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Editorial

At a global level, social and economic developments, the rapid development of science
and technology, and competitiveness in the workplace, bring education and
knowledge to the center of the aspirations and needs of individuals, organizations,
and societies. Lifelong learning is considered necessary, and Adult Education’s field
seeks to respond to these challenges by promoting activities for the development of
knowledge, skills and attitudes, which are essential both as professional abilities, but
also as quality factors for life and work. This highlights the importance of embedding
within the individual and social consciousness, as well as in the culture of organizations
and institutions in the scientific, educational, and work sectors, the significance of
lifelong learning through the life span for the economic, social, cultural, political, and
personal development. Adult Education’s initiatives and programs, regardless of their
thematic and instrumental significance, involve a critical and reflective approach,
aiming at the transformation of mental habits and assumptions of learners, to reveal
deeper aspects of adult learning.

This 7t" issue of the journal ADULT EDUCATION Critical Issues presents interesting
cases and studies from the international and Greek level of political, organizational
and educational contexts.

In their article, Maria Christou, Martha Logothetou and Chrysa Manthou attempt to
highlight, the perennial issue of symbiosis with a critical analysis of its patterns, as they
emerge in the tragedy "Electra" by Euripides, linked to works of art within a didactic
intervention that was in the Self-Education Group of the H.A.E.A. Part of the
"Transformative Learning through Aesthetic Experience" method and art processing
techniques are presented in their paper, aiming to enhance the emergence of
emotions, critical reflection and self-reflection of the adult participants when
approaching the tragedy.

The role of imagination in provoking critical reflection and transformative learning
through art, as an example deriving from teachers’ training in surrealist poetry is
presented by Sofia Kalogridi. In her paper she presents the views of 12 primary
education teachers who participated in an educational workshop entitled: The
difficulty in approaching surrealist poetry within the classroom and the transformation
of the teachers’ views through art. The role of imagination.” The aim of the workshop
was to harness the power of imagination to stimulate critical thinking and transform
the teachers’ dysfunctional views over teaching surrealist poetry at school. The
training method was the ‘Transformative learning through an aesthetical experience’
launched by A. Kokkos and poems by Miltos Sahtouris from his collection ‘To okebog’
(The Utensil) were used. The teachers — trainees processed poetry and released their
imagination, a skill significantly important to develop at least for specific purposes in
transformative learning, which enabled them to discover ‘hidden’ meanings within the
words of the poem and in particular ‘reading’ the images that play a dominant role in
surrealist poetry. Therefore, by interpreting words, symbolisms, surprises, ended up
by reviewing their initial views regarding the difficulty of understanding and teaching
surrealist poetry.
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Chrysoula Gkevorkian and Anna Tsiboukli in their paper focus on organizational
learning as a strategic means for the development of human resources and the
improvement of the work environment. They present a case study for distinguished
businesses with the best workplace in Greece. They argue that modern organizations’
objective to acquire a long-term competitive advantage through the training of their
staff, so that they may cope with the requirements of organizations' complex and
unstable environment by transforming into Learning Organizations. The aim of the
writers is to reveal whether the awarded companies in Greece, in terms of working
environment, provide learning opportunities to their employees within their working
environment. In their research they followed the quantitative method, and a reliable
questionnaire was filled by 80 employees, who work for an awarded company as one
of the best companies in Greece, certified by an international organization called
"Great Place to Work". The DLOQ-Dimensions of the Organization Learning
Questionnaire with 55 items, was selected, to evaluate the dimensions of
organizational learning and organizational performance. The findings of the research
indicate that the selected company has the characteristics of a Learning Organization
and that the adoption of the seven dimensions of this theory has a positive impact on
organizational performance. Furthermore, results show that the company managed
to develop a learning culture required for the development and training of human
resources, to increase its performance.

Nikolaos Pappas studied experiential learning during in-service training in
Psychopedagogical Centers via a qualitative study, aiming to explore the contribution
of experiential learning to acquiring new knowledge and skills due to the application
of empirical and experiential techniques within in-service training programs. The
researcher, using a qualitative approach, interviewed a sample of twenty (20)
employees in the Psychopedagogical Centers in Greece, in order to identify and
analyze their views and perceptions on experiential learning and their possible link to
work efficiency. The results confirm the importance of acceptance and experiential
learning methods, mainly through activities and participatory forms of action linked
to activities implemented in the actual workplace. Active participation plays a
significant role to the critical reflection on the changes of their assumptions as well as
the acquisition of abilities in the workplace.

Styliana Pileidi Konizou attempts a historical review on evolution regarding Adult
Education in Cyprus. The article includes data from the Cyprus State Archive, and it is
divided into three main historical phases, linked to historical documents related to the
educational revolution in policies during the English Occupation (1950-1960), the
Independence Period (1960-1974), and the Turkish Occupation (1974-to date). The
primary research data are then related to the history of Cyprus literature. The historical
review reveals a clear correlation between historical experiences and educational
changes regarding how these changes have affected and continue to affect adults as
learners and it ends up with the contemporary challenges that Adult Education
currently faces in Cyprus.

Venetia Nouri in her paper critically examines the role of Centers for Teaching and
Learning (CTLs) in enhancing learning outcomes within higher education institutions.
These centers are pivotal in fostering effective teaching environments, enhancing
faculty capabilities, and ultimately improving student learning outcomes. The paper
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delves into the theoretical underpinnings that inform CTL practices, highlighting the
influence of adult learning theories, transformative learning, and critical pedagogy on
faculty development initiatives. It assesses CTLs' strategies in course design and
student assessment, discussing the practical challenges such as funding limitations and
resistance to pedagogical shifts. Moreover, it explores the broader implications of CTLs
on institutional policies and the integration of technology in teaching. The paper
proposes strategic enhancements for CTLs, including increased funding, policy reform,
and leveraging international collaborations to enrich teaching practices.
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NepiAnyn

Y10 mapov apbpo snixelpeitat va avadelyBel to Staxpoviko ntnua tng cuppiwong pe
KPLTLKN avaAuon HoTiBwv tng, Onwc autd avaduovtal otny Tpaywdia « HAEKTpa» Tou
Eupuidn kot pe SLacUvdeon LETAYEVESTEPWV EPYWV TEXVNG, LECO OO HLa SLOAKTLKN
napéuBaon otnv Opada Autopdpdwong tng E.E.E.E. Aflomoleital pépog tng ueboddou
«Metaoxnuatilovoa Mabnon péoa amd tnv AoOnTkr Epmelpla» Kol TEXVIKEG
ene€epyaciag Twv €pywv TEXVNG OL OTMOLEC ATOCKOMOUV OTNV evioxuon avadeléng
ouvaloONUATWY, KPLTLKOU OTOXOOUOU KOl OLUTO-0TOXAOUOU TWV CUMMETEXOVIWY KATA
™V MPOooEyyLon tng tpaywdiag, Tovilovrag mapaAAnAa t onuaocia aflomoinong tng
OTO EKTIALOEVUTIKO TTAQLDLO.

NEEerG-KAESLAL: oupBilwon, Tpaywdia, KPLTIKOG OTOXOOMOG, €pya  TEXVNG,
«Metaoxnuatilovoca Mabnon péoa amno tnv AlcOntikr Epmetpia»

Abstract

In this article, it is attempted to highlight, the perennial issue of symbiosis with a
critical analysis of its patterns, as they emerge in the tragedy "Electra" by Euripides
and by utilizing works of art, through a didactic intervention in the Self-Education
Group of the H.A.E.A. Part of the "Transformative Learning through Aesthetic
Experience" method and art processing techniques are used aiming to enhance the
emergence of emotions, critical reflection and self-reflection of the participants when
approaching the tragedy, while emphasizing the importance of its utilization in the
educational frame.

Keywords: symbiosis, tragedy, critical reflection, works of art, "Transformative
Learning through Aesthetic Experience"
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1. Elcaywyn

Jopdwva peE T Oewpla Metacxnuatiopol tou Mezirow n  epunveila Kot
VONUOTOS0TNON TWV EUTIELPLWV HOG Elval amoTéEAeCa EKOUOLAG I) akoUoLag Labnong,
n omnoia meplhapPavel Puyoloyikoug, nNBLKOUS, KOWWVIOAOYLKOUG, OLKOVOULKOUG
TPOOAVATOALOHOUG Kol Bewpleg. Anuloupyouvtal €T0L OUYKEKPLUEVA TAaiola
avadopdg, SnAadn «€va oUVOAo UTOBECEWV TOU OCUYKPOTOUV TOV TPOTO TOU
EPUNVEVOUE TIG EUMELpieg pag» (Mezirow, 1990, o. 1), Ta omoia cuykpotouvtal anod
TLC VONTLKEG ouvnBeLeg, SnAadn «Eva cUVOAO oo TOPASOXEC — EUPELEG, YEVIKEUUEVEC
KOl TIPOCoaVOTOALOTIKEC TtpodlaBéoelg ou Spouv w¢ IATpA yla TNV €PUNVELA TOU
vonuotog plag eumelpiacy (Mezirow, 2007, o. 56) kat ekppalovtal HEOW
OUYKEKPLUEVWY amoPewv. O Mezirow (2006) avadeépel Bookd €idn vontikwy
ouvnBelwy, OMWG KOWWVIOYAWOOOAOYLIKEG, NOIKEC, €MLOTNUOAOYLKEG, PINOCOPLKEG,
PUXOAOYLIKEC, aLoONTIKEG, oL omoleg ocuxva mapouatalouv aAAnAs€aptnon.

IXETIKA UE TN CUMPBOAR TNC TEXVNG OTNV KPLTLKH CUVELSNTOMOLNON TwV Mopadoxwv o
Mezirow TOPAOETEL XOPAKTNPLOTIKA Otl: «Kamowog eivat Suvatov i oxL va
OUVELSNTOTOLEL KPLTLKA TLG AP SOXEC TOU PECW TNG TAPATHPNONG EVOG EPYOU TEXVNG
n dtaBalovrac £va publotopnua n €va BiPAio f PAEovtag Eva €pyo» (Mezirow, 1994,
0. 229). Enioncg, mapatnpel 6tL €va BLBALo, Eva moinua f éva £pyo {wypadLkig Umopet
VO TIPOKAAECEL TO QTTOTIPOCAVATOALOTIKO SIANUUQA, YEYOVOC TTIOU UTTOPEL VoL 0dnyroeL
TO ATOMO OTNV EUTTAOKI) TOU OTN SlEpyaoiol LETAOXNUATIOUOU TWV OTEPEOTUTILKWY TOU
anoPewv (Mezirow, 2022). 1o apBpo tou On Critical Reflection (1998) avadépel otL
«&vaG eKTalSeVOUEVOC lval SuvaToV va BLWOEL L0l LETAOXNUOTLIOTIKI) LaBnaoLokn
gunelpia péow tou StaBacparoc A TG mapatpnong tg texvne» (BA. om. , . 196).
Y10 (610 apBpo emionpaivel otL n a€loAoynon tng aflomiotiag f TG TEKUNPLWoNG TwV
napadoxwyv mou To dtopo Bewpel Sedopéveg unopet va npaypatonolnBet péoa ano
TNV KPLTLKA Slepelivnon TwV MEMOLOACEWY, TWV CUVALCONUATWY I TWV TIPAEEWV TIOU
pog armevBuvovtal péow Tou Adyou, Twv BLBAlwY N Twv Epywv {wypadikng. e GAAN
Tou avadopa emonuaivel OTL LopdEG TEXVNG, OTWG N LOUGLKHA KL O XOPOG AIOTEAOUY
EVOANOKTLKEG HOpdEG YAwooaG Kal SLapOPETIKOUC TPOMOUG VONUATOS0TNONG TWV
EUMELPLWYV, O€ cUVOUAOUO Ue TN daviacia kat Tn StaiodBnon (Mezirow, 2007).

H tpaywdia amotedel mnpoocdopo HECO TPOKANONG OUITOTIPOCAVOTOALOTIKWY
SIANUUATWY KOl aVATTTUENG KPLTLKOU OTOXAOHOU TWV QIMOSEKTWY TNG, avVapOpPLKA UE
SOULKA epwTAMOTA TG avBpwTvng UTIAPENG, aVaTAvVTNTA LEXPL OUEPQ, OMWC Bia,
ekbiknon, anwAela, movog, Sikatoolvn, cuupiwon.

To mapov apbpo emiyelpel va avadeiel to Bépa ¢ ouuBiwong eotialovrog o€
SUOAELTOUPYIKEG amOY el avadopLlkA HE TIC OXECELG TTOU QVOITTUCCOVTAL AVAUESQ
OTa GTOMO TIOU CGUMBLWVOUV avaloya HE Toug pOAOUG TOUG, YEYOVOG TIOU OXETileTalL
LLE TO KOLVWVLKO-LOTOPLKO TIAQLOLO TNG EKACTOTE ETOXAG, OAAQ KL LLE TIAPAYOVTEG TIOU
oxetilovtal pe TNV autoavTAnyn Kol T €VOEXOUEVWE KOTOTLECHEVEG YOVIKEG
anayopeVoELS Kot TG SuokoAieg cupBiwonc.

‘Evavopa yla tn cuyypadn tou apbpou utipée 0 TPOTIOG OV TIPAYHOTEUTNKE KO
avaotoxaotnke n Oudada Autoudpdwong g E.E.E.E., katd to €tog 2022-23, tO
Atnua tg ouvpPBiwong otnv tpaywdia «HAékTpa» tou Euputidn. Apxikd yivetat
avadopd otoug Adyoug eTIAOYAG TNG Tpaywdilag yLa TNV MPOCEYYLON TOU {NTAUOTOG
™¢ oupPBiwong. Katomwv, avadépovtatl ol Adyol TUAOYAG €PYwWV TEXVNG WG HECWVY
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evioxuong g avadelEnc ouvaloONUATWY Kol TOU KPLTLKOU OTOXOOHOU TwV
CUUUETEXOVIWY OTNV MPOCEyyLlon TNG Tpaywdiag. Itn CUVEXELA TTAPOUCLATETAL L
S1baktik mopépBacn n omoia emixelpel va ¢wrtiosl potifa cupPiwong mou
avadelkvoovtal oto Keipevo «HAEkTpa» Tou Eupunidn, aflomolwvtog Kot onUavTLKAa
£€pya TEXVNG amod TOV XWPO TWV ELKOOTIKWY Kal Tou Xopou. H &idaktikn mapeupaon
Baoiletalt otn péBodo «Metaoxnuatilovoca Mabnon péca amd tnv AoBnTiki
Eunmelpla» Kal oe TeXVIKEG emefepyaciag Twv Epywv TEXVNG OL OTIOLEC AMOOKOTTOUV
otnv Puxikn gualobnTonoinon Twv CUUUETEXOVIWY, OTNV EVEPYO TOUG CUUMETOXN,
otn Swtinwon mapadoxwv KoL OTOV  KPLTIKO autd-otoxoopo. H  Oupadda
AuTopOpdwaong AelToUpynoE 0OV EPYAOTAPLO OTIOU €yLve eMetepyacia Tou BEpartog
™¢ oupBilwong péoa amnod tnv nmpooéyylon tng HAEKTpag katl tn dtaovvdeon tng Ue
A\ €pya TEXVNG KO KPLTIKO epwTnpa «Mw¢ oupBlwvou e e Toug aAAoug og évav
TLEPLTAOKO KOOMO;». O 16€e¢ Kal To UAKO Omwg mpogkuPav Ba pmopoucav va
anoteAécouv TN PBaocn ywa SL6OKTIKY TapEpBacn otnv Ttumikny ekmaidsvon omou
Si6aokovral Tpaywdieg aAAG kal oto mAaiolo tn¢ ekmaidevong evnAikwv.

2. Oswpntiko NAaiolo: MNapayovteg Emloyng tng Tpaywdiag ywa tnv NMpoocéyyion
TOU ZnTAMATOG TNG ZupPiwong

H aflomoinon tng apxaiag eAAnviknc tpaywdiag, otnv nepintwon pag n «HAEkTpa»
tou Eupunibn, yla TNV mpoogyylon tou INTRUatog tn¢ oupPiwong umootnpiletal
Bewpntika amnod tn oxoAn g Opaykdpolptng Katl Tov Kaotoplddn, amod Tig L6Eeg Tou
ApLoTtotéAn oto €pyo «Mowntikn», Tg amoPelg tng Nussbaum alAd kot AAAwWV
HEAETNTWV.

A) O ApLoToTEANG 0TO €pyo TOU «IOLNTIKA» ETUKEVIPWVETAL 0TNV Tpaywdic TNV onola
Bewpel wg To MAL0V MponyUEVOo €180¢ moinoNg Kol LECOV KAAALEPYELOC TWV TIOALTWY
OKOMLOL KOL LOVO ATTO TNV aVAYVWON TwV £PYWV KAl OXL oo TNV mapaotoon. AvadEpetL:
«Mpog TouTOLG KOl AVEU KLVOEWE SUVATAL VO TIPOLYLOTOTIOLCEL TO OKOTIO TNG... ALOTL
amno (uoévnv) tnv avayvwolv sivatl pavepd T aiav €xew. Kat ouvexilel «€xeL Kot tnv
EVAPYELAV KOL KATA TNV OVAYVWOLV KOL KATA TNV mapaotactv» (Mowntikn, ot. 1462a).
To yeyovog OTL MOpPOUOCLAlOVTOL OL EUTIELPLEC TWV NPWWV ONOTEAEL éva HECO
TPOBANUATIOMOU TOU OVAYVWOTN, 0 OMoLog TPooTabEel va KATAVOrGEL TOV TPOTIO TTIOU
UTTOPOUV VO AVTLUETWITLOTOUV 0L SLAPOPEG KATAOTACELG AELTOUPYLKA KL VAL TIPOBEL o€
OlKEC TOU avoAoylkéG oképelg pe avadopd oTIG eumelplie¢ tou (MavénAapdg,
1992/1995 oto Papadopoulou, 2022).

B) O Kaotopladng emonpaivel o0t n tpaywdia amoteAel €pyo pe Babld mOALTIKN
onuaocia, kabwg umevbupilel oTov AvOPWTO TNV £VVOLa TOU QUTOTEPLOPLOMOU, QAN
Kall Tng Bvntotntag. OL NpweC cuxva GTavouv ota OpLa TNG UBPEWC Kal TipooTiabolv
va Slaxelplotolv ta amoteAéopatd tne. Emiong, n tpaywdia dwrtilel Eva yeyovog amo
Slddopeg ontikEC, amodelkviovtag adevog OTL UImopoUV VA CUVUTIAPXOUV aVTIOETEC
anoPeLg Kot AbETEPOU OTL N TEPLXAPAKWON TOU ATOUOU OTNV MPOCWTILKA TOU OTTTLKA,
aKoOpo Kal av Bewpel 0TL ExeL amoAuTo bikLo, dev Tov SLEUKOAUVEL WG TIPOG TNV ETHAUON
Twv ouocwdwv mMpoBAnUATwWY TNG TPAYHATKAG {wng, n omola Paciletal otn
ouAAoyikotnta (Kaotopladng, 2000).

