feel it is our
duty to fight against such fatalistic mechanical forms of comprehending history...if we
allow ourselves to fall for the trickery of neoliberal economic discourses, which affirm
realities of homelessness and poverty as inevitable, then opposition for change
becomes invisible, and our role in fostering change becomes absent. (Freire, 2007, p.
4)

The task as in so many controversial areas may be to transcend the divides and seek a coalition
of the usable ideas from both so that a new critical pedagogy might face and problematize
the many dilemmas in the world.
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Transformation Theory as a Framework for Understanding

Transformative Learning*

Alexis Kokkos?

Introduction

The first part of the present Introduction to Mezirow’s translated book outlines the
formulation process of his theory, and the second Part presents its constituent components.
The third part discusses the relationship between Transformation Theory and “transformative
learning theory” and puts forward the opinion that the former constitutes a focal point of
reference within the wider theoretical field of transformative learning, which includes diverse
conceptualizations. In the last two parts, a reference is made to the book’s translation and
suggestions are offered as to the creative and critical approach to its content.

1. The formulation of Transformation Theory

In the beginning of his career, Jack Mezirow (1923-2014) was an expert in community
development and adult education issues. He worked for several years as an international
organization consultant for adult literacy and community development programs in Asian,
African and Latin American countries until 1968, when he became Professor of Adult
Education at the Teachers College of Columbia University in New York. His initial outlook on
adult education had mainly been influenced by the works of Bateson, Blumer, Dewey,
Fingerette, Gould, Kuhn, Schutz and Socrates (see Kokkos, 2019), however, under the
influence of Freire and Habermas’s ideas, his views gradually became more groundbreaking
and went on to incorporate the dimensions of critical awareness and transformation of
stereotypical assumptions.

In 1978, Mezirow proposed Transformation Theory through his article Perspective
Transformation (Mezirow, 1978a). The formulation of his theory was pivotally influenced by
his own experience of watching his wife Edee’s journey, who resumed her university studies
during the 1970s, after having stayed away for a long period of time for personal and
professional reasons. Like many other American women who returned to university study in
those days, Edee had a powerful experience which went through various stages, such as
feeling, initially, disorientation and doubt as to the outcome of her effort, and then stress

Alexis Kokkos is the scientific responsible of the translation. He is emeritus professor of adult education at the
Hellenic Open University, member of the Leadership Circle of the International Transformative Learning
Association/ITLA.

* This text is an Introduction to Jack Mezirow’s recently translated into Greek Transformative dimensions of
adult learning (1991).
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when difficulties arose, engaging in critical self-reflection in order to gauge the situation and
recast it in a more functional direction, sharing ideas and feelings with other female fellow-
trainees, developing an action plan in order to overcome adversities and, finally, taking action
according to her revised assumptions. Mezirow accompanied Edee in her endeavours and
tried to use his own theoretical lens to understand them. He began to realize that his wife
was going through a transformative experience, both in terms of her perspectives, as well as
concerning the way in which she dealt with her new experience, while similar testimonies
were being shared by her female fellow-students. He then decided to carry out extensive
research on the journey of those women returning to university studies. The outcome was a
research report entitled Education for Perspective Transformation (Mezirow, 1978b). This
study analysed the process of perspective transformation and lent it investigatory depth and
theoretical substance. Mezirow went on gradually to elaborate his perspective during the
1980s (Mezirow, 1981, 1985a, 1985, 1989, 1990) and in 1991 he introduced Transformation
Theory in its complete form in the original publication of the current book, entitled
Transformative dimensions of adult learning (Mezirow, 1991a).

2. Constituent components

The fundamentals of Transformation Theory, as outlined in Mezirow’s 1991 book, can be
summarised as follows:

e A central view, analysed in Chapters 1 and 2, is that we understand our
experiences and, by extension, reality and our own selves, on the basis of values,
perceptions, beliefs and interpretative rules which we have internalised in the
past, during our socialization process, under the influence of family, the
educational system, friends and the wider social and cultural context. Often,
though, what we have learnt proves restricting and problematic, not being
sufficient or suitable for the interpretation of our experiences in an open,
discriminating, inclusive, comprehensive manner. In these cases, it is necessary to
enter a transformative learning process in order to critically examine our
dysfunctional assumptions and act according to our new outlook.

e Meaning perspectives and meaning schemes are the object of transformation. [Let
it be noted that meaning perspectives were subsequently (1996a) renamed habits
of mind and meaning schemes points of view by Mezirow]. Meaning perspectives
are epistemic, sociolinguistic and psychological (Mezirow, 1991a). They constitute
broad predispositions, which determine the way in which we interpret our
experience and orient our behavior (Ch. 5). [In a later paper of his, Mezirow
(2000a) identified three additional kinds of meaning perspectives/habits of mind,
namely, philosophical, moral-ethical, and aesthetic ones, and finally, he (Mezirow,
2006) added the economic, educational, political, cultural and health habits of
mind]. Therefore, an important element of Transformation Theory is that it
addresses all life areas.
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Meaning schemes are clusters of beliefs, feelings, judgments and concomitant
behaviors. Similar meaning schemes are manifestations, specifications of a
meaning perspective, through which the meaning perspective is expressed. In
Chapter 3, Mezirow presented a hypothetical example. A woman adopts the
stereotypical gender role (meaning perspective). One of the meaning schemes
ensuing from this meaning perspective is that, after attending certain evening
classes, the woman always hurries back home to cook for her husband. Mezirow
pointed out that there are “more meaning schemes deriving from the same
stereotypical role” (p.94). We can reasonably assume that he referred to the
multiple meaning schemes relating to gender relations, child-raising, women’s
position in the world of work, etc.

e Meaning schemes are more easily transformed than meaning perspectives. For
the latter to be transformed, the extremely demanding process of critical
reflection on our previously formed fundamental assumptions (premise reflection)
must take place. This means reflecting upon “why we perceive, think, feel, or act
as we do” (p. 108), or, in other words, upon thecauses which gave rise to our
problematic perspectives in the past. This process is not necessary for meaning
schemes to be transformed. Later on, Mezirow (1994, p. 224) claimed that the
transformation of meaning schemes can be an “everyday phenomenon”, which
occurs through deductionsstemming from experience or other people’s influence.

e The ultimate goal of Transformative Learning is to review problematic meaning
perspectives. However, Mezirow stressed (Chapter 4 Summary, point 6) that
reviewing meaning schemes is a form of transformative learning too.He went on
to clarify (Chapter 3) that the accumulation of successively transformed, similar
meaning schemes may lead to the transformation of the meaning perspective of
which they form part. This view is of great importance for the formulation of
educational strategies by educators. Depending on the transformative goals which
they set, the available time frames, as well as the characteristics, interests and
needs of the learning group, they will have to determine whether an attempt will
be made at transforming either a meaning perspective- whereupon they will have
to specify the individual meaning schemes which require transformation and the
manner in which this will be performed (focusing and sequencing of actions,
educational techniques) or one or more meaning schemes, whereupon they will
once more have to specify the manners in which the endeavor will be made
(Kokkos, 2017).

e A crucial means to the achievement of the transformative process of learning is
critical reflection. Mezirow proceeded to a clarification of paramount importance
(Ch. 4, Unit “Non Reflective and Reflective Action”). Contrary to the dominant view
in academic circles, critical reflection is not identical with or restricted to the
thoughtful process which includes judgments, interpretations, analyses,
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generalizations, evaluations, inferences etc. According to Mezirow, critical
reflection additionally includes deliberately reviewing and questioning the validity
of assumptions. It can assume three different forms: a. content reflection —
reflection on what we perceive, think, feel, and act upon. b. process reflection —
examining to what extent the way in which we approach an issue is justified and
based on reliable criteria. c. premise reflection — reflecting on the causes which
have in the past led us to adopt assumptions vital to us, which have proven
problematic. As previously mentioned, the last form of critical reflection is a
necessary condition for the transformation of meaning perspectives to take place.

e The transformative process goes through certain phases, which have been
identified by Mezirow’s aforementioned study (1978b) and have been confirmed
by subsequent studies (Ch. 6, Unit “Outlines of the Transformation Process”). The
importance of identifying the phases lies in enabling educators and researchers to
detect the point at which a group of learners, and each individual participant, are
on their transformational journey, as well as whether transformations have
occurred since the beginning of the process.

e The principles and standards according to which a transformative learning group
interacts are included in the outlook on reflective discourse, which Mezirow drew
from the work of Habermas. Reflective discourse lies in the fact that, realizing that
their assumptions need to be subjected to a validity test and undergo critical
investigation, the interacting individuals enter a process where they seek, through
empathy, mutual respect and mutual influence, the best possible approach, which,
for this reason, is a collective achievement and encapsulates the possibility of
arriving at consensual action plans. Through this process, learning groups become
core cells of democracy, where the participants learn critically to examine issues,
seek convergences and build synergies.

e Moreover, the relation of transformative learning to practice was defined by
Transformation Theory. Action, stemming from a reviewed, more functional
perspective, is always the aim. However, according to Mezirow, action is not
pursued in a mechanistic or blindly activist fashion. It should ideally occur as the
amalgamated awareness of the reasons creating a problematic situation, as well
as of the consequences which can be brought about by a change of circumstances.
Moreover, an important action does not necessarily have a collective, socio-
political character; it could also refer to the motivation of individuals or small
groups; forms of action which have a social dimension nonetheless ,given that they
are shaped within a specific social context, are then disseminated across the social
surface, influence the social fabric and transform it. The importance of Mezirow’s
particular outlook lies in the fact that he does not underestimate, but, on the
contrary, highlights individual or group efforts to better their life conditions, e.g.
within an educational organization, a professional group or a family.
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e Another important contribution of Transformation Theory in my view is the stance
taken on the role of adult educators contributing to transformative learning
(Chapter 7). Educators do not by any means impose their opinion on the
participants. Their role lies in posing critical questions and creating conditions for
reflective discourse. “To help a learner become aware of and assess alternative
meaning perspectives for viewing a problem is not to tell the learner what to do
but only to present different sets of rules, and criteria for judging” (p. 203). Within
this framework, Mezirow proposed a series of actions which aim both at
encouraging participants critically to reassess their assumptions, and at gradually
becoming less dependent on the educators’ influence, so that they can become
self-directed learners. These actions include, among others (pp.199-200): help the
learners understand how to use learning resources; assist the learners to define
their learning needs; expand the learners’ range of options; foster a self-
corrective, reflexive approach to learning; reinforcing the self-concept of the
learners; emphasize experiential, participative, and projective instructional
methods; provide a supportive climate with feedback to encourage provisional
efforts to change and take risks.

Finally, Mezirow’s book includes a generous presentation of epistemological views which
share affinities with his own one, as well as research data and examples relevant to reviewing
problematic assumptions (large parts of Chapters 1, 2, 6). Let it be noted that among the most
conspicuous references are those expressed by European scholars, such as Adorno, Bateson,
Foucault, Gramsci, Griffin, Habermas, Heron, Jarvis, Piaget, Popper, Wittgenstein, as well as
Freire’s ideas, which is Mezirow’s contribution towards exploring the theoretical horizon of
transformative learning beyond American literature. Despite being written more than thirty
years ago, these parts of the book are worth studying for the interesting approaches
presented in them, as well as for their contribution to raising awareness of the influences
Mezirow was exposed to and the manner in which he processed them.

3. Transformation Theory and “transformative learning theory”

After the book’s 1991 publication and for an entire decade, Mezirow’s written work focused
on discussing Transformation Theory so as to make it widely accessible, while at the same
time responding to successive criticism leveled at it. It is telling that among the fourteen
papers he published between 1991 and 2000 (Mezirow, 1991b, 1992, 1994, 1995, 19963,
1996b, 1996¢, 1997a, 1997b, 1998a, 1998b, 1998c, 1999, 2000a) eight include the term
Transformation Theory in their title and six of them are written as a response to critical
comments®. This extensive public discourse, which was mainly hosted in the Adult Education

YTransformation Theory and cultural context: A reply to Clark and Wilson (1991b); Transformation Theory:
Critique and confusion (1992- a response to Cunningham); Understanding Transformation Theory (1994 — a
response to Newman and Tennant); Transformation Theory of adult learning (1995); Transformation Theory out
of context (1997a — a response to Newman); Postmodern critique of Transformation Theory: A response to
Pietrykowski (1998a); Transformation Theory: Postmodern issues (1999 — a response to post-modern thinkers);
Learning to think like an adult: Core concepts on Transformation Theory (2000b).
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Quarterly magazine, enabled Mezirow to clarify his theory and lend more depth to it.
Meanwhile, the interest of the adult education community in transformative learning rose
sharply. Taylor (2000) reported that since Mezirow’s theory first appeared “it has received
more attention than any other adult learning theory” and “at the 1997 annual Adult Education
Research Conference transformative learning was central [...] more than any other topic” (p.
285). Mezirow himself (2000b) remarked that “this movement (of transformative learning)
has produced several books, well over fifty doctoral dissertations, dozens of conference
presentations and articles, and a continuing spirited discourse in the journal Adult Education
Quarterly” (p. xi).

Two questions are posed at this point, though: firstly, why, these days, despite continuing to
attract significant attention!, Mezirow’s work is hardly attributed its genuine title
(Transformation Theory) by authors and educators, but is usually referred to in various other
ways, such as, for example, “Mezirow’s transformative learning theory” (Moore and Bovill,
2022), or “Mezirow’s theory of adult learning”(Baumgartner, 2012); and secondly, why is the
term “transformative learning theory” dominant in the literature? The questions are vital, as
the answer can signify whether Transformation Theory, and by extension this translated book,
carry central importance and relevance, or mere historical interest. For the questions to be
answered, certain key events which took place in the field of transformative learning over the
past thirty years are examined in the following paragraphs.

Since the 1990s, and particularly the beginning of the 2000s, due to the impact of the
discourse on transformative learning, several interpretations of and theoretical approaches
to it began to appear and grow in number. These perspectives at times discussed, elaborated
on, and enriched Mezirow’s view (e.g., Cranton, 2016; Eschenbacher and Levine, 2022;
Fleming, 2018; Kokkos, 2020; Malkki, 2010; Romano, Bracci, & Marsick,
2022).Simultaneously, all the more frequently, other perspectives went on to express
alternative or different conceptualizations. The repeated records of emerging perspectives
presented by Taylor are characteristic. He claimed (Taylor, 2008) that in the beginning of the
2000s three alternative views to Transformation Theory had emerged: psychoanalytic (with
Boyd, Meyers, Dirkx as its chief exponents), psycho developmental (Kegan, Daloz), and social-
emancipatory, which was founded on Freire’s work. Taylor went on to add that by 2008 four
additional views had appeared: neurobiological (Janik), spiritual (Tisdell), race-centric
(Sheared, Johnes-Bailey), and planetary (O’Sullivan). Four years later, Taylor and Snyder
(2012) identified four additional views (Africentrism, critical theory, critical social theory, and

INylander, Osterlund, &Feyes’ research (2017) on adult learning in five key international magazines showed that
citations to Mezirow’s work are more numerous than to the work of other transformative learning scholars. An
additional evidence is that in the recent handbook on transformative learning, edited by Nicolaides,
Eschenbacher, Buergelt, Gilpin-Jackson, Welsh and Misawa (2022), 37 out of 52 pieces of writing (71%) refer to
Mezirow’s view. It should be noted, however, that this seems to be a declining trend. Indicative of this is that
ten years ago, in Taylor and Cranton’s respective handbook (2012), respective citations amounted to 92%.
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new grief theory). These days, one can identify at least two more new views, transformative
sustainability learning (Lange, Ross) and sociocracy (Buck, Villines).

This process resulted in a dominant view that a “theory of transformative learning” is
constantly evolving, shaped through the contribution of an array of thinkers, with a diversity
of perspectives coexisting in its framework. As a result, Mezirow’s view came to be regarded
by many as being one of the multiple sources of the theory. This gradual shift of central
interest from Transformation Theory towards a range of varied perspectives possibly
accounts for the reason why Mezirow’s theoretical work is rarely referred to by its genuine
title when talked of in the literature. What is signified, is that his theory is widely regarded as
no more a fundamental, distinctive component of the theoretical field of transformative
learning, but one which, in a way, has been assimilated into it.

The result of this development was twofold. On one hand, Mezirow’s initial theoretical
concept was enriched and expanded with regard to important aspects underdeveloped in his
work, such as the role of emotions in transformative learning (e.g., Malkki, 2019);the
unconscious learning processes (e.g., Dirkx, 2012a); the connection between transformative
learning and Frankfurt School’s perspective (e.g., Fleming, 2022);exploiting the contribution
of neurobiology (e.g., Taylor and Marienau, 2016); interconnecting individual and social
transformation (e.g., Finnegan, 2019); the transformative function of artistic expression (e.g.,
Laurence, 2012),etc. On the other hand, however, the continuous emergence of new, often
unconnected to each other, approaches, caused fragmentations and inconsistency in the
developing field, as well as confusion as to its precepts and constituent components. Several
approaches are characterized by diverging target areas and correspondingly different
definitions of transformative learning, such as: reviewing problematic assumptions through
critical reflection and concomitant action (Transformation Theory), exploring the unconscious
processes (psychoanalytic view), development of orders of consciousness (psycho-
developmental view), knowledge construction through unconscious and symbolic processes
(spiritual view) and so forth. Moreover, the number of papers that frame themselves into
“transformative learning theory” is increased, while they only have a few or even no
interconnections at all with Mezirow’s theory or with the papers of leading transformative
learning scholars?.

As a result, Cranton and Taylor (2012) claimed that “transformative learning theory becomes
a theory that may begin to lose its relevancy for the study of adult learning” (p. 13) and
highlighted the danger of a “problematic plunge into a fragmented theory” (p. 11). Other

1To the leading scholars of the transformative learning field could be included indicatively, but not exclusively,
the following: the Stewards of transformative learning, the members of the Leadership Circle of the International
Transformative Learning Association/ ITLA, the reviewers of Jack Mezirow Living Theory of Transformative
Learning Award, the reviewers of Patricia Cranton Distinguished Transformative Learning Dissertation Award,
the members of the Steering Committees of the International Transformative Learning Conferences, the
members of the ESREA’s Network ‘Transformative and Emancipatory Adult Education’.
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scholars pointed out that the identity of the field is becoming fluid (Dirkx, 2012b; Hoggan,
2016; llleris, 2014a, 2014b; Kokkos, 2014, 2019). As llleris puts it (2014b, p. 150):

Today, all of this has created a situation, in which, although the issue of transformative
learning is more demanded and also more celebrated than ever, there is a basic
conceptual uncertainty and even confusion as to what this term actually includes, covers,
and implies.

Recently, Nikolaides and Eschenbacher (2022) claimed that “there remains a lack of
consensus into most aspects of transformative learning theory and how it operates” (p. 11).

Mezirow’s own attitude is of particular interest. In 2000, within the context of the collective
volume which he edited, entitled Learning as Transformation (Mezirow & Associates, 2000),
in the last chapter which he co-authored with Aalsburg Wiessner (Aalsburg Wiessner &
Mezirow, 2000), he expressed his expectation for the possibility of interested thinkers’
collectively developing an expanded “transformative learning theory”. However, he stressed
that for this to happen, there was a fundamental condition: those who would cooperate in
the development of the theory would have, through continuous reflective discourse, to seek
common grounds and interconnections among their views, so as to “become co-researchers
in a process of collaborative inquiry” (p. 330). In that way, the developing theoretical
construction could obtain cohesion and its parts — the individual theoretical views — could be
combined.

How to connect the pieces of the puzzle in order to create a picture of
transformative learning is a challenge facing scholars and practitioners (p.
329).

Instead of each person holding onto his or her separate pieces, they are
combined and an overview can be achieved (p. 341).

There is still much to learn about transformative learning. But the greater
challenge is to work toward finding common ground among our many
diverse but related theories of learning (p. 356).

We need to collaborate across disciplines, theories, and paradigms to build
a comprehensive theory of adult learning to guide educators of adults (p.
356).

As a result, Mezirow bestowed on the aforementioned collective volume the characteristic
subtitle Critical perspectives on a theory in progress and spoke of a “transformative learning
movement” (Mezirow, 2000b, p. xi).

However, in subsequent writings, Mezirow (2003a, 2003b, 2006) did not return to the idea of
a collectively constructed theory — realising, perhaps, that the predominant tendency in the
theoretical field of transformative learning was shifting away from the ideal of seeking
convergences — and limited himself to the analysis and defence of the components of
Transformation Theory. In yet another of his writings (Mezirow, 2009), he once again made
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no mention of a cohesive formulation of a theory. For the largest part of the paper, he focused
on the explanation of Transformation Theory, and in a next part he introduced certain other
views which he deemed relevant to his. Finally, for his last publication, in the context of Taylor
and Cranton’s Handbook of Transformative Learning (2012), he chose to republish one of his
earlier texts (Mezirow, 2000a) referring exclusively to his theory, under the characteristic title
of Learning to think like an adult: Core concepts on Transformation Theory.

According to the above, three understandings can be drawn. The first one is that, within the
expanded but fluid theoretical field of transformative learning, Transformation Theory is a
focal point of reference, given that it is the primordial outlook in terms of which thinkers in
the field converse in theirmajority. The second understanding is that Transformation Theory
is a cohesive theoretical body within the field, yet open to enhancement. The third
understanding is that “transformative learning theory” is a rich field of theoretical
perspectives which are,nevertheless, frequently unconnected and have different conceptual
tools; therefore, it could be maintained that the field does not possess basic characteristics
constituting a theory.

For these reasons, Mezirow’s Transformation Theory could be considered as a crucial frame
of reference for the understanding of transformative learning.

4. The translation process

George Koulaouzides, who undertook the translation of the book and Effrosyni Kostara, who
provided the language editing did a great job. A central issue of concern in our collaboration
during the translation process was translating certain key concepts. For example, at certain
points in the text, Mezirow spoke of “reflection” and, at others, of “critical reflection”.
However, a careful study of the context, as well as of later writings of his (Mezirow, 1997b,
2000a) indicates that, when he referred to his personal outlook on transformative learning,
he identified the same process through use of these two concepts. Therefore, we chose to
use the concept of “critical reflection” in all relevant points of the text, given that the critical
approach to learning permeates Transformation Theory in its entirety.

Another instance of conceptual clarification relates to the word “premise”, which Mezirow
used in order to identify a kind of assumptions, or the critically reflective process. From the
context, it appears that Mezirow was talking about the fundamental assumptions — or the
critical reflection thereupon — which humans have formed in the past within the context of
their socialization. For that reason, we favored the translated clusters of “previously formed
fundamental assumptions” and “critical reflection on previously formed fundamental
assumptions” respectively.

Additionally, we attached particular importance to rendering Mezirow’s personal style of
writing as far as possible. He did not express “out-and-out” arguments, but attempted to
approach issues in a dialectal manner, critically examining as many of their facets as possible.

v n u

As a result, he often used words or phrases (e.g., “may”, “may not always”, “can become”,

n u ” u n o« n u ” u

“often”, “it is possible”, “perhaps”, “attempt to”, “appears to”, “tends to” and so on) which
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allowed the nuances of an issue, the discourse on it and its evolving dimensions to shine
through. With this in mind, we often selected concepts signifying the exploration, coherence
and interrelation of ideas or events, for example, translating the concept of “process” with
the Greek word signifying the interrelation of evolving ideas and events, instead of using the
Greek word for “procedure”, which alludes to a linear, rigid series of events.

5. Exploring the book

We would not recommend studying this book statically, as a snapshot of Mezirow’s outlook
at a particular point in time. It is necessary to take into account the process which preceded
its writing, as well as its role and influence across the time-frame during which the field of
transformative learning and, more generally, adult education were shaped. It is also necessary
to study the book in conjunction and in comparison with other writings by Mezirow, as well
as in association with congruent theoretical views, aiming at a more integrated understanding
of transformative learning. What is more, this book should not be considered a “closed” text,
allowing no dispute or enhancement. Its author himself went on, after the initial publication,
to modify key concepts, work further on certain parts, focus more, or less, on others and claim
that certain concerns of his view require further investigation, such as the essence of the
transformative learning process taking place in the unconscious (Mezirow, 2006), and the role
of emotions, imagination and intuition in transformative learning (Mezirow, 2009). Finally, he
often maintained that the validity of a theoretical conception holds until critical reflection
upon it or subsequent circumstances warrant its revision.
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Aristotle & meaningful art
Maria Papadopoulou?

Abstract

This article approaches the philosophical work of Aristotle, given that it is the basis of all later
philosophy. The universality that distinguishes Aristotelian thought and the fundamental
truths contained in it, make his philosophical view great, universal, timeless and insightful. In
this context, this study focuses mainly on Aristotle's work, Poetics, which mostly refers to
tragedy, and derives some elements regarding the ethical dimension and happiness from his
work Nicomachean Ethics.

Key words: Aristotle, meaningful art, criteria, transformation, education

Introduction

Aristotle's work is the cornerstone of all later philosophy, having exerted a significant
influence on it, due to the elements of timelessness and universality that characterize it. In
addition, the essay Poetics is the first work that deals with the relationship between
gualitative aesthetic experience and learning. In particular, Aristotle advocates the
importance of contact with the poetic genre of tragedy, pointing out that it is a source of
authentic learning and insight, by presenting situations that people experience in their real
lives.

Moreover, Aristotle's philosophical work is an important basis for this paper, because it
focuses on the correlation between quality aesthetic experience and transformative learning.
Specifically, the present work, approaching the work of the aforementioned thinker, attempts

to extract the elements that render a work of art “meaningful”. The aim of the study is to
determine the criteria that characterize meaningful works of art, for their utilization in the

context of a transformative education.

1. Aristotle's contribution

This paper will approach the work Poetics of the Greek philosopher, Aristotle, as it is the first
theoretical and didactic work, which refers to art (Mandilaras, 1992/1995; Kokkos, 2021). This
work is considered unique and one of the most important of its kind, as it has exerted a
significant influence on the field of philosophy of art (ibid.). The aforementioned position is
confirmed by Cooper (1923), author of The Poetics of Aristotle: its Meaning and Influence,
who states: «After twenty-two centuries it remains the most stimulating and hepful of all
analytical works dealing with poetry» (c. 3). The same view is embraced by other thinkers and
academics, such as Ross and Lesky respectively (in Mandilaras, 1992/1995). Consequently,
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Aristotle's philosophical work is the cornerstone of all later philosophy, as it contains essential
truths (Kalfas, 2015).

Aristotle's work Poetics was probably written between the years 334 - 330 BC and consists of
four sections, poetry in general, tragedy, epic and literary criticism issues (Sykoutris, 1991).
However, most of the work refers to tragedy, which the philosopher considers the greatest
type of poetry (ibid.). According to Aristotle, poetry® is a new science. Thus, "poetic art"? is
"the greatest, most universal and lasting achievement of human thought" (Mandilaras,
1992/1995, p. 33). For this reason, poetry constitutes the purpose of the world. Poetry, as the
"most important achievement of the human spirit" presents "reality" and "truth", which is
"perceptible" to the receiver (ibid., p. 40). Therefore, a person's contact with the art of poetry
makes them capable of realizing the reality and truth of this world (ibid.).

Next, the Stagirite philosopher points out that poetry as art expresses what philosophical and
scientific discourse are unable to express (Mandilaras, 1992/1995). Specifically, he states that
"poetry knows where philosophy is unable to know, it is the first philosophy, just as
philosophy is the first science, and it knows where science is unable to know" (ibid., p. 40).
Therefore, poetry provides man with more important and essential knowledge and teachings
compared to nature and history, as it approaches serious issues, concerning real situations of
human life (ibid.).

Finally, for the Greek thinker, poetry in the context of literature foreshadows the future, as
the poet presents past events. For Aristotle, "poetry ... is a driving force of civilization, an
active force of human progress ... it extends the world and promotes it. It doesn't just change
the world, it makes it better" (ibid., p. 41). In this way, the philosopher points out and
highlights the insightful role of art. The presentation of the past experiences of the heroes in
the work of art provokes the reflection of the receiver. Thus, the individual becomes capable
of understanding a functional way of dealing with situations, which he is likely to encounter
in the future course of his life, contributing to the creation of a better world (ibid.).

1.1 The definition of tragedy

With his work Poetics, Aristotle "founded the systematic study of problems" for poetry
specifically and for all "artistic creation" in general (Magina, 1979, p. 322). The surviving
collection of the Stagerite philosopher deals with tragic and epic poetry and consists of
twenty-six chapters (ibid.). The sixth chapter of the work deals with the definition of tragedy:

Tragedy, then, is an imitation of a serious and complete act (in itself), which has
(sufficient) size, in language embellished with each kind of artistic ornament,
the several kinds being found in its (various) parts, and carried out by action and
not by narration, effecting through pity and fear (which provokes) the katharsis

1 According to Sykoutris (1991), Aristotle with the term "poetry" refers to "imitation", including visual and
musical art (p.44).

2The term "poetic art" in modern Greek refers to "every kind of aesthetic creation", such as theater, music, visual
arts, etc. (Mandilaras, 1992/1995, p. 35).
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of such (bitter and terrible) sufferings (Aristotle, 1449b in Sykoutris, 1991, p.
52).

At first, it is considered appropriate to approach and focus on the elements of the definition
of tragedy and especially on the characteristic of imitation (imitation of an act). It is important
to point out that according to scholars of Aristotle, imitation concerns the representation of
reality in works of art through symbols (Halliwell, 1992; Kokkos, 2021; Kosman, 1992;
Sykoutris, 1991). Furthermore, it is pointed out that the aesthetic imitation has a cognitive
character and through contact with the tragedy, learning occurs (Halliwell, 1986/1998.
Kokkos, 2021; Nussbaum, 2001). The timelessness and indisputable value of the ancient
tragedies lies in the imitation of action, i.e., the representation of the heroes of the work
passions, the moral of their actions, etc. by the creator, which is based "on the human soul in
general (...)", as well as on "(...) universal laws of thought, feeling, energy" (Sykoutris 1991, p.
55). In conclusion, the timelessness and importance of works of art lies in highlighting the
situations that all people experience.

In addition, the attribute “serious” refers to the moral dimension of tragedy (Butcher, 1932;
Kokkos, 2021; Rorty, 1992; White, 1992). Significant scholars of Aristotle’s works (Rorty, 1992;
Sherman, 1992; Nussbaum, 1992, 2001) argue that the actions of the protagonists of the
works are directly connected to their happiness or misfortune and point out the analogy
between the works Poetics and Nicomachean Ethics'. Specifically, Rorty (1992) states that
"tragedy presents a dramatic enactment of the view that is philosophically argued in the
Nicomachean Ethics: the virtuous can retain their nobility (kalos) in the worse reversals of
fortune, the loss of the goods {(...)» (p. 18). Therefore, a meaningful work of art, such as
tragedy, is important to touch upon serious moral issues.

Furthermore, the attribute “complete”, according to Belfiore (1992) concerns the completion,
the perfecting of the act through the realization of the purpose, which concerns katharsis (see
subsection 1.2). Next, the term "sufficient size" refers to the internal connection of the
beginning, middle and end of the work, which needs to be suitable to ensure its comfortable
and coherent viewing (Sykoutris, 1991; House, 1964) (see subsection 1.3).

The phrase “in language embellished with each kind of artistic ornament, the several kinds
being found in its (various) parts” is related to the "three means of imitation", which are
rhythm, harmony and song (Sykoutris, 1991, p. 116). The three above-mentioned means act
as embellishments? in the context of the tragedy and offer pleasure to the receiver while
watching it (Butcher, 1922 Sykoutris, 1991). Also, rhythm, harmony and song are used
separately and, on a case-by-case basis within the poetic work (ibid.). Then, the following
expression “and carried out by action and not by narration” in the definition of tragedy refers

! Nicomachean Ethics is one of Aristotle's works, concerning the approach to moral virtue (Kontos, 2018).
2 The term embellishment is interpreted as the addition of substance to food or sweets, to give it flavor and
make it more palatable (Babiniotis, 2002).
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to the way the imitation is carried out, that is, it is not carried out by narration, but by persons
who represent the events (ibid.).

Finally, the definition ends with the sentence “effecting through pity and fear (which
provokes) the katharsis of such (bitter and terrible) sufferings”. Imitation evokes in the
spectators the feelings of pity and fear, which lead to the purpose of tragedy, that is katharsis
(Belfiore, 1992). The specific phrase of tragedy remains a controversial issue for many
scholars, each of whom gives it their own different interpretation (Magina, 1979).

1.2 The approach to the meaning of katharsis

According to Belfiore (1992), the explanation of the term “tragic katharsis” in Aristotle's work,
Poetics, is missing. Also, in his works there is no detailed reference to the term related to
emotional clarification. However, in his work Politics, the process of mental katharsis is
approached in more detail in the context of musical katharsis (ibid.). She concludes that
mental cleansing is related to the tragic katharsis and is similar to allopathic medical
detoxification, which removes any material that is harmful to the human body (ibid.).

Subsequently, the American academic argues that the best understanding of the Aristotelian
concept of katharsis lies in approaching the biological and moral concepts of the philosopher
(Belfiore, 1992). In this context, katharsis refers to "a process of removing what prevents
something from preserving or regaining the excellence, the teleiosis, that is in accord with its
nature" (ibid., p. 340). Thus, “the tragic katharsis is an allopathic process of removing the
shameless emotions that prevent the soul from acquiring, preserving, or regaining the
emotional excellence that is in accord with its nature” (ibid., p .341). Katharsis, therefore, aims
at the healthy emotional state of the individual's soul.

In addition, the emotional discharge (katharsis) of the receiver can occur through the feelings
of mercy and fear, which according to Aristotle have a physical and cognitive dimension
(Belfiore, 1992; Halliwell, 1986/1998; Nussbaum, 2001). In this context, these two emotions
are "elements in an appropriate practical perception of our situation" (Nussbaum, 2001, p.
391). Specifically, Nussbaum (2001) states, that "tragedy contributes to human self-
understanding precisely through its exploration of the pitiable and the fearful" (p. 390). In this
light, the elicitation of the appropriate emotions, the elimination of which leads to katharsis,
is the catalyst for the identification of the receiver with the hero in terms of ethos, so that
reflection and questioning of the spectator's preconceptions can follow (Kokkos, 2021). In this
way, the spectator enters a contemplative process, that is, they question — re-evaluate their
assumptions and as a result learning occurs through their experience of the tragedy (ibid.). In
conclusion, Aristotle pays special attention to the cognitive value of tragedy. In this context
of which, the function of katharsis concerns the triggering of the reflective disposition of the
receivers, with the aim of learning, through the transformation of their previous dysfunctional
assumptions.