10
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N lNa toug peAetntég tng oxoAng tng MpaykdolLptng n Tpaywdia amoteAel €pyo
uPNnAnG awoOntikng afiag, kabwg mepA\apBAveL Ta OTOLXELQ TNG OALOTIKOTNTAC, TNG
QVTLOUUBOTIKOTNTAG, TOU ameYKAWRLOMOU amod TNV €pUNVELA TNG TTPAYUATIKOTNTOG
ToU PBlwvel TO ATOUO HEOW OTEPEOTUTILKWY oxnuatwv (Adorno, Lowenthal,
Horkheimer, Marcuse, 1984). Onw¢ OAQ TA ONUOVTLKA €pya TEXVNG, TIEPLEXEL TO
oTolxeio tNg aAnBelag mou apdLloPnTel TNV KOWVWVLKI TIPOYUOTLKOTNTA KOL TOV TPOTO
Tou eival dopnuévog o Koopoc. H tpaywdia pmopel va katavonbel povo PEow HLaG
SlaAektikng Olepyaciag HE TNV €VEPYOMOLNON TOU KPLTIKOU OTOXOOMOU TwV
armodektwv. Kal auto ylati B€tel avolktoug mpoBAnUATIOHOUG, oL omoiol TPoKaAoUV
TOUC amodEKTEC va. SWooUV TIG SIKEC TOUG EPUNVELEG OTOXA{OUEVOL KPLTLKA ETTL TOU
neplexopévou toug (Adorno, 2000). Na tov Marcuse (1974) n tpaywdia mapapével
emikaLpn ylati adpevog armokaAUTITEL TOVAVOPWTTLVEC Kal SLAXPOVIKEG KOWVWVLIKEC afleC
Kol ouvOnkeg, Kal adetépou n emadn HE auth PpEpvel otn emidpavela PACLKEG
avBpwrveg 1810TNTEG TToU OXeTilovtal HE TO wpaio, ONMw¢ n svolodnoia Kol n
davracia. Eva @ANo xopakTnploTiko tTne Tpaywdiag sivat n EANAeun aiolou téAoug,
YEYOVOC TIou TIPOKOAElL To evdladEépov Kol TNV evepyomoinon tng okePng Twv
anodektwv. Ta mpoavadepBevta mpokalolv avaduon TOAAAMAWY cuvaloONUATWY
Kol TPOodEPOUV HLA TTOLOTLKI aoOntikn eunelpia otoug anodékteg (Papadopoulou,
2022).

A) Onwc avadepet n Nussbaum, n tpaywdia sival éva €pyo mou pmopet va aAAageL
TNV OTTIKA TOU avVayvWwoTn TO0O0 KATA Tn SLApKEla TNG avAyvwong Tou, 000 Kal
apyoTEPO, OTNV TMEPUMTwon BEBata TOU «O avoyvwoTtng ival mPOowro mou
avaotoxaletal kot OEAeL va pwTroeL (EK LEPOUC TOU EQUTOU TOU KalL/H TNG KOWVOTNTOC
omnou LeL) motot Tpomot Ba Atav oL kKaAutepol yia va Lo pe» (Nussbaum, 2015, o. 452).
Amote)el éva péco padnong, Kabwg «CUUBAANAEL otV avBpwWTLVn auTOKATAVONGN
akplBwg péoa amd tnv e€epelvnon tou oafloAUTnTou Kal tou oPBLopévoun
(Nussbaum, 2001, 0. 390). O 8£KTNnC UTMOPEL VA TOWUTLOTEL UE TOV NPWA WG TPOG TV
ETUAOYN TWV TPALEWV Kal TNV NOLKA SLACTACN QUTWYV, YEYOVOC TIOU EVEEXOUEVWG VA
Tov 06nynoeL o€ MPoBANUATIONO Kot evEeXOUEVN audLoBRTNON TwV MpoKATAARPEWY
Tou. Mg QuTOV TOV TPOTO O BEKTNG EMTMAEKETOL O Mla OTOXOOTKA Slepyaoia,
apdLopntwvrag kat emavatlohoywvtag Tig avtltAnelg tou. Qg ek ToUToU, N HAdnon
ETEPYETAL UE EVXAPLOTO TPOTIO LEC A ATIO TNV EUTIELPLA TIOU ATIOKOULOE Ao TNV ENadn
Tou He TNV Tpaywdia (Kokkos, 2021).

3. H cuppiwon otnv Tpaywdia HAéktpa tou Euputidn. A§lomoinon Epywv Téxvng
ywa tnv Mpooéyyion tng

To {Atnua t™¢ oupBiwong otnv HAéktpa tou Euputidn, amoteAel €vav amd Toug
Baolkoug dgoveg yupw amod Tov omoio ekTUAlooETal n utOBeon Tou £€pyou, YEYOVOG
TIoU TO KOBLoTd oLaitepa Slaxpoviko kal aflo LEAETNG Kal emegepyaciag. Kal auto
ylati peAetwvtag to, eviomilovtal HeTaty AAAwvV T INTAMOTA TNG OXEONG TNG
HAéktpag pe tov adepdod TG, pe tov ocLTUYo TNG TOV YEWPYO, HE TN UNTEPA TNG, TA
orola amoteAolv Stadopetikd potifa cupPiwong kot ota omoia dtadaivetal OtL
ekppalovtal amo Vv WBLa TNV npwida CUYKEKPLUEVEG VONTIKEG ouvnBeleg, Kuplwg
KOWwvikoU, nBwkou kat ¢llocodikol xapaktipa. Me tnv eupltepn €vvola,
npooeyyilovtag to {tnua ¢ cupBiwong, avadvetal éva akOpo onUavTiko potifo
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Tou adopa tn oxéon tng HAEKTpaC pe Tov (810 TNG ToV EaUTO, Lo PuXoAoyLkoU TUTIoU
vontikn ocuvnBela, n omoia emnpedlel 6Aa ta mpoavadepoueva potifa cupBiwong,
XWPLG va alyvOoELTAL TO KOLVWVLKO- LOTOPLKO TTAQLOLO TNG EKAOTOTE €MOXIG. 2TO GUVOAO
™C, N «HAékTpa» Tou Eupunidn amoteAel Evauopa ylo avamtuén KPLTIKOU 0TOXACOU
(tTwv avayvwotwv) avagdoplkd pe to {RTtnua tne ouupiwong, Aappdavovrag untoydn ott
N €1 BaBog peAETn Tou TPOMOU MoU MpooTtafoUV va cUUBLWOOUV OL NPWEG UMOpPEL va
TIPOKOAECEL OTOUG aVOyVWOTEC éva €(60C ATMOMPOCAVATOALOTIKOU SINAUUATOC
(Mezirow, 1991) yia to avwtépw BEpa.

Ol ouvNBELG TIPAKTIKEG TIPOCEYYLONG TWV KEWWEVWY TNG Tpaywdiag meplappdavouv
KUplw¢ TNV aflomoinon €pwTNOEWV TTOU OTOXEUOUV OO TNV amAf €pUNVELX TWV
KELMEVWVY €wG TNV gufabuvon ota Babutepa voRUOTO QUTWVY KAl TNV KPLTLKA TOUC
TLPOCEYYLON. TNV TIPOKELUEVN TEPIMTWON OUWG, YLOL TNV KPLTIK TIPOCEYyLon Kal
epunvela oplopévwyv potiBwv oupBilwong onwg avadvovial otnv Tpaywdia
«HAékTpa» TOU EUPLTTION, OE CUYKEKPLUEVA ATTOCTIACHOTO TIOU ETUAEXTNKAV ATIO TLG
umnoypadouoeg, aflomotndnkav Kot AAAa €pya TEXVNG A0 TOV XWPO TWV ELKACTIKWY
Kol Tou XxopoU. Kal auto ylati n mpooéyylon evog {NTHHATOG LEoa amd Sladopeg
HOPDEG TEXVNG EVIOYXUEL OKOUO TIEPLOCOTEPO TNV EVEPYOTIONON TOU KPLTIKOU
OTOXAOMOU TWV AmodeKTWY, OMWG UTIOoTNPL(ETAL OTTO GNUAVTIKOUG LEAETNTEG.

Jupudwva pe tov Dewey (1934) ta €pya tEXVNG, akplBwg emeldn eysipouv tn pavtacia
KoL tpokaAoUV cuvalodrpata, divouv tn SuvatotnTa 0ToUC ArmodEKTEC va Slakpivouv
Sladopec popPEC oxEoewv HETAEU TWV QVTLKELUEVWY TIOU TIAPOTNPOUV KAl TwV
KOTOOTACEWV TIoU BLwvouy, TI¢ omoieg SUokoAa Ba pmopoloayv va EVTOTIOOUV HECQ
Qo TNV AUECN EUTIELPLA TNC TTpaypaTIKOTNTOC TTou {ouv. Emiong, n ¢avtaoia, n onoia
EVEPYOTIOLELTOL KATA TNV eMefepyacia TwV Epywv TEXVNG, elval n povadikn dté€odog
61 péoou tnNC omolag ol MOALEG avTIAAYPEL TWV AMOSEKTWY CUVOVTIWVTOL Kol
oAANAemidpouv e TIg véeg, SlvovTag LE AUTOV TOV TPOTO VONUA OTLG EUTELPLEC TTOU
Bwwvouv oto mapov. EmumpooBétwg, o Dewey emionuaivel otL KABe Slavontikn
6paoTNPLOTNTO TIPOKELUEVOU Va elval TARPNG, XPELATETAL VAL EUTIEPLEXEL TNV ALOO NTLKN
eunelpia, Tovilovrag nwe «Kavevog el6oug dlavonTikr eunelpia dev pmopet va eivat
OAOKANPWHEVN, EKTOG €AV €XEL aLoONTLKN olotnTax (BA. om., o. 40).

H Maxine Greene, &ivel blaitepn onuacio otnv aflomoinon tng TEXVNG OTNV
ekmaibevon wg HECO ameAeuBépwong amd ToV KOLWVOTUTO TPOmo OKEYNG Kal
OUMNEPLPOPAC TIOU QVATIOPAYEL AKPLTA TNV LoxUouoa TAEn mpayudtwv. MNa tnv
Greene n ooOnTk eumelpia eivat éva péco aduUMVIONG, OAVILUETWILONG Kol
EPUNVELQAC TOU KOOHOU Kal TNG TPAYUATIKOTNTAG ME €VAANQKTLIKN OTTIKN Kal OxL
OTEPEOTUTILKA. OmMwg avadpEépel XAPAKTNPLOTIKA «EUTAEKW TLG TEXVEG YL VA
avoKaAUPw TNV MOALTLOULKA SLadOPETIKOTNTA TWV avBpwNwV Kal Twv Aawy, [...] yla
VOl KATAVON oW TAQTLA TOV KOOHO. MNa péva, Omwe Kot yla TToAAOUG GAAOUGC, OL TEXVEC
Slvouv véeg onTikéG oTov mapov kKoopo» (Greene, 2000, o. 4).

MNna tov Mezirow onw¢ mpoavadepOnke, n TEXVN, OMWG N MOUCLKN KoL O XOpOG
arnoteAoUV eVAAAOKTIKEC MopdEC yAwooag. H éumveuon, n ouvalobnuatikn
Katavonon Kol n umepPatikotnTa amoteAolV KoOOPLOTIKA OTolXEla yla TNV
auToyvwaoia Kal TNV EMIKEVIPWON TNG POCOXAG OTN ouvaloBnUaTIKy moLdTnTa Kot
NV montkotnTa TG avbpwrivng uTtapéng (Mezirow, 2007, 6.46).
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Ztnv EAAASa, amd 1o 2009 £wg Kal ofpepa, BaoIKOC LEAETNTHC TOU CUYKEKPLUEVOU
B€patog eival o ANEEng Kokkog. Zupdwva pe Tig anoPelg tou, n aflomoinon tng
alodNnTIkNG eumelpiag, dSnAadn n mopatipnon Kal enefepyacia ONUAVIIKWY EPywV
TEXVNG, B MPEMEL VO AELTOUPYEL WG LECO KPLTLIKAG ETavaéloAoynong Twv avtAqPewv
TWV TOPATNPNTWV LECW CUYKEKPLUEVNC LeBoSoloyiag mou Ba akoAouBnOei (Kokkos,
2021).

H aflomoinon ¢ téxvng amoteAel mpdodopo UEco otnv avaduon ocuvalocOnuatwyv
(m.x. d6Bou, Bupo, aywviag) wg anapaitnTo OTOLXELO YLA TNV AVATTTUEN TOU KPLTLKOU
OTOXQOUOU KAl TOU HETACXNUATIOUOU SucAeltoupykwyv avtiAnpewv (Malkki, 2019).
Onwg emonuaivel o Van der Kolk (2014) pe Baon ta eupriuoto moAUXpovnG EPEUVOC
o€ atopa Stapopwv NALKLWVY TTOU €lXav UTIOOTEL Tpavpa, n emadr KE TNV TEXVN TOU
Bedatpou npoodEpetal we pEco avaduong Babuwv cuvaloBnudtwy, aAAd Kal wG LECO
enava&loAoynong Tou TPOTIOU avVTISpaonG TWV OMOSEKTWY O OVAAOYEC KOTOOTAOELG
LLE QUTEC TTOU BLWVOUV OL | PWEC TOU €pyou. ISlaitepa edv akoAouBel kal culitnon pe
aM\ou¢ Beatéc tng (dlag mapdaotaong yia {ntHata Kowou eviladEPovtog Tou
avadlovtal amd To £pyo, TO ATOUO MUMOPEL va €VIOMIOEL Ta cuvaloBnuaTa, TLC
avtdpaoelg, tv mopeia tNG okEPYNC twv AMwv kol va TipoPel oe SkEG TOU
a€LOAOYLIKEC KploELg, avamTuooovtag mapaAAnAa tTnv evouvaicOnon.

Ye O,1L adopa otnv Tpaywdia, €pyo uPnAnc awodntikng afiog, n OuveXng
SLaMpayHATEVON TWV NPWWV HE AANOUG BVNTOUC, UE TIG AVWTEPES SUVAUELSG, OAAA KOl
LLE TOV (610 TOUC TOV EQUTO, TPOKOAEL TOUG AVAYVWOTEC VA OKEDTOUV SLOPOPETLKA Kol
va £pOouV OVTIHETWITOL AKOMO KOL LLE OTOLXELO TOU €autol Toug Tou Oev eixav
avaAoyloTel OtL udiotavtal. Ald LECOU TWV ETIAOYWYV TWV NPWWV KOl TwV TPOTIWYV TTOU
mpattouV, Sivetal n SuvaTtoTNTA OTOUG AVAYVWOTEC I 0TOUC BeaTeG va okedTOUV TOOO
KOTA TN SLAPKELA AQUTWV TWV TPAEEWY 000 KoL PETA MO QUTEC, OMWCE EMioNg va
QVOAOYLOTOUV KOl TIC CUVETELEC TOUuG. Motpaia Aowrtov toug Sivetal n sukatpia va
oKepTOUV avadoplkd He Tov TPoOmo mou Ba aviidpoucav ot idlol o avaloyeg
KOTAOTAOELG KOl LAALOTA o€ €va apdleyopevo mAaiolo, omou o kKabévag amod TN
HEPLA TOU dalveTal va mpattel To owoto (Critchley, 2019). H mpooéyylon TETolwy
apdleyopevwy {NTnUATWY ta omtola eridExovtal MOANATAEG EPUNVELEG, AmMALTEL TNV
€Vepyomoinon Tou KPLTLKoU OTOXaoUoU Twv amodektwv cludwva pe Tig King kat
Kitchener (2004), oL omoleg XpNOLUOTIOLOUY YLa AUTOU ToU £(60U¢ Ta {NTAATA TOV OpO
ateAwg Sopunuéva mpofAnuata (ill-structured problems) Adyw tou OtL «dev pmopouv
VoL (PO SLoPLOTOUV UE auEnuévo Babpo mAnpotntag, Kal Sev umopouv va emAuBouyv
pe auénuévo Badbuo BePatotntag» (BA. Om., 0. 5). H aVILUETWTILON TWV CUYKEKPLUEVWV
INTNUATWVY SLadEpEL ammd ATOUO O€ ATOUO, KaBwE o Kabévag mpoBaivel oe AELOAOYLKEC
kploelg Baollopevog ot mapadoxEG Tou Kal ETIXElpnUAToAoyel yvwpilovtag OTL
«QUTO TOU LOYXUEL yLa TOV E0UTO Hou Sev aAnBeUVel amapaltnTa Kot ylo OAOUG TOUG
AaA\oug» (King&Kitchener, 1981, o. 92). Autd onuaivel OTL TPOKELUEVOU va
TEKUNPLWOEL TG AMOWYELS TOU, EVEPYOTIOLEL OTOLXELD TOU KPLTIKOU TOU OTOXOOHOU,
KaBwg yvwpilel OtL dev UTIAPXEL LA KoL LOVO artodeKTr) AUCN yLa T CUYKEKPLUEVN
Katdotaon Kol €miong otL kaBe AUon Tou TPOTElvETOL €lval UTIOKELUEVLKA KOl
OXETLIETAL UE TIG TIPOCWTILKEG EKTLUNOELG TOU KaBevog. H Stadikacia avtr) mbava va
Tov odnynoeL oto va €pBel avTHETWTOG PE TG (Bleg Tou TIg memolBnoelg, va
a€LOAOYNOEL TNV EYKUPOTNTA TOUG KL VA SLEPEUVI OEL TLG CUVETIELEG TTIOU EVOEXETOL VAL
emudEpouv otn {wr) TOU KAl 0TO KOWVWVLKO yiyveoBatl (Mezirow, 1990).
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4. Adaxktikn Napépfaon

Me Baon ta tpoavadepBEvTa, opyavwBnKe pLa SLEAKTIKA TOpEUBAON LE TO AVWTEPW
B€ua, potifo ocupBiwong, oto mAaiowo t™¢ Opadag Autoudpdpwong tng E.E.E.E.,
ouvdualovtag Kol CUVOETOVTAC TOUC TPOTIOUG TTOU aLOTOLETAL N TEXVN OTn padnon
pue T UEBodO tou AANEEN Kokkou, «Metaoxnuatilovoa Mabnon péoca amod tnv
AloOntikn Epmetpia» (avayvwon Kat LeAETN Tou €pyou «HAEKTpA» WG £PYO TEXVNG Kal
n ouvdeon tou HME AGA\a €pya TEXVNC) KoL TN patid ¢ Eung Maoyou,
PuxoBepanevtpLag, avadoplkd Le Tov pOAo TN evouvaioBnong kat tn ouvelodopd
TOU MTPOCWTTILKOU BLWUATOG.

Ta tpooSoKWHEVO LoONOLOKA AMOTEAECLOTO TV OL OULUETEXOVTEC/OUOEG:

- VO TIPOCEYYLOOUV KPLTIKA, potiBa ouuBiwong pe tnv aflomoinon tng
tpaywbdiag « HAEktpa» Tou Eupumidn kat GAAWV £pywv TEXVNC,

- vo £€pOouv QVTIHETWIOL/EC UE OIKEC TOUuG TOPASOXEC avadoplKA HE TN
oupBlwaon evepyomoLWVTOC TOV KPLTLKO OTOXAOUO,

- VO EMLKOLVWVHOOUV HE QUTO TO Kelpevo onuepa ovaotoxalOpevol oTo
TIPOCWTILKO TOUG Blwpa Kot

- va avtiAndBouv nwg evioxVEeTaL Eva £pY0 TEXVNG LECO OO AAAQ €pya TEXVNG.

Ermonpuaivetat 6t n péBodog «Metaoxnuatilovoa Mabnon péoa anod tnv Alodntikni
Eunelpia» (Kokkos, 2021), mepthapBavel emta otadia:

MpowTto otadtio: NMpoodloplolog TNG AVAYKNC YLO KPLTLKN TTIPOCEYYLON EVOC FEUATOC
Agutepo otabio: Ot CUUUETEXOVTEG EKQPAJOUV TIC LOEEC TOUG

Tpito otadio: AlouopEwWan KPLTIKWY EPWTNUXTWY

Tetapto otadio: EmiAoyn Epywv TEXVNG Kat CUVOEDT) TOUG LUE TO KPLTIKA EQWTHLATO
Méunto otadlo:

5a. Eneéepyaoia twv Epywv TEXVNS

56. Eneéepyaoia kpLTikwV EpwTnUATWY UE Baon doa culntndnkay yla ta Epya TEXVNG.
Exkto otadlo: AvaoTtoxaouog EMAVwW TNV EUTTELPLa

EBbouo otadio: NMpoadiloptloudc (kat epapuoyn) enouevwy Bnuatwv

ITG ouvavtnoelg tng Opadag Autopopdwaong, HETA amd cuvioun avadopd otnv
unoBeaon tou £pyou, epapuooTnkav OAa Ta otadla tng HeBodou. Ma TIG avAayKeS ToU
napovtog apbpou mapouctdletal Povo to 5° otadlo tng peBodou, pe avaAuTiki
nieplypadrn Twv dpaoctnplotntwy enefepyaciag Twv Epywv TEXVNG yla kKaBes potifo
oupBilwaong mou emAEXTNKE va LEAETNOEL OTIWG: ox€on e Tov adepd O, UE TOV YEWPYO,
HE TN UNTEPQ, LE TOV €AUTO TNG KAL LE KPLTLKO EPWTNHA «MWG CUUBLWVOULE LLE TOUG
dA\ou¢ o€ €vav TeplmAoko KoOopo;» mou Slapopdwbnke oto 3° otadio.
OAokAnpwOnke n dladlkaocia Le AvoOTOXOOMO OTO WG LA ATMWAELA ETNPEALEL TN
{wn pog.

4.1 YnoOeon tou Epyou

Ztnv «HAEéktpa» tou Euputidn (Xouppoultadng, 2009), n HAéktpa oklaypadeital
PUXLKA KoL cwHATIKA eEAOALWHEVN, val TEL LOKPLA ATtO TO TTAAATL, TIAVIPEUEVN LE VAV
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dTwXO XWPLKO, og avtiBeon pe ta €pya tou XodokAn Kal tou AloxUAou Tou eival
QVayKAoUEVN VA cuvavaoTpEpeTal TOUG poviddeg Tou matépa TnG. MNapouatdletal To
Puxko TnG Babog pe dtetodutikr avaiuon. Adlotaktn Kal auTr HMpootd otov Gpovo,
OMwgG oL mpoyovol NG, €xel SnAntnplactel amd TO MIOOC TOU Xpovia Twpa
OUUTIUKVWVETOL OTn KopSld NG €KEL OTO XWPLATOOTILTO TIOU €XEL €YKAWPLOTEL
JuAM\oyiletal Tn oTéPNoN TNG ayanng, T GTWXELA, VIWOEL OTL Elvol KOAKOTIAVIPEUEVN
HE €vav avBpwro Tou Aoy, ToV OMolo av KoL EUYVWUOVEL yLa tnv Kaloolvn, Bewpetl
OTL 8ev ATav AfLlog va yivel avtpag tng oav BactAomovuAa ou ftav. Autr 6a odnynoet
To XépL Tou Opfotn oto ¢oévo. Otav tedewwoouv pe tov ¢ovo kAovilovral Kot
HETAVIWHEVOL SElXVOUV pE Ta AOYLA TOUG TLG TUPELG TTOU VIwBOouV.

4.2 Npwtn Apaotnplotnta: Npooyylon Tou O£patog tnG AMWAELOG HECW
EwikaotikoU Epyou

ApPXLKA KPLONKE avayKailo Vo TTPOCEYYLOTEL TO B€pa TNG AMWAELAC KL AU TO yLa va yivouv
Ol OUVOEOELC PE TIG VONTIKEG ouvnBeleg tng HAEKTPAC OMWCE TTPOKUTITOUV OO TV
QTWAELQ, OTN OX£0N TNG KE ToVv adepdO, UE TOV YEWPYO, LE TN Hava TNG. Aflomolnonke
TO ELKOOTIKO €pYO TOU X. ZO0poyKa «METPEC Kol KOKKLVO Ttavi» (1936).

To epwtnua mou t€bnke Ntav: lMotov titAo Ja divaue o€ auTo TO EPYO, EUTTVEUCUEVOL
armo v HAgktpa;

EVOEIKTIKEC QTAVINOELG: TTETPEC OUCOWPEVUUEVEG, 0doppayua, eunodia, Bapoc,
uedayyolia, anatciodoéia, duokoAia, abdieéodo, pBopd, anwAscia, ETOUEVEC UEPEC
UETA TNV AIMWAELQ.

4.3 AgUtepn Apactnpiotnta: H Zxéon tng HAékTpog e Tov Adepdo ¢

AkohoUBw¢ efetaotnke n oxéon HAEkTpag pe tov adepdod NG He TNV aflomoinon
QTTOOTIAO LATWY ATO TO KEUEVO. «AUCUOLPE abEPPE Lou, TNV aéloAUTTNTN adEp@n ocou
EUEVA aprvovTac 6w OTO MATPLKO QG OTTITL OTIC TTIKPEG pou mtviyuévn (131-134). Na
UE AUTPWOELG EAal TTLA... TOU QTOTPOTTALOU TTATPLKOU UaC pOovou ekdikntr¢ (135-141)
..[Lautd oav avrpoac npenet va naAéPetg. Kat oou npoodetw: xp€og oou va medavel
0 AiyloBoc» (684-685.) «To Bappoc oou un xaoeLg,...tov idto 66Ao otrioe kat o’ autyv,
Onwg ekeivn, otav Yavatwaoe Tov KUPLO TG e Tov Alytovo uadli (982-984).

Itn ouveidbnon tng HAékTpag, N névn apudlovoa tipwpia yla to ¢povo eival o dovog
w¢ dikatn avtanodoon yla tnv adikn Solodovia tou BaciAd matépa TG (aiodnon
Sikaiiou aAAa kat picog ylo toug mapaBateg). O adepdog eival n povadikr eAntida ou
NG €xeL amopeivel yla tnv ekbdiknon. To avaykaio Kako mou Ba otyuaticsl tov
adepdo ™G Kat TNV iSta aAAG Ba amokataoToeL TNV Tagn. Ito TéAog n aduvauia
e€looppoOMNoNG avapeoa oto nOKO XPE€og Kal otnv mpafn tng, tnv odnyel oe
ouveldnaolakn ouykpouaon He amotéAeopa va eivat Suotuxopévn (otixot 1183-1185,
1223-1224).

Emxelpwvtag va amodwooUME T TOPAMAVW HE Opoug NG Oewplag
Metaoxnuatiopou, ot anmoPelg autég umootnpilouv TNV KOWWVLKOU Kot nOkou
TUTIOU VONTLKY ouvnBeLa «TioTn oTNV matplapyia yla tnv ekdiknon».

4.4  Tpitn Apaotnpiotnta: H Ixéon tng HAékTpag pe tov Fewpyo

Katomwv efetdotnke n oxéon tng HAEKTpOG HE TOV Yewpyd ME tnv aflomoinon
QTOCTIACLATWY OO TO KE(PUEVO AAAQ Kal eVOG Ttivaka {wypadLkig.
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H HAéktpa amd nepridavn andyovos BactAkig olKoyEvelag yiveTal ouluyog GpTtwyou
YEWPYOU, VEUPWTLKN KO OTTEATILOMEVN, KOWWVLKA avUTIAPKTH, KABWE KoL 0 YEWPYOG
elval Kowwvika amokAElopEVOG. Ouwg autog o ouluyog sival peyaAoyuxog, Tn
oePfaotnke («Avipa @TwyoU aAdd pueyadopuyou mmou ue oeBaotnker, ot. 253). Ekelvn
potpaletat pali tou T dTwyELa, TIG SOUAELEC, TN povalld... («...Ta Setva pou mou eival
kat SIKa TOU... KATW QIO TTOLX OTEYN UOTEPO aro BaotAiko maddtt KATOIKW... SEV
OUUUETEXW OE YIOPTEC, OTEPOULOL TOUC XOPOUC, TIC TAVIPEUEVEC QITOPEUYW OQOU
eluat mapPeva», ot. 303-311). ANG Kol SEXETAL OTO OTTLTL TOU ££VOUG aVWTEPOUG TOU
(«TaAainwpe apou EEPELC TOU OTITIOU OOU THV QVEXELX TWC SEXTNKEC UTOUC TOUC
é€vouc, T000 avwTePOUC oou;, ot. 404-405). H HAEKTpa HOLALEL VO ETILKUPWVEL TNV
neplntwon Tou 81KoU TNG, KOWWVIKA AVIoOoU, YAUOU («...JTPOTIUOTEPOG OTO OTI(TL
OUVTPOPOC TATTELVOC KOl (PPOVILOC TTapa arto Tlaki», ot. 1098-99).

Ao ta napanavw Stadaivetat 0Tl n oxeon t¢ HAEKTPOG e TOV YEwPYO AetToupyetl
UTIO TO Tplopa PUYOAOYLKWVY KOl KOLVWVIKOYAWCSGOAOYLKWY VONTIKWY GUVNBELWV TTOU
Ba punmopouoav va cuvoPlotouv w¢ £EAG: «H avtiAnyn yia tov yapo. O yapog wg
ox€on cupBBacpol». Na tnv evioxuon twv napanavw aflomoldnke o mivakag Tou
N. EyyovomouAou «Appoafwvec», (1954) tov omoio n opndda emefepyAoTNKE PE TN
poutiva OKEPNC «BAEmw- IképTopat-Avoapwtiépar» amd to Artful thinking
(http://pzartfulthinking.org/?page id=2).

EvOelkTIKEG amavtnoelg: O yYewpyoc UE vipomaAotnta tnv koltalel. Kpatast 1o
AouAouébt avioyupog. KaGetat oe okaurmo, aBoAo, ywpic MAATH, 0 TECOEPIC UUTEG.
Exeivn pe yavtl mou ¢ mpoodivel MEPLOCOTEPN LOXU, KPATAEL KoL TO Mpoowrneio. O
avépac to opact kat Byaivel oto dnuooto xwpo. Meoa oto onitt ival aAAiwe Ta
npayuata. Mnnwc urtapyet pie mopaAAnAotnta oto {euyapt HAEKTpaG - yewpyou Kal
AiytoBou -KAutauwuvnotpac;

JUUTANPWUOTIKA TEONKE n epwtnon: TL OKEPTEOTE yla TOV YAUO WG OXEON
oupBiBacuou;

AkoAouBnoe avolkty culnTnon otnv OAOUEAELD, QUMOCTOYUA TNG omolag NTav otl
TEAKA 0€ OAN TNV LoTopla TNG AVOPWMOTNTOC O YAOG Elval pio KOWVWVLKA cuvOnKn.

4.5 Téraptn Apaotnplotnta: H oxéon tng HAékTpag pe tn Mntépa tng
ITn CUVEXELA N olAda EpYACTNKE 0T OXEon TNG HAEKTPAG UE TN UNTEPQ TNG.

Apxka alomolnbnkav amoonacpata amno to keipevo. H HAéktpa Bewpel peydin
npodooia Tn otdon TNG UNTEPag TNG. Exel andAutn nemoibnon nwg €xel dtatapaytel
N TAgn Kol mw¢ MPENEL va amokatactabel («Makapt va medavw, av yUow To aild TG
untépac pou», (0t.281). Elval n kpavyr TN YEUATN Kioog Kal pavia kot pavepwvel
OTL £X€L OpLOEL yLa oKOTtO TNG LWNG TNG, TNV €kdiknon. «Tov @ovo tne untépacg pag B
tov Slekbiknow eyw», (0t.647), «Me t0 (610 TO MEAEKL MOU APAVIOTNKE O MATEPAC
Hou», (01.279). AkoAouBouv oL TUPELG KaL oL PUXOAOYLKEC LETATTTWOELS Kal N HAEKTpa
KaBwg tn okemalel, XUVEL KL auth Ta §AKPUA TNG PeTaVIwMEVN «Na, Tou ayamnuevn
£0€ KoL pLonuévn Ue to nénAa oe okenadouvue» (ot. 1230-31), «Motog AMOAAwyv euéva,
TTOLOL XPNOUOL TNC UNTEPAC UOU poviooa UE OpLoav;» (otT. 1304-1305).

Epunvelovtag to mapanmdvw HE Opou¢ TnG Oswplag Metaoxnuatiopou, Ba
UTIOPOUCAE VO TIOUE OTL AOTEAOUV amoPEeLS TNE NOLKOU, KOWWVLKOYAWOCOAOYLKOU
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Kol ¢thoocodikol TUMOU vontikng ouvnBelag, «H avtiAnyn ywa ™ Sikatoouvn: H
avtodikia arnodidet Sikatoouvn».

MNa tnv epBabuvon otn oxéon TG HAEKTPAC PE TN UNTEPA TNG KOL HUE EVOUCHA TOV
mapaAANALOUO NG oxéong HAEKTpaG-yewpyou kot KAutatpvriotpag-AlyicBou, onwg
avadeixBnke anod ta peAn ¢ Opadag otnv tpitn Spaotnpldotnta, aglomolibnke To
oKitoo tng MeAivag BAayxou amo tnv €kBeon KOUIKG TIOU TtpayUatonolOnke oto
16pupa MuxdaAng Kakoylavvng «HAEKTpeG Tou KOGHOU» To 2022, To omoio N Opada
EMEEEPYAOTNKE UE TN pouTiva oKEYNG «ZuVOEw — Emekteivw — MpokaAw» (Connect —
Extend — Challenge) amno to Artful Thinking (http://pzartfulthinking.org/?page id=2)
HE EpWTAHOTA OMWCE: MwG cuvOEeTaL AUTO TO £€pyO0 UE TN OXEon TNG HAEKTPAG UE TN
UNTEPA TNC; YIAPXEL KATL TTOU 0 SnUloupyel ouyxuon f oag MPokaAel va okedteite
TEPLOCOTEPO; EVOELKTIKEC amavtnoelg: Matwuéva xEpLa Tou Yayxvouv va Bpouv KATl,
akauia, EAewn emaprig, LOVo Ta 00Td @aivovtal, SV EYOUV TNV LKAVOTNTA EMAPIIC,
UTTAPXEL EVO KEVO, TA XEPLA TNC (POVIOOOC KL TA (POVIKA xepLo TS HAEkTpag, HAEkTpa
kat KAutaiuvnotpa givat to idto mpoowrto. Av n HAektpa ntav otn Jeon tn¢ uavac tne;

TNV avolkty culntnon mou akoAouBnos, avadeixbnke to Staxpovikd INTNUA TNG
OTEVIC OXEO0NG LAVAC KoL KOpNC, n omoia edpaletal o€ peyalo Babuo os PuyxoAoylkol
TUTIOU VONTIKEC ouvnBeleg, Hiol oxeEon €viova POPTIOUEVN CUVOLOONUATIKA TIOU
ennpealel Tig {weg Toug o SLadpopouc Topelg, amod tn Bpedikn NALKLO HEXPL KAL TNV
€VNALKLOTNTA, OKOUO KOL LETA TNV QTMWAELN TNG UNTEPQAG.

4.6 Népntn Apaotnpotnta: H Zxéon tng HAEKTpag pe Ttov Eauto tng

Mpokelpuévou va avaduBolv ocuvaloBnpata Kol va yivouv Ouvdécelg pe Ta
TIPOOWTILKA BLWHATO TWV HEAWV TG OHASOC OXETIKA UE TOV TPOTO TIOU eMNPEAlEL N
anwAsla tn cupBilwon, emxelpnOnke va peletnBset n oxéon tng HAEKTPAG e Tov 6lo
™C Tov €auTo. Kol autod ylotl n autoavtiAnyn Kot Ta TPOTUNa. CUVOLOONUOTIKWY
avVTLOpAcEWV amoTeAoUV ekPpacelg Puyoloylkol TUTIOU VONTIKWV ouvnBeLwy, oL
omnoleg Bplokovral oe aAAnAe€aptnon pe AANEC VONTIKEG OUVNBELEG, CUUPWVA UE TN
Oewpia Metaoxnuatiopol (Mezirow, 1991). Ma TNV MPOCEYYLON TOU {NTAUATOC
autou aflomot)Bnke to eUPANUATIKO 0OA0 Lamentation (Bprivog) (1930) tng Martha
Graham. To ouyKkekplpévo €pyo TEXVNG BewpnBnke KataAAnAo yla tnv avaduon
ocuvalodOnuatwy, kabwg Tmapouctdlel tn xopeutpla va Pploketal oxedov e
olokAnpou oe kaBblot Béon, popwvtag éva Udacua mou poldlel pe cwAnva. H
€vTaon, ol SLaywVLEG KaL Ta XN LaTo TTou oxnpatiovtal amno 1o cwia TG XOpeUTPLAG
KaBw¢ Klveltal péoa otov UdpaouUATIVO OwANva, Snuloupyolv aAAemdAAnAa
KlvoUpEeva YAUTTa, Ta onoia ivouv tnv aiobnon tou eykAwPLopoL kat tng OAIPNG. Ze
aUTOV Tov X0opo N dLyoupa eivat aduAn kat dev eival oUTe kKav avBpwmog oute {wo,
aAAa tapouotalel amAd tnv (dta tn OAWPN (Graham, 2024).

H enefepyaocia tou €pyou mpayuatonolibnke Ye tn poutiva okéYPng amod to Artful
Thinking «Mnaivw péoca» (Step Inside) (http://pzartfulthinking.org/?page id=2). H
€PWTINON TIOU TEOBNKE NTAV: « MITTEITE UECT OTO YOPEUTIKO KAl TTEPLYPAYTE TIG OKEWELS
¢ HAEKTpOG 0€ OXEON UE OO0 BLWVEL. ZKEPTEITE OE o’ EVIKO TPOCWITON.

EVOEIKTIKEG QMAVIAOELG :
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«Eluat oe otaon npooeuync npoonadw va {ntow Bonveia, aAda dev Epxetal ko
TTOPOUEVW ETOL WG TO TEAOG. TO MPAOLVO YPWUA OTO POUXO KOl OTO UATLAL UOU Elvorl
Selyua atotodoéiac».

«Niwdw va ue replopiletl mapa moAu, eiuat eykAwBiougvn otov movo. Kavw KUkALkn
enavaAnyn Twv KIvoewv, SEV UITOPW Vo AVTIKPUOW TV ITPAYUATIKOTNTA... ZLYd —OLyd
10 eneéepyadouai, KOITA{w UMTPOOTd, XaidEUW TO TPOTWITO Uou, To Seiyvw... mpoBaivw
o€ ua ipaén ou Ja pou pEpet tn dikaliwaon ».

«Exw avaykn emopnc mpoomoLloULEV LE TO XEPL LECH OTO POUXO, OQV VA XOPEUW UE
Evav dAdovy.

«Eiuon eykAwBilouévn oe evav uavbua, oav va koAdaw ravw tou, ev Bpiokw bie€odo
TO Hovo mou Byaivel va ocuupiAtwdw UE qUTO».

2tn ouvexela {NTtROnke amo ta LEAN tng Opadag va culnNTHooUV OTNV OAOUEAELD TTWC
EVIWOoOV WAWVTAC OTO O EVIKO TPOowTo. AvadEpOnKe OTL HUE AUTO TOV TPOTO
avadubnkav Pabla ocuvalcbiuata kal avaclupBnkav oTn UVAUN TIPOCWIILKEC
EUTELPIEC QMWAELAG TOU €ixav PLWOEL KAl TPOMOL TOU TMpoomabnoav va tnv
SlaxelplotolV Kal TNV avTlpeETwrioouv. EmionuavOnke n onuacia mou eixe va
HUIAfooUV 0g a’ eVIKO TPOOWTO, KABWC e aUTOV Tov TPOmo Sleyeipovtal Kal Ta
ocuvaloOnpata ta onoia epmAoutilouv tn okePn Kot T padnon.

4.7 OAokAnpwon Adaktikng Napéupaong

Metd Tt0 MEPAG OAWV TwV SpaocTNPLOTATWVY akoAolBnoe avolkty oculTnon otnv
OAOMEAELO OXETIKA E TOV TPOTIO TIOU TIPOCEYYLOTNKE To {NTnUa TG cupBiwong otn
OUYKEKPLUEVN SLOaKkTIkn TapéuPacn. AvadépBnke OTL N Aoy TwV EPYWV TEXVNG
BonBa touc/tic cuppetéxovieg/ouoeg va €pOoUV QVTIHETWIOL/eC UE SIKEC TOUG
avTIAAYPELC OXETIKA PE TN OUMBiwon Kol va CuVELSNTOMOLCOUV OTL HLa HEYAAN
anwAsla otn {wn Tou avbpwrou, 0w N AMWAEL TOU TTATEPO OTNV TIEPLMTTWON TNG
HAEKTPOG, UMOPEL VA EMNPEACEL O ONUOVTIKO BaBuod tn cupPiwon pe avBpwmnoug
TOOO TOU OLKOYEVELOKOU 000 KOl TOU guputepou TeplBallovtog. Kuplwg Opwg
eNMNPeAleL TN 0XEON TOU ATOUOU HE TOV (6L0 TOU ToV £aUTO, KaBwG BLwVeL Eviova TO
ailoBnua tou eykAwpBLopou otnv iSta tou tn BALPN, yeyovog ou pmopet va pEpeL oTnV
emupavela Babutepeg nemolBnoelg tou avagpoplkd Pe to Béua tg cupPiwong, ot
omoleg evoExeTal va eival SUCAELTOUPYLKEG yia To (8lo. ISlaitepn avadopd ywve yla
TNV €A oyn Tou XopeuTIKoU £pyou, KabBw¢ édwae To évavopa tg avaduong Babwv
ocuvaloOnuatwv BAWPNG mou cuvdéovtal Pe avaloya BLWUOTA TWV CUUHETEXOVIWV.
A&iZeL va onpelwBel otL péNog TN opadag avédepe: «Hrav Swpo yia tnv ouada to va
UANOOULUE, UE apOopur TO EPYO QUTO, OE A EVIKO TPOCWITO».