Next, it is worth noting that the goal of poetry, according to Aristotle, is "pleasure", i.e. the
"aesthetic emotion", which is defined as the "pleasure of mercy and fear through imitation"
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(Sykoutris, 1991, p. 76 -77). This particular "pleasure" is considered the most essential of other
"embellisments", equally important, such as "music accompaniment, scenery, rhythm and
harmony" (Sykoutris, 1991, p. 76-77). According to the philosopher, the feeling of pleasure
comes from the energy of imitation (Lypourlis, 2008). Thus, the receiver experiences and is
moved by the events of the play, relives the feelings, ponders deeply the reasoning of the
characters and - through this in-depth mental process - learns in a pleasant way (Belfiore,
1992; Kokkos, 2021; House, 1964). Therefore, it is concluded that for Aristotle, art that
endorses critical reflection, contributes towards learning, which gives pleasure to the
recipient.

1.3 The concept of plot in tragedy

For the Greek thinker, tragedy consists of six elements: "the scenery (opsis), the musical
accompaniment (melopoiia), the language and style (lexis), the ideas (dianoia), the ethics
(ethe), the premise of the work (myth)" (Sikoutris, 1991, p. 119). The most important of these
is the myth, as it constitutes the "beginning" and the "end" of the tragedy (ibid., p. 129). The
term “myth” refers to "the sequence of actions and sufferings, which constitute the content
of a dramatic work", that is, the "hypothesis of tragedy" (ibid., p.127). Finally, House (1964)
and Belfiore, (1992) interpret similarly to Sykoutris (1991), that the term “myth” refers to the
plot of the work.

In the context of the tragedy, the plot does not deal with false and fake narratives, but with
true events from people's daily lives (ibid.). Furthermore, the elements of plot are “reversal”,
“recognition” and “affection” (Magina, 1979, p. 396; Sykoutris, 1991, p. 130). “Reversal”
refers to the change of actions, which take place in tragedy, towards an opposite state,
“recognition” is related to the transition from ignorance to knowledge and “affection” refers
to a destructive action, which causes suffering (Magina, 1979). Therefore, Aristotle points out
the vulnerability of people and the constant change of the life course from happiness to
unhappiness and vice versa, which causes tragic emotions to the spectator (Kokkos, 2021;
Nussbaum, 2001).

Consequently, it is worth noting that, through the plot, the feeling of fear and pity is evoked
(Magina, 1979). With the term plot, the philosopher gives the meaning "entangled", referring
to tragedy, which has adventures and recognitions (ibid., p. 453). The stimulation of the
particular feelings of pity and fear will be achieved if the composition of the work is intended
to change the situation from good fortune to misery, due to a significant misdeed (coming
from ignorance or frivolity) of a person similar to the spectator. These special feelings cause
pleasure in the spectator through their identification with the hero, which is the goal of poetry
(Magina, 1979; Sykoutris, 1991). This identification lies in the similarity of the morals of the
hero and the receiver, who are prone to errors (Kokkos, 2021).

Next, for Aristotle the plot must have four interrelated aesthetic qualities, which concern the
morphological structure of the work (Sykoutris, 1991; Maggina, 1979). These qualities, as
morphological elements of tragedy, are highlighted by Aristotle as of particular importance in
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the context of the plot of the work and concern "completeness, certain magnitude, unity,
logical coherence" (Sykoutris, 1991, p. 134). The “completeness” refers to the wholeness of
the structure that the poetic work must have, i.e., the beginning, the middle and the end. The
“certain magnitude” is expressed by the philosopher in its meaning “concise!", which is found
in the visual arts and refers to the spectators who have limited receptive endurance (ibid., p.
136). In this way, the work becomes understandable and comprehensible to the spectators.
Finally, “unity” relates to uniting all the events of the plot with logical coherence (ibid.).

In conclusion, the above-mentioned views of Aristotle are also supported by the modern
Greek writer Georgousopoulos (2018), who claims that the term myth/plot is present in every
- visual, musical, political, architectural, philosophical - work. Every creator needs to look for
a cause, a problem, a series of actions, a “Myth”, in order to give substance to his creation.
According to him, the concept of “Myth” corresponds to the concept of “Life”, which is an
adventure and becomes functional when man has the appropriate reference fields, in order
to philosophize about its difficulties and remain resilient (ibid.).

1.4 The moral dimension of the tragedy

According to Nussbaum (2001), tragedy plays a catalytic role in the education of young
people, as mentioned in Aristotle's works Poetics and Politics. Specifically, the philosopher
gives tragedy a cognitive value and his philosophical view concerns the moral improvement
of individuals based on the representation of stories of "good human activity" (ibid., p. 378).
In addition, the philosopher places special emphasis on emotion, both as an element of
virtuous people in the context of tragedy, and as a provider of information for the
performance of right actions by the audience of the tragedy. In this way, tragedy - through a
thorough description of a complex and specific situation - makes known to the spectators or
readers elements of the "ethical truth" (ibid., p. 378). Therefore, the role of tragedy is a
catalyst for improving people's perceptions (ibid.).

It is considered appropriate to quote a passage from the work Poetics, which Nussbaum
(2001) has rendered by giving her own translation version? and sufficiently highlighting
Aristotle's reasoning, regarding the ethical issues, which she approaches.

The most important element is the arrangement of the events. For tragedy is
a representation not of human beings, but of action and a course of life. And
eudaimonia and its opposite consist in action, and the end is a certainsort of
action, not a characteristic (poiotes). According to their characters (ta ethe)
people are of such and such characteristics (poioi tines). But is according to
their actions that they live well (are eudaimones) or the reverse (Aristotle,
1450a in Nussbaum, 2001, p. 378).

! The term concise is defined as "one who is easily perceived", "comprehensible as a whole" (Babiniotis, 2002, p.
696).

2 The semantic analysis ofthe specific passage of Poetics by M. Nussbaum (2001) harmonizes to a large extent
with that of Sykoutris (1991) (WN).
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In the above quote, Aristotle focuses on the importance of tragic action, pointing out that
action is inextricably linked to humans’ happiness (Nussbaum, 2001). In particular, if a play
presented certain kinds of characters of individuals, without presenting their choices and
actions, then it would lack values, befitting a tragedy. Therefore, the meaningful tragic plays
highlight the important actions of people, which lead them to happiness or misery (ibid.).

Moreover, Nussbaum (2001) considers tragedy as an important work of art, because the
values of the work are connected with the moral values of people, that is, the perception
about happiness. According to the American philosopher, Aristotle in his Poetics argues that
tragedy has "practical value", as it highlights the view that a person's good character is not
sufficient for his good fortune (ibid., p. 380). For this reason, the philosopher emphasized the
reversals that good people encounter in their lives and prevent them from a previous good
course of life (ibid.). Finally, it is important to mention that the plot of the tragedy is based on
reversals that happen to people who are in an "intermediate moral state", that is, without
the heroes of the tragedy having something divine, or invulnerable (unbeatable), however,
they are characterized by vulnerability (Kokkos, 2021, p. 53).

In the same context, Nussbaum (2001), argues that the plot of meaningful tragic works
examines "(...) the gap between our goodness and our good life, between what we are (our
characters, intentions, aspirations, values) and how humanly well we manage to live" (p. 382).
According to Aristotle, the focus on the aforementioned gap is of salient and real importance
to humans (ibid.). Therefore, for the philosopher, tragedy is important and is a "source of
genuine learning" and insight by presenting people the truth (ibid., p. 382).

Consequently, according to the American philosopher, "meaningful" literature aims to
highlight the truth, and to interweave the important moral elements of the work with its form
(p. 392) (see subsection 2.1). In this context, Aristotle points out that the approach to truth is
mainly achieved in works, which contain poetic elements in terms of style, focus on evoking
that particular feeling (see subsection 1.2), have an explanatory style and promote the
reflection of the receiver, enabling him to understand his ethical commitments and their
interactions (ibid.). For M. Nussbaum (2001), Aristotle emphasizes the understanding of the
moral content of the work by the spectator or reader, in order to reflect, with the aim of
making his "moral experience" clearer through the experience of pity and of fear.

Finally, Nussbaum (2001) points out the moral dimension of tragedy, and considers it as a
great literature, which touches on moral issues about happiness. Through the aesthetic
experience of the tragedy, the receiver experiences strong emotions, enters into a
contemplative process, understands their own ethical state in pursuit of the truth for a quality
life course. Finally, the philosopher argues that great literature must include the elements of
tragic poetry in pursuit of moral truth.

1.5 Tragedy, Comedy & entertaining shows

According to Aristotle, tragedy is the greatest form of art, because of the specific plot
mentioned above (see subsection 1.3). An important feature that distinguishes tragedy as a
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genre is that it does not have a happy ending. However, some people, who are not used to
viewing tragedies, which represent the truth, are characterized as “worse” (inferior), from the
perspective of "aesthetic weakness", as they prefer a happy ending to the work being
watched (Sykoutris, 1991, p. 109).

Next, the philosopher refers to the poetic genre of comedy with a rather negative point of
view (ibid.). According to Sykoutris (1991), a brief discussion is made about comedy before
the definition of tragedy, in order to carry out a thorough analysis of the former in the second
chapter (which is not preserved), as well as its comparison with tragedy. Specifically, in the
definition of comedy it is pointed out that the human characters are worse than the average
everyday person (ibid.). On the contrary, in tragedy they are in an "intermediate moral state",
i.e. as characters they are similar to the receiver (Kokkos, 2021, p. 53). In addition, the heroes
of comedy are mainly characterized by some human flaw (physical and mental), such as
ugliness, which causes laughter in the audience (Sykoutris, 1991). The flaw in comedy does
not result in significant emotional effects (“painless”). In tragedy, however, human error
(pathos) is a painful act and evokes feelings of pity and fear in the spectator. Finally, in the
same definition it is argued that the feeling of pain cannot be caused by the comic mask (ibid.).

Additionally, Aristotle points out the importance of the work's morphology, which plays a
decisive role in evoking the appropriate emotion in the recipient, promoting the process of
reflective learning (Kokkos, 2021; Sykoutris, 1991). In particular, the philosopher states in his
work, that the directing elements of a play, which present "bizzare and marvelous spectacles"
are intended to provoke the feeling of surprise and are not related to tragedy (Sykoutris, 1991,
p.112).

On the contrary, as mentioned above, the morphological structure of the tragedy evokes in
the spectator the feelings of "fear and pity" (Sykoutris, 1991, p. 112). In this way, the receiver
becomes able to enter the process of katharsis (Kokkos, 2021) (see subsection 1.2) Thus, the
individual beggins a process of revising their previous dysfunctional perceptions about various
social issues (ibid.).

Another important element emphasized by Aristotle is the division of poetic art in relation to
its morphological structure into important ("most beautiful" according to Aristotle, 1453a in
Lypourlis, 2008) and subordinate (Kokkos, 2021; Sykoutris, 1991). The philosopher considers,
on the one hand, that the simple plot, that is, the lack of the elements of reversal and
recognition (see subsection 1.3) and on the other hand, the actions (scenes) of a poetic work
without logical coherence are elements of a work of art of low aesthetic value (Sykoutris,
1991). Therefore, a great poetic work is characterized by the correlation of the morphological
elements of the work with its content.

Avristotle criticizes art which hinders the cultivation of imagination. Specifically, he claims that
art, which imitates everything, is "fortic", that is, commonplace, dull, unobtrusive (Sykoutris,
1991, p. 254). On the contrary, art, which promotes the spectator's imagination, allows him
to think freely and autonomously, without the presentation of a multitude of simple symbolic
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movements (Sykoutris, 1991). In particular, the philosopher cites the example of the discus
thrower, whose bad actors do not imitate his attitude (so that the spectator thinks of the
imitation of throwing the discus), but the very rotation of the discus (ibid.). Finally, Aristotle
points out the superiority of tragedy as a poetic work, but opposes its presentation by bad
(vicious) actors (Lypourlis, 2008). Therefore, the philosopher considers, that a great play, such
as tragedy, can be altered in its quality if it is presented by insufficient actors.

In this context, it is worth pointing out that Sykoutris (1991), approaching the work of
Aristotle, emphasizes that the philosopher has proceeded to clarify the superiority of epos
over tragedy, based on the popularity of the latter. Consequently, the poetic genre of tragedy,
due to its popular acceptance, was adapted, during its presentation to the public, to aesthetic
elements, which are popular with the masses (ibid.). This fact had the effect of altering the
quality of the tragedy from a directing perspective (ibid.). Therefore, it is found that the
popularity of a highly aesthetic work of art may lead to modifications in its quality, resulting
in its deterioration.

Taking into account the above, significant differences can be observed between the two types
of poetry. Furthermore, Aristotle’s emphasis and the superiority of tragedy as a poetic art
form becomes clear. It is evident, therefore, that tragedy for Aristotle is the means for the
education of the youth of his time, as an art, which is a source of learning and improving the
perceptions of individuals. Therefore, considering the specifications that Aristotle set for
tragedy as the greatest and most important kind of art, they can be generalized to determine
the literary and visual works, which will be used for educational purposes.

1.6 Happiness and moral excellence

According to Aristotle, the purpose of people is happiness® (Kontos, 2018; Ross, 1995). To
approach the happiness of individuals, Aristotle wrote, among others?, the Nicomachean
Ethics (ibid.), which capture the "fullest image of Aristotelian ethics" (Kontos, 2018, p. 17). In
this subsection, a brief reference to this work will be attempted, with the aim of extracting
some elements, which are complementary and related to the ethical element, which is a
dominant theme in Aristotle's work Poetics (Nussbaum, 2001). In this context, the
philosopher considers that happiness is "that sort of action to which virtueis the tendency",
that is, an activity consistent with excellence and then analyzes its character (Ross, 1995, p.
200). Also, the definition of moral excellence and wisdom (phronesis), defined by Aristotle,
will be mentioned, in order to emphasize the concept of the individual's wisdom. Finally, an
attempt will be made to analyze the concept of addictive excellence, as a way of approaching
great works of art in the wider educational context.

1 According to Ross (1995), the Aristotelian term eudaimonia refers to the word "prosperity" (p. 200).

2 Aristotle also wrote the Eudemian Ethics, the Magna Moralia/Great Ethics (it is not certain that this text was
written by the philosopher himself), as well as the Politics, which concern the well-being of the citizens and their
city (Kontos, 2018).
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Initially, it is appropriate to quote the definition of moral excellence, through which a person
can lead a life with prosperity (Ross, 1995).

Excellence, then, is a habitude (hexis), which a) is freely chosen by the
individual, b) lies in the middle, but in the middle is "relative to us"; this middle
is determined by reason — more specifically, by reason, | believe, which the
wise man determines; (Aristotle, 1106b - 1107a in Lypourlis, 2006).

In particular, excellence is an optional habit, that lies in the middle?! in relation to us and is
determined by the intellectual excellence of wisdom. Finally, according to Ross (1995), a
necessary condition for a person to be morally excellent is to have wisdom or implement moral
actions similar to those of prudent people.

For a more complete understanding of the definition of moral excellence, it is also important
to approach the definition of wisdom (Skaltsas, 1993). In particular, Aristotle mentions in the
Nicomachean Ethics: "There remains, therefore, nothing but this to be a true (correct) exis
(ability), which involves reason and possesses a practical character, for what is good and bad
for man " (Aristotle, 1140b, in Kontos, 2018, p. 175). Wisdom, therefore, is an intellectual and
practical habit, which aims at the pursuit of the truth, about the good and bad things for
people (Kontos, 2018; Ross, 1995). Finally, the good functioning of the "practical intellect" is
related to the existence of addictive excellences (see below) (Kontos, 2018, p. 176)

In this direction, Aristotalian scholar Kontos (2018) argues that there are three ways of
reporting moral excellence. Initially, Aristotle's work talks about the "natural excellences", i.e.,
the characteristic that people have by nature to tend towards the acquisition of a moral
excellence or the opposite (Kontos, 2018, p. 74). Then, the "addictive excellence" is
mentioned, with which the person can approach moral excellence with the habit of actions
appropriate to it (ibid., p. 74). This excellence is identified in Aristotle's work with the
excellence acquired by the learner through the educational process. In particular, the
acquisition of excellence by the learner takes place through the imitation of similar actions,
following the prompts and instructions of the instructor. In the same way, the person
approaches moral excellence, that is, by imitating an excellence, such as justice, and because
he now feels pleasure in doing justly, he stabilizes his actions with regard to it (ibid.). It is worth
noting that in the context of addictive excellence the learner exactly repeats the instructor's
guidelines "learning to appreciate the value of things (e.qg., justice), (...) because he learns to
like them" (ibid., p. 74). Finally, the "principal excellence" is noted, in which the person
understands the deeper reason for the act in which he performs (ibid., p. 74).

The importance and catalytic role of the addictive excellence in the context of the individual's
behavior, given by the philosopher, is noteworthy, without being the greatest excellence of
moral education (ibid.). In particular, Aristotle states "It is therefore of no little importance that
one acquires these or those habits as young as possible; it is just as important, or rather means

1 with the term middle, Aristotle does not refer to the average, but to the appropriate. On the contrary, extreme
excesses constitute "the bad, the ugly" (Kontos, 2018, p, 87).
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everything " (Aristotle, 1103b in Lypourlis, 2006). With this phrase, the philosopher points out
the importance of addictive excellence, noting that the excellence in question is cultivated
during the person's youth by performing moral actions. On the contrary, in the event that the
young person becomes addicted to wickedness, they implement corresponding actions
(Kontos, 2018). In this context, Aristotle considers that the moral character of man can be
transformed with great difficulty (ibid.). The modern sociologist and adult educator, Mezirow?,
who developed the Transformation Theory (2000/2007, 1991), reached the same conclusion.

In conclusion, Aristotle's philosophical view asserts that the condition of moral excellence is
the existence of wisdom in the individual, assigning to it a prominent importance for the
conquest of the truth, regarding a better way of life (happiness). Next, for the good functioning
of the mind, the existence of addictive excellences is required, which, for example, can be
cultivated in the educational context. Also, addictive excellence is a catalyst for learning the
right actions and adopting a morally correct behavior for the sake of individual's well-being.
Accordingly, the introduction of the concept of addictive excellence in the educational process
aims to teach the trainees to exploit the great art and understand its dynamics and value. In
conclusion, constant contact with high art in education will enable future citizens to perceive
the insightful role of great works and seek to engage with them in order to cultivate their own
moral experience and moral self-improvement.

Concluding thoughts

It is important to point out that this work approaches the philosophical work of Aristotle,
because it is the basis of all later philosophy. Also, the universality that distinguishes
Aristotelian thought and the fundamental truths contained in it, make his philosophical view
great, universal, timeless andfulp insight. Finally, this study focuses mainly on Aristotle's work,
Poetics, which mostly refers to tragedy, and derives some elements regarding the ethical
dimension and happiness from his work Nicomachean Ethics.

In this direction, an attempt is made by the author to determine the specific criteria, which
can be extracted from the work of the philosopher and render a work of art suitable to be
used in the educational process. Primarily, an important element that is extracted is the
element of truth, which expresses real situations of people's lives with authenticity and
completeness. Finally, the timelessness, the universality and the insightful role of art are
extremely important characteristics, which highlight the high aesthetic value of a work of art.

In Aristotle's work, the connection of the morphological structure with its content is
highlighted as an important element of tragedy (see subsection 1.3). In this context, the
characteristic of holism is extracted, i.e., on the one hand, the wide range of dialectically
interconnected elements of form and content, and on the other, the subtle and dialectical
composition of each individual element of the work. Finally, a great work of art, such as
tragedy, needs to be conceivable and comprehensible, with attractive and motivating

! The Transformation Theory developed by Mezirow is one of the most important theories worldwide in this
field (Nylander & Fejes, 2016).
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elements of the receiver's interest aiming to experience a meaningful aesthetic experience
and familiarize them with art of high aesthetic value (see subsection 1.2).

Consequently, two important elements emerge in determining appropriate works of art in
education, which are (a) presenting the changing life of a hero similar to the spectator and (b)
evoking these particular emotions with the aim of eliciting critical reflection in the context of
transforming misconceptions. Moreover, the element of the moral dimension plays a decisive
role throughout the work of the philosopher (see subsection 1.4). Therefore, the
characteristic of the absence of a happy ending can be considered an important criterion on
a case-by-case basis for selecting a project for its use in the educational process.

Furthermore, Aristotle points out that the individual's judgment is a condition for the pursuit
of a qualitative life. For the cultivation of the intellectual excellence of wisdom, he argues that
people can easily understand philosophical issues that affect their well-being through
gualitative aesthetic experience. For this reason, the wisdom of the individual can be
characterized as an indirect criterion/condition in the context of this thesis.

Aristotle's criticism of comedy and spectacles, which are intended to entertain people, and
his defense of tragedy as superior to other poetic genres are emphasized. In particular, an
important feature that distinguishes tragedy from comedy is related to its conclusion and is
the absence of a happy ending. Therefore, the characteristic of the absence of a happy ending
is considered an important criterion for selecting a project for its use in the educational
process.

Finally, Aristotle's philosophical work is a cornerstone of all later philosophical approaches
and an important basis of the present study. In particular, the philosopher attempted to
highlight the significant elements of the poetic genre of tragedy, with the aim of improving
young people's perceptions in order to have a qualitative life. Finally, these important
elements were highlighted above for the determination of criteria for great literary and visual
works of art and their utilization in the context of a transformative educational approach.
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H xprion thg pe@ddou tnG avaoToXLoTIKIG OLASAG OO TO XWPO TG
Zuotnkng OkoyeveLlakn g Oepamneiag otnv Eknaidevon EvnAikwv: andyelg
€L8KWV PUXIKAG VYELaG — EKMTAULSEUTWV/TPLWV EVRAIKWVY

Agbolon Nikn!

The use of reflection team from Systemic Family Therapy field in Adult
Education: mental health specialists — adult educators’ views

Dedousi Niki!

NepiAnyn

JKOTIOC TNG MOPOUCOC EPEUVOG EIV AL N eMITEVEN TNG OUVOEDONG TWV ETLOTNOVIKWYV TIEPLOXWV
¢ Wuyxoloyiag kat tng Eknaidevuong EvnAikwy, emixelpwvtag tn Stepelivnon Twv anoPewv
el8IKWV PUXLKAG LUyelag — ekmaldeuTwV/TpLWV eVNAIKWY yla tTn Xpnong tng nebodou tng
OVOOTOXOOTIKAG opadag amo Tov Xwpo TNG Iuotnuikng Owkoyevelakng Ospamneiag, otnv
Exmaidevon EvnAikwv w¢ €va epaAtriplo ywa TNV Tpoaywyn Tng Hetaoxnuatilouvoog
nabnong. Ta egpeuvnTika epwtiuata adopouv TN dlepevvnon tng duvatotntag TG
OVOOTOXOOTLKAG OUASAG VA AELTOUPYNOEL WG EPYAAELO PLETOOXNUATIONOU, TNV avadelén Twv
npolmoBbéoswv yla TNV avamtuén TOU KPLTIKOU OTOXOOMOU KATA Tn XPNnon 1Ing
OVOOTOXAOTLKAG Opadag, Kabwc kot Ta mbava eunodia mouv pnopel va avaduBouv o auth
™ Stadikaoia. Mo Tov OKOTO AUTO XPNOLUOToLNONKE N ToLoTIKY) LeBodoAoyLK: TTPOGEYYLON,
SLe€nxdnoav nuI-Sopnpéveg cuvevtelEeLG og evvéa eL8LIKOUG PUXLKAG LYELQC, OL OTIOLEC £XOUV
ekmatdevtel kat otnv Ekmaidsuvon EvnAikwv kot ta Sebopéva ta omoia £€nxOnoav
avaAudnkav pe tn pEBodo tn¢g Bepatikng avaluonc. To ONUOVTIKOTEPO CUUMEPACHATA T
omola mpoékuav oxeTilovtav apxLkad UE TIG TOPAUETPOUC TTOU UIMOPOUV VOl EVIOXUOOUV TN
HLETAOXNHATLOTIKI AELTOUPYLA TNG AVAOTOXAOTIKNC opadag, Omwe n moAudwvia, n anootacn
Kol To KAlpa mou Snuoupyeital péoa otnv opdda. EmutAéov, avadeixbnkav amo tnv €peuva
N avoaykolotnta Tou va mponynBel n ekmaibevuon twv atOpwyv Tou Ba CUUHETEXOUV OTN
Sladkaoia kat tou va aflomolnBel n avaoToXOOoTIK OUAda O AVTLIKELEVA avVOPWTTILOTIKWY
ETOTNUWY N OE CUVAVINOELC TTOU adopolV TNV MPOCWIIKA avamtuén. Meplkd amod ta
EUMOBLA TIOU Ol CUPUETEXOUOEC avEdepav OTL Uropet va avakupouv ntav n SuckoAia mou
OXETLETAL PE TNV avayKaia EKOEC TWV ATOUWY KOTA TN CUUUETOXA TOUG OTNV AVOLOTOXOTLK)
ouada, n evepyomoinon UNXavVIoUwy apuvag, kabwg kat n anpobupia tou ¢popa. TEAOC,
UTIOYPOUUIOTNKE aQmd TNV TAELOVOTNTOL N ONUAVIKOTNTA Tou pPOAoU  Ttou/tng

T EAAnviké Avorytd MavemiotApo, EAAGSa, dedousiniki@gmail.com
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ekmatdevtn/Tplag evnAikwy yla tnv €kBacn g xprong tng neBodou TG avaoTOXAOTIKNG
opadac otnv Exkmaibevon EvnAikwv.

NEEELG KAEWSLA: avaoToxaoTiky opada, ekmaideuon evnALKWY, CUOTNHLKA OLKOYEVELAKN
Bepaneia, petacynuatilovoa pabnon

Abstract

The goal of the present paper is the pursuit of connecting Psychology and Adult Education,
through the insight of the views expressed by mental health experts - adult educators on the
use of the reflective team of the Systemic Family Therapy in Adult Education as a mean for
promoting transformative learning. The questions focus on examining the capability of the
reflective team to work in a transformative way, in the conditions required for the critical
reflection to be developed using reflective team in, as well as towards the obstacles that can
emerge during this process. For this purpose, qualitative methodology was used, and
specifically, semi — structured interviews were conducted in nine mental health experts that
were trained also in the Adult Education field and the outcome was processed with the use
of thematic analysis. The most essential findings were related to the parameters of the
reflective team that can enhance its transformative function, such as polyphony, distance,
and the atmosphere of the team. Moreover, the necessity of educating the targeted
population and the use of reflective teams in issues relevant to humanitarian sciences or to
self-development were also derived. Some possible impediments that the participants
referred that might arise, were the difficulty of the inevitable exposure that is required during
the participation of people in the reflective teams, the defense mechanisms of the
participants and the unwillingness of an organization. Finally, the importance of the role of
the educator for the use of the reflective team in Adult Education was highlighted by most of
the participants.

Key words: reflective team, adult education, systemic family therapy, transformative learning
1. Ewaywyn

O xwpog ¢ Exkmaideuong EvnAikwv £XeL KATAPEPEL VO EVOWHATWOEL OTOUG KOATIOUG TOU
BewpnTikég 16€e¢ amd TOAMA  SladopeTikd  emioTnUovikKA Tedla kol O autd
oupunepthapBavetat kat to medio tng Wuyxohoyiag (Mamayswpyiou, 2010). H Wuxoloyia sivat
HLOL OO TIG ETLOTAMECG, TIOU €XOUV UEAETNOEL TN HAONON KoL TOV TPOMO HUE TOV OTMoio
ouVTEAELTAL, KOl LAALOTA, £XOUV avVaTTTUXOel OXETIKEG Bewplec amod epeuvnTeg — PuyoAOyouC,
oL omoleg emiyeipnoav va eneénynoouv tn diepyacia auth, onwc o B.F. Skinner, o J. Piaget
kat o L. Vygotsky (Atowkmaon & Qwkidng, 2020). Ot BewpnTikéC YEDUPEC AVAUESA OTNV
Exmaidevon EvnAikwy kat tn WuxoAoyia Lmopouv va EVTOTLOTOUV KAl OTLG LO£EG BEwpNTIKWV
onwc o C. Rogers, o R. Gould, o R. Kegan kat n P. Cranton, oL ontoiot avéSet€av toug Kowvoug
TOTOUG TWV U0 ETLOTNHOVIKWY TEpLoXwV. Quoikad, dev mapayvwplotnkav Kat ot dtadopEg
HeTaL Twv duo mediwy, oL omoieg adopouv, KaTA KUpLo AOY0, TOUC 0TOXOUG Kal To BaBocg oto
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omolo ekteivovtal ol Stepyacieg toug (Kokkog, 2011; Indakic & Kopdia, 2019; ToumoukAn,
2019). Ot mpoavadepOeioec CUVOEDELS, EKTOC OO TO YEVIKO €TUMESO TWV EMLOTNHOVIKWV
nediwv, Ba pmopoloav va emMekTtaBoUv Kal O OUYKEKPLUEVO TtAPAKAASLA, OMWC OTn
Juotnuikn Owkoyevelokn Oepameia kot otn Oswpla ¢ Metaoynuatilovoag Madnonc.
JUVOETIKOC KPIKOC avapeoa Toug pmopsl va BewpnBel n évvola tou avaoctoxaopou, Tou
anoteAel SOULIKO OTOLKELO Kal yla Toug Suo TTOAOUG.

21N Oewpla TNG ZuoTnULkAg OKoyEVELOKNC Ogpameiag, apxXLkAd, O AVO.OTOXOOMOC AMOTEAOVUCE
pLa Sepyaoia mou adopolos MPwWTioTwE tov/tn Oepameut)/TpLa we pLo Lopdr) ECWTEPLKOU
SLaAGYOU TIOU TOV/TNV EVNUEPWVEL VLA TOV TPOTIO LLE TOV OTOLO0 CUMMETEXEL 0TN Stadikaoia
¢ Bepaneiag (Pierce, 2014, om. avad. otnv Jude, 2016). It CUVEXELX, ATIOTEAECE HLa
Wtk ovlAtnon UeTafl tou/tng Ospameuth/TPLag KOl TWV TOPOTNPNTWV/TPLWY TNG
Bepaneutikng Stadikaoiag, tnv omoia eixe T Sduvatotnta va KAvel o/n mpwtog/n,
QIOXWPWVTAC yLo Alyo amo 1o dwudtio tn¢ Bepamnceiag, mpokelpévou va eloéNBeL Eava oe
aUTO pe véeg oéec (Mitchell et al., 2015). TéAog, 0 aAvaOTOXAOUOG, LUE TNV TTPOCEyyLon tou T.
Andersen, €\aPBe tn popdr TNG AVOOTOXAOTIKNAG OUASOC, TWV TAPATNPNTWV/TPLWV TNG
Bepareiag, oL onoiol/e¢ cuvoploUV peTaty toug yla 6oa StapeidOnkav otn Bepaneia. Tn
oulTNOoN AUTH €XOUV TNV suKalpia va TNV MopakoAouBrnoouv Kal oL BsparmeVOUEVOL/EC KOl
OTN CUVEXELA VO OlVOLOTOXO.OTOUV Kal auTtol/e¢ mavw og 6oa akouoav (Gehart, 2018).

Itn Oewpla Tng Metaoxnuatilovocag Mabnong, o avactoxaopog epdaviletal pe T popdn
TOU KPLTLKOU OTOXOOUOU, O OTOLOC TPOKUTITEL OO TN CULUETOXI) TWV EKMALOEUOUEVWY OE €va
OTOXQOTLKO SLAAOYO. ITOXOC, TOU KPLTIKOU OTOXAOUOU, HAALOTa, armoTeAsl n avadlapopdwaon
TWV NON KATAKTNUEVWY TIEMOLONOEWV TOUC YUPpW amo £va B€ua, oL omoleg ival mpoiov tng
KuplopxnG KOUATOUPAC Kal AELTOUPYOUV WC EUMOSLO yla TNV KATAKTNON TwV VEWV LOEWV.
Méoa and autr t Stadkaoia, ol eKMAUSEVOUEVOL/EC, YIVOVTaL KOWVWVOL HLOG OUGLOOTLKAC
Siepyaoiag pabnong pe petaoxnuatiotiky puon (Mezirow kat cuv. 2006).

H xprjon Tou avaotoXaopou otnv ekmaideuaon, amoteAel MAEOV pLa TIPAKTLKN TN Omolag Tt
od€An ouvdovtal pe tnv mpoodopd uPnAotépou ennédou Sidaokaiiag, KaBWC amattel Tov
oxeSlaopo, tnv mpoAndn Kot tTn dpacn amod Toug/Tig ekmaldeuTIkoUC oA KoL T SLapkn
AN avatpododdtnong amod Toug/TIC EKMALEEVOUEVOUC, WOTE VA TIPOXWPOUV o€ KGO Brua
(BoUAyapn & Koutpovuma, 2020). H aflomoinon opwg tng peBOdou TNE aAVOOTOXAOTIKAG
opadac oe eKMOLOEUTIKA TAQLOLO €XEL EVIOMLOTEL O Alyo HOVO €PEUVNTIKA TIOVHUOTO.
JUyKeKpLlpéva, éva mopadslypo amoteAel n €psuva twv Frake & Dogra (2006), mou
TEPLYPAPEL TN XPHON TNEG AVOOTOXAOTIKNAG OHAdaG o SUo EKMALSEVUTIKA TTAQLOLA, TO TIPWTO
£K TWV oToiwv adopd o NUePLda, oTo TEAOG TNG omoiag akoAouBnoe 0 avaotoxaopog Suo
OUIANTWY TIOU AMOTEAOUCAV TNV OVOOTOXOOTIK opdada yla 6ca élafov xwpo Kotd Tn
Slapkela tng nuepidac katl to SeUTEPO TNV aflomoinon Tou avooTOXAoUoU OE £va amo Ta
EPYQOTAPLA TIOU TIpaypaTonolnonkav og éva cuvedplo, amo évav Beparmeutr autr tn dpopa,
0 omnolo¢ vwpitepa mapakoAoUOnoe pla cuVEVTEUEN avapeoa og £vav BepameuTr) Kal Evov
gBelovtn.
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Jtnv EAAGSQ, emiong evrtomiletal pla dlaitepa onUAvTiki Tpoomabela Tng Xpriong tng
QVOOTOXOOTIKNG opadag o€ ekmaldeutikd mAaiola. To «AIKTUO KOATA TOU KOLVWVLKOU
QmOKAELOHOU ota oXoAeia tng Osooalovikne» mou avamtuxonke amd to ApLOTOTEAELO
Mavemotulo @scoaiovikng (AMNG) to 1995-96 eixe wg amotéAeopa T Snuwoupyia TG
Ouadag Avactoxaotikng MNpaéng, n omola amoteAolviav amo eKMOLSEUTIKOUG, UEAN TOU
ETILOTNOVIKOU TIPOOWTTILKOU TOU [MaVEMLOTNHIOU KAl TIPOCWTILKO amd Tov Topéa PUXLKAG
vyeiag tou EBvikoU Juotnuato¢ Yyeiag (EZY). Zto BiBAio «Avaotoxootikn Tpaén, o
QTOKAELOUOC OTO OXOAElo» TOU TPOEKUYPE QMmO TO eyxelpnua autd, TEepLlypAdETOL N
Sladkaoia mmou akoAouBnbnke oto mAaiclo TG opadag, Katd tnv omoia, o/n kabe
EKTIOLSEVUTIKOG UITOPOUOE VO KATOOETEL TIEPLOTATIKA OO TOV XWPO E£PYACLOC TOU/TNG KL N
opada va avaotoxAaletol ylo aUTA TPOTELVOVTOG VEEC LOEEC KoLl TpOToug Bewpnong Tou
ekaotote {ntApatoc (Kwtodkng k.a., 2010).

OL MopAmAvw EPEUVNTIKEC TPOOTIAOELEC avASEIKVUOUV TO TWCE MTOPEL N 0VO.OTOXOOTLKNA
opada va Asttoupynoel oe ekmaldeuTIkA mMAaiola. AAMwOoTE, gival cadEC OTL 0 XWPOC TNG
Exnaidevong EvnAikwv evBappuvel tTnv aflomoinon eVaANAKTIKWY HEBOSWV Kal TEXVIKWY
(Kokkog, 2005a). Ztnv napovoa £psuva, n evaAAakTikr HEBodog mou Siepeuvaral, adopd tnv
TIAPOUCLA HLOG AVAOTOXAOTIKNC opadag ekmaldevopevwy, n omoia Ba mapakoAouBel tnv
ekmatdevuTikn dtadikaoia ou Stapeipfetal avapeoa otn Baoikr) opado EKMALSEUOUEVWVY KoL
Tov/Tnv skmaldeuTh/TpLa Ko otn ouveExela Oa avaotoxalstal ylo auth, Heoa and culitnon
HETAEL TWV LEAWV TNG, TNV omola Ta HEAN TNG Baolkng opadag kat o/n ekmatdeutng/Tpla Ba
UITOpOoUV VA TIOPATNPHO0UV.

2. M£Bodog épguvag
2.1. ZKOMOG KOl EPEVVNTIKA EPWTHUATA

JKOTIOC TNG €peuvag Ntav n dlepevvnon tne ePpopUoynG TNG TEXVIKNC TNG AVAOTOXAOTLKNAC
opadac amo 1o xwpo ¢ Tuotnuikng Owoyevelakng Ospareiag oto nedio tng Eknaidsuong
EvnAikwv péoa amo tig anoPelg stdikwv PuxlkAg Lyeiag — EKMALtSEUTWV/TPLWV EVNAIKWV.

To EPELVNTIKA EPWTHLATA TTOU AVAUEVOTAV V. armovtnBouv amod tnv épeuva Atav ta €€N¢:

1. Mg TtoLoV TPOTO UTOPEL N XPHON TNG AVOOTOXAOTIKNC OUASAG aTtO TO XWPO TNEG ZUCTNMLKAG
OlKoyeveloKn ¢ Oepameiag va MpoayeL Tn HeTaoxnUatilovoa HABnon KATA TNV eKMTALSEUTIKNA
Sladkaoia pe eviALlkoug;

2. Moleg mpoUmoBEoelg Oa MPETEL VA UTIAPXOUV WOTE I AVACTOXAOTLKI OUAS VO TIPOAYEL TN
petaoxnuatilovoa padbnon os éva mAaiolo ekmaidsvong evnAikwy;

3. Mowa eival ta epumodia Kot oL SUGKOALEC oL OTIOLEG UImopoUV va TiPoKUPoUV KaTd Th Xprnon
TNG AVOLOTOXAOTIKNG opadag otnv ekmatdeutikn Stadikaaoia tng eknaidbeuong evnAikwy;

2.2. MeSB0boAoyiKn MPOCEYYLON KA EPEUVNTIKO EPYAAEiO

H pebodoloyia mou xpnowuomow)Bnke ATav n Tolotikr) S10tL, adevog oL €VVOLEG TIOU
EMPOKELTO va oulntnOoUV, OIWE 0 AVAOTOXACUOG KOL O KPLTIKOG OTOXAOUOG, SeV lval EPLKTO
va TToooTIKomoLlnBoUv, Kal adeTEPOU ATAV oNUAVTLIKO va StepeuvnBolv og BAB0OG oL LBEEC TwV
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OUMHETEXOVTWV/OUOWV. TO EPEUVNTIKO €pYaAgio TTOU KpiBnke KATOAAANAOTEPO ATAV N NUL-
Sdopnuévn ouvevteuén, n omolia ephappavel Eva Bactkd 0dnyo epwTtroewv aAAd TpoodEPEL
KoL tn Sduvatotnta yia eveAEia Kol TpooBnkn eMeEnynUATIKWY 1} EUTTAOUTLOTIKWY EPWTHOEWV
LE OKOTIO TN OUYKEVTpwWaon mAoutou mAnpodoplwv (Ryan et al., 2009). To epguvnTIKO epyaleio
amoteAouvtayv amo 15 aVOLXTEG EPWTNOELC, OL OTOLEC PETA QO TNV TUAOTLKN CUVEVTEUEN
pHewwOnkav og 13, kaBwg urtipxe aAAnAoeTIKAAU YN O KATIOLEG ATIO QUTEG.

2.3. Aciyua

Lo TNV TPOLYLLATOTIOWN 0N TNG £PEUVAC, ATAV ATOPALTNTO Ol CUMUETEXOVTEC/OUOEC VAL TTANPOUV
OUYKEKPLUEVO KPLTHPLA YLOL VO OTTOVT|OOUV OTLG EPWTHOELC. Tal KPLTHPLO TIOU 0pLloTNKOV yLa
TN CUMUETOXN OTO Selypa TNC €peuvag NTav o/n EKACTOTE CUUUETEXWV/0oUOa va elval eLOLKOC
PuxLkng uyeiag, o/n omoiog/a €xel ekmaldeutel t0oo otnv Eknaideuon EvnAikwv, 660 Kal otn
Juotnuikn Olkoyevelakn Oepareia, TPOKEIUEVOU v UMOPEL val oulNTAOEL yLa TIC BOOLKEG
€VVOLEC KOIL VOL LTTOPEL VAL TPy LATOTIOL 0L OUVOEDELG HeTAlL Twv duo Tediwv. Etol, pe Baon
QUTA Ta KpLTApLla, €yve avalntnon otn pnxovn avalntnong Google kal cuykevipwOnKav Ta
OTOLXELO TWV OTOHWV TIOU €0V TA TIAPATIAVW XOPAKTNPLOTIKA, oL omoiotl/ec tav 11 dtoua.
ITAAONKE oo TNV EPEVVATPLA UAVUHA O KoOEvav/pa ard autoUG/eC 0TO NAEKTPOVLKO TOUG
TaxuSpopeio e avaAUTIKN EVAUEPWON YLa TNV Epeuva. AvtamokpiOnkav ot 9 amo autouc/sg,
oL onolot/e¢ uméypaav popua cuykatabeonc kat adol evnuepwONKAV yLot TN CUMUETOXN
TOUC OTNV €peuva opiotnkav ta pavtefol ywa ) AP tng ouvévteuénc os MAathoOpua
tnAediaokePnc (Skype).

To delypa tng épeuvag amoteAovvtayv anod 9 yuvalkeg, oL 8 ek Twv omolwv eiyav tnv WdLotnTa
¢ PuxoAoyou Kal n 1 tnv 8LoTNTA TNC KOWWVLIKNE AettoupyoU. EmumAéoy, ol 7 amd oUTEG
elyav mapakolouBrijoet mpoypappa  ekmaibevong otn  Tuotnuik  OLKOYEVELOKN
WuyxoBeparmeio TEOOAPWVY ETWV KL OL 2 lxav EKMALSEUTEL 0T OEPATTEVUTIKI AUTH TIPOCEYYLON
0TO MAQLOL0 TNG EMOYYEAUATLKAG EMOTITELQC TTOU A BAVOUV OTO £pyacLlakd Toug mepLBailov.
AvadopLKka PE TNV eKmaibeuon Twv CUUUETEXOUOWV otnv Ekmaidevon EvnAikwy, oL 6 gixav
napoakolouBnosl to Metamtuxtakd Mpoypappa Ekmaidsvong EvnAlkwv tou EAANVIKOU
AvolxtoU [MMavemotnuiov, evw ot aMeg 3 elxav mapakoAouBnosl empopPpwTika
TipoypAppaTO TO omoia adopoloav TO QVIIKEIHEVO auTo Kol n pia €€ autwv nTav Kat
Tiotonotnpévn ekmatdevTpla evnAikwyv oo tov EOMMEM.

2.4. MéSoboc avaAuong bebousvwv

H enetepyacia twv dedopévwy mou mpoékuav amo TG CUVEVTEVEELG £yLve e T HEB0SO TNG
BeUATIKAC AVAAUONG. JUYKEKPLUEVQ, HETA TNV ATOUOYVNTOPWVNON TWV CUVEVTELEEWY Kol
TNV TPOOEKTLKA ovAyvwor Toug, £€nxBnoav kwdikol, oL omoiol katnyoplomolOnkav os
OUASEC KOl ETMELTA Ol OUASEC QUTEC OXNUATIOOV Ta UTtO-O€pata Kal Ta B£€pata, mou Onwg
avadépouv ot Braun & Clarke (2012), amoteAoUv OSOMIKEC HOVASEG yla TNV TOPOXN
QTTAVTIOEWV OTO EPEUVNTIKA EPWTHUATA.
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2.5. Eykupotnta kat aéloniotia

H dtaopaAiong tng eykupotntag, dSnAadn tng emiPBeBaiwong OtL n €peuva LEAETA AUTO TTOU
avadEépel OTL HeAeTd, Kal tng aflomiotiag, tTNg SuvatoTNTAG TNG VA TIOPEXEL TaPOUOoL
anoteAéopata 0oeG PopéG KL av emavaindBOei, amoteAel éva SUOKOAO eyxelpnua OTLG
TIOLOTIKEG €peuveg, e€attiag tng dlag tng duong NG HeBOSOAOYLIKNC TIPOCEYYLONG, TIOU
otnpiletal oe PLNoCOPLKEG LOEEC, OMWC N daLVOUEVOAOYLO KOl N EPUNVEUTLKN, TTou Sivouv
Eudoon otnv avBpwrmivn EPTEPla Kol OxL otnv  avalAtnon MG OVTLKELUEVIKNG
TIPAYUATLKOTNTOG TTIOU UTIAPXEL KOl UTTOPEL va HEAETNOeL pe avtikelpevikeg petpnoelc (Elliot
et al.,, 1999 Yardley, 2000). Qotoco, n svawoBnoia avadoplkd HE TO TIEPLEXOUEVO, N
S€opeuon Kal N EMLUEAELA, OL OTTOLEC avTIKATOMTPL{oVTaL TO0O o€ eTinedo nepleyopévou, 600
Kol og emninedo peBodoloyiag, n Stadavela twv Stadlkaclwy, N cuvoxn avapeoa otn Bewpla
KOl OTn MEAETN aAAQ KoL N onuacio Kal 0 aVTIKTUTTIOC TNG £PEUVAC, ELVOL HEPLKA OO TO
KpLTpla, Ta onola Ba pmopovucayv va oploTouV yLo TV afloAdynon ULAC TTIOLOTIKAG EPEUVAG
w¢ kptipla towotntag (Yardley, 2000). AAAoL Bswpntikol, cupmeptAapBavouv ota KpLtrpLa
OQUTA KOl TNV QVAOTOXAOTIKOTNTA, TNV TeEKUnpiwon kot tn duvatdtnta UeTadopds Twv
6ebopuévwy Tou TMapAyovTa amd TNV €pEuvA, O OAAQ, TTOPOUOLO HE QUTO TNG £PEUVAC,
mAaiola (Henwood & Pidgeon, 1992). Juvenwg, otnVv mapouoa £PEuUVa, YLa va eMLTELXOEL o
oTOX0G TNG €yKUPOTNTAC Kot TG aflomiotiag, mpayuatonotndnke o Babocg BLBALoypadLkn
Slepelivnon Twv evvolwv HE T xprion mANBwpag BLBALoypadIKwV TNYwWV dAAG Kol LEAETN TWV
6ebopévwv mou mpogkuPav amd GANEG £PEUVEC OXETIKEG UE TO O£, TPOOEKTIKOG
oxeSlaopog T™NE £peuvac, He Baon Ta otolxela mou mpogkuPav amod To mponyoUEVo Brua,
eTAoyn Tou KAtAAANAoU SElYHATOG e CUYKEKPLUEVEG SELYLATOANTITLKEG TEXVLKEG, THPNON TNG
EPELUVNTLKAC NOLKAC KaL TG Seovtoloyiag kat pebodikr) avaAuon Twv SeSopévwy PE xpron
NG BEUATIKNAC avAAUONC, WC HLag afLOTILOTNG TTOLOTIKN G HeBodou avaluong. H onpaocia tng
€peuvag £ykewral otn duvatotntd TNG Vo TPOTEIVEL TN XPNON VEWV EVOAANOKTIKWV
ekmaldeuTikwy peBOdwv otnv Exkmaibevon EvnAlkwv, evw n avaoToXAoTIKOTATA TNG
EPELVATPLAG, ATAV OToLXElo amapaitnTo og OAN TN SLapKeLla TNG €peuvag, KaBwG AAWOTE 0
OVOOTOXOOOG ELVOL KOIL LOL KEVTPLKI) EVVOLOL TIOU EAETATOL, KOL TIOPOUCLALETAL OTNV EVOTNTA
™G ougATNoNG.

2.6. [leplopiouoi tng épeuvag

Ye KAOe gpeuvNTIKO gyxelpnua, WOTO0O, UTIAPXOUV KAl TIEPLOPLOUOL, oL omolol oxetilovtal
1000 pe {ntnuata Bewplag, 600 Kot pe Bépata pebodoloyikd. Itnv mapovoa £peuva, O
BaoKOTEPOG MEPLOPLOUOG ATAV OTL EAaBe xwpa Katd tn Stapkela Tng mavdnuiag tou Covid-
19, pe anotéAeopa va Ste€axBolv oL cuvevteLEelg nAektpovika. EmumAéoy, n e€elbikevon tou
OVTIKELLEVOU TNG €PEUVOC, QMOLTOUOE TOV EVIOTUOMO OUMUETEXOVTWV/OUCWY HE
OUYKEKPLUEVO XOPAKTNPLOTIKA, Se60pEVO TO omolo Kablotolos TNV aveUPEOH Tou Selypatog
plae duokoAn Swadikaoia. TENOG, €va GNUOVTIKO €UNOSLO TIOU TIOPOUCLACTNKE NTAV TO
SL0pOpPETIKO  BewpPNTIKO KOl EMAYYEAUATIKO UTMOBAOPO TwV OCUUUETEXOUCWY, TIOU
dnuioupyouoe o Kamola onpeio S1adopEC WG TPOG TN XPrON KATIOLWY OpWV.
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3. AnoteAéopata Kot Zuintnon

Ao ™ Stadikaoia tng Bepatikng avaluonc MpoekuPav TPELG OEUATIKESG TIEPLOXEG OL OTIOLEG
adopoloav TOUG TPOTIOUG LE TOUG OTIOLOUG N AVOLOTOXOOTIKI) OHASa UTIOPEL VO TIPOAYEL TOV
HUETAOXNHUATIOUO, TIC TPOUTIOBECELC TTOU Elval amapaitnTeg yla va TPowOrCEL TOV KPLTIKO
OTOXQOUO Kol TEAOC Ta eUmodia Kal Tig SuokoAieg mou pmopel va mpokUPouv KaTa TNV
aflonoinon t™C¢. Ta amoteAéopata mapouctalovral, £xoviag w¢ odnyo Ta €PEUVNTLKA
EPWTAMOTO, OTIC TOPOAKATW UTIO-EVOTNTEG OUVOSEUOUEVA OO  OUMOCTIACHATA  TWV
ouvevteLEewVY oV eMIBeBaLlwWVOUV TA EUPNHATAL.

3.1 O tponoL pe TOUGC OMOIOUC N QVOOTOXOOTIK) OuAdQ UTOPE( vo TPOdyEL TOV
UETAOXNUATIOUO

Nivakag 1. O¢ua 1°

Yno - Oépata Katnyopieg Kwékol ZuvevteLEeLg
Npoaywyn KputikoU AlodIkooieg mou Anoyelg mou 2,3,5,7,9
OTOXOOMOU MECW TG adopolV TNV opdda aKoUve
OLVOLOTOXOLOTLKIG EKTALOEVOUEVWV
OMGSOG Agv Toug 4,5
aneuBuvovtal
TIPOCWTILKA
Awadikaoieg ou Mapatrpnon 3,4,7,9
adopouv TV
QVOLOTOXOOTLKA opdda  Artootaon 3,7
Juvaiodnua 2,8
Awadikaoieg ou EvaAlayn B£€cswv 1,4
adopouv Kkal tic Suo
opadeg
MNpoaywyn MpoUmoBoelg KAlpa opadag 1,2,4,5
OTOXOLOTLKOU
SlaAdyou péow TN Kowd vonua 5,6,7
OLVOLOTOXOLOTLKIG
opasoC Méaoo AvaoTOXQOUOG 3,8
BApata AmnonpooavatoAlotikd  Nat 1,2,3,4,5,8,9
Metaoxnpatifovoag SiAnupa
Mabnong
E€€taon mopadoxwv Nait 1,2,3,4,7,8
Yio0€tnon véwv MBavov 5,7,8,9
POAWV
Oyt 2,34
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To mapandavw Oéua dwakpibnke oe tpla umo-B€épata ta omoia adopoloav EMPEPOUG
Slepyaoiec mou pumopouv va o8nyroouV OTOV UETAOXNUATIONO, TOV KPLTIKO OTOXOOMO, TOV
OTOXQOTIKO SldAoyo Kal ta BApata tng petacxnuatilovoag pabnong. Avadopikd pe TO
MPWTO UTO-B€Ha, oL OCUPUETEXOUOEC avadépBnkav oe Slepyaoiec, oL omoieg Oa
e€aodalioouv TNV AVATTTUEN TOU KPLTIKOU OTOXOOHOU, KATIOLEC OO TIC omoieg Aapfdavouv
XWPO OTNV OUAS O TWV EKTIALOEUOUEVWY, KATIOLEG OTNV AVAOTOXAOTLKI) OpAda Kal KATIOLES KOl
otig Suo opadec. Avalutikotepa, n MAsoPndia (5 anod Tig 9 CUUUETEXOUOEC) aveEdepav OTL
N _SuvaTOTNTA TOU £XOUV TO ATOUA OTNV OUASA TWV EKMALSEUOUEVWYV VA OKOUV SLOPOPETIKEG

andyYeLg eival éva PECO e TO OMolo Hmopel va avamtuxBel o KPLTIKOG OTOXAOMOG, EVW N
napatipnon (4 amnod tig 9 CUMUETEXOUOEG £6WoAV TNV AAVTNON auTh) elval avtiotola n
Slepyaocia MOV MPOYUOTOTIOLEITAL OTNV AVACTOXAOTIK Opada Kal cUUBAAEL otnv emiteuén
Tou (8lou oto)ou. H Stadikaoio mou adopd Kol TG Suo opAdEeC Kal umopel va ivat fondntikn
oUUPWVA PE 2 CUMUETEXOUOEG elval n evallayn BEoswv.

«To 0Tt akoU¢ Karolov aAAov va AQEL yla auTo mtou Exet oUUBE( ptv Aiyo kot To 0Tt Sev oou
ameUIUVETOL dAAA... EIVOIL TTEPLOOOTEPO EVAC OVAOTOXOICLLOC TTOU AKOUYETAL PWVaXTd. Ertionc,
TO OTL... E€€ akoUC aAAou¢ avBpwrtoug mou Fa PEpouv SLaQopPETIKEC LIOEEC oo TIC SIKEG TOU.

H Stapopd mou kavet tn Stapopa AEUE 0TN CUOTNULKN. AUTO Kol LLOVO UTTOPEL var TUP0odOTHOEL
TOV KPLTLKO OTOXQOUO KATtoLou». (Suvevteuén 5)

«Naut, koitaée To mPpwWTO MOU OV EPXETAL EivalL N mapaTHENON, n (bl n mapaTnPnon €€ Ormou
TTaipvouV ULla arrootaon Kot SV CUUUETEXOUV OE UTO EVEPYA €€ TO omolo alyoupa Sivel Eva
neptSwplo Kal EVaV XPOVo Vo KATOEIC VO OKEPTEIC MAVW OE QUTO, EEE TMOU CUUBQIVEL».
(Zuvévteuén 3)

«lowc peta av aAdaéouve kat Jeoeic. AnAadn peta va aAdaéouv ot ouadeg. Na yivouv dnAadn

VOl TTAVE Ol AVOIOTOXQAOTEC OTNV OUASO TWV EKTOLOEUOUEVWYV KOl QVTIOTPOPO Kol ol aAAoL va
ntave dndadn va to douve ki autol an’ Eéw kat va yivel pia avtaAdayn anopewv nwc to eide
n uta oudda, rwc to €ide n dAAn kat av vrtpéav ouototnteg, dtapopecr. (Suvevreuén 3)

Avadoplkd pe tn SuvatdotnTa TNG OVACTOXOOTLKAG OUAdAC va TPOAYEL TOV OTOXOOTLKO
Slahoyo daivetal OTL Ol EPLOCOTEPEC CUUUETEXOUOEC (4 amd TIC 9) uMOYPAUULOAV L
onUavtkn polndOeon mou gival to KALLa TG opadag KabBwe Ko TO va UTIAPXEL Eva KOLVO

vOnua yLa to O£ ToU avVamTUOOETOL OTO OTOXOOTLKO SLAAoyo (3 armod Tig 9 CUUUETEXOUOEG).

«...talleL poAo kot To KAipa mou Aéve. Méoa atnv ouada. AnAadn to va untapyet uia artodoxn
OTL OAg¢ ot amoWelg ival SEKTEC, OTL UTTAPXEL... OTL 0AoL Ba KATOOUVE va akouoouv, 6 Ja
Slakontel o évac tov aAdo, Ba akouotoUv OAsc ol anmoyelg, OAa ta smysipnuata, dniadn
givail auto mou A€ue to BeTiko kAiua tnc opadacy. (Zuvevteuén 4)

«...va, 6ev EEpw, E€€..EKel TTOU Exw Evav evOOLOOUO, EEE, 1 HEV TO EXW KATAVONOEL KA Eivol
mTou A€t yia tnv Kot iapadoyn. Aev EEpw av umopel va givat kowvn n rapadoxn. Kamnwg-

kanwc to Agel. Aev E€pw av umopei va givat...». (Zuvevteuén 9)
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TéAog, avadoplkd pe tn Sdlepevivnon tou MAPAAANALOUOU Twv Bnuatwyv ¢ Oswplag TG
Metaoxnuatilovoac MaBnong He TNV  avootoXaotikh opada. Ta PApota auta,
TIOPOUCLACTNKAV OTLG CUUUETEXOUOEC XWPLOUEVA OE TPELC KEVTPLKOUG AEOVEG, O €VOC EK TWV
omolwv nepAaBaVE TN XPron TOU AMOmMPOoooVATOALOTIKOU SINAUUATOC, 0 AAANOG TNV e€€Taon
TWV SUCGAELTOUPYLKWY TTAPadOXWV KOl 0 TPITOC TNV ULOBETNON VEWV YWWOEWV KoL pOAWV TTOU
uropouv va aélomotnBouv kat otn {wn Twv ekmatdevopevwy. ISlaitepa evéladépov evpnua
Atav n dladopomoinon Twv AMAVINOEWV avadoplkd HE TOUC TPELG autoug afovec. OL
QTTAVTIOELG TWV CUHHETEXOUCWVY NTAV OTNV CUVTPLTTLIKA MAsloPndia toug BeTikeg (8 otig 9
OUUUETEXOUOEG) O€ O,TL adopa ToV MAPAAANALOUO TNC AELTOUPYLOG TNG AVAOTOXAOTIKIC LE TN
AelTtoupyia Tou amompocavatoAlotikol SIAupatog, o upnAda moocoota mAstoPndiag (6

oTLg 9) yla tov MapaAAnAopo pe tnv €€taon Twy mapadoxwyv, aAAd unipxav evdolaouol

avadoplka Pe To BrApa TNE UL0BETNONC VEWV POAWV.

«..voullw ottt umopei voaoo, umdapyouve mnapaidAnAiouol, e kat oakplBwe g TO
artontpooavatoAlotiko SiAnuua sav Sev umapyel otov uavdavovra amno nplv Jswpw ot

umnopei va dnutoupyniei oto mAaioio tnc avaotoyaotiknc ouadac. AkptBwce ylati eloepyovral

Ol VEEG OMTIKECG TTOU UTTOPEL VO TOV KAVOUV v atoBavIel To amonpocavaToALloTiko SIAnuua».
(Zuvevteén 1)

«AnAadn n kpttikn aloAoynan Twv mrapadoywyv, QUOLKO KoL UTTOPEL, dKoUyovTacg Toug dAAouc

Vo UIAGVE yia geva, va Sivouv ular SLoiOopETIKI OMTLKN KOl EPUNVEIX OE QUTA TTOU EXELC TTEL

KOl EXELC TIAPOUCLHOEL EEE OlyoUPA TIPOKUTTTEL QIO QUTO UL EVOEXOUEVWCE VEA LOEQ».
(Zuvévteuén 5)

«AuTto rou dev Ba avalntrioouv gival tnv utodetnon. To teAeutaio otadio [...] Eival kadapd

Yewpw oAU ueyaAn npoowrikn tou Séausuan». (Suvévteuén 2)

3.2 O npoiinoYéoeic movu Jda MPEMEL Vo UMAPXOUV, WOTE 1) AVAOTOXAOTIKN) ouada va
TIPOALYEL TOV KPLTIKO OTOXAOUO O€ Eva mAaiolo eknaibevons evnAikwv

Nivakag 2. O¢ua 2°

Yno- Oépata Katnyopieg Kwéikol ZuvevteLEeLg
Ospatoloyia EukoAia epappoyng MNpoowrikn avantuén  2,3,4,6,9
AVOPWTTLOTIKEG 1,2,4,7,8
ETILOTAMEC
Ye OA\a 5,7
Avokohia Octikeg/ 1,2,4,6
edapuoyng TEXVOKPATIKEC
ETILOTAMEC
MAaiowo KataAnAa mAaiolo  AvOpWILOTLKEG 4,6
ETILOTAMEC
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OUASEG IPOOWITLKAG 3,6
avantuéng
2e OAal 2,7
AKaTAAANAQ Auvotnpotnta 1,2
mAaiola mAatciou
OETIKEG/TEXVONOYIKEC 6
ETILOTAMEC
MpolmoBéoelg PoAog 1,5,8,9
ekmaldeutn/TpLag
PoAog popéa 5,9
Xpovocg 1,9
MAnBuouadg Mapayovteg  mou [Mponyovpevn &6€a ywoo 1,7
ennpealouv exmaidevon
Ikavotnta 5,6
EKTALOEVOUEVWV
Etowotnta 8,5
EKTALOEVOUEVWV
EldikotnTOL 8,9
Kowwvikn umootaon 2
Acrjpavtol HAWio 1,3,4,5,7
TLOPAYOVTEG
Eknaidsuon Anapaitntn Nait 1,2,3,4,6,7,8,9
npoUmnobeon
lowg 5

To Seltepo Bépa mou avadubnke adopolos TIC MpoUMoBEoelg yia tnv emitevén Tou
HLETAOYXNHUATIOHOU pEoa amd TNV avaoToxaoTikn opada. Ol mpolnoBEéoelg auteg, dpailvetal
OTL aidpopoUV TO AVTIKEIPEVO TO omoio Siddoketal, To mAaiolo, Tov MANBuouo aAAd Kal Thv
ekmaldevon mou elvatl amapaitnto vo AdBouv oL CUHHETEXOVTEG/0UOEC. AVOAUTIKOTEPQ, OL
TIEPLOCOTEPEC CUUETEXOUOEG, EKPLVAV WG KATAAANAOTEPQ, YLa TN XPON TNG OVAOTOXOOTLKAG
OUAdaC, AVILKEIEVA TOL OTIOLO TIPOEPXOVTAL ATO TIG OVOPWTILOTIKEG EMLOTAUEC (5 amd TG 9
OUMMETEXOUOEG) KL CUYKEKPLUEVA QVTIKE(PEVA TTou oxetilovtal pe tnv PuxoAoyia katl tnv
ekmaibevon. 1610¢ aplOUOC OupUETEXOUCWY avEpepe wC Tpoodopn Bepatoloyia,
OVTLKELLEVA TTIOU OXETI{OVTAL LE TNV TIPOCWITLKI OVATTTUEN TWV EKTTALOEVOUEVWV.
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«Qpaia, kaAd, otnv npoowrtikn avarntuén Jewpw oiyoupa OTL Ttael, ival evtaéel, EYOUUE
karola mpayuata, Biwuata ptv ko BAETOULE KAl oTnV KHGNUEPLVOTNTA UOC... E(VOL TTOAU TO
KOUUATL QUTO TO TTPOOWITIKO, OMOTE Tauplalel, oiyovpa talplalel o BewPNTIKEC ETTIOTHUEC,
kat avBpwrioTikeC. Ekel umapyouv moAAEc TeETolec uédodol, Blwuatikee, otnv eknaibevon
ToUG». (Zuvevteuén 4)

To mAaiolo tn¢ ekmaideuong paivetal OTL anoteAel emiong €vav onUAVILKO TOPAYOVTa TIOU
uropetl va SteukoAUvel 1 va duoxepaivel to eyxeipnua. Evéladépov amoteAel to OtTL n
KOTOAANAOTNTO TOU EKTIOULSEVUTLKOU TTAALGIOU OXeTileTaL HE TN BepaToAoyia TOU QVTIKELLEVOU
KOLL OL CUMIETEXOUOEG EMAVAAAUBAVOUVY OTL Elval XpNOLLOTEPO va ePOPUOCTEL O€ MAALOLO UE
QVTIKEUEVA AVOPWTILOTIKWY EMLOTNUWY KoL OUASEC MTPOOWTLKAG AVATITUENG.

AkataAAnAa mAaiola, kpiBnkav 6oa dltakpivovtal amo avotnpotnta. Qotoco, n mAsloPpndia
TWV OUHMPETEXOUOWV (4 amo TIc 9) umoypAuuloav TO ONUAVIKO poAo  tou/tng
ekmaldeuT/Iplag, mou UMopel He Tov TPOmo mou Ba mpoteivel Kal Ba epapudosl TV
OVOOTOXOOTLKA OHASa va UTIEPTINONOEL AUTA Ta EUTOSLAL.

«DAa_éekivave amo Tovvwy ekmaldeuTr) Kot TIC MPoYEoels Tou, €10, AnAadn o ekmatdeuTh
UTTOPEL va KAVEL Ul ouada CUVEPYATIKN, U OCUVEPYOTIKN, UTTOPEL va KAvel uto opada
avaoToxaotikn, kot oUtw kade €€ngr». (Suvevteuén 1)

Avadoplkd pe Tov TANOUoUO, OL ATAVTHOELG TWV CUUETEXOUCWY HOLPACTNKAV KOl KATTOLOoL
amo TOUC TAPAYOVTIEG Tou umootnpléav OTL emnpedlouv tnv £KBacn Tng Xpnong Tng
OVOOTOXOOTIKAG OMAdaC NATAV OL TPONYOUUEVEC LOEEC TWV eKMALOEUOUEVWY YyLla TNV
eknaideuon, n LKavOTNTA TOUG, N ETOUOTNTA TOUG, N ELSLKOTNTA TOUC KAl N KOWWVLKI TOUG
unootaon. Akoun, n mAsoPnoia (5 otig 9 cuppetéxouoeg) dev Bewpel TNV nAkia Tou
TANBUOPOU TTaPAYOVTA TTOU UTTOPEL val KPLVEL TNV EMLTUXL | TNV amtotu)ia Tou oV ATOoC.

«Nat. Nai, vouilw ott o mAnduoudcg mou Ja SuokoAsuotav o€ uia tétola dtadikaoia givol
aUTOC mou n Exel_ouvndioel ot n eknaibeuon eival katt augtoyo, dnAadn ott o ibio¢ be
OUUUETEXEL AAAd AKOUEL OTTO KATTOLOV UOVO vaoaa opadLalel a¢ TOUUE T YVWOn EEEE KAL TTOU
ExeL 6nAadn mou duokoAevetal...». (Suvévtevén 1)

‘Eva akopa {ATnuo To onoio Teébnke uno Slepelivnon OTLG CUVEVTEVEELG NTAV N avayKalotnta
| UN TOU va Tiponyeital EKMaideuon TWV CUUUETEXOVIWV OTn HEBOSO TNG OVOLOTOXOOTLKAG
opadac mpwv TNV edappoyn tng oe €va mAaiolo Ekmaidevong EvnAikwv. Ot 8 otig 9
OUMMETEXOUOEG QmAVTNOoaV OETIKA O aUTH TNV EpwWTNoN, evw 1 cuppeTEXOUOO avEPEPE OTL
QUTO lowg elval pa tpoimoBeon.