Ermionuavenke eniong amd tnv Opada OtL €dv oL Tpaywdiec mou Siddokovtal ot
pHalntég/tpleg otn Asutepofabula Ekmaibevon, pe Baon to AvaAutikd Mpoypappa
TWV avTioTolYwV pabnudtwy, mpooesyyiloviav LE TOV CUYKEKPLUEVO TPOTIO, lowg va
UTIOKLVOUVTQV TIEPLOOOTEPO TO evlladépov Twv pabntwv/ipuwy, va £€pbouv
QVTLUETWTIOL HE SLKEC TOUC SUOAELTOUPYLKEG TIEMOLONROELS Kal va. KOAALEPYROOUV TOV
KPLTIKO Toug otoXaopo. H culntnon ohokAnpwOnke pe ouvodn twv anoPewv.
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5. ZulAtnon Ko ZUMMEPACHATA

H Opada Autopdpdwong tng E.E.E.E. pe tnv avayvwon tng tpaywsdiag « HAEkTpa» Tou
Euputidén koL TNV €PUNVEUTIKN TNG TMPOCEYYLON HEOW TNG QoONTIKNG eumelplag,
TIPOXWPNOE otnV epunveia potipwv cupBiwong mou napouaotdlovral otnv Tpaywdia,
ETILKOLVWVWVTAG TOL 0TO CAHUEPO WG POPEN VOUATOC YLa TN oXECN TOU avOPWIOU HE
TOV €0UTO TOU Kot To TePLBAAAov Tou. EoTialovtag OTIC OXECELG TWV TTPOCWTIWY TNG
KOL OTL{ OUMPBLWOELS HE TOUG AAAOUC, OTOUC €YKAWRLOMOUC Kal ota mabn Ttoug,
TIPOEKU YAV EPWTHLATA OXETLKA LE TO WG KOL TTOCO 0 KaBEvag Katd tn ouupiwor) Tou
LE Toug aAAou¢ Buwvel avtiotolyoug eykAwBLopoug, popouc, mabn, ekSIKNTKA pavia
KoL TTwG Slaxelpilletal AsttoupyLlka OAa ta mpoavadepBbévra.

Ao Tt ouykekplpévn didaktikn mapeppaon, Eva INTnuo Pog oulntnon €ival n
npoaoéyylon {ntnuatwy ou avaduovrtal os pla tpaywdia, onwe opyn, Bla, ekdiknon,
TMOAgpn0oG, Oikatoolvn, adikia péoa kot amd aAla €pya TEXVNG OUYXPOVWV
KoAALTEXVWY. Ta Badid kat Sltaxpovika vorpata T Tpaywdiag onwg napouvaotalovrot
HEoQ oo TNV TTAOKN, T mAdn Kat ta adlé€oda Twv NPWWV Toug, Ta SIANUUOTA, TNV
EMewpn alolou TéAoug, mMpoodEpovial wG HECO EVEPYOTOLNONG TOU KPLTIKOU
OTOXaOHOU TWwV avoyvwotwv. Kol oautd ywotl katd tnv avdyvwon n v
TtapakoAoUOnor) TNG ML oKNVAG, EYElpovVTaL £VTOVA CUVALCOAATO OTOUCG OMOSEKTEC
TO omola elval amapaltnTa TTPOKELUEVOU VO VONUATOS0THO0UV TN GUYKEKPLUEVN
gunelpia mou Buwvouv tn Sedopévn Xpovikn otyun. Asttoupyei SnAadn wg éva eidog
anonpooavatoAlotikou SAnuuatog (Kokkos, 2021). Qotdéoo, n evepyomoinon Tou
KPLTIKOU oToXaopoU eival €va SUGKOAO EYXELPNUA, TO OTIOLO ATALTEL XpOVO, ETLLOVI
Kol KATAAANAO eKTALSEUTIKO TTAQLCLO, YLOL QUTO KoL TipayUaTonoleital cuvhBwg oto
mAaiolo TG Avong evog mpoBAnpatoc (Mezirow, 1994). Itnv mepintworn pHag wg
KEVIPLKO «TIpOBANUa» TEBNKe to {TNUA TNG cupBiwong, He To epwtnua «MNwg/ mote
oupBlwvoupe KaAUTeEpa;». Onwe SLamotwbnKe Kol oMo TA OAMOTEAECUATO TNG
Sbaktikng mapéuPaong, n aflomoinon GAAWV €pywv TEXVNG Yl TNV KPLTIKN
TPOCEYYLon TwV potiBwyv cupBilwaong mou evioniotnkav otnv « HAEKTpa», SLEUKOAUVE
Ta PEAN tng Opadag Autopopdwong va epfaduvouv oto Intnua s cuppiwong, va
npoBouv og avaloyleg, va avaloyloToUv ToV TPOTIO OV avtESpacav o€ aviiotolya
TMPOOWTILKA TOUG Plwpota Kol va avaBewpnoouv KAMoleG amoPelg Toug.
XopaKtnplotika avadpepdnke and pélog tng Opadag, otnv avolktr culntnon, oto
TENo¢ ¢  Oudaktikng mopéuPacng  «[lpayuatika  ouykAoviotnko — otav
ouvelbntomoinoa otL Eyw BLwoeL éva avtiotolyo UovtéAo cuuBiwong, UETA amo uLa
UEYOAN amwAELa».

‘Eva Ao Zntnua mpog oulntnon eival to Katd moco Ba Umopouaoe n MPooEyyLlon TG
Tpaywdiag, oe cuvduaouod Kal pe GAAa Epya TEXVNG va Bpel medio edpappoyng otnv
turkn ekmaibevon. H epunveia twv kelpévwy tng Apxaiag EAAnvikAg Nwoocag Kot
Mpappateiog anoteAel faciko 0TOXO TOU CUYKEKPLUEVOU YVWOTIKOU QVTLKELMEVOU OTN
Asutepofabuia Ekmaidevon (YMNENO, AENNZ-ANZ Apxaiag EAAnViIkAG Mwooag kal
lpoppoateiog, 2003). OL pabntég/tpleg UTO tnv KaBodnynon Twv eKMALSEUTIKWVY
KaAoUvtal va Swoouv TG SLKEG TOUG EPUNVELEC WG TIPOC TO TIEPLEXOMEVO TNG
tpaywbdiag, AapBdavovtag untoPn TG KOWVWVLKOTIOALTLKEG KOl TIOALTIOMLKEG GUVONKEG
™G €MOXNG €KElvNG, UTIO TO MPLloUA OUWG TWV SLKWV TOUG EUMELPLWY, BLWUATWY Kal
avtAqPewv. Ztnv nepintwon mou teBouv Kal KATAANAEG EpWTAOELG EMEeEepyaoiag
TOU KELMEVOU OO TOUCG/TIG eKTIALOEUTIKOUG, oL omoie¢ va  odnyolv TOUG/TIg
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HOONTEG/TPLEC Ao TO TIMESO TNG AMANG OVAYVWONG OE QUTO TNG AVAAUGONG KL EV
TEAEL TNG KPLTIKNAG TIPOCEYYLONG TOU, OL MOBNTEG/TPLEG AVTLUETWII{OUV KPLTIKA TO
Kelpevo kot evoexouévwe va €pBouv avTIHETWTIOL PE SIKEC TOUG OUOAELTOUPYLKEG
avtAQP el avadoplkd e CUYKEKPLUEVA {NTAMOTO TTOU avaduovtal, Kavovtag éva
MPWTO PAMA yld TOV HETAOXNHUOTIONO TouG (Kwotapd, 2020). Qotoéco, Omwg
npoavadEpOnke Kal oto Bewpntikd HEPOG, n aflomoinon tng TEXVNG Slvel Tn
Suvatotnta g nepaltépw eppabuvong oe kKamolo {NTNUA TToU PEAETATOL KABwWG
Sleuplvel ™ odavracia, mpokalel avaduon mNANBwpPAC ocuvaloBNUATWY Kol
SleUKOAUVEL TNV aVATTTUEN TOU KPLTLKOU OTOXOOUOU Twv amodektwy. Aappdavovrag
urtoPn ta amoteAéopata TNG SLOOKTIKAC TAPEUPBAONG, Ol CUUMETEXOVTEG/OUOEC
EMeCAUAvVAV OTL N TTPOCEYYLON Tou I{NTAUATOG TG oupBiwong Héoa amo alla pya
TEXVNC TOUG OSleukOAUVE va £€pBouv QVTIUETWIIOL PE OLKEG TOUC TEMOLONOEL OE
ouvduaopo Kal pe Ta Buwpatd touc. H Stbackalia tpaywdiag oto oxoAeio pe autd
TOV TPOTO AELTOUPYEL WG TPOKANON Tou ameykAwPLEL amod Tn ypau Lk adrynon
yeyovotwyv Kal BonBdsl toug/tig padnteg/tpleg va mpoPolv O AVOOTOXAOTIKEG
SlEpWTNOELG WG TIPOG TN 0XEON TwWV oUyXpovwv EAARvVwyV pe Toug apyaioug EAANVeG,
viati n tpaywdia e€akoloubel va ekdpdlel TIC CUYKPOUOELG KoL avTLPACELS TOU
KOOHOU oTtov omoio {oUE Kal oruePa. ITo onueio autd atilel va onpelwOel otL
TUPOKELUEVOU OL EKTIALOEUTLKOL VAl ETILXELPICOUV HLO TETOLOU £(60UG TTPOaEyyLlon TG
Tpaywdiag oto oxoAlkd mAaiolo, eival amapaitntn n empopdpwon Toug yla TV
gualobnrtomnoinon toug otnv évtaén tng Téxvng otn poabnotakn dtadikaoia aAAd Kot
OTOV TPOTO £NMeepyaciag TWV EpYwV TEXVNG, KOL YEVIKOTEPA OTNV EVOUVAUWGON TOUC,
TIPOKELUEVOU va aflomoloUV cuoTnUaTIKA otn Stdackalia Toug eVOAANAKTIKEC Kol
KOLVOTOUEG HeBOBOUC Kot TEXVIKEG SLdaoKaAlag.

OAokAnpwvovtag, oto apov apbpo emnixelpnBnke va avadelyBei évag SladopeTIKOGg
TPomog aflomoinong tng tpaywdiag « HAEKTpa» €UMAOUTIOUEVNG META KOl Ao AAAa
£pya TEXVNG, OTNV MPOoaéyylon T cupBiwaong mou avaduetal os autnv. Napatednke
Kal éva mapadetypa SI6aKTIKAG Mapéupaocng os mAaiolo tng ekmaidevong evnAikwv.
Mpotelvetal N mMepaltépw £PapUOyr TNG CUYKEKPLUEVNG TIPOCEYYLONG YEVIKA ylat TN
Sbaokalia TnG Tpaywdiag (wg keipevo), otnv eknaidsuon evnAikwv aAlAd Kal otnv
TUTILKA EKTTALSEVGON, TIPOKELEVOU Va SLEpeLUVNOEL N ATTOTEAECUATIKOTNTA TNG WG TTPOG
TNV QVATTTUEN TOU KPLTIKOU OTOXOOHOU TWV EKTIALOEUOUEVWY KOL TOV LETOOXNUATIOUO
TwV SUOAELTOUPYLIKWY TOUG avtIAfPewY, o oUYKPLON KE TNV ATAR TIPOCEYYLON TNG
TPaywdiog HECW EPWTHOEWV.

Euxaplotieg

OepUEG eUXAPLOTIEG oTa MEAN TNG Opadag Autopopdwaong yla TG TOAUTIUEG LOEEC
TOUG, OL OTtoleG AELTOUPYNOAV WG Evauopa yLa Tn dnuloupyia tou apoviog apbpou.
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Abstract

This paper presents the views of 12 primary education teachers who participated in
an educational workshop entitled: ‘The difficulty in approaching surrealist poetry
within the classroom and the transformation of the teachers’ views through art. The
role of imagination.” The aim of the workshop was to harness the power of
imagination in order to stimulate critical thinking and transform the teachers’
dysfunctional views over teaching surrealist poetry at school. The method applied was
the following: ‘Transformative learning through an aesthetical experience’ by A.
Kokkos (2010, 2011, et al., 2021). During the workshop poems by Miltos Sahtouris
from his collection ‘To okevoc’ (The Utensil) were used. By applying this method, it
was observed that the teachers — trainees via processing poetry and in particular
interpreting words, symbolisms, surprises, reviewed their initial views regarding the
difficulty of understanding and teaching surrealist poetry. Releasing their imagination,
a skill significantly important to develop at least for specific purposes in transformative
learning, enabled them to discover ‘hidden’ meanings within the words of the poem
and in particular ‘reading’ the images that play a dominant role in surrealist poetry.
Key words: Teachers’ training, critical reflection, transformative learning, imagination,
surrealist poetry

1. Introduction

In an era characterized by rapid changes in social-economic-cultural structures, often
affecting negatively children and adolescents, the school should respond to their new
needs, providing space to teach fine arts with the aim of encouraging their
imagination, creativity and critical thinking, essential skills to live in new
environments. As stated in a UNESCO text, today we need a school with a balanced
education between the positive sciences and the humanities, the arts and sports. In
this context, the teaching material is not treated only as information to be
transmitted, but as a recorded human experience and as a stimulus for aesthetic
emotions. School does not only teach or train, it does not simply inform, but leads the
student to a cognitive and emotional relationship with each subject taught (Unesco,
2002). In this direction, the role of teachers emerges as crucial, because teachers as
‘facilitators’ of learning (Rogers, 1999), need to lead young people to ‘discover
knowledge and to acquire a critical attitude towards lifelong learning. However, for
this to happen, teachers must be open to changes, ready to transform their own views
and assumptions that make it difficult for them to understand the constantly evolving
educational environment and to act within it. Changes, transformations are an
element of the open professionalism of teachers, who must accept that they
themselves must be lifelong, critically reflective learners (Brookfield, 1995). In this
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context, this paper will present the reflections, the implementation process and the
results of an educational activity, which aimed to use the imagination to provoke
critical reflection and transform dysfunctional views of a group of primary school
teachers, regarding the teaching of surrealism poetry at school.

2. Art, Critical Reflection, and Transformative Learning

The importance and methods of achieving critical reflection and transformative
learning are central issues in adult education. It has been argued by many educators
and researchers (Dewey, 1934 (1980); Freire, 1970; Perkins, 1994; Greene, 2000;
Freire & Shor, 2011; Kokkos, 2010; Kokkos et al., 2011; Kokkos, 2021; Raikou, 2019)
that the use of art in teaching, in addition to the aesthetic cultivation of learners, can
promote critical reflection and transformative learning. Critical reflection is defined as
the process in which the adult recognises, evaluates and revises opinions, assumptions
and values, which they accepted uncritically during their childhood and adolescence,
with the aim of replacing or repositioning them within the context of their adult life.
(Brookfield, 2006b). According to Mezirow, the process of critical reflection, under
certain conditions can lead to Transformative Learning. “Transformative learning
involves gaining awareness, through critical reflection, of specific preconceived
assumptions on which a distorted or incomplete meaning view is based, followed by
the transformation of that view through the reorganization of meaning. This is the
most important kind of emancipatory learning” (Mezirow, 2022, p. 119). Mezirow,
also, raising the issue of evaluating the validity of the learning process linked to critical
reflection, states: ‘The movement in the process of attribution of validity is dictated by
the purpose or sequence of actions of the participant in a learning process and
proceeds from the determination of a problem through critical reflection, empirical or
consensual attribution of validity, and imaginative insight towards the creation of new
interpretation’ (2022, p. 95), thus highlighting the importance of harnessing
imaginative capacity in the process of transformative learning so that the individual
can insightfully imagine themselves in the future, when they will have adopted new
roles, new perspectives on their life.

In this direction, aesthetic experience, through critical analysis of the messages
contained in the works of art, contributes to the transformation of beliefs and shapes
the way in which we perceive ourselves and the world. As Dewey has written, the
aesthetic experience we acquire through our contact with art is a challenge to think.
And this is because when a reader ‘reads’ a work of art, they fully activate their
imagination and reflective ability, in order to give meaning to the work they observe
(Dewey, 1980). According to Perkins, the processing of works of art, in addition to
aesthetic enjoyment, also cultivates a critical and reflective mood, because a thinking
attitude is required in order to discover what they have to show us and what they have
to tell us (Perkins, 1994, p. 3-4). Aesthetic experience thus contributes to activating
and empowering us to think reflectively and critically and, in some cases, unleashing
our imagination leads to wide awakening and imaginative action (Greene, 2000, p.
43).

3. The Role of Imagination in Provoking Critical Reflection and Transformative
Learning through Art
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The ability to imagine, i.e. the ability to envision the non-existent, the process of
forming in our mind images, associations and ideas that go beyond empirical reality,
has in principle a direct relationship with problem solving, with mathematics, with
scientific thinking. The most impressive leaps in scientific thinking are achieved not so
much by new observations as by processes, carried out in the imagination of scientists,
with bold ideas, courageous assumptions and radical speculations. Bernard Shaw
expresses this truth in a single sentence: Imagination is the starting point of creation
(Sho in Trivizas, 2010). Trivizas, also referring to Thomas Edison, who had argued that
to invent you need nothing more than imagination and a pile of garbage, wrote:
Scientific progress is nothing but applied imagination (Trivizas, 2010).

Imagination is a constitutive element of learning for Dewey (1980) and the key means
to mobilize it is aesthetic experience. The source of imagination for Dewey lies in
childhood, where children tell imaginary stories, stories with internal coherence at any
level: from the most relaxed to the most rigorous. These imaginative constructions
prepare the way to a more rigorously coherent thought and show that ‘if we want to
teach people to think, we must first teach them to invent, using their imagination’
(Rodari, 1985, p. 218).

The book ‘The imaginary’ Novalis Publications, written in 1912, was the driving force
that led Gianni Rodari (1985) to write his own widely read book ‘The Grammar of
Imagination’, recognizing the importance of educating children in writing fictional
stories, with the aim of developing their critical and creative thinking. Unfortunately,
school curricula lead most children growing up to prematurely shut the door on their
imagination.

In adult education the recognition of the importance of imaginative ability came
mainly from the field of literature. Literature has enormous wealth and therefore
sooner or later, we all feel the need to turn to it, to discover ourselves and others
(Bloom, 2004; Sartre, 2008). University teachers teaching literature and aiming at
emancipatory learning (Bloom, 2004; Greene, 2000; Jarvis, 2000, etc.) realized the
power imagination has, which by permeating novels and poems, results in
transformations of dysfunctional opinions, stereotypes, etc. to students and adults in
general.

Imagination gives life to our experience, Warnock argues, and so one of the primary
purposes of education is to remove the opportunity for people to hurt, or to give in to
a sense of futility or the belief that they have reached the end of their lives. of things
worth acquiring (1978, p. 203). As Greene states, the use of imagination enables us to
escape from what is permanent and final, objective and always real. Imagination helps
us see beyond what we call normal, or the result of common sense, and carve out new
levels of experience. In this way we can disengage, so that we manage to see, even
fleetingly, how things could be, form a perception of how they should be, but also what
has not yet been achieved, while remaining, at the same time, in contact with what
they possibly are (2000, p. 19). In the realization of this reflection, which includes the
imaginary image of a future change, it is indeed possible for the individual, reflecting
critically on their disorienting dilemmas, to see dysfunctional situations differently, to
see themselves change, while transforming previous views and assumptions
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A recognized means of developing imagination and cultivating critical reflection is the
processing of works of art, as art uniquely frees our imagination, resulting in the ability
to see the world from many different perspectives. Achieving these goals presupposes
the design of appropriate activities, particularly in the field of literature, that will make
good use of the emancipatory power of texts (Greene, 2000). Appropriate preparation
of the activities is very important also since trainees participate in an educational
experience with different levels of readiness for transformative learning, which the
trainer should take into account, as well as their semantic considerations linked to their
assumptions (Mezirow, 1991/2022, p. 232-233).