«Nau, vat, vat, vat. Nat, elpat... to Sewpw moAu avaykaio, To Sewpw moAU onuavtiko, ott da
pEmet va urtapyet Jewpia» (Zuvevreuvén 2)
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3.3 Toa gunodia kat ot SuckoAiec ol omoisg uropouv va. MPOoKUYOoUV Katd tn XpHon tme
avaoTOXOOTIKIG opadac otnv ekmatdevtikn Stadikaoia tn¢ eknaidevong evnAikwv

Nivakag 3: O¢ua 3°

Yno-0épata Katnyopieg Kwékol ZuvevteLEeLg
Epnodia mou Mapayovtag ‘EkBeon 1,6
adopoulv tn SuoxEpelag
Stadikacia
Mapadyovtag O poAocg tou 2,3,4,8
SleukoAuvong ekmaldeutn
Epnodia ta Mnxaviopol apuvog Avtiépaon 8,9
omnoia adopoulv
tov nAnBuouod Apvnon kawouplou 2,5
Avokappia 5
Apuva 7
AN gunodia MponyoUuevn WEa 1,2,7
yla ekmaibevon
EruBbupia ouppetoxng 3,5
EvaAwtn opada 4,9
Epnodiua mou Auotnpotnta Xpovocg 1,9
adopolv T0
m\aicto MabBnolakol otdyol 1,2
KatevuBuvtikotnta 3,5,8
AwdBeon ya 6
TIELPOLLOTIOUOG
I6lwTikd/Anpooto MeAATOKEVTPLKA 2,5,7
mAaiola
Epnodia mou Mpoowrika Exmaibevon 1,2,3,5,6,8,9
adopolv
tov/tnV MpokataAfeLg 2,3
eknoudevuth/TpLa
Ye oxéon pe tnvopada Xuvdeon pe opada 4,5,6,7,8

To TeAeuTalo LEPOG TNG EPEUVAC ETILKEVTPWONKE oTa EUMOSLO TO oTtola Pmopel va tpokUouv

KOTA TNV edappoyn TNG avooToXaoTIKAG HEBOSoU we pEBodo ekmaideuong oTov XwPOo TNG
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Exmaidevoncg EvnAikwv. H evotnta aut Xwplotnke o TECOEPLG UTIO-EVOTNTECG, OL OTOLEG
adopovoav Ta gunodia mouv pnmopel va mpokvPouv amnod tn Stadkaoia, and tov iblo Tov
TANBUOUO TWV ekMALSEVOUEVWY, oo To TAaiolo Kat amd tov/tnv skmatdsutr/tpla. Ot
QTTAVTIOELG TWV CUMUETEXOUOWV SgV 06rynoav os Lo GUVOALKH Katnyopia, kabwg povo 2
€€’ autwv ocupdwvnoav otL n €kBeon amoteAel éva onUaAvIlko otolxeio tng Stadikaciag, To
omolo pmopel va amoteAE0EL TPOXOTMEDN ylol TN XPAON TNG OTO XWPO TNG ekmaidsuong
evnAlkwv. QOoTO00, OTNV EPWTNON QUTH, LEYAAOC apLBUOC AMAVTAOEWY, CUYKEKPLUEVA (4 o
TG 9 CUMMETEXOUOEG), TOVLOAV TO ONUAVTLKO pOAo Tou Stadpapartilet o/n eknadsutig/tpLa,

KaBwg glval autog mou umopel va urepPel t€tolou eidoug eumodia Kat va eEOUAANUVEL TIG
SduokoAiec mou evdexopévwg va pokUPouv amod tn Stadikaoia.

«Zepeic T, Ja nw naAt to ibto, vouillw OTL EYEL v KAVEL LE TOV EKMOALOEUTH]), TTOOO

e€olkelwueVoC ivat o (6Log kol mw¢ Umopel va To atnpiéet kat va Kpivel, ylati umopei va unv
givai 0Aeg ot ouadec ETOIUEC YLa KATL TETOLOY. (ZUVEVTEUEN 8)

Avadoplka Pe Tov TANBUGHO Kot To eUnodia Ta omola Umopel va mpokUPouv amo autov, ol
5 amno TG 9 CUUHETEXOUOEG, KATESELEOV TOUC UNXAVIOUOUC AUUVOC TWV EKTTOLOEUOUEVWY, WG

TiBavoUC TEPLOPLOOUC KOL CUYKEKPLUEVA, TNV Apvnaon, TNV avtiotaon Kot tn duokapdia.
ErtutA€ov, kamola aKON oTolXela TTou MPooTEBnKav otn AloTta Twv EUnodiwv Tou MAnBuopou
ATOV N ponyoupevn €a ou €XOUV T ATOUA YLa TNV eKnaibeuon (2 CUMMETEXOUOEG), N

ermbupia oUUUETOXNG (2 CUMUETEXOUOEG) KOL TO KOWWVIKA XOPOKTNPLOTIKA TNG ouadacg,

dnAadr) To av oL EKMaLSEUOEVOL OVIKOUV OE EVAAWTN OUAda (2 CUUUETEXOUOEG).

«...EUTTOS LA OXL, TAAL 00t SUCKOALEC TTEPLOCOTEPO TO MW EXEL O KATEVAC OTO LUUAO TOU YLo TNV
ektaidevan... TIC AUUVEC TOU KAJEVOC, TIG METTOLIOELC TOU YUPW ATTO TO TL Elval eKTtaideuon ».
(Zuvévteuén 7)

H endpevn katnyopia epmodiwv oxetiletal pe to mAaiowo Eknaidsvong EvnAikwv oto omoio
Ba pmopovos va €POPUOOCTEL N AVAOTOXAOTIK opdda. H auotnpotnta tou mAalciou

oUUPWVA UE TIC 6 Ao TIG 9 CUMUETEXOUOEG sival KBopLoTIKN yLa TN duvatotnTa XpHong Tng
OVaOTOXAOTIKAG opadag otnv ekmatdeutikr Stadikaoia. Ol emipépouc KwdiKol mou ékavav
NV €udAVION TOUG OTILC OUVEVTEUEELC TWV CUMMETEXOUCWY NTAV N KATEUOULVTIKOTNTA, N
EMewpn xpovou, ot opytol pabnotakol otoxol kot n pn &dbson yla MEPAPATIOUO.
ErumAéov, éva {ATnUa TOo omoio oxoAlaoav 3 CUUUETEXOUOEC WG ONUOVTIKO NTav TO vV TO
TmAQoLo lval LOWTIKO 1 dnuoalo, Kabwe o tapayovtag auTtog Gpalvetal va EXEL TIPOEKTACELG

WG TIPOC TO AV 0 OTOXOC TOU MAALGLOU OTPEPETAL TEPLOGOTEPO OTNV LKAVOTIOLNGN TWV TEAATWY
— eKTTOLOEVOUEVWV 1) OTNV EKTOLSEUTIK KalvoTopia.

«Mnopei t0 mAaioto va eival moAu kaBodnyntiko, va J€Aet tnv UAn, TOUG TPOTTOUG

OUYKEKPLUEVOUG... va unv 9€AeL Suoapeotnuévo Tov EAAT, va TAVE OAa KaAd. Agv exouv
avra Kt autol Tnv aiodnon yia to Tt onuaivel eknaidevon... ioa (oo mMOAAEC popéEg, uaAdov
ouvndwc eivat autol mou Sev €youv v aiodnon, o OIWTIKA KUpiw¢ MAaiola yia To Tt
onuaivet eknaidevon kat ot dev Ja kaveic uovo ditaAeén». (Zuvevreuén 5)
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«...0 XPOVOC €ival evac, kot ol giytol atoyol, dnAadn mou Sev aprnvouv to neptBwplo oTov

EKTIOAULOEUTI) VO EEE EVOWUATWOEL OTOXYOUG TIOU VO EYOUV VA KAVOUV Kal UE Tnv (Sia Tn
Aettoupyia tn¢ ouadac». (Juvevrevén 1)

O/H sknaudevutic/tpla anotelel os kaBe eidoug skmatdeutikn Stadikaoia €va MPpoOowWNo —
KAeLldL, emopévwe, Ba Atav mapdAeupn va pnv epwtndouv oL CUPUETEXOUOEG VLA TA EUMOSLA
Ta omola Umopouv va pokuyPouv amd To MPOowWo auto. OL amavTroeLlg Iou TPoEKUay,
OUYKEVTPWVOVTAL OE 2 KATNYOPLEC, TWV TMPOCWIILKWV EUMOSiwV Kal Twv gpmodiwv Tou
oxetilovtal pe tnv opada. H skmaibsuon tou/tng ekmatdsutrh/TpLoc Kot n ouvdeor tou/tng

LE TNV opada AMOTEAECAV TLG ATIAVTIOELG TIOU EKGPACTNKAV ATIO TN CUVIPUTTIKA MAELoPndila
TWV CUMUETEXOUOWV (7 oo TIGC 9 CUUUETEXOUOEC OTNV TIPWTN TIEPLTTWON Kal 5 amo TG 9
OUMUETEXOUOEG oTh SeUTEPN).

«Na_unv_eivat katdAAnAo ekmoaldEUUEVOC EMOPKWC... EEEE, V... TEAEL va eival TOAU

kadodnyntikog, ETol KATEUTUVTIKOG, va Unv aenost ™ dtadikaoia va anAwdsl Etol wpaia,
vo avarntuyBei, ec€ va eival TPOKATEIANUUEVOC, va Exel SIKEC TOU QTTOWELC TTOU VA... TTOU Kall
EKEIVOC MWC va TO TTw, va SLOTAEL OTO VO INV TIPOAYEL OUTE KL EKEIVOC TNV KPLTIKN OKEWN. loTi
gival ok va Exelc mpokataAnPelc aldd av TIC KOITAC QUTEC TIC TIPOKATAANWELC KAl TIC
avayvwpllelc ecee TOTE €ioal KL €0U Eva wpaio mapadeyua oto va O&€i¢ TL xpelaleTal va
avadlouoppwaoelc. AnAadn, mpeneL...va Tou eivat olkeio auto». (Juvevteuén 3)

4. ulntnon

JKOTIOC TNG mapol oG EPELVAG NTAV N SLlEpeUvNON TN XPONG TNG OVOLOTOXOOTLKAG OpAdag
Qo TO XWPO TNCS ZUOTNULKAG Okoyevelakn g Ospameiag oto xwpo tng Ekmaidsvong EvnAikwy
W¢ a  evaAlakTiky HEBodo ylwa TNV avamtuén TOUu KPLTLKOU OTOXOOHOU KOl TNG
pHeTaoxnuatilovoag pabnonc otouc/oTig ekmaldeuopevouc/ec. H épeuva mpaypatonotonke
HE TN Xpnon NUL-6opnuévwy ouvevteUEewv o 9 e181koUC PUXLKAG UYELOC, OL OTOLEG Elxav
ekmatdevtel kat otnv Ekmaidevon EvnAikwy Kot To UALKO TO omtoio mpogku e apeixe xprolua
Kol evlladepovta dedopéva ta omola £5vav AMOVINOEL, OTA EPEUVNTIKA EPWTAHATA TNG
€peuvag.

JUVOTITIKQ, £YLVE PaVEPO avVOPOPLKA LE TO TPWTO EPEVVNTLKO EPWTNHA, OTL I AVOOTOXAOTIKI)
opada pmopel va mpodyel Tn petacynuatifovoa padbnon péoa amo tnv noAudwvia Kot Thv
anootacn nmou dnuwoupyet wg Stadikaoia, av Kot €va {NTnuo ou pnopel va avaduBel wg
EUMOSL0 glval N avelPEGCN EVOG KOLVOU VONLATOC 0TO MAQLGLO TNG OVATTTUENG TOU OTOXO.OTLKOU
SlaAoyou, otolxelo amapaitnto yia tn Stadikacio Tou peTacxnuatiopou. Ta Suo autd
OTOWXElD TNG OVAOTOXAOTIKAG opadacg, amodpépouv odEAn KoL OTO TAQIOLO TNG
puxoBepameiag ovpdwva pe ™ PBBAloypadia. Juykekplpéva, n moAudwvia TOU
QVATTUCOETAL OTNV OlVO.OTOXOOTLKN Opada o BepameuTtiko mMAaioLo elval To HECO LIE TO OTOLO
uropet va mpokUPeL n alhayn otic mpokataAfPEeL, oTNV apXLK vonuatodotnon Kal oTLG
Baolkég umoBEoelg Twv atopwv (Andersen, 1995, om. avad. otov Cook, 2006). EmumAgoy,
€PEUVEC OL OTIOLEC £XOUV CUAAEEEL TIG amoOY el BepAMEVOUEVWY TIOU £XOUV CUUUETACYEL OF
Bepameutiky ocuvedpla pe avaotoxaotikr opada, emiBefatwvouv otL n dtadikacia umnpée
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wWPEALUN, Kuplwg e€attiag Tng akpoaonc SladopeTikwy amoPewv Kol LOEWV amd AAAOUG
avBpwrmoucg mou Bplokovtav oe amooctacn (Chang, 2010). Emiong, koL OToV XWPO TNG
Exmaidevuong EvnAikwv Kal cuykekplpéva otn Oswpia ¢ Metaoxnuatilovocag Mabnong,
OMwc avadepet Kat ot Mezirow kat cuv. (2006), cuvavtatal pavepd n avaykn vo avaduovtat
TIOANQTTAEC OTITIKEG YWVLEC YLa TNV eMiteuén Tou opBoloyikol SLaAoyou.

H amomnelpa oUykpLong tTwv Bnuatwv tng Oswpilagc Metaoxnuatilovoag Mabnong pe Tig
AELTOUPYLEC TNG OVOOTOXOOTIKAG OUASAG, WC LA TILO CUYKEKPLUEVN TipooTtabela ouvdeong
Toug, avédelée emiong evlladépouosg 16€eC. To QMOTIPOCAVATOALOTIKO SIANUUA KOl N
enaveéEtaon Twv mapadoxwv, OMwc Loxuplotnkav oxeS0v OAEC OL CUUUETEXOUOEC, UITOPOUV
va avamtuxBouv He TN Xprion TG OVOOTOXOOTIKAG OHAdog, akplPws we OMOTEAECUA TNG
TOAUPWVLIKOTNTAC TNG. Katd tov i6lo tov Andersen (1991, om. avad. otov Gehart, 2018), n
QVOOTOXOOTIKN) opada, €lval onpAvVTKO va TEPLEXEL «KATAAAAWG acuvnBlota oXOALa»
(appropriately unusual comments), urto Tnv évvola OtL Ta UTIEPBOALKA cuVNBLoUEVO OXOALD,
OTIWC N OVTOVAKAOCN cuvaloOnuATwy 1 n mepiAndPn Twv Aeyopévwy TwV BepameuopevVwyY
Sev Ba mapayouv VEEC BewPOELC TOU EQUTOU Kal To UTIEPBOALKA acuvrBlota oxoAla prmopet
va Tmapouv tn popdn voubeoiog kal vo elval pakpld omo Tov Tpomo Ofaong twv
Bepamnevopevwy. Ta «kataAAnAwg acuvnBlota oxoAla» Ba katadEpouv va dLatnproouv T
Loopportia avdpsoa oto va HNGeL o/n Beparmeutic/tpla péoca amd tn Bewpnon Twv
Beparnevopévwy aAAd TauTOXpova Vo TIPoayeL Kat th Stadopd, mou Ba Touc/Tig TPOoKaAETEL
VoL OVaBEWPOOUV KoL VO ETTOVEEETACOUV TIG LOEEC TOUG.

Avadoplka pe To TeEAeuTalo Bra TOU PETAOXNUOTIOUOU, OMWCE evtomileTal otn Oswpla TG
Metaoxnuatilovoac Mabnong, mou mepAapBAVEL TNV ULOBETNON VEWV YWWOEWV KAl POAWV
KaL tnv epappoyn otn {wr tou/tng ekmatdsuopevou/ng, untipée apdBolia yia to katd ndéco
urnopet va emniteuxBel oto mAaiolo tng aflomoinong TnNg avaoToxaoTikng opadac. H amoyn
QUTH, TNG TTAELOVOTNTAG TWV CULUETEXOUOWV, TAUTIETAL UE TIC BEWpPNTIKEG LOEEC TOU Mezirow
(2006), o omoiog evamoBstel otoug/otic (Sloug/ec TOUG/TIC EKMALOEVOUEVOUG/EC TO
QTTOTEAEGO TOU KPLTIKOU OTOXOOMOU, KABWC amodExeTal Kal tTnv mbavotnta va unv urapéet
0 LETOOXNUATIONOC, oneilo oto omolo diadopomoleital o Brookfield (2006), cupudwva pe Tov
omolo n KpLtikn SLA0TOoN TOU OTOXAOUOU TAUTLIETAL UE TNV QMOKAAUYN TWV NYEUOVIKWY
mapadoxwv Kal TNV aneAsuBEPwWan TOU ATOUOU Ao AUTEG.

Y10 onuelo auto, mapatnpeitol pla cUYKALON HE TIG LOEEC BEWPNTIKWY TNG GUOTNHLKNAC
TMPOOEYyLoNG, OMwWC auth tou Maturana, o omoiog umootnpilel otL dev eival eplkto va
nipoPBAedBei n alayn ) to €idog tng aAAayng mou Ba eméNBeL ota £pupLa ovta efattiag pLog
nap£pBaong, KabBwg MpoKeLTal yio {wVTava CUCTAUATA HE LNXOVIOUOUE OUOLOOTACNC KAL LUE
Sduvatotnteg Stadopetikn aflomoinong tou ekaotote epebiopatog (TplavtadpuAiou, 2012).
AopBavovtag umoyn aut TNV WEa, TPOKUMTEL N €PWTINCNH OV N AVAYKALOTNTA TNG
XELPADETIOTIKAG LABNOoNG, mou poPAAleL MPwWTOG o Freire oto £pyo TOU Kal eMBEPALWVEL TN
onuaocia tng yla tn petaocxnuatilovoa pabnon o Brookfiled, odnyel og kateuBuvtikoTnTA
otnv ekmadeuTtikn dtadikaoia, mpaktikn n omoia €€ apxng £ylve mpoomnaBdela va e€oBeAloTel
amo TG OswpnTIkEC Mpooeyyloelg otnv Ekmaidsvon EvnAikwy, i anoteAel mpaypatL tnv ovcia
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™G pabnotakng dtadikaoiac. Towg, xpnolomowwvtag we Baon TG cUYXPOVEG TIPOCEYYIOELG
otnv eknaideuaon, oL onoiec Sivouv éudaon otnv e€atopikevaon, Ba prmopovoe va etmwOel OTL
Sev UTIAPXEL pLa KABOALKI TIPAKTLKNA TIOU TIPETIEL VAL tkoAouBnBel aAAd pmopouv va uTtapéouv
rniapalhay£Eg avahoya pe Tov/tnv ekmatdsuopevo/n, TIG cUVONKEC Kal TO MAALOoLO.

To 6eUtEpPO £pPELVNTIKO epwWTNUa adopoloe T MPOUTTOOECELG TTOU AMALTOUVTOL YO TV
Tpoaywyn TNG HETaoXnUatilovoag pabnong LECW TNG AVOOTOXAOTIKN G opadac. Kamoleg anod
TLG ONUOVTLKOTEPEG POUTIOOE0ELG YLA VAL AELTOUPYNOEL LETACXNUATIOTIKA N OVOLOTOXAOTLKN
opada adopolv OAa TA CUCTATIKA HEPN TNG EKTTALSEUTIKAG Sladlkaoiag, To avIlkeipevo, To
mAaiolo, tov TAnBuopd kat tov/inv ekmatdeutr/tplta. OL OCUUUETEXOUOEC UAALOTO,
UTIOYPAUULOOV KOl T onpooia tou Xpovou otov omoio Ba evtaxBel n xpnon Ing
OVOOTOXOOTIKAG OpAadag oto MAaiolo tTNG ekmalSeuTIkAG Stadlkaoiag, wg éva amo ta
KPLOLUOTEPQ KpLTrpLa. To KALLa TG opadag oto xwpo tng Ekmaidevong EvnAikwy amoteAel
g¢va Slaltepa onUAVTIKO onueio oto omolo Oa mpémelt va otabsi o/n ekdotote
EKTIALOEVUTAG/TPL. KOTA TNV €AoY TWV TEXVIKWV TIC omoile¢ Oa aflomowjosl otnv
ekmatdevtikn Stadikaoia. H ¢aon otnv omoia Ppioketal n opada oe oxEon UE TOV XPOVO
Omap€nNg TNC Kal To KALHO UTTOPEL va EMLTPEMOUV TN XProN KATIOLWY TEXVLKWVY, Ol omoleg Ba
xapaktnpilovtav evOeXOUEVWG TIEPLOCOTEPO EVEPYNTIKEC N Ba amaltovoav TMEPLOCOTEPN
TIPOOWTILKY EUTAOKN TWV EKTIALOEVOUEVWY OTWG T.X. TO Talxvidl poAwv (Kokkog, 2005pB).
AKOUN, €YLVE SLAKPLTO OTL ElvaL XpNOLUOTEPO VA EHAPUOOCTEL OE AVTIKEIPLEVA AVOPWTTLOTIKWV
ETILOTNHWYV KOL TIPOCWTTILKAG OVATTUENG, O TTEAOTOKEVTPLKA TAQLOLO, EVW UTIOYPOUUIOTNKE
KOL OO TNV TAELOVOTNTO TWV CUMMETEXOUCWV KOL O EEQLPETIKA ONUAVILKOC POAOG TOU
Stadpapatilel o/n ekmatdeuth/TpLa we KATaAUTnG yia tTnv emtuyia tng dtadikaciog.

AvadoplKA HE TO TPITO EPEUVNTIKO E€PWTNUA, Kal Ta €Umodla Tou evOEXOUEVWG va
MPokKUYPOUV KATA TN XPNON TNG AVOOTOXOOTIKNG opadac oe éva mAaiolo Ekmaidesuong
EvnAikwy, autd daivetal emiong ot adopolv OAOUG/EC TOUG CUHUETEXOVIEG/OUOEC OTNV
ekmaldevtikn  Stadikaocia. AvoAuTikOTEpa, O TANBUOUOC pmopsel va  avieTwrilet
npoBARHaATa HE TNV £KOEON KAl va avamtuEsl PnXaviopoUg Apuvag mou Ba amoteAécouv
EUMOSL0 yLa tn Stadikaoia. To onpelo auTo yivetal SlakpLtr yla akopn po ¢opd n cuveon
TIOU UTtAPXEL LETAEL Tou Xwpou tng Wuyxoloyiag kat tng Ekmaideuong EvnAikwv kabwg, ot
HUNXOVIOMOL GUUVAC OL OTolol EVIOMIOTNKAV WG EUMOSIA amd TNV TAELOVOTNTA TWV
OUMHETEXOUOWYV, amoteAoUv cUpdwva pe to Rogers (1999), pia onpaviikry SuokoAia mou
oXetTiletal pe Tov MANOBUOUO TWV EVAAKWY EKMOLOEUOUEVWY, KOOWE N ouvalobnuatikn
EMEVOUON TIOU €XOUV TIPOYLLOTOTIOL|OEL Ol EKTTALOEVOUEVOL/EC OE TIPONYOUUEVEC HLOVADEG
yvwong Ba touc/tic odnyroeL 0TNV UTIEPACTILON AUTWYV TWV YVWOEWV KAl KAT EMEKTOON OTNV
O[LLUVTLKI) OVTLUETWITLON TWV VEWV LOEWV.

Karmota emumA£ov eumodia ToU EVTIOTIOTNKOV OO T CUMUETEXOUCEC NTAV N AQUOTNPOTNTA
Tou TAaloiou Kal n TEAATOKEVTPLKA ¢uon tou. TENog, n eAAewpn ekmaidsvong tou/tng
ekradeuti/Tplag, Kabwg kat n EAewdn olVSEon g Tou/TNC KE TNV OpAda, cUpPwWVO PE TNV
mAsloPndia TwWV CUUUETEXOUCWY, ONMOTEAOUV TA TLO KPLolHa eumodla mou pmopolv va
Sduoyepaivouv TNV aflomoinon tN¢ AVOOTOXOOTIKAG OMAdaG o éva eKMALSEUTIKO TAaioLo
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evnAlkwv. Epguvntika otolxela amo tov xwpo tn¢ Ekmaideuong EvnAikwv emiBefatwvouv ta
OXOALQL TWV CUMUETEXOUCWYV OTNV Ttapouoa €peuva yla Tov LSLaltepa onUavIikd poAo Tou
Stadpapatilel o/n ekmadeutng/tpla, KaBWC os €psuva, n omoia SLE€NXOn o TtéooepLg
TMEPLOXEC TNG Eupwrmng, ouumeplappavopévng kat tg EANadag, €ylve Slakptd Ot n
QIOTEAEOUATIKOTNTA TNC EKMALOEUTIKNG Sladikaoilag mou amevBuvetal oe €VAALKOUG
e€aptatal og onUAVTKO Baduo amod tov idlo tov/tnv eknmatdeuth/tpLa (Kokkog, 2002).

5. Zuunepacpora

H mapouoa épeuva, aveédelfe tn duvatotnta Xpnong eVAAAOKTIKWY HEBOSwWV Katd Tnv
edappoyn ¢ Oewplag Metaoynuatilovoag¢ Mabnong otnv Exknaibevon EvnAikwv, kot
SlepelvnoE TIC TPOEKTAOELG TTou Ba gixe n mBavotnTa £vtaéng og AUTEC TIC HeBodouc, TG
OVOOTOXOOTLKAG OUAS G Ao TO XwpPo TG Zuotnkng Owkoyevelakng WuxoBepameiag, wg pLa
opada mou mapatnpel TNV ekMaldeUTIK Stadikaoio Kal avaoToXAleTol UMPooTA 0TOUG/OTIG
eKTTALOEVOUEVOUC/€G KaL ToV/TNV eKMLSEUTH yia 6oa StapeidOnkav og auth.

ATO TIG amOPELC TWV CUHUHETEXOUOWVY EKTTALOEVTPLWVY EVNAIKWY TTOU €XOUV eKTTALOEUTEL Kall
otn Zuotnuikn Olkoyevelaky Oepareia, €ywve davepd OTL n XPron TNG AVOOTOXOOTIKNG
opadac oto mAaiolo tng Exkmaibevon EvnAikwv, apxitka Oa Atav €va evdladEpov Kot
KOLVOTOUO gyxeipnua. Avadoplkd pe Tn SuvatotnTta va OPAyEL LETOOXNUOTIOUO, N YEVLKA
Taon Ntav Oetikn, oAAa urthpéav apdBoAieg yia to av Ba 08nynosL otnv OAOKANPWGN TWV
BNUATWY TIOU ATALTOUVTOL Ylo QUTO Tov oKomo. EmutAéov, o/n skmaidsutrc/tpla, o/n
omnoioc¢/a Ba emelpnosL tnv €vtaén autrn¢ ¢ neBOdou oto MAAIOLO TNG EKTTALSEUTIKNG
Sladkaoiag, Ba PEMEeL va TPOOEEEL KATIOLOUC TTOPAYOVTEC OTIWC £lval 0 XpOvVoC Xpnong tne,
TO KAlpa TNG opadag, Kot To avikeipevo mou Sidaoketal. TENOG, Umopel va mpokUouv Kal
eunodia mou apopolV TOUC/TIG EKMALSEUOUEVOUC/EC, OMWG HNXAVIOUOL Gpuvoac, alAd Kot
Tov/tnv eknatdeutr/Tpla kat tnv EAewdn Katdptiorng tou/Tnc.

JUVETIWG, N XPNON TNG AVOLOTOXAOTIKNG opadag oto mAaioto tng Ekmaidsvoncg EvnAikwy, Oa
puropolos va  amoteAel kowvotopia, OAAG TaUTOXpOvO, KOl Wlot  €mAoyr) Ttou/tng
ekradeut/TpLag, mou amnottel anod tov/tnv idlo/o mpoooxr, KoAr) opyavwaon Kol KtapTLon.
KataAnKtika, pmopel va AeLToupynoeL Kot oav éva epaATiplo yla TnVv ekkivnon tng ouvdeong
TOU XWpou NG Eknaideuong EvnAikwy pe dAAa emotnuoloyika nedia, e to omola pmopet
oUTWG 1 GAAWC va ouyyevelel [ va polpaletal 16éeg, oAl kot pe media pe ta omoia
dawvopevika dev €xel Seopouc, oAl Ba sixe WOLaitepo eviladépov n mpoomabela avantuéng
TOUG.
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Ta graffiti wg poxAog KpLTtkn G ouveldntonoinong: pa cuyxpovn epappoyn
TOU LS alywyLlKkoU MPoypappatog tou Freire

rewpyio Méyal

Graffiti as a lever of critical awareness: a modern implementation of Freire's
pedagogical program

Georgia Mega

NepiAnyn

To meplexOpEVO TOU APOPOU TIPAYHATEVETOL TO EMIKALPO TNC TOLSAYWYLKNC TIPOCEYYLONG TOU
Paulo Freire. Ztoxogc tou elvat n euPabuvon otnv éa OtL ta €pya TEXVNG Spouv
UTTOOTNPLKTIKA O eKTIALOEUTIKEG peBodoAoyieg mou odnyouv oTNV KOWWVIKI aAlayn Kot
evluvapwvouVv tov avBpwriopo, onwg autr tou Paulo Freire. Onwg sival yvwoto, o
BpallAldvog maldaywyog €L0Nyaye ylo TNV €MOXH TOU ML TIPWTOTOPA TIPOCEYYLON OTh
pnabnon mou adumvilel TTOALTIKA, SLEYELPEL KOLVWVLIKA KL ATTEAEUOEPWVEL CUVELONOLAKA, UTIO
ouvOnkec otoxaotikol Staldyou. Méoa amo Ta Kata napayyeAia okitoa mou o idlog o Freire
aveéBeTe 0t ONUAVTIKOUC KOAALITEXVEG TNG €MOXNG TOu, OMwG o Francisco Brennand, ot
ekmaldevopevol, otadlokd, OxL Hovo s€olkelwvovtav otn xprion Baoikou As€lhoyiou, Tnv
avayvwaon Kat tn ypadrn, alAd, emumA£ov, peoa ano tn Slepyaoia tTng KwdLkomoinong Kot Tng
armokwdlkomoinong duvnTtikd cuveldntomololoav TNV TNy TNG KOTOMIECHG TOUG KOl Ta
evlexopeva SIKOLWUOTA TOUG.

Mmopel va ocupBet To (6lo kat onpepa; Eival duvatov clyxpova £pya TtEXvne va maifouv
aPUTIVLOTIKO pOAO 0TN cuVeldnon Tou clyXpovou TIOALTN Kot WS, AUTOC 0 MPOBANUATIOUOG
avamntuooetal oTo mMAaiolo Tou mapovrog apbpou, Aappavovrac untodn t Siepyacia TG
Kwdlkomoinong kat amokwdikomoinong, onwc napadoolakd opiletal and tov Freire (Freire
1973).

To apBpo mpaypateveTal tn B€on OTL evalopaTa YLO TNV EVEPYOTIOLNGN TOU OTOXOOTIKOU
SloAoyou otnv mapouoa KOLWWVLKO-TIOALTIKN Tiepiodo mou Siavuoupe Ba pmopoucav va
anoteAé0ouvV cUyxpova £pya TEXVNG- onwg ta graffiti- ta omola avtavakAouv pla olwnnpn
Slopoptupla yla Ta TEKTALVOUEVA, TTPOCRACLUN 08 OAOUG, adoU, TTAEOV, Elval AvVOTOOTIA0TO
HMEPOC TOU AOTIKOU TOTIOU TWV PEYAAOUTIOAEWV AVA TOV KOOUO. ATO TNV EUPELD YKAUO TWV
graffiti em\éxOnke yla mpaktiky edapuoyn Twv apXwv Tou Freire To €pyo TOU ELKAOTIKOU

T Ka®nyntpta ZUpBouAoc 0to EAANVIKG AvolkTo MavemioTrLo, georgiamega@gmail.com
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STMTS, oto omoio ot Suvatég HeTadopEG TOUC TPOKAAOUV TOV TOPATNPNTI VO OTOXOOTEL yLa
TNV MPAYUATIKOTNTA TTIOU BLWVEL OTOV GUYXPOVO KOOUO.

To apBpo avamntvooetol os SUO (2) BepaTIKES EVOTNTEC. TNV MPWTN BgpeAlwveTal BswpnTika
n 6€on tng téXvNg oto MAaiolo tnG dpeipkng pabnolakng Stepyaoiag kat oxoAlalstal n
KPLTLKN 0VAYVWON TWV £PYWV TEXVNG LE OTOXO TN XElpaPETnon. AkoAouBei n Seutepn evotnTa
oTNV ormola EMIXELPELTAL N TIPAKTIKN epapuoyn TNS Kwdlkomoinong Kal amokwdikomoinong
twv graffiti kat EedutAwvetal to emnixeipnua g aflag Toug wW¢ ev SUVAUEL EPYWV TEXVNG
TIOALTIKAC KOl KOWWVLIKAG adumvions. AKoAouBoUvV CUUMEPACUATIKEC TOTIOOETAOELS TIOU
avadelkvuouv tnv aflomoinon NG MPOTEWVOUEVNE TPOTACNG TIPAKTLKA, £TOL WOTE Vol €lval
XPNOLUN OToV eKMalSeuTr) eVNAIKWY, dAAA Kal o€ KABE eKMALOEUTIKO TTOU EVEATILOTEL OE pLa
avBpwriotikn raldeia.

NE€eLg kKAsWdLA: Freire, Téxveg, graffiti, kwdikomoinon, amokwdikomoinon, SLAAoyog, KPLTIKN
aneAevBépwon

Abstract

The content of the article deals with the pedagogical approach of Paulo Freire in a fresh way.
Its aim is to deepen the idea that works of art act supportively in educational methodologies
that lead to social change and empower humanism, such as that of Paulo Freire. As is well
known, the Brazilian educator introduced for his time a pioneering approach to learning and
teaching that awakens politically, stimulates socially and releases consciously, under
conditions of dialogue. Through the sketches that Freire himself commissioned to important
artists of his time, such as Francisco Brennand, the adult learners gradually, not only became
familiar with the use of basic vocabulary, reading and writing, but, moreover, through the
process of coding and decoding they realized the source of their oppression and their
potential human rights.

Is it possible to achieve such an accomplishment in modern societies? Is it possible nowadays
public works of art -such as street art- to play an awakening role in citizen’s consciousness
and how? The elaboration of this concern is going to be developed in the context of this
article, considering the process of ‘codification’ and ‘decoding’ as traditionally defined by
Freire (Freire 1973).

The artistic trigger for the activation of the critical dialogue in the present socio-political
context are contemporary works of art - such as graffities. Graffities reflect a silent protest
about what is happening that is accessible to all, since they are an integral part of the urban
landscape of big cities around the world. From the wide range of graffities, the work of the
artist Stamatis Mitsios (STMTS) was selected for practical application of Freire’s principles.
The artist's work is well known not only in Greece, but also abroad. The powerful metaphors
of his works of art challenge observers to reflect on the reality they are experiencing in the
modern world, under the footprints of Freire’s methodology.
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The article is developed in two (2) thematic sections. In the first section the dynamic position
of art in the context of the Freirean learning process is theoretically established. In addition,
the critical reading of works of art is commented as a process that helps learners in the
journey of their emancipation. In the second section the practical application of codification
and decoding is attempted, along with the argument about the value of contemporary works
of art in terms of awakening learners towards a critical way of living.

Key words: Freire, arts, graffiti, codification, decoding dialogue, critical liberation

Elcaywyn

JTOX0C TOU Mapovtog apbpou sival n eppfaduvon otnv 6€a OTL Ta cUyxpova £pya TEXVNG
UMOpOoUV va Maiéouv onuavtikd polo oe ekmaldeuTikeég pebodoAoyieg mou mpooBAEmouv
OTNV KOWVWVLKA aAAayrn Kol 0ToV avBpwrilopo, 0w autn¢ Tou BpaliAtdvou matdaywyou
d\ocodou kat moAttikou aktiBioty Paulo Freire.

To apBpo avamntvooetal os SUO (2) BepATIKES EVOTNTEC. TNV MPWTN BepeAlwveTal BewpnTika
n 6€on tng Téxvng oto mAaiolo TN Pppeiplkng pabnaotakng dtepyaciag. Emiong, oxoAlaletal n
KPLTLKN 0VAYVWON TWV £PYWV TEXVNG LE OTOXO TN XElpadETnon. AkoAouBel n deutepn evotnta
oTNV omola EMIXELPELTAL N TIPAKTIKN €papuoyr TNS KwSLKomolnong Kal amokwdikomnoinong
twv graffiti kat EedutAwvetal to emiyeipnua g aflag Toug wW¢ ev SUVAUEL EPYWV TEXVNG
TIOALTIKAC KOl KOWWVLIKAG adumvions. AKOAouBoUV CUUMEPACUATIKEG TOMOOETNOELS TIOU
avadelkvuouv tnv aflomoinon NG MPOTEWVOUEVNC TPOTACNG TIPAKTLKA, £TOL WOTE Vol Elval
XPNOLUN OToV eKMaLSeuTr) eVNAIKWY, dAAA Kal o€ KABE eKMALOEUTIKO TIOU EVEATILOTEL OE pLa
avBpwriotikn raldeia.

Ma tnv urmootnpEn tng 1"° evotntag tou apBpou aflomoBnkav ta aubeviikd £pya Tou
Freire onwg to “Pedagogy of the Oppressed” (1970), to “Education for Critical Consciousness”
(1973), to Letters to Cristina (1996). NapalAnAa, avalntnOnkav mnyéc onwg tng Christine
Ballengee Morris (2008) mou avadépetal oe tonoBeToel Tou (Slou Tou otoxaoth Freire
MAVW 0To TwG “€PAeme” tn HAONnon, aAAAG Kol TOV pOAO TWV TEXVWV HE OTOXO TNV KPLTIKN
aneAevBEpwaon tou evAikou padntr). OL amoPelg mAalolwvovtal oo apbpa Kol HEAETEC
EPEUVNTWV TIOU HEAETOUV TOV POAO TNG TEXVNG OTo dpeipkd povtédo (Madero, 2017). Ito
TAQLLOLO QUTO EMLXELPELTAL £va avamTuypa mopadsiypatog kwdikomoinong (codification) kat
anokwdikomoinong (decoding) Baolouévo os éva B€ua (generative theme) mou mupodotet
TNV KPLTIKR ouvelbntomoinon &wa péocou Staldyou (Baikouon, 2019).Auth n Siepyaoia
ETUTUYXAVETOL LETA OTTO TNV EUPABUVON O ELKAOTIKO £pY0 TOU KAAALTEXVN ZTapdtn MAtolou
(STMTS), mou mpaypateveTal tov “ocuyxpovo tpomo Iwng”. Epya tou KOAATEXVN €XOuv
ekteOel 1000 otNV EANASa 000 KOl 0TO £EWTEPLKO. TNUAVTLKO &€, NTAV TO ANMOTUNMWIA TOU OTO
Kévtpo MoAltiopov -16pupa Xtavpog Nidpxog- oto mAaiolo opadiknc €kBeong (2020) pe Opa
«To matdi Kot 0 KOGHOG Tou» yla Ta 15 xpovia Tou AlKTUou yla ta Alkatlwpata tou matdlou.
Méoa amo OTOXEUHEVEG TAPATNPNOELG TTAVW O pict amod TIG ELKAOTIKEG SNULOUPYLEC TOU
KOAALTEXvn STMTS, ot ekmatdeudpevol otadlaka odnyouvtal o BabUTEPEC APOLPETIKES
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ok€YPELC eML TOU TPOTIOU OV BLWVOUV TNV KOONUEPLVOTNTA TOUG. ME TN OELpA TOUC, AUTEC OL
okéPelg Sivouv tn Ofon TOUG Ot OTOXEUMEVEC OULINTNOELG MAVW O BEpata OmMwc n
OAAOTPLWON TNG TTPOCWTILKOTNTAC, O KOTOVAAWTLONOG, 0 eAsUBOEPOC XPOVOG, N EMLKOLVWVIA
K.Q. Ev katakAeldt, oto apBpo emixelpeital n avantuén plag emyeipnuotoloyiog mov Bewpel
OTL TO CUYXPOVA £pYa TEXVNG UMOPOUV VA aIMOTEAEGOUV HOXAO KPLTIKNAG CUVELSNTOMOoinoNg
€Tl oelpdc Bepatwy mou tadavilouv Tov cUyxpovo avBpwro.

1. OswpnTtikn TOonoBETnon
1.1 Ot téxvec 0TOo MAtioL0 TNG PPEIPLKAC MPOCEYYLONG TNC Uadnong

Ol ouoTNoELG yLa To Ttolog eival o Paulo Freire gival meptttég, Se6opévou OtL 0 BpallAlavog
OTOXQOTHG KAl Tadaywyog eivat Adn yvwoTtog 0TOUC avayVWOoTEG oo mponyouueva apBpa
¢ Emiotnuovikng Evwong Exkmaidevong EvnAikwv (EEEE). Evdelktikd, avodEépopal os
e€eldikevpéva apbpa katl adlepwpata tou Neplodikou tng EEEE (tevxnl,2,3,4,10,15,17) yia
Tov Freire kot To €pyo Tou aAAd kot oto blog tnc EEEE.

MaAlota, ot pthocodikéC amoPelc Tou Freire mapapéVouv ETKALPEG, KABWC LECO OO QUTEG
Slekbikel otnv mpaln €vav KAAUTEPO KOOMO Kol pla armeAeuBepwtikry ekmaideuon He
OUMQVLOTLKA XOPaKTNPLOTIKA. ETtiong, mpoBAnuaTIopoL yla To emikalpo Twv amoPewv Tou
g€xouv Nén BLBAoypadika avadepbel pe Mo xapakTnPLOTIKN TNV Tomob£tnon tou Tyson E.
Lewis oto apBpo “The Future of the Image in Critical Pedagogy” (Lewis, 2009, 2011).
MapaAAnAa, otn Stadpoun Tou Xpovou €xouv mpotabei pebodoloyieg otnplyHévec oTo
dpeipko povtélo (Barbosa, 1996 * Villiers, 2012). Quowka, oto Bactko tou BLPAlo “Pedagogy
of the Oppressed” (1970) yivetatr pnt ovadopd OTIC EVVOLEG KAl TO otadla TG
KwSLKomolnong Kol amokKwSIKOMoinong TwV OTTIKWY EPEOLOUATWY, AAAA KOl OTLC « OEUATIKEG
OVATIAPOOTACELS» “generative themes” MoOU avTAVOKAOUV TNV KOLWWVLKH TIPAYUATIKOTNTA
TWV MEAWV-pHOONTWV Twv opdadwv pabnong otig omoiec AauBavav pépog (culture
circles).MaALota yLa TG €VVOLEG QUTEC YiveTal LLaltepn avadopd 0To MAALCLO TOU TAPOVTOG
apBpovu.

AUTO Ttou Sev elval l0wWG yVwoTO Kal TIPETEL VAL TOVLOTEL €lval To yeyovog OtL o Freire amoteAel
Tinyn €Umveuong yla ToAAOUC eKTTALOEUTEC TTOU eUMAEKOUV oTh Slepyaaoia TG padnong Tig
TEXVEC HE KPLTIKO tpomo -Critical Art Educators- mpooPA£movtag otnv Katovonon Ttng
ekmaldeuTIKNG Slepyaciag wg moAtikng npaéng (Landkammer, 2019). MdAwta, o Freire €€’
apxXN¢ eixe avayvwpiloetl To Suvaplko poAo tng téxvng otn StdaokaAia kol tTn pabnon, ovrag
o (6lo¢ mpoedpoc tng “Escolinha de Arte do Recife”, nén amod t dekaetia tou 50, evw Katd
™ Stapkela tng e€oplag Tou, TG00 0 (610 600 Kal n cuIuyoG Tou, SLATHPNOAV OTEVH OXEON
pe tnv “Escolinha de Arte de Sao Paulo”.

Mpodavwg, Sev elval povo o Freire mou Sieide tnv afia Twv texvwv otn Slepyacia tng
pnabnong. MAéov, n B€on NG TEXVNG OTNV eKmaideuon €xeL KATOXUPWOEL pEoa amo €PEUVEG,
HEAETEG, BEWPNTIKEC TOTMOBETAOELC, LOONOLOKA HOVTEAQ KoL TEXVIKEG. AvapudiBola Sg, £xel
TEKUNPLWUEVA TTapaTnpnBel otL:
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-H peBobeupévn mapatpnon Epywv TEXVNG MPOKAAEL Tov otoxaoud ( Dewey,1934° Giroux,
1997 Greene, 2000° Marcuse, 1978 Perkins, 1996).

-MeBoboloyieg mapatpnong Epywv TEXVNG YLO TIOLKIAOUG eKMALSEUTIKOUC OKOTOUG (TT.X.
YVWOTIKOUG, KPLTLKAC KOl SNUIOUPYLKAG OKEYPNG, ouvalobnuatikng evéuvapwaong)
avarntuxbnkav kot ouvexilouv va oavamtuooovtal kKot va edapuolovtol amd Toug
ekmaldeuTIKOUC opyaviopouc (Project Zero/Graduate School of Education Harvard).

-E€e18lkevuévn mopaTAPNON €PYWV TEXVNG UTTOPEL va 08NYNOEL OTOV UETOOXNUATIONO
SuoAettoupykwy Tapadoxwv 1 va dpacel aneAeuBepwTika KABwWC ‘emeényel’ TOV KOWVWVLIKO
KOl TIOALTLKO LOTO oTov omoilo mayldeutnkape, adou mpwta tov dnutoupynoape (Kokkos,
2021).

Me &ebopévn tnv avaudifoAn afia Twv apxwv Tou Freire Kol HE KATOXUPWHEVN
BBAloypadikd tn cURBOAR TWV TEXVWV OTNV QVATTTUEN TOU OTOXAOUOU, OTO Ttapov apbpo
enuyelpeital n avadet€n tov Suvapkolu poAou cUyxpovwV Hopdwv TEXVNC onwe ta graffiti,
W¢ HOXAoU avaduonc Tou OTOXOOUOU TWV EVAALKWY HOONTWV HE OTOXO TNV KPLTLKA
ouveldntonoinon tng UMapPENg Toug otov cuyxpovo Koopo. MNa va cupPel auto, ailel va
TIAPOKOAOUBNCOUE OTLG EMOEVEG Tapaypadoug TV aubevtikn okéPn tou Freire og oxéon
LE ToV SUVAULKO POAO TNC TEXVNG OTNV pabnon kot tn dtbaokaAla.

JTOV IPOCWTILKO TOU, AOLTIOV, QVAOTOXAOUO, £TOL OTIWCE TOV aVOPEPEL OTN CUVEVTEUEN TIOU
napaxwpnoe tnVv 1" entepBpiov tou 1996 otnv Christine Ballengee Morris - kaBnyntpLo oto
Tunua Awoiknong Texvwy, Ekmaidevong kat MoAttikng tou Mavemiotnuiov tou OxAlo Kal
SleuBuvtpla tou NoAumoAttiopikou Kévtpou oto Mavemothipio tou Oxato, o (6log opoAoyet
OTL KaBw¢ yupLle omitt e€ouBevwpévoc, aAAG amoAuTta euTUXNC amo tic StdaokaAieg Toug Eva
TPAYHA aVapWTLOTOV:

“Paulo, yiati va un xpnotwuornotnosic otn dtdéaokadio cou KATL TOU VO TPOKAAETEL TOV
OTOYOOUO TWV UaBNTWV OOU yla TNV KOUAToUpa, Tmplv va apyioouv va gmidibdovral otnv
avayvwon kat  ypaen; Paulo, auto mou xpsialovroal ot uadntec oou €ival EVUKALPIEC yLa TNV
TIPOCWITLKN TOUC QVATTTUEN KAl EUKALPIEC Yo vat cUAAGBouV To yeyovoc OTL 1l KOUAToUpa givail
TO QMoTEAETUO TNC SLAUOPPWONC TG MPAYUATIKOTNTAC UECA aTTO TNV TTpaén.

To anoteAeoua tn¢ Sibaktikn¢ oou nmapéuBaonc Ja npemnel va givat n cuuBoAn cou otn
onulovpyiae evoc koouou mou da KAaver ™ Slapopd UECH QIO TNV TTPOCPOPA YVWwaong
(MoALTIKNC, KOWVWVIKNC, LOTOPLKNG) yla 0Aouc. Paulo, vouilw OTL UEXPL TWPO KATL EXELC
KaTAPEPEL. AV TA EXELC KATUPEPEL UE TOUC ALYOOTOUG OUVEPYATEG 00U VO QVOIEELS auTh TNV
«TPUTO» ylo val BPE(Te TO TTOAUTIUO VEPO..., 0V UITOPEITE LUE TA TTEVIXPA OOC UECH VA TTOAELATE
T0 “kaKO” KAiua mou enikpartel...,av umopeic va aAllaéeic Ttov kOoUO TOU oou mapadoUnke,
ylati va un umopeic va aAAdaéeic autov mou twpo SLoUOPPWVELS;

H xoulAtoupa eivat yia uéva to epyaieio mou umopei va aAdaéet tov koouo. Etol, okeQTnka
ott Ja nrav moAv koaAn 6o vo SOUAEYwW UE MPOYUATIKEG KOl OUYKEKPIUEVEG TTIEPLOTAOELG
{wne. Mo auto kat amevBuvinko os Eva yvwoto o€ eueva yAUnTn tov Francisco Brennand,
{ntwvtac tou va dnutoupynoet 10 ewkaotika Epya (visual works) mou da avanaptotovoav
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OUVKEKPIUEVEG KAl UTTOPKTEC Yla TOUC UadNTEC pou eumelpiec. Auto mou ndeda nrav vo
TIPOKOXAEOW TNV avayvwoTtikn Olepyaoia tn¢ kwdlkomoinons HECH ol TNV MapaAAnAn
avakaAvyn tng oxEonc KOUATOUPAC Kot TPayUaTIKOTNTAC. Me Tov Tpormo auto, dnAadn ueoa
oo TN XPron TN¢ TEXVNG, moteUw otL Ba eéadeipw tnv potpodatpikn dtadeon twv uadntwv
uou, ot omoiot amrodidouv TI¢ omolecdNoTe SIAKPIOEIC Kol avioOTnTeC mou Blwvouv otn
uoipa kat ti¢c BouAéc tou Kupiou.» (Mpoowrikni ouvévteuén otov Freire amo tnv Morris C.B.
oto Morris, 2008, 57-58).

MpoKelUéEVoU va avtanokplOel oto kaAeopa tou Freire, o Brennand peAETnoe To mMALSOywyLKO
mpoypappa Tou Bpaliltavou matdaywyou, EKTIUNOE TG TIOALTLKOKOLWVWVLKEG CUVORKEC Kal
Snuiolpynoe pLO OELPA KEPAUIKWY TIOU GAAWOTE HTOV OVOTTOOTIAOTO OTOLXELO TNG
Bpalihtavikng kouAtoupac. O Brennand eméle€e va SoUAEPEL apxIKA PE TOV TNAO Kal va
{wypadioel TAVwW OTNV EMLPAVELA TOU £XOVTOC KATA VOU, OTIWG XAPOKTNPLOTLKA O 18Lo¢ €Aeys,
otL:

“O ninAdc ivar n (b n yn, kat eueic ot idtol, w¢ avBpwriva ovta, UAOTE UEPOC AUTHG.”
(Brennand oto Morris, 2008, 6.58).

Juudwva, Aoumov, pe TN Aoyikn Tou Freire, ta €pya mou avéBeos yla Snuloupyia otov
Francisco Brennand meplelyav OTOLXElQ EMIKALPWVY Yyl TNV EMOXN TOUG TOALTIOMLKWY
avadopwv. Méoa amod tnv Kwdlkomoinon kat tn diepyacia TnG amokwdikomoinong Twv
HUNVULATWVY TOUG 0To TAAiolo otoxaotikol Staldyou, ol pabntég ouveldntomololoay moLa
Atav n B€on Toug TNV Kowwvia Kal 0Tov £pyaclako Blo kat yia oo Adyo Kateiyav autn
™ 0¢on. MapdaAAnAa pe TNV Katavonon ¢ O€onc tou eautol OTNV KOWWVLKN
TPAYUATIKOTNTA, Ol CUVELSnTOmMoLNUEVOL TIAEov eVvAALKOL pabntéc Ba pmopolvoav va
oXeSLA00UV KOL VO OVELPEUTOUV £vav KaAUTepo, mio Sikalo KOOopo, avayvwpilovtag Kot
Eemepvwvtag TNV Katarieon toug (Freire, 1985). Towg elval onUAvVIIKO O0TO CNUELO AUTO va
SLEUKPLVLOTOUV €K VEOU OL €VVOLEG TNG KWELKOTTOINONG KOl UTOKWALKOTTOINaNG, KUPLWG yLaTi
Ba pag xpnoLEVOOUV OTNV TTPAKTLKA EPOpHOYr) TTIOU 0KOAOUBEL oTnV EMOUEVN EvoTNTa.

H kwdikomoinon gival n umapxovoa KAataotaon, n 6o n mpayuatikotnta mou Biwvav ot
avaldapnrtol ekmatdevopevol Tou Freire, xwpig Opwe va tn yvwpilouv og OAEC TIG SLOOTACELS
™NG. AUt N UTApXoUOA KATAoTaon amelkovi{otav ota okitoa tou Brennand, ta omoia
avadépovtav os BEpata mou eviLlEpepaV TOUC eKTTALOEVOUEVOUC. KOTA KATIOOV TPOTO, Ta
okiToo aUTA ATAV To OTTIKO gpEBLopA amod To omoio Eeklvoloe Lo SLodIKOOLO OTOXAOTIKAG
nabnong. H amokwdikomoinon eival n dlepyacio Tou mPoBANUATIOHOU TIOU TIPOKAAELTAL UE
TA KOTAAANAQ EPWTAHOTA TOU KTTALOEUTH, £€ 0POPUNG TWV CUYKEKPLUEVWYV OKiTowv. EToL, TO
okitoo mupodotovos tov SlAAOYyo avApEcO Ot eKMALSEUOUEVOUG Kal ekmaldeutn. ‘Hrtay,
onAadn, pla mPAfn OALOTIKAG HABnong mavw otnv dla tnv eumelpia mou PBiwvav ot
ekmatdevopevol. Ao auth tn Slepyacia, TPOKUTTAV OL TAPAYWYIKEC AEEELC OL OTIOLEG APXLKA
avadépovtav os AUECEC TMePLypadEC Kal oTn CUVEXELA avTikaBiotavto pe AAAEC AlyOTEPO
QUECEC KOL TIEPLOCOTEPO BEWPNTLKES, OTIWE TTOAU CWOTA EMLONUALVEL 0TO ApBpo ¢ N Xpuoa
Mav6ou (2007).
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BaOIKEC OUVIOTWOEC AUTAG TNG MoONOoLaKNC Slepyaoiag ATOV TO HOPOCHO TWV  EUTELPLWV
KOl N KOTAOEoN VTOKOUMEVIWV amo tnv dta tn {wn tTwv ekmadevopévwy. H pabnon ntav
TIA£0V TO QTITOTEAECHA TNE EVACXOANONG LE CUYXPOVA YLa TNV enoxn B£pata mou emilntovoav
AUon kot anacxoAovoav otnv npaén toug ekmatdevopevoug (Freire, 1973, 0.139).

Ac SoUpE Twpa TILO AVAAUTLKA, TTwG O Freire evétage ta KOAALTEXVIKA gpeBiopata wc va
SuVaLKO OTOoLXELO KPLTLKAG ouveldnTomoinong.

Ta omtika epebiopata (ta nepipnua okitoa), mapovaoialav pia umapkth npoBAnuatilovoa
Kataotaon, cuppBatr pe Tic {wEC TwV EKMALOEVOUEVWY TIOU EVEPYOTIOLOUCE TOV OTOXAOUO
TOUC KOl TIoU TipokKoAoUoe amopleg péoa os pobnolakég ouvOnkeg ditahoyou. Afilel va
onNUeWWBEeL OTL N «ekmaldevTikr) opada» tou Freire dev eotiale otn petadopd yvwong amo
TNV MAeUPA Tou ekmaldeuTIKOU, alAd, avtiBeta, INTOUOE EMITAKTIKA TNV EMLKOWVWVLOK)
TIAPOUCLO TOU EKTIALOEUOUEVOU, O OTIOLOG BPLOKOTOV OTNV KEKTTALSEVUTIKN OopAda» yla va
ekppaotel, va avtal\alel amoPelg kal oTadlakd va cUVELONTOTIOLOEL TIC SUVATOTNTEC TOU
w¢ avBpwrvo ov Kal wg oAitng (Freire, 1970).

‘Etol, oto npoypappa tou Freire Atav Eekabapn n mawdaywyikn B€on otL otn Siepyaoia tng
pnabnong sivatl avaykaia n Katavonon tng MPoyHOTIKOTNTAC TIoU BLWVEL 0 EKTALEEVOUEVOC,
elval avaykaio n yvwon tng YAWoooG TToU XPNOLUOTIOLEL KOl O TPOTIOG TTIOU UEXPL TWPA EXEL
pnabel va poabaivel (Freire, 1996, 0.16). Ta omtika epebiopata tou Francisco Brennand
npoodepav aUTO aKpLBWG: Lo BLWHEVN TIPAYUATIKOTNTA, EUKOAQ AVOYVWPELCLUN -YAWOOLKA
KOlL EUTTELPLKA O€ Eva PWTO eTtinedo (kwdikomoinon). H amokwdikomoinon twv udepmovowy
alwv NTav undbeon NG «eKMALSEUTIKAG OUAdAg», KABwWG 0 OTOXAOTIKOG SLAAOYOG Kal n
KOTAOEON EUTIELPLWV ATIOKAAUTITAV OTASLOKA TIC OTIOLEC KATATILECTIKEG OXEOELC (o€ eminedo
EPYOOLOKO N KOWWVLKO). Kupiwg, o Freire emBupovos va TIPOOdEPEL  OTOUC
eKTTALOEVOUEVOUC TOU TPOTIOUG YLA VA OMOAAQyoUV amo TNV HOLPOAATPLKA avTiAnyn mwg
«ETOL €XOUV TO TIpAyHaTa» Kal Sev pmopolv va aAAdfouv. AvtiBeta, Babutatn memoibnon
TOU ATaV OTL 0 KOGHOG ANGLEL TTPOC TO KAAUTEPO, OTaV VIWOEL Kot Spa e eAeVBepn BouAnon
Tpog TV avalntnon tng aAnbeswog (Freire, 2012, 6m. avad. oto Madero, 2017). Molpaia autn)
n aAnBela Ba odnyolvos otnv cuveldntonoinon kabe eidoug KaTAMLESTIKAG SOUNC KAl OF
evlexopevn XelpadETNON TWV EKTIALOEVUOUEVWV.

1.2 Ano tn Sswpia otnv nmpaén: n KPLTIK) QVayvwon TwV EPYwV TEXVNG HE OTOXO TN
XEpaETNON.

O Freire emAEyeL TN XPNON OTMTIKWV EPEBLOUATWY TIOU AVASEIKVUOUV TNV TPAYHUATIKOTNTA
TIOU BLWVOUV Ol EKMALOEUOUEVOL TOU OTOV €PYACLAKO N KOLVWVIKO-OLKOYEVELOKO pio.
Ovopadlel autd ta omtika espeBiopata «generative images». Ol ekmalSeuOpeEVOL TOU O€
mAaiolo SLoAOyou Ta  OMOKWOLKOMOLOUV OTOUG AEYOHEVOUG «KUKAOUC TIOALTIOHOU KOl
pnabnong» (culture cycles), pe otOX0 TOCO TOV YPOMUUATIOMO OCO KOL TNV  KPLTLKA
ouveldntonoinon mou Blwvav wg moAiteg otn Bpalilia tng dekaetiag tou ‘60. H 16€a tou
ATAV amAR: N AMOKWALKOTIOWN 0N TWV ONMTIKWY EPEDIOUATWY TTOU AVTOAVAKAQ TO €PYO TEXVNG
anoteAel évav TPOMO KATAVONONG TNG TPAYHATIKOTNTAC (TWV KOWWVIKWY KAl TTOALTIKWY
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OX£0€WV) LECQ OTNV OToLa €lval EVTOYUEVOG O TTOPATNPNTAC-EKTTALOEVOUEVOG. Mo Tov Freire
ATV ONUAVIIKO VO «OVOYVWPLOELY 0 EKTALOEVOUEVOC TOV EAUTO TOU HECA OTO £PYO TEXVNG.
Movo £1oL Ba pmopouoe va EeSUTAWOEL TIC OKEPELG TOU KoL va avadepOel oTIC EUmeLpieg ToOU,
oe mpwtn ¢dacn amAa meplypadovtag teg (kwdikomoinon) kat oe deltepn dAon KPLTKA
avalvovtag te¢ (amokwdikomoinon). H OAn diepyaocio AdpPave xwpo O OUVONKEC
eTxelpnuatoloynuévou Staloyou (discourse). Méoa og pla atpoodalpa EUNMLOTOoUVNG oL
ekmatdevopevol otadlaka Slévuav técoepa enimeda ocuveldntotntag: 3to 1° otadlo (to
Aeyopevo otadlo tn¢ apetafartng ouveidbnong) aduvatoloav va KOTOVONOOUV TNV
KOTOTILEOTLKA KOLVWVLKO-TIOALTLOTIKI) TOUG KATAOTAON, EVW 0To 2° otddlo (Hooapetapatn
ouveidnon) tn Bswpovoav wg dedopévn. Ito 3° Ouwg otddlo (to Aeyopevo otadlo TNG
amAoikAG petapatikotntag) apxtlav va B€touv epwtripata, Byaivovtag anod tn olwrnr Toug,
evw oto 4° (kpltiknp ouveldntomoinon) apxwav va oaudlofntolv TNV €yKUpoOTNTA TWV
KOWWVIKWV Kal TIOALTIOULIKWY Kavovwy (Baikolon, 2019, oto Kokkog kat cuv., 2019).

Ye kaBe mepimtwon n OAn Olepyacia €KKIVOUOE OO MO OCUYKEKPLUEVN-OUVNOBWC
KOTOTILEOTLKA KOWVWVIKO-TIOALTIKA avTiAnyn mou ixe o 16eallotric Freire yla TNV KOWWVLKNA
MpayHatTikotnta (generative theme), tnv omoia 1nBele va EMKOWWVAOEL OTOUG
ekmaldevOUeEVOUC Tou Sla PECOU TWV £pywv TEXVNG. Mapolo mou n Slepyaocio TG
Kwdlkomoinong kot amodwkomoinong Ntav kabodnyoupevn amod Tov ekmaldeutr), MopoAo
mou mpofBaiAotav n avtiAnyn mou o Freire (1973) eixe yLa TNV KOWWVLKA TPAYUATIKOTNTO,
olyoupa ntav pLa opxn yLot OTOXAOTIKI) EVEPYOTIOLINCN TwV opadwy padnonc (culture groups).
Ta amAoika ToANEG popég okitoa Tou Francisco Brennand kat apyotepa tou Vicente de Adreu
TIou Ta avaBilwoe, ATav LKavA vo 08nyRoouV otn AoyLKN KATavonaon Tng MPayUaTIKOTNTOG O
npwtn paon (Kwdlkomoinon) KoL 0TNV avayvwpeLon TWV ALTLWY TToU cuxva euBuvovTal yLa Tov
KOTOTILEOTLKO XOPOAKTI PO QUTHC TNG TPAYUATIKOTNTAC (amokwdikomoinon), oe SeUtepn paon.
‘Etol, o Francisco Brennand dnuolpynoe 11 umopKTEC KWOLKOTIOLNUEVEC EUMELPieg {wNC, TTOU
npokaAoVoav TOouC¢ ekmaldeuoOpevoug oe Slaloyikry oulntnon HeE otoxo tnv Pabutepn
Katavonorn Ttoug¢ (amokwdikomoinon). Zuxvd, n PBabutepn katavonon odnyoloe otnv
ouveldntonoinon TNG Katamieong mou ot dlot éviwbav w¢ epyalOUEVOL 1) WC TIOALTEG, OTIWG
eniong kat otnv Pabutepn katavonon Ttou eautol. OuOLOOTIKA, O TOPATNPNTAG-
ekmaldevopevog otadlakd PBlwve pla HETABOON amMO TO OUYKEKPLUEVO YEYOVOG OTNV
apnpnUéEvVn €vvola, EVOUVAUWVOVTAG HE QUTOV TOV TPOTIO TOPAAANAQ KOL TO YVWOTIKO
SuvapLko Tou.

Mooo ouyxpovn Hmopet va eivatl autr n avtiAnyn yia t pabnon, unopei o kabévag va to
avtiAndOel. Auto mou eivat eviladEpov, woTtdoo, elval va poomadrosl Kavelg va erAEEeL
€pya TEXVNC TTOU va. cUVASOUV e TN AoyLKN Tou Freire: oXeTika amAd otn cUAANYNA Toug, £ToL
wWoTe N Kwdikomoinon va amote)el pia npoofaoctun Stepyaoia, aANd pe TTOAAQ UTIOKELHEVD
vonuata, £T0L WOTE N amokwdlkomoinor toug va eival «wpEAUn» oto olyXpovo
ekmatdevopevo, dSnAadn va tov Kablotouv LKavo:

-Na pmopel va avtiAndBel tn B€on Tou oTov GUYXPOVO KOGHO.

-Na prmopel va katavonoel uGEPTIOVTA KOLVWVLKA KAl TIOALTIKA poTiBa.

73



ADULT EDUCATION Critical Issues Volume 2, Issue 2 (2022)
e-ISSN: 2732-964x

-Na pmopel va eAéyyel Slepyacieg Tou Tov KABLETOUV XELPAPETIKO.

Oewpw MW TETolou £idoug Epya TEXVNG UIopouv va avalntnBouv Kot va eMAEYoUV yla va
e€unnpetoouv mpoypappoto ekmaideuonc mov cuvadouy Ue TG apxEC Tou Freire.

2. Npaktikn epappoyr Th KwSLKomoinong Kat anokwsdikonoinong

2.1 Ta grdffiti w¢ KaAATeyvAuaTA TOU KWOLKOTTOLOUVTAL KOl ATTOKWOLKOTTOLOUVTOL UE OTOXO
™ XEpaPETnon

AvapdiBola, ta épya téxvNg Tou Francisco Brennand & pmopouUv va gEUMNPETHOOUV TLG
OVAYKEG TWV EKTALOEUOUEVWY HLOO KOL TIAPONMAVW Olwva HETA. OxL yiati 6 ¢pEpouv
ONUAVTIKA pnvupoata (amokwdikomoinon), aAAd ylati maoxouv wg mPog To MPWTo BrAua
TIPOOTIEAQGNG TOUC, TNV Kwdikomoinon. Ot pyolpeg Twv EUMOAUTWVY aypoTtwv BpaliAlavwy,
Tou SAOKAAOU TIOU SLOAOKEL PE TO XAPOKA OTO XEPL, TNG UNTEPAC TTOU OTPEPETAL OTA TOU
olkou tng, eival EeOwplaopéva TIPOTUTIOL KOWWVLKNG KOl €PYOCLAKAG CUUMEPLPOPAG TIOU
€AAXLOTA EMITUYXAVOUV, ONUEPA, TOV APXLKO OTOXO Tou emibiwke o Freire: tnv Aoylkn
KOTavonon tTng mpaypatikotntag. MNota, Aowdv, cuyxpova £pya TEXvnG Ba pmopovaoayv va ta
avtikataotioouv; Mola cuyxpova £pya TExvNe potalouv va eival omAoiKA KOUWHEVA, WOTE
gUKOAQ va Yivovtal katavontd, aAAd otnv oucia Biyouv onpaviika Inthpata tng olyxpovng
{wnc; H anavinon pmopel va tpokaAel TOAANEG AMAVIAOELS, WOTOOO OTO MAALCLO AUTOU ToU
apBpou n sotiaon adopa ota graffiti.

H OAn mpooéyylon oToxeUeL OTNV €UPECN OVOAOYLWV QVAUECO OTO OKIToA TOU KOt
napayyeAia xpnolponolovuoe o Freire pe ta ovyxpova graffiti. H avayvwplon twv avaloylwv
B eMITPEPEL TNV KOVTLIKATACTACN» TWV OKITOWV TIOU apadoaotakd xpnotpomnolovoe o Freire
HE oUyxpova-GpEOKA £pya TEXVNG TIOU O TOPATNPNTAG QVTIKPL(EL OTn YELTOVIA TOU
KaOnuePLVA, T OOl AVTAVOKAOUV-EKTIEUTIOUV pnvUpaTta mou dev agrivouv adladopo To
ouyxpovo ToAitn, oAAd, avtiBeta, mpoPAnuatilouv Kol gvoloBnTOMOLOUV ETL KPLOLUWV
BepaTWY (MOALTIKWY, KOWVWVIKWY, OLKOAOYLKWY, NBLKWV).

2.2 Ta grdffiti w¢ ev Suvauet Epya TExvnE MOALTIKNG Kol KOLVWVLIKHG QPUITVLONG

ITI¢ mapaypadoug mou akoAouBouv mapouatdletal v cuvtopia n dthocodia twy graffiti pe
oTtOX0 TNV elpeon MBavwv avoloylwv cUUPWVWV NS AoYLKNG Tou Freire oe oxéon He TN
XPrion TOUC OTNV EKTMOLOEUTIKN TIPALN.