4. Imagination, Surrealist Poetry, and Critical Reflection

Surrealist poetry is considered amongst the kinds of art privileged for the exploitation
of imagination, with the aim of achieving critical reflection and transformative
learning. Usually, teaching literature in school, especially poetry, is done in a
formalistic way. It is usually ‘compulsory school knowledge’, associated with
stereotypically analysing lyrics and memorizing unrelated poems, short texts, linguistic
idioms and always the biographies of poets and writers. Even symbols have a fixed
interpretation. Emphasis is put on correct reading and analysis. Too little attention is
paid to helping students mediate between assigned narratives and the realities of
their own lives (Creene, 1990, 2000).

However, when teachers are aware of new approaches to literature (Iser, 1980) and
use in teaching art forms that promote imagination, critical reflection, creativity, then
it is possible that the plot, themes, character development, their symbolisms to
connect with the lives of the learners and lead them to critical awareness (Freire,
1970). The works of surrealist artists are considered to belong to these art forms
because they place Man at their centre. Surrealism considers that man should not be
trapped in the reality of everyday life, but to use the imagination, the dream and the
unconscious to abolish the shackles of logic, which limit them and do not let them
evolve. To achieve these goals surrealist poets use automatic writing, reinforced by
Freud's psychoanalytic theory of dreams, thus giving primacy to the unconscious. In
surrealism the imagination is omnipotent, Elytis writes and argues that surrealism
changed our perception of poetry, affected the quality of our sensitivity and the
receptivity of our emotion, approached the authentic sources of existence.... felt the
inspiration (Elytis, 1982). According to Empirikos, surrealist poetry creates a new
world, endless, immeasurable, enchanting, in which images also play a dominant role
(in Giatromanolakis, 1983, p. 20). For me, Breton states, the most powerful image is
the one that presents the highest degree of arbitrariness....the one that takes the
longest time to translate into practical language (Breton, 1972). The images, the
dreams, the automatic writing of surrealism are tools that mobilize the imagination
more than any other art form. Another interesting element, in which we could connect
surrealist poetry with the theory of transformative learning is the element of
transformation, which we find very often in these works. A sensitive and difficult to
define point in poetry, which brings the imagination back to its source, mainly through
automatic writing (Giatromanolakis, 1983), but also could sometimes be seen as a
transformation of the subjects. The source refers to the childhood of individuals and
it is very interesting that in recent years many adults read children's fantasy books,
especially the books of the Harry Potter series. This is perhaps because people live in
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a world that moves very fast and to interpret it, they look for a quick retreat to the
world of fantasy, to a world that is connected to their childhood (Polyakov, 2005). The
educational power of imagination, therefore, lies in the fact that people by freeing
their thinking can be led to critical reflection and transformative learning through
appropriately organized activities.

5. The Workshop on the Topic: ‘The Difficulty of Accessing Surrealist Poetry in the
Classroom and the Transformation of Teachers' Viewpoints Through Art’

In the context of the above consideration, this work will present the viewpoints of a
group of twelve primary school teachers, who participated in a workshop, on the
topic: ‘The difficulty of accessing surrealist poetry in the classroom and the
transformation of teachers' viewpoints through art.” The aim of the workshop was to
harness imagination to provoke critical reflection and transform teachers'
dysfunctional views on teaching Surrealist poetry in school. It is important that the
topic of the workshop was chosen by the teachers themselves, after they had
expressed their difficulty in teaching this type of poetry in the classroom. What
contributed to this difficulty was their dysfunctional views of Surrealist poetry, which
they considered difficult to access and meaningless since their own school years. The
method applied was the following: ‘Transformative learning through aesthetic
experience’ (TLAE) by A. Kokkos (2010, 2011). At the workshop we made use of poetry
by Miltos Shaktouris and especially the poem ‘The Poet's Head’, from his poetry
collection ‘The Utensil’, 1971.

6. The Method ‘Transformative Learning through Aesthetic Experience’

The method implemented at the workshop was the TLAE method, a method that aims,
by utilizing important works of art, to promote critical reflection on opinions,
perceptions, attitudes, as well as their transformation, when they are stereotyped or
dysfunctional regarding the researched topic. The method consists of six stages, which
are the following:

e Identifying the need for trainees to critically investigate a topic.
e Expression of the trainees' opinions on the subject.

e Defining the sub-topics to be examined (sub-topics are chosen, because there
is hardly enough time in one training course to examine a topic in its entirety)
and defining the critical question(s) on the sub-topics.

e Choosing works of art and their correlation with the critical question(s). The
selection criteria of the works have been set by the method, in the context of
which the criteria of the theorists of the Frankfurt School have been accepted
(Adorno, 2000, etc.). The criteria refer to the aesthetic value of the works, their
unconventional character, their ability to provoke critical reflection, to be open
to multiple interpretations and not predictable, to interest the trainees, etc.

e The processing of works of art is implemented using the four-phase method
of David Perkins (1994), as proposed in his book: '‘The Intelligent Eye. Learning
to think by Looking at Art’. In each phase, specific questions are asked, aimed
at in-depth observation of a work of art, with the aim of provoking critical
thinking. The four phases are the following:
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First, simple observation of the work of art.
Open, adventurous observation of the work of art.

v
v
v’ Detailed and in-depth observation of the work of art.
v

Holistic observation of the work of art and reflection.

e Critical reflection based on the trainees’ initial assumptions.

In his most recent book, A. Kokkos (2021) has added a seventh stage, which is the
definition and implementation of the next steps that learners can follow, after the
implementation of an educational transformational action.

7. Implementation of the Method and Presentation of the Trainees’ Viewpoints
7.1 1st Stage. Identifying the Need for Learners to Critically Investigate a Topic

Initially, the members of the group were introduced, followed by a brief presentation

of the theoretical framework and the goals of the educational activity. The trainees
themselves expressed the need to investigate the issue of the access of surrealist
poetry to the classroom - and not only - in the context of a previous educational
activity, regarding the teaching of the Language course in Primary School, as well as
the desire to process it with this particular method.

7.2 2nd Stage. Expression of the Trainees’ Viewpoints on the Subject

At this stage the trainees, divided into three groups of four, discussed and wrote down
their viewpoints, answering the question: ‘Is surrealist poetry easy or difficult to
access? What is your opinion?’

The first group focused on the fact that there is a difficulty for both students and
trainees to understand surrealist poetry: ‘The use of automatic writing in the
production of texts/poems, with incomprehensible meanings many times makes
children laugh, mock and even brings us in a very difficult position, because we can't
easily delve into them either...".

The second group emphasized the role of the Poet in modern society: ‘The Poet as an
intellectual must be simple, understood by many people, if he or she wishes to have an
intellectual role in society. Surrealist poets seem like they want to write for themselves
and for the company around them, they are not interested in society... We wonder
what the role of the Poet should be in modern society...”.

The third group wrote down: ‘We discussed in the group the difficulty of
understanding surrealist poetry. We are used to reading something and explaining it
with logic. This is how the school has trained us and this is how we teach our students.
We find this right because in this way we all understand the same, we form the same
meanings. We understand, however, that this is not how we make use of our
imagination or our experiences in order to become creative in the classroom. We are
curious about this training; we want to open up to new things’...

7.3 3rd Stage. Identifying Subtopics and Critical Questions

After processing the answers of the groups, it was found that mainly two subthemes
emerged, which are ‘translated’ into two critical questions:
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v’ The difficulty of accessibility in the teaching of surrealistic poetry.
v The role of the poet in modern society.
The critical questions expressed were the following:

v Is it possible to transform our attitude towards surrealist poetry, through the
mobilization of our imagination and critical reflection?

v' What is the role of the Poet in modern society?

7.4 4th Stage. The Selection of Works of Art and their Correlation with the Critical
Question(s)

In the fourth stage, the instructor proposed two projects for processing and a third
one was proposed by a team member.

4 The first work was the painting ‘The Poet’s Eye’ by Robert Motherwell
(1989).
3

4 The second work was the poem ‘The Poet’s head’, by Miltos Sachtouris, from
the poetry collection The Utensil, 1971.

The Poet’s head

| cut off my head

put it on a plate

and took it to my doctor

There's nothing wrong with it, he told me
it's simply incandescent

throw it into the river and we shall see

| threw it into the river with the frogs

It was then it set all bedlam loose

It began to sing some strange songs

to grate dreadfully and to howl

| took it and wore it again on my neck

| roamed the streets in rage

with the green hexagonometric head of a poet
[Translated by Kimon Friar]

4 The third work was Caravaggio’s painting ‘The beheading of Saint John the
Baptist’, (1608).
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All three works were equally linked to the two critical questions. From the three given
works, the group decided to process the poem ‘The Poet’s head’ by M. Shachtouris.

7.5 5th Stage

In the fifth stage of the method relating to the poem processing, Perkins four-
phase model (1994) was applied, as mentioned above.

7.5.1 First Phase

In the first phase, the trainer asked the group members if they knew the poem and
the Poet. Also, if they had used it in class to teach. Four of them knew about the Poet
and had read the poem. The rest eight did not know neither the poem nor the Poet.
No one had ever used it in class or analysed it. The poem was then read aloud once,
and four more minutes were given for silent, individual reading. After that, the first
question was asked: What are your first thoughts about the poem? What is your first
impression? Their answers (indicative), presented in the table, were the following:

v' The poem is unique, eccentric, unusual, it was difficult to understand.

v The first reading was confusing, what does the poet mean? It is macabre!
v The poem expresses so much anguish and pain, there is no perspective.
v

The poem is difficult and enigmatic. At first glance it doesn't seem to lead us
anywhere.

v The many enigmatic expressions that exist in the poem, such as: ‘on a plate |
put my head’, ‘frogs’, ‘green hexagonal head’ seem incomprehensible to me,
but they also create the need to search for their interpretation.

v' The poem has strong images, resonant words, it seems to be inventive, yet if
people cannot understand it what is its purpose?

Immediately after, the second question of the first phase was asked: What do you
wonder and what would you like to explore further in the poem?

v' What | would like to know is why the Poet separates the head from the rest of
the body.

v' What interpretation is there for the green hexagonal head of the Poet? What
do frogs represent?

v' The river, the frogs, the hexagonal head are words that certainly imply
something in relation to society and the time when the poem was written, but
what exactly is that?
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v' | would like to know what the river with the frogs symbolises.

v' Does the green hexagonal head differentiate the Poet from other people, the
society as a whole or does it bring them together? Does eventually the Poet
stand apart from society?

v’ Is the Poet’s pain reflected in the poem related to his own dead ends or to the
role imposed on him by society? Why should a poet suffer so much?

v' |wantto learn about the Poet. For instance, at which point of his life and poetic
creativity did he write this poemt? He seems like an alien.

v" | would like to know the conditions that led the Poet write this poem, his own
interpretation. | would like to learn of his personal experiences, his aspirations,
what he meant to say.

v' Who is the Poet addressing to, why does he feel that way? Could the transition
to the new head be positive, optimistic?

The questions were too many and stormy. The poem provoked the students' thinking
and this shows that the choice was successful. However, we found that most of the
answers to the questions are related to ‘what does the Poet-creator of the poem
mean?’, in which historical and social context he wrote it, what are his personal
experiences, etc. In other words, the trainees refer more to traditional methods of
analyzing a poem and much less to modern methods, which emphasize the subjective
experiences and perceptiveness of the readers. After the brief, non-judgmental recap
of what was said, we moved on to the second phase.

7.5.2 Second Phase

In the second phase of the open, adventurous approach of the poem, the trainer asks
the group members to remember what was said initially about the importance of
critical reflection, but also the mobilization of the imagination, especially in surrealist
works of art. The trainer also points out the importance of "letting themselves into
the poem", thinking about how it "speaks" to them, what experiences it activates and
to distance themselves from the Poet's intentions. They are asked to let their
imagination run free. In this context, they are given time (15 minutes) to read the
poem again, to try to go deeper into the poem and to record the thoughts-
interpretations, which they give to the paradoxical, unreal elements present in the
poem, to the surprises, to the symbols.

e Their answers (indicatively), written on the board are the following:

v' My imagination leads me to an incandescent image, to a conflagration, all
burning to be reborn.

v' The poem is full of surprises and symbolism and only with imagination can you
approach them. Green probably symbolizes hope, so it's not all doom and
gloom ....

v' Might the hexagonal head refer to an open mindedness because of the obtuse
angles? But | want to hear from others too. ...
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v I close my eyes and imagine horrible things... a severed head distancing itself
from society and a headless body, moving through it as if we live in a society
without a “head”, without a guide....

v' | imagine the beheading of the Poet, it reminds me of the beheading of John
from Oscar Wilde's Salome. | think when he puts his head back on his neck has
it changed? At least he has been freed from what torments him.

v’ Iimagine a river full of frogs, which transform into princes! | want a fairy tale;
I can't stand so much pain and agony. Is it so difficult for a poet to join society?

v' Such a small poem and yet so many unreal elements, which really stir my
imagination. | imagine a river full of frogs. Frogs have always been disqgusting
to me and rightfully so!! Because here they must symbolize public opinion, the
mainstream, from which | always wanted to stand out...

v' | wonder does a Poet have to suffer so muh? Does he suffer for us or for him?
Does he expect anything from us? Should we change to be transformed?

The responses of the trainees in the second, adventurous phase reveal that they
mobilized their imaginations to approach the poem more freely. The words of the
poem are few, but the images created in the minds of the trainees with their opening
to imagination were many and powerful (Tsatsoulis, 2000). All the unrealistic -
extralogical elements of the poem are mentioned and used in the interpretations of
the trainees. Interpretations are given on the meanings of the poet's severed
hexagonal head, the frogs, the strange songs and focus on the role of the Poet in
modern society.

7.5.3 Third Phase

In the third phase of the in-depth observation of the project, the trainer presented the
Poet Miltos Shaktouris, as a surrealist poet, who made great use of imagination in his
poetry (unreal, extralogical elements: mythical monsters, flying beings, etc.),
catalyzing the borders between the imaginary and the real world and attempting to
overturn conventional order of things.

Miltos Sachtouris (1919-2005) is the poet who argued that poetry is a continuous
autobiography, "like a kind of subconscious life diary...". After burning his law books,
he devoted his life to poetry. In an interview he says: "After my mother died, | began
to strip myself inside and out of many things. Little by little my sight became more
penetrating and my hearing sharper, so that | now see and hear better what was being
revealed to me behind the face things". All his poetry is a contemplation and reflection
on the meaning of human existence. Miltos Sachtouris recognizes that "poetry is a
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bloody business". When | started writing, he says, | didn't feel like | was addressing an
audience. | had the feeling that from now on | was addressing my difficult fate. M.
Sakhtouris wrote many poetry collections, was honored with three major state awards
and many other distinctions for his poetic work (Sakhtouris, 2000.

After the presentation of the surrealist poet and elements of the poem, the trainees
were asked to silently read the poem once more and express what continued to
surprise them or additional interpretations, to talk about their feelings and if they
think that the poem conveys a message. The message was expressed collectively by
the group, writing and rewriting opinions on the board, until they reached a final
agreed wording.

Indicative answers

v The hexagonal head continues to amaze me. | think such a head has 12 eyes. It
is the fantastic, i.e. the transcendence of the self.... To see the invisible, to
imagine what is not acknowledged and what needs to be changed, to be done
differently...

v’ | think that the hexagonal head has many angles, that is, it refers to many
points of view... Is this a message for us too? So, should we listen more? To
broaden our horizons?

v' The poem is very provocative... from the negative to the positive and vice versa,
it keeps you on your toes...

Expression of feelings

v' My first feelings were not pleasant at all. The anguish of the Poet penetrates
us too. Optimism nowhere....

v’ | feel embarrassed, bewildered, but | also feel sympathy for the Poet.

<\

The poem leads me to psychoanalysis, | want revelation, | am surprised!

v' My initial feeling was great fear because everything in society seems
negative...Now | feel that there is also a small crack of hope.

v’ | feel tired from trying to understand the meaning of the poem.

v At first, | was anxious, anxious, worried.... Now | feel calm. | feel there is a way
out.

v’ |, through reflection, felt satisfaction and joy, because | made sense of the
poem, looking into my personal experiences.

Central message

"Central message is man's competitive effort for self-determination, for taking
responsibility for his personal choices, just as M. Sakhtouris took on the responsibility
of being a POET for society. We all have to ask ourselves what society means to us and
what we mean to society and act accordingly."

In the third phase, the students delve deeper into the exegetical elements of the
poem, with their imaginative ability present. The six-cornered head acquires 12 eyes
to express the many visual approaches to a subject, freedom of expression, active
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listening, the call to all of us to open our horizons. Learners express their feelings,
which have begun to change from the initial ones. Fear, anxiety, confusion, denial now
leave even a small crack of hope for the future of society. Reflecting collectively, they
agree on a common central theme, which is man's competitive effort for self-
determination, for assuming individual responsibility for the social future, using as
reference point the role of the Poet in society as an example.

7.5.4 Fourth Phase

In the fourth phase of the holistic observation of the project, the trainer asked the
trainees divided into the same three groups they had initially formed, after reviewing
the entire previous process and reflecting critically, to answer in writing about what
their current approach to the poem was. The groups drafted the following texts:

1st group: After processing the poem, our group considers that the key point for
approaching the poem is the hexagonal head of the Poet, which is inflamed by big
ideas, problems, personal and social upheavals. There is a spiritual anguish in the
poem, a lot of ideas... The frogs in the river are common sense, the flow. In contrast to
this, the Poet distances himself from society, hence the severed head. He is left alone
and tormented by the existential issues of all of us, trying to provide answers to them.

2nd group: The Poet in an existential crisis, redefines his role, feels different, so he cuts
off his head, throws it into the river and thus isolates himself from others. The river is
the mass, the social whole. The doctor is his microcosm, in which he seeks redemption.
But he doesn't find it and that's why he goes out on the streets in a rage. But what
does the green hex head mean? The Poet combines the green of hope with the
hexagonal shape, which for us signifies the transformation of views, something the
poet asks of us. So hope exists in transformation, in changing, in coming close to the
Poet. There is still timelessness in the poem, which concerns every thinking person, who
is treated differently by others.

3rd group: We, as a group, felt what it means not to be accepted by society, how tragic
it can be. The head symbolizes the reflection, which the Poet does for society, while the
doctor is logic. They don't understand the Poet. The change happens when he puts his
head in the water. The river symbolizes purification, but he does not achieve it and the
search continues, it is permanent, so is his disharmony with society. The hexagonal
means the alien, the exogenous, the transformation of the Poet through pain. The river
is purgatory. Frogs clear the social atmosphere. The sanitization of society is done
through the pain of the Poet, who has to cut off a part of himself to contribute to
change.

The texts drafted by the groups reveal that the trainees, despite their initial
reservations, and by making a good use of the method, but also releasing their
imagination were not afraid to get involved in surrealist poetry which they initially
considered unapproachable.

6" Stage. Critical Reflection

In the sixth stage the trainees - in the same groups - answered again in writing to the
initial critical questions. -Is it possible to transform our attitude towards surrealist
poetry, through the mobilization of our imagination and critical reflection? - What is
the role of the Poet in modern society? Our goal was the development of the students'
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critical reflection throughout the learning process and the detection by them of
changes in their initial views in a transformative direction, but also recognition of the
role of imagination in the elaboration of the poem. The written texts of the groups
wrote are the following:

1st team: Editing in our team helped us a lot. We started completely negatively. Our
initial view was that surrealist poetry is incomprehensible and poets belonging to this
genre function as an intellectual elite. We've revised our thoughts on what surrealist
poetry is, which we've been avoiding until now. Of course, to understand it you have
to mobilize your imagination, which we have forgotten. But we thought that if we read
such poems to our students, they will make a better analysis and help us to discover
the messages! Fortunately, children still have imaginations! We also liked the
approach of the Poet, who acts as an oscilloscope of society. The one who listens to
the pulse of society and with his speech and eloquent impulsiveness, which at first
alienates you, eventually acts as a stimulus to his contemporaries. He sacrifices himself
for society as a whole.