Ta graffiti wg ocuyxpovn popdNG KAANTEXVIKNC EKPpaonG o SNUOCLOUG XWPOUG, KUupiwg
TOlYoUC TTOAEWVY, -KL OXL WG ATTOSELKTIKA oTolXela BavOaALopoU- améKTnoayV UTIOOTAON Ao
TN OTLYUI TIOU TIEPLEIXOV KOWWVIKQA, TIOALTIKA, NOKA pnvopata doouéva PECA QMO TOUG
KOVOVECG TIC aoBNnTIKAC. ApXLlKA, amotelovoav £va €ido¢ Slapaptuplag yla T TIOALTIKA
Spwpeva (m.x. avilpaoLoTIKA cuvenuata Katd tnv nepiodo tou 2°° Maykoopiou MoA£pou, n
Kata tnv mepiodo TN¢ MrTwong tou Telyoug tou BepoAivou to 1989, 1 otn $pdaon NG
StadnAwaong otn MévoPa to 2001). NevikOTEPQ, TO MEPLEXOUEVO TNE 0UVOEOTC TOUG SHAWVE Kot
e€akolouBel va dnAwvel pla avtibpacn OTO KATECTNHEVO, MO SlapapTuplo KOV va
Slatapatel Tnv anabela, EKMPoowNWVTAC TN Gwvn plag Aaikng KOUATOUPOC TTOU €XEL, OUWC,

74



ADULT EDUCATION Critical Issues Volume 2, Issue 2 (2022)
e-ISSN: 2732-964x

Habel va owwmna. To kivnua twv graffiti €ywve yvwotd tn dekaetia tou ‘60 otnv Néa Yopkn
Qo TIOALTIKOUC OKTIBLOTEG TV aoTKWV YKETO (Abel et al., 1977). Auth, Bewpw OTL €lval n
MPWTN avaAoyia PE Ta OKitoa Tou Xpnolpomnololos o Freire tnv 6o akplPwg Xpovikn
neplodo, KATw amo SladopeTIKEG, AAAA GAEYOUOEG KOLVWVIKOTIOALTIKEG TIEPLOTAOCELG, OTNV
AAAN MAELPA TOU TTAQVATA.

Inuepa Kat otadlaka, ta graffiti £gouv apxloet va amoktoUv nmépa and popéa Sltapaptupiog
elKaoTIKN afia. Ot KOAALTEXVEG TToU {wVTAVEVUOUV TIC LOUVTEG TIOAELG pag, Sev meplopilovtal
otnv umoypadr] Tou¢ ot TOlXoug KTnpiwv, OUTE OIMOKAELOTIKA Of AEKTIKA HnvOpaTa
petatpénovtog to graffiti oe street art. AMOTUMWVOUV ELKACTIKA TO HNVUHATA TOUGC,
ETIKEVTPWVOVTAL KOVTA OTa GAAQ KAl 0 TayKOoula {nTApota mou mpoBAnuati{ouv tov
KoOéva paC, EYEIPOUV EPWTAMOTO WG TIPOC TNV TOLOTNTA TNG KABNUEPLVOTNTAG HOC OTLG
HEYAAOUTIOAELG Kol OXL povo. Autn eival n Seltepn avaloyia os oxéon HeE TO Kplolpa
{ntApata mou Bilyovtal ota £pya TEXVNE TOOCWV QUTWV TTOU Xpnotlpomnolouoe o Freire, 600 Kat
twv graffiti. Mwa tpltn avoloyla Ba pmopovos va Bewpnbel OTL TOOO TO £pya TOU
xpnotpornotoloe o Freire, 6oo kal kamola ano ta graffiti Snuioupyndnkav r) dnuioupyoulvral
Uotepa anod avabeon, eEunnpetwvrag ta 1bewdn Tou popEa Tou .

JuvakoAouBa, n mpoondbela evpeong avaloywwv avapeoa ota graffiti kal ota okitoa mou
xpnotpornotolos o Freire, amokta vonpa KabBwc oTig LEPEC Hag KoL ELSIKA 0TI SUTLKOU TUTIOU
KOWwVieg 0mou {oU e, utapxetl avaAdaBnTiopog, OxL OPWE YAWOGOLKOG, 0w CUVEROLVE 0T
Bpalihia tng O&ekaetiag tou ‘60, al\d oilyoupa TEPLBAANOVTIKOG,  KOLWVWVLKOC Kol
nAnpodoplakog. H xelpadetnon pmopet va pnv ivat moAttikn, adou to Sikaiwpa Pridou
elval KATOXUPWHEVO yla KABe TIOALTN €MIKUpWVOVTOG TNV evnAlkiwon tou, opilovtag ta
SIKaLWpATA KoL TLC UTTOXPEWOELG TOU, WOTOOO0 XELPAPETIKA {NTAUATA OE EPpYAOLaKO eMinedo
N oe eninedo amodoxnc tng StadopetikdOTNTAg £ival akopo Intolupeva. H B€on tou
oUYXPOVOU TIOALTN TEVAVTL O€ TTAYKOOULA {NTAUATA, OTIWC O TIOAEUOC Kal N Staodalion tng
ElPAVNG, N xpnon tng texvoloyiag otnv kadnuepivr) Iwr, n avénon TwV KOWWVIKWY
OVIOOTATWY OTIG EUVOMOUHEVEG KoL NOWKA TponyUeveg SUTIKOU TUTIOU KOLWWVIEG HE
amoKopUPWUA TOUG AOTEYOUC, TOUC KOLWVWVLKA KoL NALKLOKA TiEpLBWPLOTIOLNUEVOUG, N
Slaxeiplon Twv powv avBpwrnwv mou Egpl{wvovTtal amo Ti§ matpideg Toug sival Alya ano ta
UTIOPKTA generative themes mou taAavilouv Tov HEGO TIOAITN TWV SUTIKWV KOWVWVLWYV, OTLG
OTIOLEG OV KOUE KL EUELG.

Av Aoutov, B€houpe va TomoBetnBOUUE amMévavil O QUTA Ta {NTAHOTO HE OTOXO TN
Xelpadétnon pag, Sev £Xoupe mapd va avalnTriOOUKE EKTIALOEUTIKEG TIPAKTIKEC TIOU val Ta
npooeyyilouv. Enmavepxopevol oto ¢peiplkod mapadelypa Kol oeBOUEVOL TN AOYIKN HE TNV
omola ypadetal To mapov apbpo, ag otpéPoupe TN okEPn pog ota Adyla tou (Slou Tou
KOAALTEXVN TTou e€nyel ylati emiéyel va Lwypadilel otoug toixoug tng ABrvag madla:

«Ae Lwypapilw maidia eneidn eivarl ovuradntika n yAvka. To xpnolUomow we To UECO
TIPOKEIUEVOU VO TIEPAOW UECH OTTO QUTA KATTOLY [UNVUUATA, VO EPUNVEUOW KATHOTAOELC, VO

Kavw ytouuop, va dnutoupynow ouvaiodnuarta. EMAéyw ta natdid, yiati n veavikn nAkia
givat n mo adwa, ot AvIpwIoL EYOUV AUEDN EMAER UE TO ouvaiodnud toug, Sev Exouv
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60A0, bev evtaooovral oc ouadec ouppepoviwy. Ta natbia sivar eAevdspar» (STMTS,
https://provocateur.gr).

2.3 Avantuén napadeiyuarog: kwdikomoinon kat amokwdikonoinon evog grdffiti tou
KoAAwtéyvn STMTS

ITI¢ mapaypadoug mou akoAouBoUv emiyelpeital €vag SLAAOYOG e EVa ELKAOTLKO €pYy0 TOU
STMTS evtaypévog otn Aoyikn tou Freire. Amo tnv yKAUO TwWV KAAALTEXVWV TIOU UTTNPETOUV
TNV TEXVN TNC art street, eTUAEXONKE eVOEIKTIKA 0 STMTS, yLal TO TIEPLEXOUEVO TWV PNVUUATWV
TIOU eKTIEUTIOUV Ta £pya Tou (https://www.stmtsart.com).

AUTA T £pya TTOU GUXVA TIPOCTIEPVAUE OLWMNAQ, Ba pmopoloav Vo OmOTEAEGOUV TNy
OTOXQOTIKNG padnong kabwg Biyouv, eddoov amokwdikomoinBolv, Ofpoata OnMwe n
oAAotpiwon, n emkaAuppévn aAnbewa, to Sumolo elprivn-mMOAgUog, n Sitty ¢uon Tou
avBpwrou (wg dopéa kaloouvng Kal pioouc), n maldikn abwotnNTa, 0 CUVOLOBNUATIKOC
TIOVOC, N OVELPOTIOANON K.A.

Jtov mivaka Tou akoAouBel, emixelpeital, n  Kwdikomoinon, opilovtat 6nAadn Ta
OVTLKELLEVA-OTTIKA EpeBiopaTO» TOU £PYOU TEXVNG TOU elval EekaBapa oTov apatneEnTh
LE ULO TTPWTN KATLA. 2T CUVEXELD, QUTA T «OVTIKELUEVO» CUOXETI{OVTAL E TIC KOONUEPLVEG
eUNELpleg pag kal petadEpovtal otnv adalpetiki odaipa tnG okEPNC, LETATPEMOUEVO OF
VEVIKEUUEVEG €vvoleg Tiou TipoPAnuatilouv (amokwdikomoinon). Ol YEVIKEUUEVEG €VVOLEG
Slvouv To évauopa yla mepaltépw oultnon oto MAaiolo TnG omoiag mpoBaAlovrtoal anoYeLg
Kol TpoBAnuaTIopoL yla TV €vvola Tn¢ Katarmieong (oe eminedo kKouAtolpag, epyaciag Kot
OUTOEKPPOONG, OVIOOTNTWVY) O £€vav KOOHO TIOU OLVOMEVIKA MOLAlel vo €lval pn
KOTOTILEOTLKOC KoL C£PEeTal T SIKALWUATA TOou TIOALTN. Me ToV TPOTO AUTO £SPALWVETOL N
oX£0n OVAUECO OTOV TTAPATNPNTI LE TO AVTLKELLEVO (€pyo TEXVNG). MOVO Tou auTtr Tt dopa
TO OVTLKELUEVO OXETI(ETAL APEDCA LE TO EUTIELPLKA SESOUEVA TOU TOpATNPNTH KaL TN B£€0n Toug
HMEOQ OTOV KOOMO. 2Ta eV AOYW £pya tou STMTS (2019) mou KOoHOoUV TOIXOUG TWV ECWTEPLKWY
vpadeiwv ktnpiou oto Muscat tou OMAN, T KATATILECTIKA OTOLXELQ, I] TOL OVEKTIANPWTA
OVELPpA UE Lo TpwTn potid S dpaivovrtal. AvtiBeta, kuplapxel n Peuvdaiobnon pacg kaboAa
VOUIOTEAELQKA OVOHEVOUEVNG OUYXPOVNG TUTIKNC aoTikng {wng. Tnv YeudaioBnon autn
KaAeital n ekmatdeutikn opada va amokabnAwoel Pe Tn Gppeiplkn mPoogyyLon.

H O0An paBnolakn ouvlnkn Eekva pe TNV omAnR apOTPNon Tou €pyou TEXVNG, dnAadn pe
TNV KWOLKOTIONGON TWV QVTLKEIMEVWY TIOU TIEPLEXOVTAL OE OUTO, €xovtag w¢ oadopun To
Tapaywylkd B£pa (generative theme) n lwn otn ueyadovumoAn. Na tnv SlteukdAuvon TG
Slepyaociag g Kwdlkomolnong To £pyo TEXVNG EXEL XWPLOTEL O TEVIE eTimeda OMTLKOU
Baboug pe ta avaloya umofondntikd epwtnuata Onwg: «Tu BAénete; Mooa emnimeda
Slakpivete; TL BAEmete os KAOe eminedo;»

Ta uBava enineda mapatrpnong sivat ta e€nc:

o 1°eninedo: MeyaloumoAn
o 2°eninedo: Méoa pallkng LeTadopag
o 3°eninedo: EvAAikol- epyalOUEVOL-TIOALTEG
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o 4" eninedo: Nodla-ockUAOC-TTNVO
o 5°eninedo: to £épyo wg 6Aov

O avayvwoTtngG UopEL va eTILOKEPTEL TO MPOoWTILKO PNdLakd XwWPo Tou KAAALTEXVN yLa val
e€olkelwOel pe Ta emineda mMapaTpPnNoNG TOU GUYKEKPLUEVOU £€pYOU OTOV OUVOEGHO:
https://www.stmtsart.com/p/kpmg-stmts-interior-murals-for-kpmg-in.html

Jtov TpilotnAo Tivaka Tou okoAouBel £xel yivel pla mpoomabslo mopoucioong TELWV
Bnuatwv (Kwdikomoinon-amokwdIKomoinon- KLtk avaluaon) mou otadlokd PoKaAoUv
OTOXAOUO oUWV e TN AoYLKN Tou Freire. OuoLOOTIKA OL SU0 PWTEG OTAAEC KATA KATIOLOV
TpOmo avadépovtal oto 1° kal 2° emimedo TNC «OUETABATNG KAl MLOOOUETABATNG
ouveidnoneg». Qotdoo, n 3" avadépetal otnv GpAcn KATA TNV omoia oL ekmaldeuopevoL
apxllouv va BETouv epwtrnpata cuvAadel e TO EMIMESO TNG «AMAOIKAG METABATIKOTNTAGY,

npoAslaivovtoag to £6adog yla TNV KPLTIKN cuveldntonoinon.

Nivakag 1: Kwdikomoinon-Anokwdikomnoinon-Kpttik AvaAuon

1° eninedo: MeyaloumoAn

Kwéwkomnoinon:

Napoaywykeg AE€eic-
dpaoceig mov SnAwvouv
apeon nepypadn pLog

KOTAOTAONG

Anokwéikonoinon:

BaButepa O£pata nov
TLPOKUTITOUV OO TLG
TLOLPOLYWYLKEG AEEELG-
dpaoeig (Ospatikeg

OVOTTOPAOTACELG)

ZTOXOOTIKA EpWTAMATA

oto nAaiclo tov StaAdyou
TtoU 08NYyOoUV OTNV KPLTLKN
avaAuon tng
KWSLKOToNEVNG
KOTAOTOONG

Ktrpla peyoAoUTIoANC

FKpL KT PLOL UE
Sdlatnpnuévn mpocoyn

FKpL OUPAVOEVOTEG

Ta ktpLa teptBailovrat
amo AEUKO XpwuaL.

-To anpoowrmo (axpwuo)
NG HEYOAOUTIOANC

-Akoua kL av StatnpnBouv
OL TTPOCOYELG TWV KTnplwv
mou dnAwvouv tov
osBacpd otnv Lotopia tng
TLOANG, AUTH N Lotopla €xel
LoomnedwOel -evowpatwOel
HECO OTO OOTLKO TOTio

(dxpwpn).

Molog euBuveTal yla To
EeBwplaopa NG Lotoplog;
Kepbiloupe n xavouue amno

autn tn Slepyaocia wg
KOWWVLIKA OVTQ;

To AgUKO Xpwua
Sloxwpllel ta Ktrpla anod
TOV oupavo.

ATTOKOT a0 TO PUOLKO
nieptBaiiov

H 1toAn dev €xel kapia
ox€on e Tov GpUOLKO
Koopo. Elvat
TLEPLXOPAKWHEVN oToV (610

Moleg pmopel va eivat ot
ETUTTWOELG TNG KN avTiAnyng
TOU $UOLKOU KOGHOU;

O avBpwmocg teAka mou
QVHKEL: 0TOV GUGCLKO KOOWO I
OTOV KOO0 ToU 0 i61o¢
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NG ToV £0UTO, dev amoteAsl
HEPOC TOU HUOLKOU
nieplBaAlovroc.

dnuovpynos; MAMwg
automnayldeUTnkKe -
TieEpLYOpaKkwOnKe péoa os
ouTOV;

O oupavog €xeL KITPLVEC
KOlL TTOPTOKOAL TTEPLOXEG
OTOUOKPUOUEVEC LETAED
Tou¢. Kovtd oto Kitpvo
Slakpivovtal mpaowva
otolxela. Kovta oto
moptokaAi Stakpivovtatl
HOB KoL TtpAcLva oToLxELaL.

Quotko neptBaAlov-aotiko
torio: arokomnn

H évrovn avtideon ouvpavou
-KTnpilwv, KAVEL TOV OUPAVO
aduolka Eviovo
XPWHUATIKA.

Mrtopel 0 aUyxpovog
avBpwmog va avtiAngBet tnv
ouoia tou dpuoLkoU KOGUOU;

2° eninedo: Méoa palikig petadopag

Kwékomnoinon:

Noapoaywylkeg AE€eic-
dpaoeig mov SnAwvouv
apeon nepypadn pLog

KOTAOTOLONG

Anokwéikomnoinon:

BaOutepa O€pata nov
TLPOKUTITOUV QMO TLG
TLOLPOLY WYLKEG AEEELC-
dpaoeig (Ospatikeég

OVOTOPOLOTACELG)

ZTOXOOTIKA EpWTAMATA

oto nAaiclo tov StaAdyou
TtoU 08NYyoUV OTNV KPLTLKN
avaAuon tng
KWSLKOToNEVNG
KOTAOTOONG

Newdopeia, Tal, IBlwTKA
autokivnta og éviova
XPWHATA, OLWTIKA
autokivnta dtadpopwv
eldwv (oTop, OLKOYEVELAKA)

Anouoia ouvelbntotntocg

To peTadOopLKA PECA WG
OTOLXELO TOU QOTIKOU
Tomiou:

Xwpig 06nyo, pag

Avapyxn Kivnon

umnevOupilouv to poAo

Amnouoia onuatodotwy

TOUG: Kivnon.

H avapyn katevBuvon

Arnouoia emBotwv

dnAwvel tnv amovoia

Anouoia kivnong

otoyou, EAAswyin
TIPOOPLOUOU, Un

To XpWHATLOTA QUTOKLVNTA
€pxovtal os avtiBeon pe to
AXPWHO TNG TTOANC KOl O€

avtiBeon pe tnv Kivnon twv

ouveldntec npaéelc, N
UNXOVIKEC KLVOELG OTO
TAQ{OLO ULOLG TUTTLKAG

nUEpag epyaciag.

Mati 6tav odnyw mavw va
elpat eyw; MNoti madw va
umapxw; MNati ot okEPELS TNC
gpyaoiog pou pe anoppodolv
otov UYLoto Babuod; Notog
elpal ota aAnBela oto mAaioto
NG KABNUEPLVOTNTAC HOU;
MNooo auvbumapkta AELTOUPYW;
Ynapyw;
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OWUATWY TToU aKoAouBEel
OTO EMOWEVO eminedo.

3° eninedo: EvAAkoL- epyalOpeVOL-TIOALTEG

Kwéwkomnoinon:

Napoaywytkeg AE€eic-
dpaoceig mov SnAwvouv

Anokwédikonoinon:

BaButepa Oépata nov
TIPOKUTITOUV OO TLG

ZTOXOOTIKA EpWTAMATA

oto nAaiclo tov StaAdyou
TtoU 08NYyoUV OTNV KPLTLKN

AlapopeTIKA VIUEVOL

AlwadopeTika
EMAYYEALATA

AvBpwrolL o€ kivnon, o€
évtaon, xwpig PAsppoTIKA
enadn

ApvnTikd cuvaloBnuata we
QTOTEAECUQA TOU QOTIKOU
TPomou {wng¢

-ayxoc, évtaon

AvBpwrot
anoppodnuUEVOL OTLG
OKEYPELC TOUC

ApVNTIKEC KATAOTAOELG WC
TUTTIKEG OTAOELG (WG

-Anopovwon

apeon nepypadn pLog TLOLPOLYWYLKEG AEEELG- avaAuon tng
KOTAOTAONG dpaoeig (Ospatikeg KWSLKOTONEVNG
OVOTTOPALOTACELG) KOTAOTOONG
Epyalopevol (mAnBog) Ayopd epyaociag Mooo «oNUOVTIKOL» €lval oL

ETIAYYEALATIKOL oG OTOXOL;
Moloug e€unnpetouy;

AvOpwTTOL UE OKUUMEVO
KEDAAL TTOU EMUKOLVWVOUV
HUECO KIVNTWV CUCKEUWV

EAAewpn dtampoowmniknc
ETUKOLVWVIOG W oUYXPOVNG
ouvinkng {wrig,

-EM\ewpn mpoowrikov

XPOVOU

-Emudavelakn enkovwvia
(ev kwvnoel)

-Qpaplo epyaciac-

Katapynon wpapiou
gpyaoiog

YTMAPXEL OUVEKTLKOG
KOLVWVIKOC LOTOC aVAUETA

HOLG;

Ta cupdEpovta pag moco
«KOWWVIKA» glval; Abopouv
KarmoLlov aAAov TiEpa amo
EUAG;

Elval n emikowvwvia pog
OUGLOOTIKN;

BEATLWVEL TNV POCWTTILKOTNTA
HOLG;
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-Katanatnon epyocLlokwv
SIKaLWUATWY

-EAelBepoc xpodVog
-Anoucia evbookomnnong

-JUVEXNG amo.oxOAnaon Tou
HUaAOU

Adnvel meplbwpla
QVOOTOXOOHOU KOl
autoBeAtiwong;

Mati n epyaocio KATaTtpweL Tov
TIPOOWTILKO pag Xpovo; Molov
g€unnpetel n povopEpeLa TG
oKePnNgG;

AvBpwrtoL ou mnyaivouv
6e€la n aplotepa

O kaBEvag «oTov KOGUO
TOU»

Eywkevtpiouog-un kowvoi
OTOXOL: XOPAKTNPLOTIKO TOU
aoTIKOU TPOmou {wr¢

-ATOTPOCAVATOALOOG

-Eywkeviplopog

Nooo BuBLopévol sipaote oTLg
TIPOOWTILKEG HaC ETUSLWEELC.

‘Exoupe ot okeptel mBaveg

«KOLVEGY ETUOLWEELG yLa TO
KOLWVO KOAO TNG YELTOVLACG LG

AladopeTika pouxa,
SL0POPETIKEC TOAVTEG,

Awadopetikol poAot

Kowvwvikn dtaotpwudtwon

MapoAo mou oL avBpwrot
€xouv SladopeTikod
ETAYYEALQ, KLVOUVTOL UE TOV
1610 tpoTo (Yypriyopa Kal
anoppodnUEVOL OTOV KOO0
ToUuG). MNoLeg avAyYKeG
enéBaiav auto To potifo g
ouunepldpopac; NMoco «SKESH
pog eivay;

Ywvia

KatavaAwtiouog

MO00¢ MPOCWTILKOG XPOVOC
adlepwVETAL OTOV
KOTOVOAWTLONO; ATtoteAel 0
KOTOVOAWTLOUOG LEPOG TOU
TPOTIOUL {WAG UaG;

Todvta umoAoyLoth

Kartapynon wpapiou

Molov e€unnpetel n Slapkng

Slaywvia

Epyaoiog anaoyoAnon pe {ntiuoto
epyaoiag;
Todvta mepaopévn Avaopaleia Mati viwbw ampooTATEUTOG

OTNV EUVOUOUEVN TTOAN HOU;
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4" eninebo: MNadiLa-okUAOG-TNVO

Kwéwonoinon:

Noapaywykeg AE€eic-
dpaoceg mov SnAwvouv

Anokwdikomnoinon:

BaOutepa O€pata nov
TLPOKUTITOUV OO TLG

ZTOXOOTIKA EpWTAMATA

oto nAaiclo tov StaAdyou
TtoU 08NYyoUV OTNV KPLTLKN

otp€douv To PAEUUA TIPOC
TV 6l katevBuvon.

‘Eva ayopL KL éva Kopitot:
AyoploTLKO KOl KOPLTOLOTIKO
VTUOLLLO TO KopitoL popael
pol pouaTAVL TO ayopL UTTAE

Ta pOUXO TIAPOTEUTIOUV OF
TUPONYOUUEVECG SEKAETIEC

TAVTEAOVL KOKKLVN pmAoula:

KOLVOC OKOTTOG

apeon nepypadn oG TLOLPOLY WYLKEG AEEELC- avaAuon tng
KOTAOTAONG dpaoeig (Ospatikeég KW8LKOToNEVNG
QVOTIOPOLOTACELG) KOTAOTOONG
AVo madLad ev Kvioel Zekadapot poAot Moéoo anéxoupe amnod ta Ovelpa

NG veotntag; Nolot otoxol
TIou TEBNKaV oTNV apxn TG
viotNC avalntnénkav Kot
vAomolBnkav oTnV eVvAALKN
{wn;

MNodnAato

Mpoc¢ T ouveldntn
enitevén npoowrikoU
oTO)YoU

Kivnon, eAeuBepla,
SLOKOTIEG, TIEPLMETELQ,
Swadpoun, Takidt,
Loopporia,

MNooo moAU amoAappavoupe
To Tal6L TNG KAONUEPLVOTNTAG
HOLG;

T pog epmobilet va Viwoou e
TNV MEPUETELA TNG KABE
nUEPQg;

QOwTtoypadikn pnxavn

AVOIKTO nveuua

EvSiadépov, EkmAnén,

Molog poG oTtéPNOoE TLG
TLALOLKEG APETEG TNG EKMANENG,
™G avakaiung, tou

AvBpwrnoc kot ouon o€
ouvurtapén

avakaiudn
evlladépovrtoc; Noco
umevBuvoL ElpHOOTE yla aUTH
TNV oTépnon;
MoUAGKL-OKUAOG AAnAenibpoaon- ‘Exoupe avtiAndOel tnv

ouvUToPEn HOG LLE TA OTOLXELD
¢ pUONC O AUTOV TOV
mAavntn; Exoupe avtiAngOel
TtwG S€V UTAPYOUV KuplopyoL
oe emninedo okoAoylag, aAAd
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aAvciba L.ooppomnuéEVwY
OXEOEWV;

OQUMAOTLKO KoL Xiouuop T pog epmobilet amnod to va

EPWTNUOTLKO TIAVW OO TO Buwvoupue tn xapa ¢ {wng;

kKedaAAL Tou okUAoOU . . . )
TLXQOOUE OTO PEYOAWUA LOGC;
Tukepbloape;
BA£mou e TNV KABe pépa wg
amoKAAU YN KLOC KATAOTOONG
VEUATNC EKTTANEELG Kall
evlladépovta OMwCE TOTE OV
Auaotav modLa;

5° eninedo: to £pyo w¢ 6Aov
Kwéwonoinon: Anokwdikomnoinon: ZTOXOOTIKA EpWTAMATA
Noapaywykeég AE€eic- BaOutepa O€pata nov 210 mAaiclo tov StaAdyou

dpaoceg mov SnAwvouv
apeon nepypadn oG
KOTAOTAONG

TLPOKUTITOUV OO TLG

TLOLPOLY WYLKEG AEEELC-

dpaoeig (Ospatikeég
QVATIOPOLOTACELG)

TtoU 08NYyoUV OTNV KPLTLKN
avaAuon tng
KW8LKOToNEVNG
KOTAOTOONG

To matdLa eivat peyaAutepa
o€ péyebog. Ta maldia
polalel va KOAANBNKav KATw
amnd to eninedo Twv
evnAlkwy, w¢ Eévo owua.

H evnAikn {wn eivat
OTTOKOUUEVH aTTO TNV
nmatdikn nAkia kat 0,Tt
QUTI QVTUTPOOWITEVEL.

Mati amoapvnBnKape ta ovelpa
KOlL TLG TPoodOoKLIEG TNG VIOTNG;

Av KATL 00pATO TOTE YOG
aneAeUBEPWVE, TIOLO «KATLY
00paTo TWPA MO EYKAWRILEL

H mpoavadepouevn evoelktik Kwdlkomoinon Kal anokwdikonoinon 6ivel To évavoua ylo
TIOLKIAEG OKEWPELG KOl EKKLVEL TOV OTOXAOTIKO SLaAoyo o€ MOANATIAQ eMIMESA, KATOL EK TWV
omolwv avadpEpovtat otnv 3" oTrAn TOU PonNYyoUEVOU Ttivaka. ZKomua 8g, Sev opiletal To
ekmaldeuTIKO TAaiolo (m.x. dopéag ekmaidevong, mpodil ekmaldevopevou), kKabwg ta
XOPOKTNPLOTIKA TOU ELKACTIKOU €pyou, ONMwG amodeixBnke omd TNV TPONYOUUEVN
Kwdlkomoinon Kal anokwdikomoinaor tou, To kablotolv emikalpo, divovtag tnv gukatlpia va
ekmaldevtika  meptBalovta. QOTOCO, O YVWOTIKOC

xpnotwgorioinBel  oe  mMolkiAa

TPOOAVATOALONOG Ba  pmopolos va TPoodloploTel: (M.X. OVOPWITLOTIKEG-KOIWVWVLKEG

ETLOTAMEC: Oepatoloyia: avOpwTVEC OXEOELC, EVNALKLOTNTA, ayopad epyaciag).
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Eniong, Ba mpémel va onuewwBel pe €udacn to yeyovog OTL otadlakd Kal oxedov
duololoyika, Xwpl¢ ouvaLoBNUATIKN 1 YVWOTIKN TIECN, 0 MAPATNPNTAG 0dnyeital and pia
amAn mapatnpnon os po Babutepn okéPn KL amod eKel O KPLTIKY) ocuveldntomoinon 1 Kot
apdloBATnon NG MPAYUATIKOTATAG I KOl avakotookeun tng (Freire, 1976). H kpttikn
ouveldntonoinon mnyalel amno tnv enefepyacia MALOV TwWV EpWTNUATWY (Tpitn oTAAN), OTO
TIAQLLOLO TNG EKTTALOEUTIKNC OUASOG. ATIO TO EVOEIKTIKA EPWTAUATA-TIPOBANUOTIKEG TNC TPLTNG
oTAANG TIPOKUTITEL €VOC GUAANOYLOUOC yila TN SUVAULKI) TWV OXECEWV OTO GUYXPOVO OLOTLKO
nieplBaAlov, aAAG Kat yla tn 6€on pog HECO OE QUTO OTO MEPOCHUO OO TNV TadIKr NALKia
otnVv evnAlkiwon.

Zovoyn

Y10 mapov apbpo «mapakoAouBbndnke» n okéPn tou Bpallhtavou maldaywyol Freire oe
oxéon pe tn SaKTKA €AoY TNC ULOBETNONG CUYXPOVWVY £pYWV TEXVNG WC HOYAoU
avaduong KoL CUVELSNTOTOINONG TWV SOUWV -KOLWVWVLKWV KoL TIOALTLKWVY- TTou euBuvovtatl
yla TNV TPOYHOTIKOTNTA TTOU BLwvouv ot ToAlTeG-pabntéc.

MapadAAnAa mpotadnke pia Stepyacio KwSIKOMOINoNG-amoKwSLIKOTIOINoNS oTa TPOTUTIA TOU
HOVTEAOU Tou Freire mou ameuBuvetal oe eVAALKOUG eKTTALOEUOUEVOUC OTO MAQLCLO TOU
KOWVWVIKOU ypappaTIopoU. H emidoyn evog €pyou Tou KaAALTEXVN ITtapdtn MAtowou (STMTS)
TIOU EKTIPOCWTIEL TNV art street yla KwSLKOMOINON KOl ATOKWSLKOTOLNON TWV UPEPTIOUCWV
oUYXPOVWV KOWVWVLKWV Sopwv, KaBLoTtd otnv OAn MPooEyyLon TLo $PECKLA, TILO KOVTA OTNV
TPAYUATIKOTNTA TIOU BLWVETAL QUTA TN oTLyun, Slvovtag tnv eukatlpla TnG EMKalponoinong
TWV ModaywyKwv apxwv tou Bpaliliavou matdaywyou. Katd KAToLo TPOmo, akplBws 0mwg
0 Brennand ekTtiinoe TIG TTOALTIKOKOWVWVLIKEG GUVONKEG SNULOUPYWVTAS KAAALTEXVALATO TTOU
TNV avTtovakAoUV, £ToL Kot TTOANAQ cUyxpova €pya TEXVNG, KATA TN YVWHN HOU, avTovakAoUV
TLG TTOPOUOEC KOLVWVLKO -TIOALTIKEG CUVONKEC, KABWC EKTTEUTTOUV TTOLKIAQL TIOALTIKA, KOLVWVLIKA,
NBLKA UNVULOTO TIPOKAAWVTOG TOV OTOXOOMO, APKEL KAVELG va Ta “Ttapatnprosl”.

Enopévwe, pe Baon ta 6oa avadépdnkav oto apbpo, cuyxpova £pya TEXVNG UITOPOUV va
umootnpifouv peBodoloyieg Tou 08nNyouV o€ KPLTLIKH CUVELSNTOMOLNGN TNG TPAYUATIKOTNTOG
Kol wBolv og GUANOYLOMOUG yla TNV QLTI TWV TPAYUATWY. AV Kal, amd HoOva Toucg Oev
UTOpOUV va €TLHEPOUV KOWWVLKA OAAayr, wotoco cupBaAlouv otn Stapdpdpwon evog
TPOTOU OKEPNG TIOU UTMOpPEl va eTLPEPEL KOWWVIK oAAayry HE TNV £vvola Tou
enavanpoodloplopoy tng O€ong pag HECO OTOV OUYXPOVO KOOHO HE TIEPLOCOTEPN
OUVELSNTOTNTO.