2nd group: It was a nice transformational experience of ours. At first our view was: It's
a stupid poem. Does not make sense. Man wants to enter another dimension, but what
does that matter to the rest? But through the analysis method and with the help of all
the team members we understood that the surrealists have important things to say,
but they aim at our unconscious. It takes imagination and a lot of analysis to
understand their writing style and the expressive means they use. Now we do not feel
fear and anxiety, as in the beginning. We can express ourselves freely and say that in
the poem the Poet is an uncompromising man, with strong emotions: Agony,
loneliness, sadness, pain, despair. He takes the role of the savior of society as an
autonomous personality. We also liked the whole process, teamwork, confronting
different opinions, which however make you think even more.

3rd group: Through our experience we were gradually led to look deeper into the
poem. We started from a superficial reading and discussion about the role of the Poet,
continued with an analysis of social reality, extrapolated it for any person and society
and ended up with our personal judgments. We have seen that when the poet takes
the place of the thinker, the intellectual in society, then he really suffers and writes
using strong words, absurd images etc., to express his own psyche, but also to shake
us about the big existential issues. We were transformed as for the importance of
working with our imagination, of letting ourselves go. We are also transformed
emotionally: Empathy and understanding of the poet. But we also really enjoyed the
method. We enjoyed the research, investigation, we enjoyed the method and felt
satisfied that we came to a result by analyzing something that at first seemed
incomprehensible to us!

While studying the texts of the groups and comparing the initial views of the members
of the groups with the final ones we found that the changes are clearly visible. They
themselves refer to the revision of their views on the surrealist poetry that they had
so far avoided, to the discovery of the deeper meanings of the poem, but also to the
emotional transformation they experienced. They also referred to the joy of
teamwork, even to the conflicts and confrontations they had in terms of
interpretations, which are also components of the dialogue. They were also
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transformed in the importance of working with their imagination, as they reported,
setting themselves free.

8. Final Thoughts

The experience from the workshop showed that the use of art with the Transformative
learning through aesthetic experience method gave the trainees the opportunity to
think critically and reevaluate their assumptions about surrealist poetry. In all stages
of the application of the method, the trainees participated with great interest,
appreciating the importance of freeing the imagination in approaching this specific
type of poetry. The view is confirmed that certain genres of literature and poetry, such
as surrealism, offer more possibilities to imagine alternative solutions to our
disorienting dilemmas, to reflect on alternative ways of life and moral choices
(Greene, 2000). Art indeed gives us new lenses to reflect on our dysfunctional views
and transform them in whole or in part.

The trainees revised their initial views on the difficulty of understanding surrealist
poetry through the processing of the poem and in particular the interpretation of
words, symbolism, surprises. In the discovery of hidden meanings in the lines of the
poem and especially in the ‘reading’ of the images, which in surrealist poetry have a
dominant role, they were helped by the liberation of their imagination, a skill whose
cultivation seems to be very important, at least for some subjects in transformative
learning.

The trainees also discussed the role of the Poet in society, as the role of an intellectual,
who within society and not outside it, will motivate via their messages in the direction
of positive actions and changes. Although they started from the position that the
meaning in the text is given by the poet, that is, that the interpretation lies in what he
himself wants to say, they moved quite a bit in the direction of giving their own
interpretation of the role of the Poet, but also to talk about their own attitude towards
the themes of the poem, such as taking personal responsibility for the sanitization and
transformation of society. In reassessing the initial opinions on the specific subject,
the functioning of the group played an important role, where the thinking of one
mobilized the thinking of others, but also created a framework of safety for the free
expression of its members.

In conclusion, the use of art for the development of critical reflection and
transformative learning worked positively in this particular educational action.
However, additional research is still needed, as well as several applications in each
group of trainees introduced to this process, so that the transformations have
permanence and constitute, at least for education, an important innovation, which
will cause visible changes in the near future.
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NepiAnyn

Baoiwkn emidiwén twv cUYyXpOVWV OPYOAVIOUWV €lVaL N OMOKTNON OVTOYWVLOTIKOU
TIAEOVEKTAMOTOG SlapKeiag, TPOKEIUEVOU va avtameEEABOUV OTIC AMALTAOEL TOU
TIOAUTTAOKOU Kol 0.0TalOoU¢ TEPIBANAOVIOC TWV OPYOVIOUWY. 2TO TAQLCOLO QUTO,
OPKETEC ETUXELPNOELC TTPOOTIAOOUV VA LETACKNUATIOTOUV OE OPYOVIOHOUG padnonc.
H napoloa epyacia eixe wg okomo va SLEPEUVHOEL KATA TTOGO OL ETLYELPAOELC TTOU
€Xouv SLOKPLOEL WG OL EMLXELPNOELS HE TO KAAUTEPO £pyaolako TEePLBAAlov otnv
EA\Gda mapéxouv eukalpleg pabnong otoug epyaldpevols TOUG OTOV XWPO EPYACLag.
Ta dedopéva NG €peuvag CUAAEXBNKaV HEOw TNG SLAVOWUNG AUTOXOPNYOUUEVWVY
epwtnuatoloyiwv oe 80 atopa mou epyalovtal o€ enixeipnon, n onoia €xel StakplBel
arnd tov Slebvwg avayvwpLlopévo opyaviopo, Great Place to Work, wg pia amo tig
ETUXELPNOELG UE TO KOAAUTEPO £pyacLako mepLBaAAlov otnv EAAGSa. Na Toug okomoug
NG LEAETNG aflomolBnke To €ykupo Kal aflomioto epyaleio DLOQ-Dimensions of the
Learning Organization Questionnaire (n ekéox twv 55 otoelwv), wote va
a&lohoynBouUv oL SLaoTACELG TOU 0pyavIoHoU HABnaong Kal n opyavwaolakn anddoon.
Ta eupnuata tg MeAEtng Oeixvouv OTL, n efetalopevn emxeipnon dépel ta
XOPOKTNPLOTIKA EVOG 0OPYAVIOUOU LABNGCNG KAL N EVOWUATWON TWV ENTA SLOOTACEWVY
EVOC OPYOVLOUOU UABNoNG €Xel BETIKO AVTIKTUTIO OTNV OpyavVwolakr Tng anddoaon.
Jupdwva pe ta anoteAéopata, n eéetaldopevn enxeipnon avayvwpilel Tnv agiatng
KOAALEPYELOG HLOONOLOKNAG KOUATOUPAG yla TNV €VIOXUON TNG OMOTEAECUATIKOTNTOG
TOU OPYaVLOOU Kal yLa Tov AGyo auto mpoPaivel OTLG EVEPYELEG TIOU ATTALTOUVTOL YLa
™V avamntuén kat tnv eknaidsvon tou avBpwrmivou SuVOULKOU TNG TIPOKELUEVOU Va
ETUTUXEL TOUG OTOXOUG TNC.

NEEeLG-KAELSLA: OpyavIiopoOg Habnong, opyavwaolakn pabnon, pabnolakr KouAtoupa,
opyavwolakn andédoon, DLOQ
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Abstract

The main objective of modern organizations is to acquire a long-term competitive
advantage, so that they may cope with the requirements of organizations' complex
and unstable environment. In this context, several companies try to transform
themselves into Learning Organizations. The aim of this paper is to reveal whether
the awarded companies in Greece, in terms of working environment, provide learning
opportunities to their employees within their working environment. The quantitative
method was employed, and a reliable questionnaire was filled by 80 employees, who
work for an awarded company as one of the best companies in Greece, by a certified
international organization called "Great Place to Work", DLOQ-Dimensions of the
Organization Learning Questionnaire with 55 items, was selected as a valid and
reliable instrument, in order to evaluate the dimensions of organizational learning and
organizational performance. The findings of the current research, indicate that the
company under study, has the characteristics of a Learning Organization and that the
adoption of the seven dimensions of the Learning Organization has a positive impact
on organizational performance. According to the study results, the subject company,
identifies the importance of developing a learning culture in order to increase its
performance and due to this fact, it takes all actions required for the development and
training of human resources, so that it may reach its objectives.

Key Words: Learning Organization, Organizational Learning, Learning Culture,
Organizational Performance, DLOQ

1. Ewcaywyn

H 16€a tng opyavwaolokng pabnong, wg opyavwolakn dtadikaoia yevrnOnke amo t
duoLkn avaykn Kabe opyaviopou Tou emSLWKEL va aAAagel wote va erBuwoet (Kim,
1993 Law & Chuah, 2015) kat orjpuepa amoteAel Baclkd AVTAYWVLOTIKO TIAEOVEKTN LA
kaBe opyaviopou (Burma, 2015- Ingvaldsen, 2015). H &Suvouikn 1tng
TlaykoopLlonoinong acket mieon mpog dUo kateuBUvoelg. Amo Tn pia TIETEL TOUG
0pYaVIoOHOUG va €lval TOUTOXPOVA OUIMOTEAECHOTLKOL KOl Tapaywylkol Kol and tnv
AAAN Tovilel TNV avaykn TNG OpyovwOoLaKAG LABNoNG, TPOKELUEVOU TA ATOUA TIOU
amaoXoAoUV va £XOUV EMiyVWon TwVv oUYXPOoVwV TexVoAoyLwv Kat anattioswv (Roloff
et al,, 2017). H opyavwaotakn pabnon npooeyyiletal and duo BACLKEG OTTTLIKEG: A) «TN
Habnon péoca otov opyaviopod» (learning in organization) kat B) «tn padnon péow tou
opyaviopoU» (learning by organization). Z0udwva Pe TNV MPWTN OTTIKI, N OTOMLKNA
HABnoN EMTUYXAVETOL OTO TAQLCLO TOU OPYOVIOMOU KOl O OPYQVIOUOG pabaivel ano
TO ATOMQ TIOU TOV GUYKPOTOUV. TO EPWTNLLO TTOU YEVVATOL OTO ONUELD QUTO €lval WG
N OTOMLKA HaBnon petaoxnuatiletal oe opyavwaotakn (Simon, 1991). Me aA\a AoyLa,
TOLOL €lval oL ecwTepLKol pnyaviopol ot omoiol petadidouv Tig mAnpodopieg and to
€va LENOC 0To AAAO 1 amd tn pLa opdda peAwv otnv AAAn (Nopwkou, 2017). H deltepn
OTITLKA EPUNVEVEL TNV Opyavwolakni Habnon wg to anotéAeopa tng aAAnAenidpaong
HETAEL aTOUOU Kal opddag, Kabwg miong KAl Tou opyaviopoU He To epBAAAov Tou
(Cyertelal., 1963). Ot Argyris ko Schon (1978) epunvelouv TNV 0pyovwolak padnon
WG¢ LETAOXNMATLOTLKA UTtooTnpilovtag OTL, 0ToUG opyaviopoUg cuvaviwvtal SUo €idn
pHabnong: n povodidaotatn (single loop learning) kat n dtodldotatn pabnon (double
loop learning), pe tnv mpwtn va ivat ypopuLkn (Evtomiopog kat emavopbwon Aabwv)
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Kal He tn Sevtepn va meplhapPavel emavetEtaon kal TNy apdplofritnon twv Baokwv
TEMOLONOEWV KAl TWV KAVOVWY TOU OPYAVIOUOU LLE OKOTIO TOV EMAVATTPOCOLOPLOUO
tou (Symons, 2005). MdaAlota, o Argyris (1993) mpoteivel tnv enaveéEtaon €vog
TMPOPANUATOG HEOW OSLOAOYOU KOl OUYKEKPLUEVWV E€pWINUATWY, dnAadn tnv
TpLodlaotatn padnon (triple loop learning). Inuepa apketol opyaviopol emAéyouv
™ Stodldotatn Kot tnv tpLodidaotatn pabnon yia mpoaywyn tng allayng (DiBella,
2017). 18waitepn €udaon Silvetal oTiG cuvepyaTIKEG dLadlkaoleg, otnv Tpomonoinon
NG KOUATOUPAG KOL TOU KAVOVLOTIKOU TTAOLGLOU TOU 0pyOVLOHOU, aAAQ KAl TOU TPOTToU
okEPNG Kal cupumeplPopdc Twv HEAWV Tou KaBwe n ouxvr) aAAnAenidpaon auvfdavel
v mBavotnta aflomoinong tng yvwong (Roloff et al.,, 2017). Méoa amod TG
OUAAOYLKEG paBnoLlakeg SLadLkaoieg Kal TG KOWVOTNTEG TPAKTIKAG auEAveTal n evdo-
ETALPLKN €MIKowvwvia kot Sivetal n duvatdtnta ota ATOUA TOU OpYavIoHoU va
KaAALepyroouv Tig 6e€10tnTEC Toug (Huysman, 2000) kot va emLteuxOel N aTopLK Ko
n ouM\oyiwkn padnon (Easterby-Smith et al., 1999+ Plaskoff, 2017). H opyavwaolakn
pnabnon, Bewpeltal mMapaywylkr) Kol UETACXNUATLOTIKY, £pocov apdlopfntel kat
enave€eTalel TIC UTIAPYXOUOEC oUVONKECG, LETOBAAAEL TNV KOUATOU PO TOU OPYQAVLOUOU
KoL 0vaBewpPEL TIC ATOULKEG Kal CUAAOYLKEG, BaBLd eSpatlwpéveg temolbnoslc (Senge,
1990).

2. Oplopog tou Opyaviopol Mabnong

H évvola Tou opyaviopou padnong sivat apnpnuévn yia ToAAoUG EmayyEAUATIES Kall
n owkodounon ¢ kanw¢ acadnc (Wang & Yang, 2007). J0udpwva pe tov Senge
(1990), opyaviopog padnong opiletal £vag opyavIGHOE 0TOUG KOATIOUC TOU OTtolou Tal
HEAN TOU KAAALEPYOUV TNV LKOWOTNTA TOUG VA ETITUYXAVOUV T QITOTEAECHOTA TIOU
emBupoLy, evw pabaivouv Slapkwe mwg va pabaivouv. O Nonaka (1991) opilel wg
0pPYOVLOUO HABNoNG TOV OpyaVIOUO TIOU £XEL WG Baotkn emiSiwéen Tou TV Kavotouia
KOl TN ouoTtnuatiky dnuioupyia, SLadoon Kol €VOWHATWON TNG VEAG Yvwong
OTOXEVUOVTAC OTNV AVATUEN Kol Tapaywyr) KOWOTOUWY TPOLOVTIWY KAl UTINPECLWV.
MNa tov Garvin (1993), opyaviopodg padnong opiletal autog mou eival oe Béon va
TIAPAYEL, VA ATTOKTA KAl VA LETAPEPEL CUCTNUATIKA YVwon, LeTaBallovtag tn Spaon
Tou oUWV LE TIG veoaroktnBeioeg yvwoelg kal avtihnyelg. Ot Watkins kat Marsick
(1993, 1996, 1999) opilouv wG opyaviopud pAaBnong ekeivov mou SLaBEtel v
LKOVOTNTO VO CUVEVWVEL ATOUA Kal SOUEG OTOXEVOVTAG OTN CUVEXH KLABNGoN Kal Tov
HUETAOXNUOTIOMO. ZUpdwva pe tov Goh (2003), opyaviopog pabnong eivat o
0pPYaVLOUOG TIou evBappUVEL TOUG gpyalopévouc va nelpapati{ovtal, e oKOmo TV
QmOKTNON VEWV YVWOEWV Kal TNV €Papuoyr VEWV TPOCEYYIOEWV yla TNV €MiAuon
npoBAnuatwyv. O Yeo (2005) opilel w¢ opyaviopo pABnong tov opyaviopd mou
gvotepviletal TNV apxn OTL LEGW TNG CUANOYLKAG LABNGCNG TWV ATOUWY TIOU AVHKOUV
OTOV OpPYyQVLOUO BEATLWVETOL N OPYAVWOLOKH armodoaon Kal N avtaywviotikotnta. Ot
Tabatabaei kat Ghorbi (2014) avadépouv OTL, 0 opyaviopog Kadnong eival €vag
OPYOVLOUOG TTOU QVATITUCCEL LE GUVETIELOL TNV LKAWVOTNTA TOU va SnuLoupyel to péEAAov
TOU, L€ OTOXO TNV EVOUVAUWON TWV OVWTEPWV OTEAEXWV KOL TWV EPYAIOUEVWY TOU
OpPYOVLOUOU, TIPOKELMEVOU va  QVILMETWT{ouv TO OSUVOULKO Kal TapOyMEVO
ETIXELPNUATIKO TEPLBAANOV KOL VO OUTOKTAOOUV OVTAYWVLOTIKO TIAEOVEKTNUA. O
Moilanen (2005) opileL wg opyavIoUO HABNGCNG EVav OPYOVLOUO TOU OTIOLOU TO OpaUa,
N KOUATOUpPQ, oL oTOXOL KoL oL AELtoupyieg elval mpooavatoAlopévol otn padnon. O
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Dibella (2017) mpooeyyilel €vav opyaviopo wg xaptoduldkio pabnong, to omoio
arnoteAel éva eVAANAKTIKO TTAPASELYUA OTNV TILO OIMOSEKTH Kal eUpEwG dtadedopévn
avtiAnyn tou opyaviopou padnong. Onwe xapakTnpeLoTika tovilel, n avtiAnn tou
opyoviopoU w¢ xaptoduldklo paBnong OUMBAAAEL otV avoyvwplon  Tng
duvatdtnTag Twv ETAPEWV va  umootnpilouv TauTOXpova TIOAAOTAEG KOl
Sladopetikol Upoug pabnolakég diepyaoieg. NMapd Tig SLadOPETIKEG TPOOEYYIOELG
KOLL TOUC TTOLKIAOUC OpLOOUG TTOU UTtapXouV ot BLBALoypadia OXETIKA LLE TOV OPO TOU
0pYyOaVLOHOU HAaBnong, UmopoUV Vol EVTOTILOTOUV KOLVA XOPAKTNPLOTIKA UETAEY TOUG
(Yang et al., 2004): a) Ou opyaviopol €lvol OpPYAVIKEG OVIOTNTEC KoL €XOUV TNV
Kkovotnta va pobaivouv onwg ta atopa, PB) umapxet Siadopd HETAEL TwV
OXETWOUEVWY KOl OlaKPLTwV €Vvolwv, TOU oOpyaviopoUu padnong kat Ttng
0pPYOVWOLOKNG HABnong Kal y) Ta XOPaKTNPLOTIKA €VOC Opyaviopou pabnong Ba
TPEMEL va avtikatontpilovtal oc OSLadOPETIKA OPYOAVWOLOKA EMIMESA: ATOULKO
emninedo, opadIKO eminedo KAl CUCTNULKO eminedo.