2TO MAXLOLO QUTO TO ETUAEYHEVO ETTL TOU TTOPOVTOC ApBpou £pyo TEXVNG TPoodEPONKe yLa
KPLTIKN ouveldntomoinon Tou cuyxpovou Tpomou wnc. Onwg avadépbnke oto BewpnTIKO
HEPOC TOU @pBpou, OTO TAQIOLO TNC OUVEVTEUENC TOU TApaXwPNoe O BpallAldvog
natdaywyog, 0 OTOXAOUOG MAVW OTNV 8Ll TNV KOUATOUPO TWV EKMOLSEVOUEVWV UTOPEL
KaAAlota va xpnolpomotnBel otn &wbaokaAia, mpwv oulntnBouv Bfpata yvwoTkou
TPooavaToAlopoU. MAALOTO, HECA OO TO CUYKEKPLUEVO €pyo, Yivetal ¢avepd OTL TNV
KOUATOUpQ pag tThv Slopopdwvoupe eUeig ot iSlol péoa amo Tig npatelc pac. NMpodpavwg, n
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ouveldntonoinon tou¢ Ba cUMPAMAEL OXL HOVO OTNV OMOKTNON YVWOEWV KOWWVIKWY,
TIOALTLKWV KOLL LOTOPLKWVY, AAAQ KoL O€ TILOAVEC TIPOOWTILKEG MO ACELG YLOL TNV UTTOOTACT) HOG
HEOO OTOV OUYXPOVO KOOUO. Ze KABe meplmtwon, HECH QMO TETOLOU (6LOUC HABNOLAKEG
TIPOAKTIKEG BPLOKOUAOTE OAOEVA KAl TILO KOVTA otnv amoyn tou Freire mou oXoAlAoTnke
TIPONYOUUEVWC: “...av UMOopEic va aAAdéelc Tov koouo mmou oou mapadodnke, ylati va unv
Umopeic va aAdaéeic autov mou Twpa StaopPwVeLs;”

JUUTEPACUATIKA, O CUYXPOVOG eKTTALOEUTNC eVNAIKwY pmopel va SouAéP el cuudwva PE To
dPelPLKO LOVTENOD LLE TIPOYHOTIKEG TIEPLOTAOCELG {WNG. 2TN CUYKEKPLUEVN TTepimTwon, e Baon
€va oUYXPOVO £pYO0 TEXVNG, LECA oTNV (Sla TNV Ivon ¢ MOANG, avadUETAL N OXECN MOG UE
TO QLOTLKO TOTIiO, N B€01N HOG WG UTTAPELAKWY OVIWV HECO OUTO KOlL KUPLWG N ouveldntn MAEov
OUCYETLON HOC UE TOV TPOmo {wnc pag. Katd Kamolov TPOmo €ival oav va TAUOULE va
AelToupyoU e autopata | onwg Ba €Aeye o Freire HOLPOAATPLKA, CUVELSNTOMOLWVTOG TNV
KaOnuepvotnTA pag. O HETACXNUATIOUOC TNC Elval piat GAAN KouBEvta.
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Kpttikn mpooéyyion tng etcaywyn¢ E§ Atootacewg E§ETAoEwV €V HECW
navénuiag: H nepintwon tou EAAnvikou Avolytou Mavemiotnpiov

Mavtiwpou NetpovAal, MavitoiSou A. Euyevia?

Critical Approach on the Introduction of e-exams amidst the pandemic: The
case of the Hellenic Open University

Mantzorou Petroula, Panitsides A. Eugenia

NepiAnyn

To EAMnvikO Avolkto [Mavermotiuio (EAM), to povadiko €€ amootdocsw¢ AvwTtato
Exmatdeutiko 16pupa otnv EANGSa, akoAouBwvtag tnv MaykOoULo TAoh, €lonyaye TI¢ €€
QIMOOTACEWC NAEKTPOVIKEG £€eTAOELC TO 2020, O MO TIPOOTIABELA VA AVTLUETWITIOEL TOUG
TEPLOPLOMOUC Tou emIPBAnBnkav Adyw tng mavdnuiag tou Covid-19. OL €€ amootAoewg
NAEKTPOVIKEG £€eTdoelc avadEpovtal o pla HEBodo e€€taong Katd tnv omola umapxel
duokn andotacn HETALY poLltnTwyY Kol KaBnyntwy, evw n 0An dtadilkacia mpaypatonoleitat
HEOW NAEKTPOVIKOU UTIOAOYLOTH Kol TwV €€0PTNUATWY TOU (ULIKPOPWVO, KAUEPQ, ALKOUOTLKA).
H oxetikn BiBAloypadia £xel katadeifel OTL oL €€ aMOOTACEWG NAEKTPOVIKEG EEETAOELG £lval
eV Yével emwdeleic yia 0Aoug, poltnTEg, KABNyNTEC Kal eKmAdeuTIKA WEpUupata. Qotdoo,
ekppaletal emiong n avaykn mnepatépw Olepelvnong twv amoPewv Twv ¢oltnTwv
avadoplkad HE TG NAEKTPOVIKEC e€eTaoelg, KaBwg dev €xouv Kataypadel EMAPKWE OTLC
OXETIKEC €peuVeC. MNa Toug AOyoug autouc Kot AapBavovtag umodn OTL oL €€ AMOOTACEWS
e€etdoelC amoteAoUV Kawotopia otnv EAAGSQ, 0TOXOC TNG MopoUoog HEAETNC NTAV MLa
KPLTLKI) TTPOOEYYLON OXETLIKA HE TIC £€ ATTOOTACEWG NAEKTPOVIKECG EEETATELG TTOU OPYAVWOE KOl
Sie€nyaye to EAM to 2020 péoa amnod tn diepevvnon Twv anoPewv Twv dottntwy. To Selypa
TNG MOCOTIKNC HEAETNG amotéAdecay 111 dottntég StadopeTkwY TUNUATWY Tou EANM, amo 20
€w¢ 60 eTwv. Mapa TOUG EYYEVEIC TTEPLOPLOUOUG TNG LEAETNC, TA ATIOTEAECUATA LLOC, TA OTola
ouvadouv pe tn oxetikn BBAloypadia, okiaypadolv OTL av KoL TO AyXOG TPV OO HLo
NAektpovikn e€€taon ival onpaviikd vPnAotepo AOyw TBAVWVY TEXVIKWV {NTNUATWY, oL
douwtntég eival yevika Betikol otnv KaBlEpwon Twv €€ AMOOTACEWC £EETACEWV WG UECO
afloAoynonc.

NEEELG-KAELBLA: €€ amooTaoswC ekmaibevuon, eknaibeuon evnAikwy, € aMOoTACEWC
NAEKTPOVIKEG EEETAOELG, TaVONUia

1 Antddortog Metarmtuyiakol Mpoypdaupotog Smoudwv EAM «ExmaiSeuon EvnAikwv», std126829@ac.eap.gr
2 suyypadéac avadopdg/ Corresponding author, Méhog ZEM EAM/Hellenic Open University,
panitsidou.evgenia@ac.eap.gr
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Abstract

Since the outbreak of the Covid-19 pandemic remote e-exams in higher education have
become the norm. The Hellenic Open University (HOU), the only Distance Higher Education
Institution in Greece, following the worldwide trend, introduced remote e-exams in 2020, in
an attempt to tackle the government restrictions imposed due to Covid-19. Remote e-exams
refer to an examination method in which there is physical distance between students and
professors, whilst the whole procedure takes place via a computer and its hardware
(microphone, camera, headphones). Relevant literature has indicated that remote e-exams
may be advantageous for all, students, professors, and educational institutions. However,
there is also voiced a need to further research students’ views on e-exams, as they have not
been adequately researched. On these grounds and taking into account that remote exams
are an innovation in Greece, the aim of the present study was to investigate through a critical
approach students’ views about the remote e-exams organized and conducted by HOU. The
sample of the quantitative study consisted of 111 students, from different departments of
HOU, and ages ranging from 20 to 60 years old. Besides the limitations inherent in the study,
our results, in line with relevant research, outline that although student anxiety before an e-
exam is considerably higher due to possible technical issues, students are overall positive
about establishing e-exams as a means of assessment.

Key-words: Distance Adult Education, Remote e-exams, E-assessment, Web-Based
Examination System

1. Elcaywyn

Tov teAeutaio xpovo onuavtika dedopcva g KabBnuepvng {wng Twv MOATWY OAWV TWV
XWpwv €xouv oANdfel Spapatikd. Auto odeiletal otnv mavénuio mou Eéomace Tov
®OeBpoudplo tou 2020 otnv udnALo TPokaAoUHEVN amod tov Lo SARS-CoV-2. OAeg oxebov oL
TITUXEG TNG KAONUEPLVOTNTAC MPOCAPUOCTNKAV £TOL WOTE va. amodevyovtal 060 To SuvaTtov
TIEPLOCOTEPO OL AOKOTIEC WETOKLVAOEL KAl vo TipootateleTal n dnuoowa vyeia (OEK
4899/B/6-11-2020). Mapadsiypato autwy TwWV TTTUXWV £lvat n SLaoKESAON, N CUYKEVTPWON
Baolkwv pounBelwy, n gpyacia kot n ekmaidevon. AloekatoppUpla AvOpwoL XpELAOTNKE
va TIPOCOPUOOTOUV OF ML VEA KABNUEPLVOTNTA, N omola EVEXEL KALVOUPYLOUC TPOTIOUG
EKTEAEONC OUVNOLOUEVWYV SpaOTNPLOTATWY, AELOTIOLWVTOG TG TOAUCUVOETEG SUVATOTNTEC TOU
Sladiktuou (Abass, Olajide & Samuel, 2017 Cleveland-Innes & Garrison, 2010). E€atpeTiko
evlladépov mopouoclalel, MEpAV TNC €€ OMOOTACEWG epyaciag, n €€ AMOOTACEWC
eknaidevon, n omola avénOnke o onUAVTIKO BaBUO o€ OAeG TIc Babuideg. Ao Tig TAgelg Tou
vAmaywysiov PEXPL KOL TNV QvWTATN €KMAldeuon, HEYAAO TIOCOOTO EKMOLOEUOUEVWV
mapakoAouBnoe mpoypappata eknaidevong €€ anootdoswg (Fkovowu, 2021- Karalis &
Raikou, 2020- Kedraka & Kaltsidis, 2020 Makedovag K. ouv., 2021- Qwtn, 2021). Mo
OUYKEKPLUEVO otnv EANGSQ, To avwtata eKMOSEUTIKA WpLHATA TPOETOipHacaY Kot
opyavwoay £€ anootaoswd SLaAEEELC Kal TAPASOOELC LaONUATWY KABWC Kal €€ AMOOTACEWG
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e€etaoelc (DEK 3735/21-2021). Avadopika pe to EAM, map’ OAo mou KAToLleg SLaAEEELS Kal
OUOSLKEG OUVOVTAOELG yivovtav NAeKTpovika, ol e€etaoslc ntav mavrta Swa {wong (EAN-
Kavoviopog omoudwy, 6.7). TUVENWC, TTPOKELTOL YLa pLo N tpoBAsntopevn e€EALEN Tnv omola
npwtn ¢opad avripetwrnlav ta ekmaldeuTika WpLpata otnv EAAada. To EAM otn cuykupia
OUTr TIPOCAPHOCE TO OUOCTNHO TWV €EETACEWV OnUIOUPYWVTOG Mot TAAThOopua €€
QIMOOTACEWC EEETACEWV YLO TOUG POLTNTEC WOTE VO CUUETAOYXOUV OTNV EEETAOTIKI XWPLG val
XPELAOTEL va HeTaKLVnOoUVv.

Yno 1o dwg tTwv Kawodpavwy autwyv efelifewy, otnv mapovoa £peuva EMIXELPAONKE pLa
KPLTIKA T(POOEYYLon TNE EUMELpiag TNC €€ amootdoewc e€étaonc! mou Biwoav oL doLtnTég Tou
EAN ev péow mavénuiag. Emumpoobétwe, diepeuvnBnKe n avolXTtoTNTA TWV EPWTWHEVWV OTO
evlexopevo tNN¢ KablEpwong Twv €€ amootdcsw efetdccswyv. OMwWG  XAPOAKTNPLOTIKA
enonpaivel o Npoedpog t¢ Aolkovooag Emtponnc tou EAN (KaBnuepivry HAekTpovikn
Ednuepida yia tnv Nowdeia, 2020) : «To EATM... HEAETA TNV £POPUOYN) TOU CUYKEKPLUEVOU
OUOTNHATOG, OXL LOVO WG EVAAAOKTIKOU AOYw TNE mapouong cuykupilag, aAAd Kal O HLOVLUN
Baon». Q¢ ek ToUTOU, OKOTIOC TNG £PEUVOC £lval va dlepeuvnBoUv oL amoP el TwV PpoLTnTwy
Tou EAN oxetika pe TG €€ anootaoewg e€sTAoeLg oL omoieg Ste€nxOnoav Tov lovvio tou 2020
ev péow mavdnuiag. Mpokettat yla pia aAlayr otov Tpormo diefaywyng Twv e€ETACEWY TIoU
TIPOKANONKE O Lo VEQ KOWVWVLKI TIPAYUATIKOTNTO KOl CUVETTWG, Ttapouatalel evdladépov
va peAetnBOolv oL anmoPeLg KAl OL TIPOTELVOUEVEC BEATIWOELG TwV doltnTwy mou Blwaoav autn
NV aAAayn, WoTe va anoteAécouv Baon ylo BeAtiotomnoinon tng e€etaotikng Stadkaoiog.
InUELWVETAL OTL To Ttedlo T™NC ekmaideuong evnAikwy elval gyyevwg cuvuPAOUEVO HE TNV
aAAayn (Papastamatis & Panitsides, 2014), avadlopopdoUEVO UTIO TA EKAOTOTE TIOALTLKA,
OLKOVOLKA, KOWVWVIKA Kol TIOALTIOMLKA ouyKeipeva (KapaAng, 2021). Ito mAaiolwo auto, ta
OUUMEPAOHOTA TNG Tapoloag UEAETNG Oa pmopovoav va amoteAécouv eDaATpLO yla
kputikn) ok€Pn (Brookfield, 1989) kat avaotoxaotiky mpaktikny (Schon, 1983), emidepovtag
TIO MOVIUEC OaAAOYEG, OXL EPAMUNV TWV EUTAEKOUEVWY, OANA WG OMOTEAECUO TOU
OVOOTOXOOUOU TNC EUTIELPLOG TOUG, OTIWE AUTH KATAYPADETOL OO TA AMOTEAECUATA TNG
€peuvag poc. ANMwote, ocUpdwva pe tov Mezirow (2000), povo péoa amd TNV KPLTIKA
afloAdynon twv mapadoxwv Kal TNV cop£0TEPN KATAVONON TNG EUMELPLAC, UTOPOUUE Vo
KataAn&oupe os 0pBEC KPLOELG.

2. Avaokonnon tng BBAoypadiag

Ye O1e0Ovég emimedo, moAAA ekmaldeutika dpupata epappuolouv TUAOTIKA €€ AMOOTACEWC
e€ETAOELC I £X0UV KOOLEPWOEL CUXVEC £€ AMOOTACEWC SLOHOPDWTLKEG AELOAOYNOELG KATA TN
Slapkela Tou akadnuaikou €toug (Eljinini, Alsamarai, Hameed & Amawi, 2012- Elsalem, Al-
Azzam, Jum'ah & Obeidat 2021:- Holmes, 2015 Kurniawan, Anwar & Kurniawan, 2019-
Marriott & Lau, 2008- Rashad, Kandil, Hassan & Zaher, 2010). Epguve¢ mou HEAETOUV TIG
anoelg polTtnTwy mou cUHETElXaV o€ €€ amootacswc e€etaoelg (Dermo, 2009- Hillier, 2014-
Hillier, 2015- Holmes, 2015- Walker, Topping & Rodrigues, 2008), to katd moco eival

1 Me Tov 0po «€€ AMOOTACEWG EEETACELG» OTNV MAPOUCA LEAETN AvadEPOUAOTE OF €€ AMOOTACEWS YPATTESG EEETATELG OL
oroleg dte€nxBnoav NAEKTPOVIKA LECW NAEKTPOVIKOU UTTIOAOYLOTH
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anoteAsopatikn n epappoyn touc (Kurniawan et al., 2019- Stergiopoulos, Tsiakas, Triantis &
Kaitsa, 2006- Kaya, Kaya & Dagdeviren, 2014), kabwg kat tponoug BeAtiworn¢ toug (Apampa,
Wills, Argles, 2010- Asha & Chellappan, 2008- El-Mawas, Gilliot, Montesinos, Karmann, &
Garlatti, 2019- Kos, 2020), kataAnyouv ota OTL cadwC EVUTIAPXOUV KATold Baolka
mAgovekTApata. Ta mAeovekthpata dtadaivetal va SLEUKOAUVOUV OXL LOVO TOUG POLTNTEG
oAAG va EUTINPETOUV TOUC KaBNyNTEC Kal Ta (Sla ta ekmatdeuTika 1dpupaTa, XWPL¢ woTtdoo
va anouolalouv Kot onpeia ta onola xprilouv BeAtiwong. Katd cuveTEL, OL £€ AMOCTACEWG
€€ETAOELC TTAPEXOUV ONUAVILKA TIAEOVEKTNUATA, TA OMOLO PE TG KOATAAANAEC BEATIWOELG
UIopoUV va evioxuBouv kat to adlvapa onpeia va mepLopLoTouy.

H BiBAloypadikni avackonnon katédelée €peuvec (Kos, 2020- Sangle et al., 2020 Stowell,
Addison, & Smith, 2012) ot omoie¢ kataArlyouv Umép Twv €€ ATMOOTACEWC EEETAOEWV OE
ouyKplon He Ti§ Sta Lwong epOooV AUTEC TPOOPEPOUV GNLOVTLKA TTAEOVEKTHHATA YLa TOUC
OAOUG TOUG EUTTAEKOUEVOUC. AVOPOPLKA LIE TNV AVEDH, Ol NAEKTPOVIKECG €EETAOELG €lval TILO
EUEALKTEC HE TNV €VvoLa OTL 0 EKAOTOTE GOLTNTAG EXEL TN SUVOTOTNTA VA TIC SLEKTIEPALWVEL
amo OMoUdNTIOTE eKEIVOG ETLOUUEL XPNOLUOTIOLWVTOG CUOKEUEG UE TIG Omoleg eival nén
OPKETA €EOLKELWUEVOG, OTIWC TTANKTPOAOYLO, TtovTikL, 0006vn (Hillier, 2015). Ot poltnTEG £xouV
Alyotepo Ayxoc KabBwg¢ oL onuepwvol VéoL eival TEPLOCOTEPO E£EOLKELWHUEVOL HPE TNV
TIANKTPOAOYNON TtapA LE TN ypodr O XapTi, YEYOVOG TIOU TOUC TIAPEXEL TIEPLOGOTEPO XPOVO
yla va okeptoUv kal va emnefepyaoctouv TG amavinoelg (Hillier, 2015). Metafy twv
TIAEOVEKTNUATWY avopEPOVTOL EMIONG TO OTL ATOPEVYOVTAL KPAUTIEG OTA SAXTUAX AT TN
vpadn o XopTl OMwC Yivetal ot MopadoolakeC £EETAOELC TIOU SLopKOUV WPEC, ol
QMAVTNOELG €lval TLO KABapEC yla Tov Aoyo OTL Sev xpnoLuomoleital HeEAAVL evw TEAOC,
guvooulvTal oL aplotepoxelpeg (Alruwais et al. 2018- Hillier, 2015- Terzis & Economides, 2011).
EMumpooB£Twe, oL NAEKTPOVIKEC EEETAOELG £XOUV XAUNAO KOOTOC Sdle€aywyng Kal ol poLTnTEG
UIopouV va AdBouv Ta amoteAéopatd Toug apecotepa (Abass et al., 2017- Alruwais et al.
2018).

Avadoplkad pe toug OLdAOKOVTEG, Ta TAsovekTApOTO €oTldal{ouv OTo OTL UIopouv va
EKTLLAOOUV KAAUTEPA TNV AKASNUAIKN TPO0SO TWV EKMALSEVUOUEVWY KOl VO BEATLWOOUV TIG
S160KTIKEC TOUC HeBOSoug (Marriot, 2009). EmumpooBETwg, £€XOuv TNV TOAUTEAELX TNG
g€olkovounong tou xpovou, kobwg amodelyetal n xpovoBopa Tpostolpacia mou Ba
anattovoe pa Sta {wong e€€taon (ouyKEVTpwaon KOAwY avadpopag, CUUMANPWON OXETIKWY
eyypadwy, k.Am.) (Rashad et al., 2010 Abass et al., 2017).

Ooov adopd ota I6pUuHATA, TO HEL{OV TTAEOVEKTNHO £YKELTAL OTO OTL AMAAAACCOVTOL ATIO TLG
XxpovoPopeg Swadikaoie¢ mou oxetilovtol HE TNV TIPOETOLHACIO TWV TOPASOCLAKWY
e€eT@oEWV Kol TNV avamapaywyn ¢wrtotumiwy (Sangle et al., 2020). Entiong, amodevyovtat
Ta €€060 LA TIC LEYAAEG TTIOCOTNTEG XAPTLOU KOl LEAQVLOU TIOU QTTALTOUV OL YPOATTTEG EEETACELG
(Abass et al.,, 2017). EmumpooBeta, ocuxva n IAtnon yia eknoaidevon umepPaivel TIg
duvatotnteg €vog ekmaldeuTikol OPUMATOC, TL.X. AOYW KN EMapkouc aplBuol atbouowv.
Oftovtog ot oYU €€ QAMOOTAOEWG EEETAOEL], UEYAANOG aplOUOG doltnTwv UTopel va
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aflohoynBel TmIO eAeyxOpeva, EMITPEMOVIOG OTA  TOAVEMLOTNUIOKA Spupota  va
avtamokpivovtal anoteAecpatika otnv avéavopevn Intnon (Kos, 2020).

Aocdalwg, dev amouatalouv kal onpeia ta onola xprilouv BeAtiwong avadoplkd He TI¢ €
QIMOOTACEWC EEETACELC. AUO ATIO QUTA, KOL TAL TIAEOV EVTOTIOLLLO OTLG OXETLKEG EPEVVEC, Elval
oL avNouxieg Twv poLTNTWV OXETIKA UE TNV aflomiotia Tng texvoAoyiag (Hillier, 2015) kal to
AYXOG TIOU TOUC SLOKATEXEL YLa TUXOV TEXVIKO {NTnHa Katd tn Stapkela tng e€€taonc (Kos,
2020 Elsalem et al., 2020). 2 avtiBeon pe ta supnpata aAwv €psuvwy (BA. Abass et al.,
2017 Rashad et al., 2010° Sangle et al., 2020), ot Elsalem et al. (2021), urtootnpilouv OtL N
opyavwon €€ amooTtAcew  EEETACEWY QTMALTEL ONUAVTIIKO KOOTOG, XPOVO Kol Tipoomadela.
ErunpooBeta, ol £peuveg Twv El-Mawas et al. (2019) kat Chirumamilla, Sindre & Nguyen-Duc
(2020) avadépovtal os kpiotpa {nTRRATA TOU adopouVv oTNV aKASNHAIKY OKEPOLOTNTO KOl
10 adLAPANTO TV e€eTACEWY, £0TLALOVTAG OTNV AVAYKN €€€UpeEONC TPOTIWV SLAGPAALONC TWV
TIOPOUETPWY AUTWV.

Oocov adopd oe OXETIKEC £peuveg otnv Tptofabuia Ekmaidevon katd tn SLAPKELX TNG
MNavénuiag otnv EAAGSa, autég eotialouv KUPLOL OTIC ATOWYELS, OTIC EUTIELPLEC KOl OTO
ouvaloOnuaTo Twv GoLTNTWY OXETIKA HE TN Stadiktuakr StaokaAla KoL TIG EMUTTWOELG TNG
otn pabnowakn Siepyaocia (Karalis & Raikou, 2020- Kedraka & Kaltsidis, 2020- Panitsides &
Karapistola, 2019), otnv mPooopUOCTIKOTNTO TWV POoLTNTWV 0TNV €€ AMOCTACEWG NAEKTPOVLKNA
ekmaidevon KoL 0TNV AVECH TOUC OTN XPrnon Twv VEwV texvoloylwv (Kamarianos et al., 2020),
KaBwg KaL otn Xxprion e€eldikeupEVWY PoVTEAWY Slaxeiplong ekmaldeutikwy kpioswv (Karalis,
2020).

H mapamavw avookomnon ¢ PiBAloypadiag katéotnoe epdPavéG OTL EVUTTAPXEL
OVOVTLOTOLYLO. OVALECO OTOV TIEPLOPLOUEVO 0PLOUO cuvadWV PEAETWY KAl TO YEYOVOC OTL h
edappoyn Twv €€ amootAcew eEETACEWV YivVETOL OAOEVA ouXVOTEPN. MAALOTA, N OXETIKN
€peuva teivel va ayvoel ™ dwvr TwWV POoLTNTWV OXETIKA HE TUXOV TIAEOVEKTAHOATA N
LELOVEKTHMOTA TIOU eVvTOmioav Baollopevol otnv epnelpia toug. Ol TIEPLOCOTEPEC EPEVUVEG
HUEAETOUV TIG amOYELC TOU aKASNUATKOU TIPOCWTILKOU, UE OTTOTEAEGHLA OL ATIOYELG TWV AUECT
evlladepopévwy va untoBabuilovrtal r/kat va mapayvwpilovral (Alexander, 2001, omn. avad,
oto Sorensen, 2013- Ozden, 2005- Walker et al., 2008). EmutpOooBEeTa, Ol TMEPLOPLOUEVEC
HUEAETEG TIOU €peuvolV TIC amoOPell Twv PoltnTwyV KATaAyouv ot SLopopeTIKA
OUUTIEPACHATA. Y€ KATIOLEC OL HOLTNTEC TIBEVTAL UTIEP TOU CUYKEKPLUEVOU TPOTIOU £€ETAIONC,
evw o aAAec dadopormolovvral (Dermo, 2009- Elsalem et al., 2020- Hillier, 2014- Holmes,
2015 Marriot, 2009- Stowell et al., 2012). Q¢ ek TouTtoU, N Slepelivnon TwWV AMOPEWV TwV
OLWV TwV PoLTNTWV OXETIKA PE TIG €€ ATOOTACEWC €EETAOELG lval €va {TnUa mou xpnlet
nepaltépw dlepevvnongc.

3. HEpeuva
3.1 Epevvntikd epwthuata

H £€pguva mou mpaypatonow)Onke NToV SELYUOTOANTITIKY LE TAON TNV TOCOTLKOTIONGN OTN
ouMoynl kalt avaluon twv O6edopévwy, wote va oavadelxBolv oL YeVIKEG TAOES. Ta
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EPEUVNTIKA EPWTNHATA TNG EPEUVOG OXESLAOTNKAV WOTE VO QTTOTUTTWVOUV HLO. GUVOALKN
glKOVA TwV amoPewv Twv dotntwv ovadoplkd He Ta TPl XPOVIKA onueia twv €€
ONMOOTACEWG €EETACEWV: TIPLY, KOTA KOL UETA TO MEPAG. Mo OUYKEKPLUEVA, N €pEuva
Siepeuva: a) MNoleg eivat oL anmoPelg Twv GoLTNTWV O OXECT LE TNV TPOETOoLacia arnd to EAM
Tpo Twv e€etaoswy, B) Eav umnpéav texvika rj aAAou eidouc {NTAUATA TTOU EMNPEACAV TN
Sladkaoia kata t Ste€aywyn Twv e€etdoswy, Kal y) Mola ivat n GUVOALKA AmmoTipunon g
SLadkaolog PLETA TO TIEPAC TWV EEETACEWV.

3.2 Asiyua kau SetyuaroAnygia

H £peuva Sie€axOnke to 2021, evw 0 MANBUOUOG NTAV TO CUVOAO TWV HETATITUXLOKWV
dortntwv Tou EAM amod oAa ta TuApata kot Metamtuylaka Mpoypdppota Zmoudwy, oL omoiot
OUMUETELXOV OTLC €€ QMOOTACEWC EEETACELC TTIOU OPYAVWOE TOo dpupa tov louvio tou 2020.
INUELWVETAL, OTL Ol OUYKEKPLUEVOL GOLTNTEG KaTA £vapén Tou akadnuaikol £toug dev
yvwptlav otLn die€aywyn tnc TeAkng e€€taong Ba mpaypatonolovviay €€ amooTACEWG LECW
NAEKTPOVIKOU UTIOAOYLOTH. AUTO TIpoEKUPE W evaAlakTik AUon Adyw Tn¢ cuykupiag Tou
Covid-19.

To OSeiypa NG €peuvag amotédecav 111 dowtntéc tou EAM péow pn mbavotikig
SdewypatoAnyiac. Mo ouykekplpéva, emAExBnkav PéEAN tou mMAnBuopol ota omola eiyov
POOoBOCN Ol EPEUVNTEG HECW TWV HECWV KOWVWVLKAG SIKTUWONG, KaBwC omoladnmote AAAn
TPOCEYYLON &V HEOW TAVONUIOC ATV aVEPLKTN, YEYOVOC TIOU WOTOCO TEPLOPIlEL TN
VEVIKEUOLUOTNTA TWV OMOTEAeopATWY. Otav o0  aplBpdc Twv  EMOTPEPOUEVWV
epwTnUOToAOYlwV KplBnKe kavomolnTkog wote va dle€axBel n avaluvon twv dedopévwy,
anodaciotnke va oTopOTOEL N AN TIEPALTEPW OTTOVTHOEWV.

H ouA\oyr Twv SeSopEvwy TIPaYHATOTIOWONKE UE TN XPron EVOG EpwTnUaToAoyiou, To omnoio
OUMMANPWONKE ATOWLKA KAl avwVvupa. To epwTtnuatoAdyLo, n 6unaon tou onoiou Baciotnke
otn oxetikn BiBAloypadia (Dermo, 2009: Kos, 2020), mepléxel 28 KAELOTEG EPWTHOELC Kal 2
OVOLXTEG, Ol OTtoleC Ywplilovtal o TPelg afoveg, oLUPwWVO HE Ta Tpla XPOVIKA OnUEla TTou
peAeTwvTtol. Ol KAELOTEG €pWTNAOELC €lval OUVIOUEG KoL TIOAQTAWV  OTOVTNOEWYV,
SloBabuiopéveg oe mevtaBadun kAipoka tomou Likert. Emtiong, mepthapBavovtol EpWTHOELS
OXETIKEC PE T Snuoypadlkd otolyeia tou deiypatog mou adopolv tnv nAikia, To $UAo,
KaBwg KoL TNV mponyoU eV EUTIELPLO O€ €€ ATOOTACEWC EEETAOELG.

3.3 Epevvnuikn Stadikaocia

H £peuva mpaypatomno)Bnke tov Gefpoudplo tou 2021. Adyw TwV EKTAKTWY CUVONKWV TTOU
odeilovtav otnv mavdnuia tou COVID-19, ta gpwtnuatoAoyla xopnynodnkav dtadiktuaka
HEOW OEALSWV KOWWVIKAC SIKTUWONC. To EpWTNUATOAOYLO £YLVE OpATO O TIOAAOUC GOLTNTEG
Tou EAM, aAAG otov mpoAoyo Tou Steukplvilovtav OTL adpopoUcE AMOKAELOTIKA OO0UC Eixav
OUMMETAOXEL OTIGC €€ QMOOTACEWC €EETAOELS TOU opyavwdOnkav amd to dpupa. H
NAEKTPOVLKN XOpPnynon tou spwtnuatoloyiou (Héow google docs) SteukOAuve tnv apeon
umofoAn amavinoswv Xwpic kobuotépnon Kol SUCKOALD QO TOUC OCUMMETEXOVTEC.
AELOAOYWVTOC TO YEYOVOC OTL MECA O TPELG NUEPEC ELXE OUYKEVIPWOEL LKOVOTOLNTIKOG
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apLOUOC EpwTNUATOAOYIWY WOTE va ipaypatonolnBei n épguva, dtadaivetal OTL TO TOCOCTO
QMOKPLONG ATAV OXETIKA peyalo. H emefepyaoia Twv Sedopévwyv ulomolnbnke PEow Tou
OTOTLOTIKOU TtakETou SPSS.

3.4 Eykupotnta & Aélomiotia

‘Eva KaAA OXESLOOUEVO EpWTNUATOAOYLO BonOA TOUG EPWTWHEVOUG VO TO CUUITANPWOOUV LE
nNPEUia Kal AVeon, Kal Ol ATAVIAOELC TOUC VA ELVOL OVIUTPOOWTTIEVUTIKEG, EVIOXVUOVTOC TV
aflomiotia Kal tnv gykupotnta tou gpyadeiou (Bryman, 2017). Itnv mapoloa £pguva, oL
afovec TOU epyadeiou oxedlaotnkov O QvTlOTOL(iA HE TO EPEUVNTIKA EPWTINUATA,
KOAUTITOVTAC TIG OUVOALKEG SLOOTAOEL TOU B£UATOC, KOL CUYKEKPLUEVO T TPLAL XPOVIKA
onuelo (mpwv-kata TN Oldpkela-peTa) TG e€étaong. Kata Ttov oxedloopo Tou
EpWTNUOTOAOYLOU £YLVE IpooTIAOELa va £XEL OG0 TO SUVATOV TTEPLOCOTEPN OpoLlopopdia Kot
tunonoinon wote va delyvel kat StaloOntika eykupo. OL EpWTAOELS, OL oToleg Baoilotnkav og
gpeuvnTIKA gpyaldeia ouvadwv epeuvwy (Dermo, 2009- Kos, 2020), eival SLATUMWUEVEG UE
cadnvela, onwc emiBefatwbdnke amod TNV MAOTIKA XOPrynon Tou epwtnuatoAoyiou o Eva
Selypa 5 atopwy, ano ta onoia {NTRONKe va KAVOUV MOPATNPHOELG OXETLKA LE TN Lopdn Tou
EPWTNUOTOAOYLOU KOl TN COPrVELA TWV EPWTNUATWV.

H alomiotia plag épeuvac adopa TNV CUVETIELA LE TNV OTIOLAL EVOL EPWTNHATOAOYLO LETPA TNV
gévvola tnv omoia Siateivetal otL petpa (Bryman, 2017, o. 189). Itnv mapouoca €psuva
npaypatonolnonke éleyxog tn¢ aflomiotiag Ye tn xprnon tou deiktn alpha tou Cronbach.
YUudwva pe toug Nunnally (1978) kat Spector (1992), cuviotdrtal n Tipr Tou Seiktn a va elvat
touhdylotov 0,70. 3to TAQIOLO QUTO TPAYHATOTOLRONKE £AEyXOC TNG QfLOTLOTIOG TwWV
ETUUEPOUC SLOOTACEWV TNG KALMOKOC, KOTA TNV omola N TR Tou SelkTn a KUPAvVOnKe amo
0,902 éwc 0,815.