3. EPEUVEG OXETIKEG pe Tov Opyaviopo Mabnong

H avaokomnnon tng PBiBAloypadiag mapexel apkeTEC UEAETEG TTOU £xouv Sle€axOel
yUpw Omo TNV £vvolo Kal Tn A€LToupyio. TOU opyaviopou pabnong, HE To
Sladebopévo epyalelo TO epwWINUATOAOYLO Twv Alootacewv tou Opyavicpou
Mabnong (the Dimensions of the Learning Organization Questionnaire-DLOQ) mou
avamtuxbnke amd touc Marsick kot Watkins (2003). Ixetik £peuva TOU
npayupatonoinoce o Zubr (2019), beixvel OtL TO £pwinuatoloyo DLOQ £xel
XxpnotpornotnBel oe apkeTeC XWPEC Kot o SladopeTIKA TEPLBAANOVTA LE OKOTO Vo
SlepeuvnBel Katd MOCO £vaCg OPYyaVIOUOC AELTOUPYEL WG OpyavVIOHOG padnong. O
Leufvén et al. (2015) ywa T¢ avaykeg tn¢ Ole€aywyng tg €EPEUVAC TOUC
xpnotpornoinoav to anionotnpévo DLOQ to omoio mepléxet 21 otolyeia. IKOMOG TNe
€PEVVAG TOUG NTav va afloAoyrnoouv tn xprion tou DLOQ oe €éva Xxwpo TapoxXng
dpovtidag/vyeiag xaunAwv mopwv oto NeMAA. ZUUPWVA UE TA AMOTEAECUATA TNG
€PEVVOG, TO VOOOKOUELO DEPEL XAPAKTNPLOTIKA ULAG CUYKEVTPWTLKNG KAL LEPOAPXLKAG
Sdoung nmou duoyxepaivel Tn UMETABOON TOU OPYAVIOUOU OE OPYQVIOMO padnong. Tn
ouvtoun ekdoxn tou DLOQ xpnotuomnoinoe kat n Cura (2016) pe okomo va HETPHOEL
TG SuVATOTNTEG TWV TTAVETILOTNUIwY Tou Popeiou Ipdk va HETOOXNUATIOTOUV OF
0pYaVIOHOUG HaBnong. ZUUdwva e TNV EPELVATPLA, TOL ATTOTEAECUATA TNE EPEUVOG
napeiyav xpnolueg mAnpodopieg otn Alolknon Twv OpYaVIOHWY TG TpLtofaduiag
eknaibevong 600 adopd Toug Topelc BeAtiwong eWdKOTEpa ylo ta Snuooia
maveruotuia. Napopola épeuva mpaypatonoinoe kat o Mbassana (2014) o omnoiog
aflonoinoe to DLOQ otn Pouavta. To epwtnuatoAoylo DLOQ xpnoipomnolénke Kot
arnoé toug Gheorghe et al. (2018) oto MAaiolo TNG £pEUVAG TTIOU TTPAYUATONOINCAV O
€va LOLWTIKO 0dBaApoAoyLIko opyaviod otn Poupavia. MNa tig avaykeg tng E€peuvag,
a&lomoinoav tn cuvtoun ekdoxn Tou epwtnpatoloyiov DLOQ petd tnv adaipeon Twv
otolxeilwv mou Slepeuvolv tn dldotaon TG OTPATNYLKAG NYECLAG O0TO TMAALCLO TNG
UYELOVOULKAG TtepiBaAdng. H €peuva mou mpaypatonolidnke and toug Yang et al.
(2004) eixe wg okomod va cuUBAAAeL oTnv avamtuén tng BLBAloypadiag OXETIKA LE TNV
évvola Tou opyaviopol uadnong. Ta amoteAéopata tng €peuvag €6slav OTL
emBePfatwvetat n eykupotnta Kat n aflomiotia tou DLOQ.
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H évvola Tou opyaviopoU paBnong amoteAel avtlkeipevo PLEAETNG OUWE KOL OTNV
EA\GSa ta tedeutaia xpovia, oAAG 0 aplBpog Twy peAeTwy Tou €xouv dle€axBel oto
€ANVLIKO TAallolo eival apketd neploplopévos. Ot MamaloyAou kat Koutoulng (2017)
emxelpnoav va efetaocouv katad moco ta oxoAesia otnv EAAGSa Asltoupyoluv wg
opyaviopol pabnong kot va ouykpivouv TIg avTIAAPELS TwV EKTTOLOEUTIKWY UE TN
oxetikn BBAloypadia, mpokeévou va SltepeuvnBoulv oL Adyol, oL TtpoUmoBEoELg Kal
Ol TIPOKTIKEC METACKNUOATIOHOU TWV EKTALSEUTIKWY HOVASWVY OE OPYAVIOHOUC
pnabnong. H AskouAou (2012) Sie€nyaye €peuva otov KAAdo tn¢ Blopnxaviag péowv
HollkNG emikowvwvioag Kat Stadprpuiong Ue oKOmo vo €EETACEL AV O OPYOVIOUOG
pnabnong, n opyavwaolokr doun Kat n opyavwaotakn enidoon aAAnAlosnnpealovtal 6to
OUYKEKPLUEVO TTAaiolo. Qotooo, n Slepelivnon TnG oxéong UeTaly TOU OpyavIoUOU
pnabnong kat tou epyactokol meplBarlovtog Sev €xel TPOKAAETEL AKOUA TO €VTOVO
evlladépov Twv gpeuvnTwy otnv EANGSA. Z€ aUTO TO TAALOLO OKOTIOC TNG TAPOUCAC
£€peuvag ntav n Stepelivnon Twv anoP ewv AtOUwV TTou pYAloVTaL OE ETLYELPHOELC OL
ormnoleg €xouv avadelxBel amo tov S1ebvwe avayvwplopévo opyaviopld Great Place to
Work wg ol emXelpnoell Pe TO KAAUTEPO epyaclakd meplBarlov otnv EAAGSa,
avadopLKA LE TIG EUKOLPLEG LABNONG TTOU TOUC TTOPEXOVTOL OTOV XWPO £pyaciac.

4. MeBobdoloyia Epguvag
4.1 IKOMOG KOl EPEVVNTIKA EPWTHATO

JKOTOC TN apoloag Epeuvag NTav n Sltepelvnon Twv anoPewv epyalopéVwyY o€
emxelpnon mou €xel avodelxBel wg Great Places to Work, avagoplkd pe tn
duvatotnta TG €MXELPNONG va AELTOUPYNOEL W OPYOVIOUOC HABNONG. ZUVETWC
SlatunmwOnKav oL TAPAKATW EPEVVNTIKEG UTIODECELC: a) KATA TToon n BpaBeupévn wg
TO KaAUTEPO epyactlako meplBaiAov emixeipnon Asltoupyel wg opyavicpol padnong
Kal B) mota n ox€on Twv SLACTACEWV TOU OPYAVIOUOU LABNoNG KoL TNG OPYAVWOLAKAG
anédoong. AapBavovtag umoyn TOV OKOMO TNG Epeuvag EeMAEXONKE n
SelypatoAnmuiky UEBOSOC TNG TOOOTIKNAG TpPooéyylong He  SelypatoAnyia
OKOTILHOTNTAG.

4.2 Asiypa ™G Epeguvag

Ta &edopéva tng €peuvag aviAndnkav amd 1o Seilypa tng €peuvag To omolo
arnaptiletal and peoaia kol avwtata oteAéxn tng etalpeiag KAYKAT A.E.. H emidoyn
TNG OUYKEKPLUEVNG eTOLpeiag €ylve pe Baon TG BpaBevoelg tng amnd tov Slebvwg
avayvwpLopévo opyaviopd Great Place to Work® Hellas w¢ pia amd tig Séka etaupeieg
otnv EANGSa pe to KOAUTEPO £pyaoLaKko TEPLBAAAOV OTNV KATNYOPLa TWV UEYAAWV
ETUXELPNOEWY TIOU AmMaoXoAouv mavw amd 250 gpyalopevoug yia to £€tog 2021. To
HéyeBog tou delypatog Sev NTav yvwoto € apxng, aAAa Stapopdpwdnke pe Baon Tig
QVTOTTOKPLOELS TWV EPWTWHEVWY. OL EPWTWEVOLTIOU CUUPWVNOAV VO CUUUETACKOUV
otnv napouvoa €peuva nrav 80 oteAéxn NG etalpeiag KAYKAZ A.E..

4.3 Epyaleio ZuAloyn¢ Epeuvntikwv Asdopévwv

To epwtnuatoAdyLo ou alomotnBnke eival to EpwtnUatoAdyLo Twv AlaoTACEWY TOU
Opyaviopol Mabnong (Dimensions of The Learning Organizations Questionnaire-
DLOQ), éva epyaleio mou Slepeuva TIG EMTA SLACTACELS TOU OPYAVIOHOU HABnong Ko
ta SUo otolkela péEtpnong tng opyavwolakng amodoong (Yang et al., 2004). MNa va
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HETPNOOUV oL €MTA OLOOTACELG TOU OPYyaviopoU padnong kot ta dUo otolkeia
HETPNONG TNG opyavwolakng amédoong, {NTROnNKe amd TOuC EPWTIWHUEVOUG va
BaBuoloyroouv kaBe mpotaon tou DLOQ oXETIKA HE TO WG Elval oL CUVONKEG oTov
0pyavLopO Toug o€ pia kAipaka Likert €€L BaBuwyv, mou kKupawvotav and to oxedov
noté (1) éwg 1o oxedbov mavra (6). OL tedeutaieg Ttéooeplc (4) €pwTNOEL TOU
EPWTNUATOAOYIOU QITOOKOTIOUV OTn OCUAAOYH TIPOCWTIILKWY KOL ETAYYEAUATIKWY
OTOLXELWV TWV EPWTWHUEVWV.

4.4 Awadikacio ZUAAOYNG AsSopEvwvV

H nepiodog Stavoung tou epwtnuatoloyiou Kat cuAAoyng Twv dedopévwy Stpknoe
ano tnv 15" IemtepPBpiov 2021 péxpl tnv 3" Amplhiou 2022. To pwTnUOTOAOYLO
Pnolomondnke pe TN Xpron tng edappoync google forms kot ameoctdAn otov
EKIPOOWTIO TNG etatpeiag KAYKATZ A.E. péow nAektpovikoU taxudpopeiou. Ztnv
OUVEXELQ, TO EPWTNHUATOAOYLO MpowBnOnke o€ 170 pecaia KOL AVWTOTO OTEAEXWV TNG
gTaLPElOC ATO TO KEVTIPLKA ypadeia TNG eTALPElOC LECW NAEKTPOVLKOU Taxudpopeiou
ot 21 Maptiou 2022. AOYwW TWV OTEVWV XPOVLKWV TEPLOWPLWV yLa Tn SlevépyeLa g
£PEUVOC, OL EPEVVNTPLEC OTOUATNOAV Vo SEXOVTAL VEEG QMAVTrOELS oTIS 3 AmptAiou
2022, pe TeEAIKO amoAoylopo tn cuAAoyn 80 amavtnUEVWY EPWTNHOTOAOYIWV HECW
google forms.

4.5 Afomiotia kat Eykupotnta tng Epguvag

H Statripnon t¢ avwvupiog TwV CURUETEXOVTIWVY OTNV €PEUVO CUVEBOAE oTnV
QTTAVTNON TWV EPWTHOEWY TOU EPWTNHUATOAOYLOU pE ELAKPIVELA KOl UBOPUNTLOUO,
KaBwg emiong kat otnv amoduyn tng mbavotntag AP ng mpokateANUUEVWY
QIaVTHoEWV. H eMIAOYr) TOU EPEUVNTLKOU EPYAAELOU TTIOU OTNV TIPOKELUEVN
neplntwon ival to EpwtnuoatoAdylo twv Alactaoswv tou Opyaviopol Madnong
(Dimensions of The Learning Organizations Questionnaire-DLOQ) twv Yang, Watkins
& Marsick (2004) BonBnoe otnv aflomiotia Kal TNV EYKUPOTNTO TWV LETPACEWV. H
gykupotnta Kat n aflomiotia tou DLOQ w¢ epyaleio LETPNONG TWV EMTA SLACTACEWV
TOU OpyaVLOMOU HABnong €XeL eEETAOTEL QIO CNUAVTLKO OPLOUO EMLOTNLOVIKWY KOl
EUMELPIKWV HEAETWV TToU €Xouv Sle€ayxBel oe SLadopeTIKOUG TOALTLIOHOUG Kal
mAaiola (Goula et al., 2020 Sharifirad M.S.,2011- Song et al., 2009; Wang & Yang,
2007 Yang et al., 2004).

5. AnoteAéopata
5.1 To NpodiA tou Epeuvntikov Asiypatog

Ta 80 dtopa MoU CUMUETELYOV OTNV MOPoUCO €PEUVA KATEXOUV LECALO KOL QVWTATN
SlolknTikn Béon otnv etalpeio KAYKAZ A.E.. H mAelopndilo Twv OTOUWV TIOU
QTAVTNOOV AMOOXOAELTOL OTLG UTIOOTNPLKTIKEG UTNPECLEG TNG eTaupeiag (57,5%) kat
akoAouBel to 17,5% 10 omoio eival tomoBetnuévo oto TUAMA Tou AvBpwrivou
AuvvapikoU/Eknaibevong. Avadoplkd peE TO oKadnUaiko eminedo, n CUVIPUTTKN
mAeloPnoia Twv EPWTWHUEVWY KATEXEL TAVETILOTNULAKO TiTAo (45%), T0 30% €eival
KATOXOL LETATTTUXLOKOU TiTAOU oTtoudwv Kot LOALG T 2,5% SLékoe TIG omoudEg Tou
HETA TO TEAOG TNG Mpwtofabuiag ekmaibevong. Ta oteAéxn mou amaptilouv to
Selypa, ektog anod vPnAo popdpwTiko eminedo, adlepwvouv PEPOC TOU TIPOCWIILKOU
TOUG XPOVOU YyLO TIEPALTEPW EKTIOLOEVON OXETLKA E TNV EPYACLA TOUG. ZUYKEKPLUEVQ,
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n ouvtpurtikg mMAsloPnoia adlepwvel amod 1-10 wpeg pnviaiwg (74%), evw umapyet
HOVo éva 5% mou SnAwvel OTL Sev adLepWVEL ETUTTAEOV WPEG.

5.2. Kevtpikd Eupipata
5.2.1 Opyaviopog Mabnong

O p€oog Opo¢ Twv oTtolxelwv mou efetalel tn Oldotacn «Xuvexng Madbnon»
Kupaivetol petall 5,2875 €wg 4,675. Mapatnpeital ot, n alAnAoBonbela mou
TPOOHEPOUV TA PEAN TOU OPYaVIOHOU yla va pabaivouv AELTOUPYEL EVIOXUTIKA WC
TPOG TN SLdoTaon tng ouvexoug pabnong (Fpadnua 1).

EMNIBPABEYZIH
MAAGO0E OF EYKAIPIA MASHIHE
XPONOZ

noerol

IYNEXHI MA®HIH

AMNAHAOBOHBEIA
AEZIOTHTEEZ MEAADONTOZ

AMOIXTH IYZHTHIH AADON

43 44 45 48 47 48 49 5 51 52 53 54

Méaog Dpog

fpa@nua 1. Amotunwon UETOU OpoU yLa KAJe oTolyeio TnG Staotaonc «ZUVEXNC
uadnon»

Avadopika pe tn diaotaon «Avalitnon kot ALGAoyoG», 0 LECOG OPOC TWV OTOLXELWY
™G dlaotacng autng Kupaivetal petau 5,2625 €wg 4,6. AmO tnv avaAucon Twv
Qamavtnoewy mou §60nkayv, MPoKUTITEL OTL, N aduVapia TWV LEAWV TOU OpyOVLOMOU vVa
OKOUVE TIG amoOPelg twv ouvadéAdwyv Toug TPV UANCOUV €lval TO TILO Kpioluo
TPOBANUA TOOO WG PO tn diaotacn «Avalitnon Kat ALGAoyoG» 000 KAl OE ATOULKO
eninedo. Eniong, toviletal otL, 0 aAAnAooeBacuog kat n aAAnAofonBela petal tTwv
HEAWV TOU OpyaviopoU CUUBAAAOUV OE QPKETA ONUAVTIKO BaBuo otn pabnon oe
OTOULKO eminedo (Fpadpnua 2).
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ANAZHTHZH KAI AIANOTO2z

KAIMA EMNIZTOZYNHE 5.0125

|

AMHADZIEBAIMOZ 5.2625

EKDPAIH ANOWEDN 4 8135

=
Y]
=
T
L

EM@APPYNIH EPOTHIEDN

ANOQIKTEE ANOYWEIZ 46

ANATPOMOACTHIH 4. 7873

4.2 4.4 4.6 4.8 3 5.2 5.4

pa@nua 2. Amotunwon UEoou 0pou yla kade atolysio tn¢ diaotaonc «Avalntnon
kat dtcAoyoc»

Itov Mpadnua 3 mapouctalovial oL AMAVINCEL TWV CUMUETEXOVTIWV OTNV €peuva
avadoptkd pe tn dtaotaon «Opadikn pabnon». Amo tnv avaAuon Twv oToLKelwy,
napatnpeltal Ot N MEPLOPLOUEVN SUVATOTNTA TWV OUASWY va TIPOCAPOIOUV TOUG
oTOXOUG, OToU Kplvetal amapaitnto, eudavileTal wg To o Kpiolo poPAnua ot
opadiko eninedo. AvtiBeta, n pabnon o opadikod eninmedo evioyVeTal and Tn OTAON
TWV OPASWV VA QVTLETWII{OUV Ta PEAN TOUG LOOTIHA aveEdpTnTa amo tn B€on, Tnv
KOUATOUpa Il dAAeg StadopEc.

OMAAIKH MAOHzH

EMMISTOLYNHSTON OPTANIIMO EBia0————ou—r—= 4,95
ENIBPABEYIH Ea—i—i—= 4,975
OMAAIKH SYZHTHSH A ANAGEQPHSH = s
STOXQN ’
SYNEPTASIAKAI STOXOl B 4,925
IZOTIMIASTHNOMALA i 5325
EAEYOEPIASTOXOOESIAS oo 4,825

45 46 47 48 49 5 51 52 53 54

Tpawnua 3. Amotunwon UEoou Opou yla kade otolyeio tn¢ Staotaonc « Ouadikn
uadnon»
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O PLEOOG OPOG TV OToLXELWV Ttou e€eTaleL Tn SldoTaon « Evowpoatwuéva cuoTtrato»
Kupaivetal petaL 5,05 to omoio epdaviletal oto otowxeio audidpoun enkowwvia
€wg 4,5125 oto otoweio “mabnua-pabnua”’. OL amavtioell TwV EPWTWHUEVWV
Seixvouv 611, 0 e€eTalOUEVOG 0pyaVIOUOG UTtooTnpllel Kal dlatnpel ocuotpata mou
OUAAEyoUV Kot SLaXEOUV TN YVWON OTO ECWTEPLKO TOU WOTE OAd T HEAN va €XOUV
npoéoBaon ot anapaitnteg mMAnpodopieg ava naca oTiyprn eUKoAa Kol apeca. Amo
™V GAAN HEPLA, N amoucia eVNUEPWONG TWV EPYOIOUEVWVY YLO QUTA TIOU €XEL LABEL
0pPYyOaVLOUOG oo ta AaBn tou Bewpeital w¢ aduvapo onueio g dLaotaong AUTAG
(Tpddnua 4).

ENZOMATQMENA ZYZTHMATA

METPHIH XPONOY-NMOPON EKNAIMEYIHE

MNARHMA-MAGHMA

EKTIMHIH ANOAQIHE

BAEZH AEZIOTHTON EPTAZOMENGMN

AMOIKTH NPOZBAIH ITIZ NAHPODOPIEL

AMDIAPOMH ENIKOINGMIA

4.2 4.3 44 45 46 4.7 4.8 49

(%3]
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Tpa@nua 4. Artotunwon UEoou O0pou yla kade atolyeio tng dtaotaong
«Evowuatwuéva ouotiuata»

Itov Mpadnua 5 mapouactdlovial oL ATAVINOELG TWV EPWTWHEVWY aVAPOPLKA HE TN
Sdlaotaon «Evduvapwon». Mapatnpeitat ot, n ouvelodopd Twv HEAWV TOU
0opYyavLopoU OTo Koo opapa Bewpeital wg duvatd onueio (LEoog 0pog 5,225), evw
N MEPLOPLOUEVN SUVATOTNTA TWV LEAWV VA EAEYXOUV TOUG TTOPOUG TTOU XpeLaovTal yla
va 0AOKANPwWaoouV To €pyo Toug epdaviletal wg mpoPAnua (Léoog 6pog 4,775).
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ENAYNAMQZH EPTAZOMENQN

koinooPAMA N
YMIOZTHPIZH EPTAZOMENON TIA ANANHUH | oy
PIZKOY
alAeEzH noroN
sYNEzOOPAsTO OPAVA
npozoopPAEMIAOTON [N
ANATNQPIzH PQTOBOYAION [

45 46 47 48 49 5 51 52 53

pa@nua 5. Amotunwon UEoou 0pou yla kade atolyeio tn¢ dtaotaonc
«Evéuvauwaon»

H avaAuon Twv amaviNoewyv TwV EPWIWHEVWY W TPOC TN dLaotaon «XUCTNULKA
oUVOEoN», ATTOKAAUTITEL OTL, 0 £EETA{OLEVOC OPYAVIOMOC EEAPTATAL CNUAVTLKA OO TO
TeEPBAANOV TOU KOl UEPLUVA CUCTNUATIKA Ylo VO CUVOECEL TO ECWTEPLKO LE TO
e€wTePLKO TOU mepLBaArlov. Mpog v katevBuvon auth, dtadpapatilel oNUAVILKO
pOAo n evBAppuVON TWV LEAWV TOU 0PYAVLOHOU Vo OKEDTOVTAL OPaLPLKA (LECOG OPOC
5,1125), evw n €€looppomnon UETOEU emMayyEALATIKNG-OLKOYEVELAKNG LwN¢ KplveTal
WG To Lo Kpioo mpoPAnua (Frpadnua 6).