Nivakag 1. Ecwteptkn aflomotia Tou epwtnuatoAoyiou

Adotaon Cronbach’s

Alpha
Ikavormolnon TpLV TN CUUUETOXA OTLC €€ ATTOOTACEWC EEETAOELG 0,902
APVNTIKEC OTACELC TIPLV TN CULLUETOXI) OTLG £€ AMOOTACEWG EEETACELG 0,815
IKavomolnon KATtA Tt CUUHETOXH OTIC £€ AMOOTAOEWG EEETACELG 0,836
APVNTIKEC OTAOCELC KOTA TN CUMUETOXN OTLG £€ AMOOTACEWG EEETAOELG 0,888
OETIKEG OTAOELG KATA T CUMLETOXH OTLC €€ AMOOTACEWC EEETAOELC 0,937
OETIKEG OTAOELG UETA TN CUMLETOXH OTLC €€ AMOOTACEWC EEETAOELC 0,819
APVNTIKEC OTAOCELC LETA TN CUMUETO)XN) OTLG £€ AMOOTACEWG EEETATELC 0,850
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4. AnoteAécpoata

Avagdoplka pe to mpodiA Tou Selypatog, n MAELOVOTNTA TWV EPWTWHEVWY NTAV YUVALKEG
NALkiag 20-39 €TwV, EVW TO TTOCOOTO TWV POLTNTWV TIOU ELXOV CULLLETAOXEL 0TO TaPeABOV o€
€€ amnootdoswg e€etaoslc ntav 37,8%, amod TOug Omoioug povo To 26,1% dnAwoe OtTL n
T(PONYOUUEVN CUUUETOXN TOUG ATAV OE £€ OMOCTACEWG EEETACEL OVWTATOU EKTTALOEUTIKOU
Wdpupatog Q¢ ek ToUTOU, £ival EPPOVEC OTL OL TIEPLOCOTEPOL POLTNTEC EV ELXOV CNUAVTLKNA
eunelpla og €€ amootaocswc €ETA0ELC 0TO MOPeABOV (Aldypappa 2).

® Nai
® Oy
37,8%

lpanua 2a. MponyoULEVN UTELPIT POLTNTWYV O€ €€ AMOOTAOEWC EEETATELC

@ Nal
® Ox

Ipa@nua 28. Mponyouuevn euncipio o € anootacswc eéetdoelc otnv I/9ua ekm/on

Ta amoteAéopata TNG mapoloas EPEUVOG MAPOUCLAlOUV CNUAVTIKO evlladépov, Kabwc oL
anoOYELG TNG TTAELOVOTNTAG TWV OUUUETEXOVIWY OXETIKA UE TNV KaBLEPpwanN tn¢ Slevépyelag €€
QTOOTACEWC £EETACEWVY €ival BETIKEC, HE TO 54% Ttwv dortnTtwy va SnAwvouv moAu/mapa
TOAU avolytol o€ éva t€tolo evdexouevo (Aldypappa 1).
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40

34 (30,6%
30 ( )

26 (23,4%)
20

19 (17,1%) 20 (18%)

10 12 (10,8%)

lpdpnua 1. AMOYEIC EPWTWUEVWY OXETIKA UE TNV KATEPWON £E AMOOTACEWC EEETAOEWV?

IXETIKA LLE TOV TTPWTO Afova EpWTHOEWV, TNV TPOETOoLacia Ttou EAafBav SnAadn ol poltnTEg
ot OpyavwTKO eminedo amd to EAM mpw T¢ e€etdosl, o PBabuog kavomoinong
Slapopormoleital avaloya To epwTnpa. Omwc MPOoKUTITEL, 0 GUVOALKOC BaBuoc tkavomoinong
Atav oxetika uPnAog (M.0.=3,46, T.A.=0,97). El8ikOTtepa, mapatnpeitatl uPnAn tkavomoinon
amno t dtadlkaoia mPoooUolwaoNng TNS NAEKTPOVLIKAG eEETACNC, AAAQ KoL At TNV EVNUEPWON
Tiou €AaBav oL CUUETEXOVTEC YLa TNV NAEKTPOVLIKNA Sle€aywyr TwV eEeTACEWY, EVW eEAadpwC
XOUNAOTEPOG NTav 0 PBabuog kavomoinong amod Ttnv TpOoeTolacia mou mapeixav ot
JUpBoUAOL-KaBnyntég oXETIKA e TOV TPOTIO Sle€aywyng TNG NAEKTPOVIKN G e€£TaoNG. APKETA
XOUNAOTEPO ATOV KOl TO MinMedo Kavomoinong Twv ¢oLtNTWV anod TNV MPOETOLUACLO TTOU
napeixe to EAN 6oov adopda tnv foikeiwon pe to meplBallov Kal tn Asttoupyia TG
mAatdopuac €€ amootacsw e€€taong. MNMapalnAa, katadeixbnke OtTL oL gpwtnOévreg
napouaialav mpLv TNV €EETAON CNUAVTLKO EMITTESO APVNTIKWY OTACEWV, ETONG. H CUVOALKN
uéon Babuoioyia tng ev Adyw Sitaotaonc nrav 3,71 (T.A.=0,95), LEe TOUC EPWTWHEVOUC VOl
napouaotalouv efatpetikd vPnAd emimeda  avnouxlog ywo TNV gudavion TEXVIKOU
TPOPBANUATOG OXETIKOU HE TN olvdeon toug oto SLadiKTUOo, TN AELTOUPYLKOTNTA TNG
mAatdOppac, 0AAA Kot TN AELTOUPYLKOTNTA TNG CUCKEUNC TTou Ba XpnoLponololooy KOTd T
Sie€aywyn twv e€etdoswy. AKOUN, oL EpWTWHEVOL Biwoav apketd vPnAa enineda dyxoug
OTaV eVNUEPWONKAV yla TOV NAEKTPOVIKO TPOTO €€€TAONG, VW NATAV UAAAOV oudétepol
OXETIKA LE TO OV XPELAOTNKE VO KATABAAOUV HEYAAUTEPN TTPOOTIABELA OTNV MPOETOLUACLA
TOUC yla TG €€ QMOOTACEWC €EETAOELG. ITA TIAPAKATW SloypAppoTa mopouctalovtal ot
QAT OELG TWV POLTNTWV OE EVOELKTIKEC EPWTAOELS TOU MPWTOU afova.

1 1-Aadwvw amoiuta, 2-Atadpwvw, 3-0Ute cupudwvw/ OUTe Sladwvw, 4-Supdwvw, 5-Supdwvw AntdAuta
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44 (39,6%)

31 (27,9%)

20 (18%)

11 (9,9%)

lpapnua 3a: Ikavomoinon @oLTtNTwV aVaQOopPLKX UE TNV eVNUEPwaTn amo to EAl yia tv
nAektpovikn Sie€aywyri tne e€étaonc?

40

38 (34,2%)

30

25 (22,5%)

19 (17,1%)

17 (15,3%)
12 (10,8%)

Tpapnua 36: Ayxo¢ @oLTNTWV KATA TNV EVNUEPWON yla TNV NAektpovikn Steéaywyn g
e&étaonc?

40
38 (34,2%)

30
27 (24,3%)

20

19 (17,1%)
17 (15,3%)

10 (9%)

Tpapnua 3y: Ikavormoinon @oltnTwv amd TNV mposToluacia mou napeixe to EAM yla tnv
géotkeiwon ue tn Aettoupyia tn¢ nAektpovikic nAatpdpuac eétaong’

1 1-Ka®dAou wavorownpuevos/n, 2-Alyo wavorownuévog/n, 3-MeEtpla ikavorownuevog/n, 4-MoAu tkavormotnuévog/n, 5-
AndAuta kavoronpuévoe/n

2 1-Alodpwvw arodAuta, 2-Aladwvw, 3-0Ute cupdwvw/ OUTe Stadwvw, 4-JupuPwvw, 5-Tupudwvw AoAuta

3 1-KaBoAou wkavorotnpévog/n, 2-Aiyo tkavormotnuévog/n, 3-MEtpla tkavormotnpévog/n, 4-MoAl kavomotnuévog/n, 5-
AndAuta kavomotlnpuévoe/n
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60
60 (54,1%)

40

27 (24,3%)
20

13 (11,7%)

3(2,7%)

8 (7,2%)

Tpa@nua 36: Avnouyia @QoiTnNTWV ava@opiKa UE TNV EUPAVION TEXVIKOU katd Tn Steaywyn
¢ nAektpovikrc e€étaonc?

Ta amoteAéopata mou adopolv otov SeUTEPO Afova EPpWTNOEWV £0TLALOUV ApPXLKA OTOV
BaBuo kavomoinong Twv epwtnBOévtwv amod tnv dla tn Stadikaoia Twv €€ amootacswyv
e€etdocwy, o omolog Sladaivetal va ivat xapnAotepog tou petpiov (M.0.=2,93, T.A.=1,13).
MapatnpouVToL KOL OE AUTOV TOV Afova SLUKUUAVOELG OTLC ATTAVTIOELG TWV OUUUETEXOVTWV.
JUYKEKPLUEVA, Ol POLTNTEG EKPLVaV OTL O XPOVOG TIoU €lxav ot S1ABeon TOUC yLa Amavinon
TWV EPWTNUATWY SEV NTAV LKOVOTIOLNTIKOG, EVW TIAPAAANAQ OTIC TIEPUTTWOELS EUPAVIONG
SuoAettoupylwv otnv MAathopua dte€aywyns Twv efetaoswy, n dadikaocia enilvong Twv
avtiotolywv mpoPAnUATwWY Sev Atav emapkng. AvtiBeta, uPnAog¢ nNtav o PBabuog
LKOVOTIOlNONG TOUG armod TV vV YEVEL AelToupyia TNG NAEKTPOVIKA MAatdopuag moodle kata
N SLapKeLla TNG e€€taon . Mapd TO OXETIKA XAUNAO eTineS0 Lkavomoinong Twv epwtnOevtwy
amno tn Stadikaoia NG €€ anmootacswc e€€Taon g, mapatnpeital 6tL 0 BabUOC TwWV apvNTIKWY
OTACEWV Kata tnv dlevépyela tng e€€taong dev Ntav vPniog (M.0.=2,09, T.A.=0,94). Mo
OUYKEKPLUEVO, Ol CUUUETEXOVTEC avEPEPAV OTL SEV QAVTLUETWTILOAV TEXVIKA TPOPANUATA UE
TN CUOKEUT KalL TN 0UVOECT) TOUG 0TO SLadIKTUO, EVW HETPLO NTAV TO EMIMESO AvnouXLoG Toug
yla tn duvatotnta Toug va avtanokplBouv otn dwadkaocia tng eéétaong. Qotoco, dev
TpokUTITEL UPNAO eminedo BeTikwv otdoswv katd tn Sldpkela tng e€€taong (M.0.=3,03,
T.A.=1,13), pe tTouC¢ gpwtnNOEvVTEG va avadépouv OTL elyav PETPLO eminmedo Aveong HE TN
oxetkn dadikaoia kot va evrtomnilouvv mpoPAnpata otn Slaxeiplon Tou xpovou Aoyw TNng
QVAYKNG TANKTPOAOYNONG TWV OTOVINOEWY O NAEKTPOVIKO TEPIPBAAAOV. ITO TTAPOKATW
Slaypappata mopouctalovtal Ol AMAVINOELC TwV GOLTNTWVY OE EVOELIKTIKEC EPWTNOELS TOU
Seutepou acova.

1 1-Aadwvw anoiuta, 2-Atadpwvw, 3-0Ute cupudwvw/ OUTe Sladwvw, 4-updwvw, 5-Supdwvw ArtdAuta
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5 (4,5%)

Tpapnua 4a: Ikavoroinon @oltnTwy aro Tt AeLToupylia TNG NAEKTPOVIKIC TTAQTPOPUAC KATH
™ Sidpkela tn¢ eé€taonct

0
3 30 (27%)
28 (25,2%)

22 (19,8%)
2 20 (18%)

11 (9,9%)

lpapnua 48: Ikavomoinon @oLTNTWV wW¢ TPOG TNV EMAPKELA TOU SLAFEoLUOoU XPOVou
e&étaonc?

80

78 (70,3%)

60

40

20
5 (4,5%)

11 (9,9%) 7 (6.3%) 10 (9%)

lpapnua 4y: Eupavion texvikoU mpoBAnNuatog otn XpnoULOTTOLOUUEVI) CUCKEUN KOTA TN
Stdpkeila TN nAektpovikrg eétaonc®

1 1-Ka®dAou wavorownpuevos/n, 2-Alyo wavorownuévog/n, 3-MeEtpla ikavorownpuevog/n, 4-MoAu tkavormotnuévog/n, 5-
AndAuta kavoronpuévoe/n

2 1-Ka®dAou wavorownpuevos/n, 2-Alyo wavorownuévog/n, 3-MeEtpla ikavorownpuevog/n, 4-MoAu tkavormotnuévog/n, 5-
AnéAuta kavorotlnpuévoe/n

3 1-Aladpwvw andiuta, 2-Aladwvw, 3-00te cupdwvw/ OUTE Sltapwvw, 4-Tupudwvw, 5-2upuPwvw AoAuTa
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40

35 (31,5%)
30

26 (23,4%)
20 22 (19,8%)

14 (12,6%) 14 (12,6%)

Tpapnua 48: ATTOYELG POLTNTWV CXETIKA LUE TNV AVEDT) TTIOU EVIWOAV KATA T CUUUETOX) OTNV
&€ anmootdoewc nAektpovikn e&étaon?

Ytov tpito afova amavtioewy, o BaBuog Twv BeTIKWY oTAcswyv amévavtl otnv dtadikaoia
Twv €€ amootacews efetdoswv Atav ehadppws avénuévog (M.0.=3,36, T.A.=0,89). Mo
OUYKEKPLUEVQ, OL CUMUETEXOVTEG BewpPOoUV OTL SlacdaAioTnke n eyKUPOTNTA TWV EEETACEWVY,
arnodevxdnkav InTrApata AoyokAomng Kat Tnprnnkav GAoL Ol KOVOVIOHOL O€ LKOVOTIOLNTIKO
BaBbuo. OLepwtnBévTeg €kplvay tn HEB0SO TNG €€ AMOOTACEWG EEETAONGC, LETA TN CULMETOXNA
TOUC Of OUTH, WC OPKETA LKOVOTOLNTIKA, €vw akKopn uyPnAotepog ntav o Pabuog
LKOVOTIOiNONG TOUG amd TNV AELTOUPYLIKOTNTA TNG NAEKTPOVIKAG TAatdpopuag moodle.
AVTIBETA, CUYKPLTIKA HE TIC TTapadOOLOKES e€ETAOELC, HEV BewpPOoUV OTL N NAEKTPOVLKN €€TaoN
ATav 1o aLoOmLoTn o€ {NTHUATA THPNONG TWV KAVOVIOUWVY ULaG E€ETaONG, i OTL TOUG MapElXE
TNV eukaLpia va avtamokplBolv pe peyalutepn emtuyio otnv eé€taon. 2 0,TL adopd Tig
OPVNTIKEG OTAOEL( TWV €PWTNOEVTWY QTEVAVTL OTI €€ AMOOTACEWG €EETAOEL PETA TN
OULLLETO)XI TOUG OE QIUTEG, aPoUoLalovTal OPKETA meploplopéves (M.0.=2,09, T.A.= 0,94),
KaBWG oL CUPETEXOVTEG SEV BeWpPOUV OTL N CUYKEKPLUEVN Sladilkaoia EMNPEAcE apvnTIKA TN
BaBpoAoyikn toug emidoon Adyw tng Stadopomnoinong tTng amd Tov mapadooLlako TPOTo
e€étaong N AOyw TEXVIKWV TPOPANUATWY. ITO TAPAKATW Ypadnuata mapouctalovial ol
QITAVTNOELG TWV POLTNTWY O€ EVOELKTIKEC EPWTAOELG TOU TpiTou Afova.

30 32 (28,8%)

20 22 (19,8%)

9 (8,1%) 9 (8,1%)

Tpapnua 5a: AMOYELC poltnTWV OXETIKA UE TN SLaoeaAian INTNUATWY AOYOKAOTTNG UEOW TNG
nAektpoviknc eéétaonc?

1 1-Alodwvw andAuta, 2-Aladwvw, 3-0Ute cupdwvw/ OUTe Stadwvw, 4-JupuPwvw, 5-Tupudwvw AdAuta
2 1-Alodpwvw ardAuta, 2-Aladwvw, 3-0Ute cupdwvw/ OUTe Stadwvw, 4-TupuPwvw, 5-Tupudwvw AoAuta
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60

45 (40,5%)

25 (22,5%) 22 (19,8%)

14 (12,6%)

lpapnua 58: AnoYelc @oltnTwWV OXETIKA UE TN Slac@aAion INTNUATWVY THPNong twv
Kavoviouwyv rou Sténouv uta eéétaon?

60

44 (39,6%)

40

25 (22,5%) 27 (24,3%)

20

11 (9,9%)

Tpapnua 5y: Ikavoroinon @oltnTtwv amo T AEToupylkotnTa TnNe nAateopuac Steéaywyng
¢ €€ anootdoswe eEétaonc?

60

40 41 (36,9%)

27 (24,3%)

20

17 (15,3%)

14 (12,6%) 12 (10,8%)

Tpapnua 56: Anoyelc @outntwv OxeTtika Ue To €av n Baduoldoyikn emidoon toug
EMNPEAOTNKE APVNTIKA artd THV nAektpovikh Stabikaoia séétaong’

1 1-Alodwvw andAuta, 2-Aladwvw, 3-0Ute cupdwvw/ OUTe Stadwvw, 4-TupuPwvw, 5-Tupdwvw AdAuta

2 1-Ka®dAou wavorownpuevos/n, 2-Alyo wavorownuévog/n, 3-MeEtpla ikavorownpuevog/n, 4-MoAu tkavormotnuévog/n, 5-
AnéAuta kavorotlnpuévoe/n

3 1-Aladpwvw andiuta, 2-Aladwvw, 3-00te cupdwvw/ OUTE Stapwvw, 4-Tupudwvw, 5-2upudwvw AoAuTa
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4.1 Enaywyikn otatiotiky avaiAuon

Edapudlovtag kotd {eUyn OUOXETIOELC TWV EMIUEPOUG OLAOTACEWV TOU EPEUVNTIKOU
epyaAeiou HE TN XpHoN TOU CUVTEAEDTH) GUOXETLONG Pearson, mpogkuav Ta amoteAéopata
Tou Nivaka 2. Onwc mapatnpeital, Katd Kavova ol epwtnBévieg mou mapouatdalouv uPnAou
BaBpolL apvNTIKEC OTACELG ATEVAVTL OTLG €€ AMOOTACEWC £EETACELG TTApoUaLAlouv XaunAou
BaBuolL kavomoinon amd OUTEC, UELWUEVEC BETIKEC OTAOEL KoL XaUnAn Oetikotnta
KaOLEpwong Twv €€ amootAoews e€etdoswyv. AvtiBeta, OeTIKEC €lval Ol CUOXETIOEL TNG
LKOVOTIOINONG CUMUETOXNG OTIC €€ OMOOTACEWG EEETAOCELG KAl TWV DETIKWV OTACEWV TIPOG
OUTEC, EVW aVTLoTOLXa £lval TO QTOTEAECUATO TWV CUCXETIOCEWV TWV TipoavadepOEvTwy
Slootdoswv Kal Tou BaBpol BeTIKOTNTAGC TWV EPWTINOEVIWV ATMEVAVIL OTNV TIPOOTTTIKN
KOOLEPWONC TWV €€ AMOOTACEWG EEETACEWV.

Nivakag 2. MATPA CUCXETIOEWV SLOOTACEWV EPWTNUATOAOYIOU

1 2 3 4 5 6 7 8
Ikavomoinaon mpLv TN R 1
CUUUETOXH OTLC €€
OMOOTACEWC EEETAOELG P
APVNTIKEG OTACELG TIPLV TN R -038 1
CUUUETOXH OTLC €€
OMOOTACEWC EEETAOELG P 0,000
Ikavoroinon Katd R 0,702 -0,431 1
CUUUETOXN OTLC €€
QTMOOTACEWC EEETAOELC P 0,000 0,003
ApPVNTLKEG OTACELG KATA TN R -0,393 0,448 -0,520 1
CUUUETOXH OTLC €€
QMOOTACEWC EEETAOELC P 0,000 0,000 0,000
OETIKEG OTAOELG KATA TN R 0,415 -0,434 0,398 -0,122 1
CUUUETOXH OTLC €€
QMOOTACEWC EEETAOELC P 0,000 0,000 0,006 0,202
OETIKEG OTAOELG LETA TN R 0,656 -0,461 0,603 -0,294 0,599 1
CUUUETOXH OTLC €€
OTMOOTACEWC EEETAOELG P 0,000 0,000 0,000 0,002 0,000
ApPVNTLKEG OTACELG ETA TN R -0,412 0,483 -0,602 0,626 -0,307 -0,430 1
CUUUETOXH OTLC €€
OIMOOTACEWC EEETAOELG P 0,000 0,000 0,000 0,000 0,001 0,000
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. . R 0,441 -0,488 0,542 -0,202 0,592 0,675 -0,387 1
OetkoTNTA KOBLEPWONG €S

ATMOOTAOEWG ESETAOEWY P 0,000 0,000 0,000 0,034 0,000 0,000 0,000

MapaAAnAa, péow eAéyxwv Avaluong AwakUpavong Movng KatevBuvong kot t yua
avetaptnta Seiypata, e€stdotnke n mapouaoia Sladoponoloewy oTiG HEoEC Babpoloyieg
TwV SLooTAcEWV TNG LEAETNG He Baon TNV NALKLA KoL To $UAO Twv epwtnBEvTwy. QoTo00, 0L
Koo mepinmtwon ot avtiotolxeg Stadopeg Sev KplvovTal OTATIOTIKA oNUAvVTIKES (p>0,05), kat
WC¢ €K TOUTOU OTNV Tapouoa UEAETN Ta SnUoypadLKA XOUPAKTNPLOTIKA TWV OUUUETEXOVTWY
Sev Sladaivetal va emdpouv oTLG AmOY LS TOUC amévavtl otn Stadilkaoia Twv € AMOOTACEWG
e€etdoswv. To (610 LoyUEL KOl yla TIC amOPELC TWV EpWTNBEVIWY yla TIG €€ AMOOTACEWS
e€eTAOELC OE OXEON UE TO €AV AUTOL ElXaV CUUUETAOCXEL 1} OXL 0TO MOPEABOV O AVAAOYEG
Sladkaoieg, ol omoleg emiong Sev SladopomoloUvToL OTATIOTIKA onpavtika (p>0,05).

5. ZulAtnon

H kpion mou emédepe n mavdnuia COVID-19 ota ekmaAlSEUTIKA CUCTHUATA KOl TOUG
OPYOVLOUOUG eKTtaibeuong MAYKOOUIWE, €lxe wC amotéAeopa TNV €nionevon Kawodavwy
aAAaywv pe €udacon otnv KaBoAwkn xpnon tne €€ anootaoswg eknaidevong (Karalis, 2020
Karalis & Raikou, 2020). Koatd moco wotoco, oL OAAQYEC OUTEG OUVIOTOUV E£KTOKTN
QVTLUETWTTILON TNC Kpiong N Ba eykaBidpubolv wg kavovioTikd mAaiclo, WSlaitepa otnv
TpwtoBaBuia  ekmaidevon, elvat €va IATNUA TIOU TIPEMEL VA TIPOOEYYLOTEL KPLTIKA
a£LOTIOLWVTAG TNV OVOLOTOXOOTLKH TIPAKTLKN TwV eUMAsKopEVWY (Brookfield, 1989- Mezirow,
2000 Schon, 1983). 2to mAaiolo aUTO, T ATOTEAECUATA TNE TAPOUCAC EPEUVAC UITOPOUV VAl
anoteAéoouv tn Baon waote va ekvioel pla dtadikaoia LeTooXNUATIOHOU TOCGO0 o€ eninedo
eYKaBLOpUUEVWV aVTIANPEWVY KoL TUXOV QVTIOTACEWY avadoplkd pe tn Stadikaocia twv €€
QMOOTACEWC eEETACEWY, 00O Kall L TN BeopoB£tnon Toug wg Baactkol TPOMoU eE€TaoNG oTNV
TpwroBabuia €€ amootdoswg eknaideuon.

AvadOpLKA LE TN CUCKETLON TWV SNUOYPADIKWY OTOLXELWV E TIC SNAWOELS TWV EPWTWHEVWY,
TAPOAO TIOU Ot OXETIKEC €peuvec (Hillier, 2014; Elsalem et al.,, 2020) emionuaivovrtal
onUavtikeg Stadopéc avapeoa ota SU0 GUAX OXETIKA UE TIG amoOYPell Toug oe BEparta
aopAAELaC KAl AyXOUC OTLG €€ QAMOOTACEWC EEETACELG, OTNV TAPOUCA UEAETN N OTATLOTIKA
avaluon Sev katedelte dlapopomoinon Twv amoPewV TwV CUHUHUETEXOVIWV LE Baon To ¢puAo.
To elpNUA AUTO WOTOCO CUVASEL PE TA amoTeEAETATA TNG £peuvag Tou Dermo (2009), 6mou
katadelxBnke OTL T SnUoypaAdIKA XOPAKTNPLOTIKA TwV ATOUWV &gV €MISPOUV OTIG OTACELG
Toug amévavtl otn Sladikaocio twv €€ amootdosw( e€etdoswv. Avoadoplkd HE TNV
T(PONYOUHEVN EUTIELPLA TWV EPWTNOEVTIWY O€ €€ AMOOTACEWG EEETAOELG, OE YEVIKEC YPOLLUEG
oL ¢oltnNTEG oTnV mopouoa £psuva Sev NTAV £EOLKELWUEVOL, YEYOVOG TIOU EMUITACOEL TN
OVAYKALOTNTA EMAPKOUC TIPOETOLLAOLOG TOUG, OTWG ToVIIETAL KoL oTtn oXeTkA BLBALoypadia.
Eldikotepa, otic €peuveg tTwv Eljinini et al. (2012) kot Stergiopoulos et al. (2006)
ETILONUALVETOL OTL TO EKTIALOEUTLKO (Spupa €XEL UTIOXPEWON VO TIPOETOLUACEL TOUC HOLTNTEC
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TIou B CUMUETAOXOUV O€ €€ AMOOTACEWG EEETAOELG, EVW OTLC £peUVeC TwV Al-Azawei et al.,
2019, Dermo, 2009, El-Mawas et al., 2019, Hillier, 2014, Kaya et al., 2014, Kurniawan et al.,
2019, kot Terzis and Economides, 2011, toviletal To B€pa TNC AVAYKALOTNTAG EMOPKOUG
e€olkelwong Twv GoLTNTWV TIOU TIPOKELTAL VO EEETAOTOUV HE TNV NAEKTPOVLIKH MAATHOpUQ,
IntApata mou avadeixbnkav Kal otnv mopouoa LEALTH.

AvadOopLKA UE TO TIPWTO EPEUVNTIKO EpWTNUA, TIC amoPelg SnAadn Twv ¢oLtnTwyv o oxEon
LLE TNV TIpoEeTOoLpacia oo to EAMN npo twv e€etacswy, Stadaivetal OTL OL CUUIETEXOVTEG ELXOV
ONUAVTLKO BaBuod dyxouc yla To eVOEXOLEVO TOU Va UTIAPEOUV TEXVLKA TIPOBARLOTO KATA TN
Sapkela TG e€€taong. Emiong, avédpepav OTL €ixav ONUAVIIKO AYXOG KOTA TNV OpXLKA
EVNUEPWON YLa TOV £€ ATTOOTACEWC TPOTO £€€TaonC. EmBeBalwvovtal pe Tov TPOTo auTo Ta
guprjpata twv Ozden (2005) kat Elsalem et al. (2020) mou avadelkviouv TOUC GTPECOYOVOUC
TIAPAYOVTEG KATA TNV €€ AMOOTACEWC €EETAON KOL TIC CUVETIELEC TTIOU UMOpPEL va emidpEpouv
otoug dpoLtnTEC.

Y€ oxéon Ue To SeUTEPO EPELVNTLKO EpwTnUa, €av urtnpéov dnAadr texvika r} aAAou eidoug
Intnuata mou ennpéacav tn Siadikaocia kata tn Sie€oywyn Twv efetdcswy, o Babuocg
LKovomoinong Twv epwtnOévtwy amo tn Asttoupyia TG NAEKTPOVIKN G MAatdOppag moodle
Atav ev yével uPnAog. H mhatpopua mou eixe oxedlaotel yia tn diekmepaiwon twv &€
anmootacswe efetdoswv Sladaivetal, cUpPwWvVA HE TIC AMOYPELS TwV £pWTNBEVIWY, va
OUYKEVTPWVEL EKELVOL T XOPOKTNPLOTIKA TIOU TNV KAVOUV £UXPNOTN KAl AELTOUPYLKN. Ta
gUPNUATA pag ouvadouv pe autd twv Al-Azawei et al., 2019- Dermo, 2009, EI-Mawas et al.,
2019, Hillier, 2014, Kaya et al., 2014, Kurniawan et al., 2019 kat Terzis & Economides, 2011.
AvtiBeta wotoo0, 0 BaBUOG LKavoToinong TWV EPWTNOEVIWY OXETIKA UE TNV AUECH €MAUON
KATTOLWV TEXVIKWV TIPOBANUATWY TIou avekuPav NTav xapnAog. H onuaocio tng mapapeTpou
QUTAC yLoL TNV opaAn Ste€aywyn Twv e€etdoswv Toviletal otn ouvadn BiBAoypadia (Atoum
etal., 2017- EI-Mawas et al., 2019), avadelkvovTag TNV aVOyKOLOTNTO TOU VO UTIAPXEL ALEDH
TEXVIK UTtooTtnplen omo l61kO0 cUPBOUAO TPOC TOV ¢OLTNTH TOU CUUUETEXEL Ot €€
QMOOTACEWCG &feTtAOell. QOTO0O0, TPEMEL va emonuavOsl OtL oL epwtnBévieg otnv
TAELOVOTNTA TouC Sev avedpepav L8laitepeg SUOKOALEC Kata T die€aywyn Twv €€ AMOoTACEWG
efetdocwy, £ite 0 OX€on UE TNV UMAPEN ONUAVTIKWY TEXVIKWV TIPOPRANUATWY, ELTE PE TOV
XPOVO TIOU XPELACTNKOAV WOTE VO TTANKTPOAOY|GOUV TLC QTTAVIHOELG TOUG.

T€Aog, N cuVOALKA amotipnon tng Sltadlkaoiag HETA TO MEPAC TWV EEETACEWVY NTAV EV YEVEL
Betikn, pe kataypodrn Betikwv amoPewv oe {ntipata acpaAelag Kol aflomiotiag Twv
efetdoswy, Bewpwvrtag OTL amodpevxdnkav INTAMOTE AOYOKAOTMNC KoL thpnbnkav ot
Kavoviopol ou SLEmouv pa e€€taon og tkavormolntikd Baduod. H onuaocia tng aopaielag,
aflomiotiag KoL eyKUpOTNTAG O ML €€ QMOOTACEWG €EETOION TOVIIETOL KOL OTN OXETIKN
BBAloypadia (Abass et al., 2017- Adebayo & Abdulhamid, 2014- Apampa et al., 2010- Asha &
Chellappan, 2008- Dermo, 2009- Hillier, 2014- Levy & Ramim, 2007- Rashad et al., 2010- Sangle
et al., 2020 Triantafillou et al., 2008). EmumpocOeta, uPnAog Atav o Babuoc wavomoinong
TWV gpWTNOEVTWY amod TN Asttoupyla tng NAEKTPOVIKNG TMAATPOPUAG, oV Kal ol PoLTNTES
Bewpouv oTL Sev elval eUKOAO va avtanokplBoUV oTiG £€ AMOOTACEWS EEETACELC e eTLTUXLAL.
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Kata ouvémnela, os avtiBeon pe ta supnuata tng Holmes (2015), otnv napoloa £pguva ol
doutntég Sev Bewpolv OTL oL €€ amMOOTACEWG €€eTAOELG €lval TO €UKOAEG QMo TIC
TapadooLaKEC, av Kot SNAWVoOUV 0TV TAELOVOTNTA TouC OTL N BaBpoAoyikn toug emtiboon dev
ETINPEAOTNKE OPVNTIKA OO TNV aAAayr Tou Tpomou e€€taong oUTE amd TUXOV TEXVIKO
TPOBANUA.

6. ZUMMEPOOLOTIKA

Mapa TOUG EYYEVEIG TIEPLOPLOUOUG TNG TTAPOoUCaG EPEUVOC, AOYW TIEPLOPLOUEVOU SELYUATOG
Kol LeBOSOAOYLKAC MIPOCEYYLONC, YEYOVOG TIOU TIEPLOPLIEL TN YEVIKEUON TWV ATTOTEAECUATWY,
TO MOTEAECHATA POG cUVASOUV UE TN oXeTIKN BLBAloypadia, katadelkviovtag OTL av Kol To
AYXOG TWV CUUUETEXOVIWV TIPLV ATTO Lo NAEKTPOVIKN £€€TaoN elval onuavtikad uPnAotepo
AOYyw TBavVWV TEXVIKWV INTNUATWY, oL GoLTNTEC Elval yeVIKA BeTikol otnv KabLEpwon Twv &
QMOOTACEWC EEETACEWV WG HECO afloAOynong.

Méoa amo pLo KPLTLKA TIPOCEYYLoN TToU eVOAPPUVE TNV eMavailoAdynon Twv mapadoxwy Kal
TN oad€0TEPN KATAVONON TNG EUTELPLOG TOUG KATA TNV £€ AMOOTACEWC NAEKTPOVLKH £EETAON,
N OUYKEKPLUEVN LEAETN EMETPEYE OTOUG EPWTNOEVTEC VAL EKPPACOUV ATIOYELG KOLL OlVNOUXLEG.
Ev katakAeidt, ol avnouyieg mou e€Eppacav oL poltnTtég, mou adopolV KUPLWE T XPOVLKA
OTLYMN TIPO TWV £EETACEWY, £lval EUAOYEG KAl OIMOVTWVTAL CUXVA OTn oXeTIKN BLBALoypadia.
Ta eupipata pog katedel€av otL to EAM, w¢ avwtaTto eKMALSEUTIKO (OpUHA, TIPOETOLUAOE
ToUuC dpoltnNTEC KaATAAANAQ, Stackedalovtog TG avnoUXLEC Kal TOUG TTPOBANUATIOHOUC TOUG Kall
SlekmepaLlwvovTag e emttuyia, ev pEow mavdnuiag, tnv e€€taon XALAdwv dpoltnTwv.

Oa napouvaciale, wotoco, evéladépov va LeATNBOUV 0 LEANOVTLKA EPEUVA KAL OL ATIOYELG
TWV eKMOLSEUTWYV Tou EAT, WOTE VA UTIAPXEL ULAL TIEPLOCOTEPO OPALPLKH ELKOVO TWV ArOPewV
OAWV TWV EUNAEKOUEVWV OTLG £€ ATTOOTACEWG EEETACELG.
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