2Y2THMIKH 2YNAE2H

EMIAYZH MPOBAHMATQN
AIKTYQ2H

HOIKO EPTAZOMENQN
ANOWEIZMEAATON

JOAIPIKH XKEWH

IZOPPOMIA EMATTEAMATIKHZ-
OIKOTENEIAKHZ ZOQHZ

4

)

4,7 4,8 4,9 5 51 5,2

Tpa@nua 6. Amotunwon UETOU OpoU yla Kade oTolyeio TnG Stdotaonc «XUoTnULKA
ouvbeon»
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0co adopa tn Sldotacn «Itpatnyikrn nysoia» (Fpadnua 7), n avdaluon Twv
armavinoswv Tmou 666nka mapouoldalel TN Awolknon TOU oOpyaviopou  va
QVTOTTOKPLVETOL BETIKA OTA ALTAUATA TWV LEAWV TOU yLa ektaideuon Kol KATAPTLON
(néoog 6po¢ 5,3125). MapaAAnAa, TovileTal N avayKoLOTNTA TEPLOCOTEPWYV EVEPYELWV
yla TNV UPECH EVKALPLWV PABNONG K LEPOUG TNG ALOiKNONG TOU OPYAVIOHOU (LECOC
0pog 4,8375).

2TPATHIIKH HIEZIA

AZIEZ [

EYKAIPIEZ EKMAIAEYEHE |

ENCMNTEIA | |

ENAYMNAMOIH | |

ErKYPELX NAHPOMOPIEE | |

YMIOETHPIZH EKMAIAEYIHE I

Tpa@nua 7. Artotunwon UECOU 0poU yLa KAJe oTolxelo TNC SLACTAONG «ZTPATNYIKN
nyeoia»

5.2.2 Opyavwotlaki Anodoon

O pE€oOG OpOG TWV OToLXELWV Ttou €€eTAlOUV TNV OpPYAVWOLOKA armddoon KUpalveTal
petafy 3,8625 (0TOV OPyaVIOUO HOU, O XPOVOG QVTOITOKPLONG OTA TAPATIoVA TWV
neAatwy eival KaAUTEPOG amo O,TL TEPUOL) €wg To 5,275 (oTov opyaviopd pou, n
anoddoon ¢ emévduong elval PLeyaAlTepn amo O,tL mMEpuot). Q¢ MPOG TNV MPWTN
OUVLOTWOQ, TNV OLKOVOULKN amodoon, mapatnpeital OTL, 0 opyaviopog SUoKOAEUETAL
VOl LELWOEL TOV XPOVO TTpowBnong Twv mpoidviwy Kal urntnpecwwv (Mpdadnua 8), evw n
€€€TOON TNG CLUVLOTWOAC TNG OPYOVWOLAKNG YVWONG, KOTASEIKVUEL TWV apLlOUo Twy
TIPOTACEWV TIOU UAOTOLOUVTAL OTOV OPYOVIOMO WG TO TIO Kplolpo mpofAnua

(Tpadnpa 9).
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OIKONOMIKH ANMOAOZH

AY=HIH IKANCQMOIHIHE NMEAATON
MEIQZH KOZTOYZ

AY=HIH APAZHZ

KAAYTEPH ANTAMOKPIZH -

MEIQZIH XPONOY ANTANOKPIZHE
AY=HIH NAPAIQMKOTHTAZ

AY=HIH ENENAYZEQN

Tpa@nua 8. AmotUnwaon UECOU 0POU yla KAJE OTOLXE(O TNG OLKOVOULKIC armodoon¢

OPTANQZIAKH MAGHZH

AY=HIH MAGHZIHEI NEQN AEZIOTHTON ‘ |

AY=HIH AANANON TEXNOMOTIAZ ‘

AY=HIH EZEIAIKEYMENQN ITEAEXQON ‘ |

AY=HIH NEQN YMNMHPEZIQN ‘ |

AY=HIH YAOMNOIHIHZ NPOTAZEQN :

4.7 4.8 4.9 5 5.1 5.2 5.3

Tpa@nua 9. Amotunwon UETOU OPOoU yLa KAJE OTOLXE(O TNG OPYAVWOLAKNG Uadnong

6. Zulntnon

H mpwtn gpeuvntiki UTOBEeoN, OTL OL ETLXELPNOELG TTOU Bpafeviovtal wg To KAAUTEPO
epyaolako meptBaliov otnv EAAGda eival auTtéG ou AslTtoupyolV w¢ opyaviopol
pnabnong emPefalwvetal otnv mopoloa €psuva 000 adopd TOV UMO HEAETN
opyaviopo. Ta eupnuata eniBefawwvouy tnv anodn twv Kortsch kat Kauffeld (2019)
oL omoiotl avadelkvUouV TNV KAAALEPYELO KALLOTOC EUMLOTOCUVNG WG VAV TTAPAYOoVTa
TIOU €UVOEL ONUOVIIKA TO METACKNUATIOMO TOU Opyaviopol o€ pavBavovta
opyaviopuo (Burma, 2015+ Goh, 1998- Watkins & Marsick, 1996). Onwg deixvouv ta
QTOTEAEOUATA TNG TOPOUCACG EPEUVAG, N OITOTEAECUATIKOTNTA TWV HABONCLOKWY
Spaotnplotitwy og opadiko eminedo ennpealetal o peyalo Babuo amo tnv LodTun
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QVTLUETWTILON TWV UEAWV TOU Opyaviopol Omws dAAwote umtootnpilouv Kot GANEG
peAéteg (Leufvén et al.,, 2015 Tabatabaei & Ghorbi, 2014+ Watkins & Marsick, 1996-
Yang, Watkins & Marsick, 2004). Ta supriuota tng napoloas HEAETNG cupdwVoUV
emiong He autd Twv Gheorghe et al. (2018) mou eniBePatwvouv MOGGO CNUAVTLKO lval
£€Vag opyaviouog va evBappUVeL Toug avBpwroug va okEpTovtal opatplkad Kol va
AapBdvouv omavtioel omod TO OUVOAO TOU OpPYavlopoU yla TtV emniluon
npoPAnuatwyv. Ta eupriuata Ssixvouv emiong OTL N nyecia TOU OPYyaVIOUOU
Stadpapatilel kaBopLoTLKO POAO YL TOV LETOOXN LATLONO TOU OE OPYAVIOUO HABnong
Kol cUppwvVoULV pe autd tTwv Leufvén et al. (2015) oL omolol untootnpilouv OTL, €vag
OPYOVLOUOG TIOU EPEL XOPAKTNPLOTIKA ULOC CUYKEVTIPWTLKAG KOl LEPAPXLKAG SOUNC
6ev SleukoAUVEL TN PETABAOT) TOU OE OPYAVIOUO HABNnonc. Emiong cupudpwvouv He TIg
pneAéteg twv Waruwu et al. (2020), yia tnv avaykn &nuloupyiog KatdAAnAwv
npoiUmnoBéoswv Kabwg kat dnuloupyiag pabnolakng kouAtoupag (Mets & Torokoff,
2007 Wang & Yang, 2007).

E€etalovtag tnv tpExouoa anddoon ToU OPyavIoHOU O GUYKPLON LE TO TIPONYOULLEVO
£€10¢, daivetal ot n Twplv andédoon TOU OpyoavIoHoU eival KAAUTEPN amo To
TIPONYOUEVO £TOG O OPLOUEVOUG TOUELS. Ta eupApaTa TG £PEUVOC CUMPWVOUV UE
v Watkins (2017) n omoia avadeépel OtL, n oxéon UeTafl Twv SLACTACEWV TOU
opyovIopoU HABnong Kal TG opyavwoloKng amodoong xopaktnpiletal otabepd
BeTkn.

Me Baon ta mapanavw, SLOmIOTWVETAL OTL, N e€sTalOUevn MmLXeipnon n omola €xeL
avadelyOel apkeTéG HopEG amod Tov SleBvwe avayvwpLlopEvo opyaviopo Great Place
to Work, w¢ pio amo TIg EMIXELPNOELC LE TO KAAUTEPO £pyaclakod TepLBAAlovV otnv
EAAGSa, PEPEL TA XOPAKTNPLOTIKA TOU OPYQAVIOHOU TIOU TIOPEXEL EVKALPLEC LABNONG
OTOV XWPO £PYAciag Kol £XEL EVOWUATWOEL 0TN AELTOUPYLO TOU, OAEC TIC SLACTACELG
TOU OpYQVLOMOU HaBbnong o apKeTA onUavTLko Babuo. ElSikotepa, ol SL1aoTACELS TNG
eVOUVAUWONG, TNG CUOTNMLKAG oUVOEDNG KOL TNG OTPATNYLKAG nyeoiag daivetal va
EMNPEAIOUV ONUOAVTLKA TOV LETOOXNLATLOLO TOU OPYOVLOMOU GE OPYOVIOHUO Labnong.
Ol CUMHETEXOVTEG OTNV £peuva TtapouolalouV Tn ALoiKNon TOU 0pYaVIOHOU WG Hia
Aloiknon mou enevdUEeL otn pabnon Kot tou mpofaivel otig aAAayEg ou xpetalovral
O€ 0PYQVWOLAKO EMIMESO TPOKELEVOU VA EVIOXUOEL TN LABOnon 1000 0 ATOULKO 000
Kol o€ opadLKo eminedo.

EmumAéov, ta eupnuata tng €peuvag Oelyvouv OTL, N evOwHATWOn OAwvV Twv
SL00TACEWY TOU OPYAVIOUOU HABnong otn Asttoupyla TNG MXelpnong €xeL BeTIKO
QVTIKTUTIO OTNV OpyavwoloKr Tou amodoon. ZUYKEKPLUEVA, amd Tn oUYKPLoN TNG
TPEXOUOAG anodoong TG oladag | TOU OPYAVIOUOU OE OPLOUEVOUC TOUELG O OXEoN
LLE TO TIPONYOUEVO £T0G, GALVETAL OTL, N KOTAKTNGCN TNG OPYAVWOLOKAG YVWONG EXEL
KUPLwG emiteuxBel péow TG AVENONG TWV UTINPECLWY TIOU TIPOCHEPEL O OPYAVLOUOG,
EVW N avénon TG OLKOVOWULKNAG amodoong €xel evioxuBel amd tnv avénon tng
anodoong tng emévduong Tou opyaviopou Kabwg kat amnod tTnv avénon t¢ eRPEAELAC
6pdong tou opyaviopol. Eniong, mapatnpeitatl 6tL, n olkovoulkn amodoon sival
Suvatdv va BeAtlwBel péow NG KATABOAAG CUOTNMOTIKAG TPOOTIABELAG Yl TN
pelwaon tou xpoévou mpowBnong Twv MPOLOVTIWY KAl UTINPECLWV.
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7. Neploplopol TnG Epeuvag

H mapovoa €peuva OUWG UTIOKELTAL OE OPLOUEVOUC TIEPLOPLOMOUG OMWE Eival To
HEyeBOC Kal n ocuvBeon Tou gpeuvNTIKOU Selypatog mou Sev evioXUEL TN YeVIKELON
TwWV ouunepaocpdtwyv. Emiong, n pn ouunepiAnyn oto epeuvnTiko Selypa
epyalOPEVWY TIOU OTOOXOAOUVTOL OF KATWTEPEG OPYAVWOLAKEG Babuideg, pe
QTTOTEAECHA VO XAVETAL ONUOVTIKO HEPOC Twv TANpodoplwyv. TEAog, n aduvauia
Se€aywyng molotiknG LEAETNG e €16 BaBog ouvevteUEelg ) mapatrpnon, n Babutepn
Katavonon Twv Beudtwy mou oxeTi{ovTal UE TOV HETAOYXNUOTIOUO EVOC OpYAVIGHLOU
O€ OpyaVIOUO pHabnong, Sev emetevyoON.
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NepiAnyn

H napovoa €peuva peAetd Kot Stepeuva T cUPPBOAN TNG BLWHATIKAG HABnong otnv
QTOKTNON VEWV YVWOEWV KOl LKOVOTATWVYV O0TOo MAAiclo epopuoyng PLwWUATIKWY
TEXVIKWV OE TIPOYPAUHOTO €VOOETILXELPNOLAKAG ekmaideuong. O gpeuvnTng, HEOW
ouvevteUEewV Kal otn BAon TNG TOLOTLKAG TPoaéyylong, ansubuvOnke os delypa
eikool (20) epyalopevwv oe Wuyormaldaywylka Kévipa, TPOKEIPLEVOU v
Kataypadouv Kot vo avaAuBoulv ol amoPelg Kot ot avTAAYPELS TOUG OXETIKA LE TN
Buwpatiky pabnon kot akoAoubwg, va OlepeuvnBel n evbexouevn allayn twv
YVWOEWV Kol omoPewv TOuG oL omoleg TPoodidouv OIMOTEAECUOTIKOTNTA OTNV
gpyaocia Toug. Xtnv £peuva avadelkvuetal o uPnAog Babuocg amodoxng aAla kot
epoappoyng BLwHATIKWY pHopdwv padnong, Kuplwg péoca amd SpactnplotnTEG Kol
HOPDEG CUMUUETOXLKNC Spaong oto mAaiolo Twv SpactnplotTwy mou epappolovral
OTO XWPO epyoacioc. Kataypadetal n evePynTIK) CUUUETOX TWV EPWTWHUEVWV OE
TIPOYPAULOTA TTOU a€LOTIOLOUV BLWHATIKEC TEXVLKEG KOOWG KOl 0 OTOXAOUOC TTAVW OTLC
aAAayEG ou ouvteAouvtal oTo enimedo Twv anoPewy, Twv AVTIAAPEWY Kol TwV
LKOVOTATWYV TOUG OTO XWPO £pyaciag.

Négewg kAeWbLA: «Ala Biou Mdabnon», «lvwoelg Kat lkavotnteg», «Epyactlakn
Eumelpla», «Eumelpkn Kat Biwpotikn pabnon», «Evéoemnixelpnotakn Ekmaidevony.

Abstract

This particular thesis studies and explores the contribution of experiential learning to
acquiring new knowledge and skills in the application of empirical and experiential
techniques in- service training programs. The researcher, using a qualitative approach,
interviewed a sample of twenty (20) employees in the Psychopedagogical Centers, in
order to identify and analyze their views and perceptions on experiential learning and
then to investigate the change of knowledge and views which confer efficiency to their
work. The research highlights the high degree of acceptance, but also the application
of experiential forms of learning, mainly through activities and participatory forms of
action within the activities implemented in the workplace. The active participation of
the respondents in programs that utilize experiential techniques is recorded as well as
the reflection on the changes that take place in the level of their opinions, perceptions
and abilities in the workplace.
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1. Elcaywyn

To peyaAUTEPO HEPOG TNG QMOKTNONG TIPOCWTILKWY, KOWVWVIKWV KoL ETIAYYEALATIKWV
YWWOoewV Kol Sgflotitwyv katd tnv eviAilkn {wr ouvteAeital €€w amo mAaiola
OPYOVWHEVNG EKMadeUONG Kal KatdpTiong. O xwpog epyaciag ouviotd, anod tnv dla
TOU TNV unootacn Kat Asttoupyla, éva nedio avBpwrivng aAAnAenidpaong pia mnyn
EUTIELPLWV TIOU EMNPEAIOUV UETOUOPPWTIKA TO CWUA TWV YVWOEWY, de€lotntwy,
LKOVOTNTWV KOl TAAEVTWV TTOU KABOE ATopo SLABETEL KOl EVEPYOTOLEL KATA TNV ALOKNON
¢ epyaociag (Lintzeris, 2021). Ot MOAITIKEG, €KTIOULOEUTIKEG AAAQ KOl OLKOVOULKEC
e€elifelc mou ouvteAéotnkav Ta TEAsuTala xpovia oTto toxutata UeTafaAAopevo
Tomio TNG ouyxpovng €AANVIKNAG, OAAA KUplwG TNG EUPWTAIKNG Kol OleBvoucg
TPAYUATIKOTNTAG, Slvouv HEYAAN TPOTEPALOTNTA OTNV AVATNTUEN Kol edopuoyn
TIPOYPAUUATWY eKMaldeuong evnAikwy, HEoA amd TPOYPAUUATA BLWHOTIKAG
ekmaidevong, ota omola 0 XWPOE £pyaciag avoyvwplleTal w¢ ONUAVIIKOC XWPOG
HETAOXNUOTIOMOU TNG Bewpliag oe mpaén (Morris, 2019+ Owusu-Agyeman & Fourie-
Malherbe, 2019- Radovi¢ et al., 2021a* Usher & Solomon, 1999 Yardley et al., 2012).

H Buwpatik padnon wg matdaywylkd epyalelo 0TOUG XWPOUC TIPAKTIKIG AOKNONG
TWV GOoLTNTWV TIOU OTPEPOVTOL TTPOG TNV ETLXELPNUATIKOTNTA, PaiveTal mwG mpoodidet
KOAUTEPA OIMOTEAECLATO OTNV OITOKTNON VEWV YVWOEWV KL LKAVOTATWY, Ldlaitepa av
ouvbuaotel pe TI¢ mopadoolakec popdéc ekmaidbevuong (Bonesso et al.,, 2015:
Kozlinska et al., 2023 Leary, & Sherlock, 2020+ Radovi¢ et al., 2021b). Ta teAevtaia
Xpovia, peyahn £pdaocn OSivetal, emiong, otov ocuvduoopo NG BLWHOTLKAC
EKMOLSEVONG KOL TOU QVOOTOXAOTIKOU SLAAOYOU OTNV TIPAKTLKY) AoKNnon ¢$oltnTtwv
oToug KAadoug emixelpnuatikotntag (Perusso et al., 2020). Ot AppakoAag Ko ouv.
(2019), unmootnplEav MwWG n XProN CUMUETOXIKWV-BLWUATIKWY TEXVIKWY UECW TNG
tAedlaokePng pmopet va dnuiouvpyel avwbevtika aAAnAeridpactikd meptBaiiovia
HAaBnong. Avadoplka UE TIG VEEG LOPPEC BLWUATIKAG LABNOoNG, ONUAVTLIKA EUPHMOTA
avéSeLEe n ouoTnUATIKA avaokonnon Twy Asad et al. (2021), OXETIKA L€ KOLVOTOUEG
EKTIOLOEVUTIKEG TIPAKTIKEG O €va VEo Medlo €peuvag OMWG OQUTO TNG  ELKOVLKNAG
TIPOAYHOTIKOTNTAG, WG Paclkd maldaywylko epyaleio ywa tnv evduvapwon Ttwv
doltnTwy, pEoa amo VEEC MOopdEC PBLWUATIKAG ekmaldeuong (texvntr vonuoouvn,
alBouoeg ELKOVIKNG TPAYHOTIKOTNTAG, K.A.) KOTA TN SLAPKELD TNG TIPOAKTLKAG TOUG
Aaoknong.

O 0po¢ Blwpatiki Hadnon avadpEPETal 0To CUVOAO TWV EKMALSEVUTIKWY HEBOSWV Kal
TeEXVIKWV Ttou ot BLBALoypadia moAAEG popég amodidovtal e OPOUC OMWE EUMELPLKN
pnabnon, eknaibevon péoa anod TV EUNElpla [ EUMELpLK ekmaibevon, experiential
learning, active learning-training, on the job training, (DiAAutg, 2004). Na tnv eumeLpia
w¢ tNyn padnong avadbépbnke apxtkd o Knowles (1970), wg e€nc:

(a) To amoéBepa epmelpiag anoteAel mAovola tnyn Labnong

(B) OL avBpwmolL anobidouv meplocodTEPO VONUA 0T LABNGCN TIOU ATTOKTOUV UECW
gUMelplag mapd oTn HABnon Mou armoKToUV mabnTikd

57



ADULT EDUCATION Critical Issues Volume 4, Issue 2 (2024)
e-ISSN: 2732-964x

(V) Baolkég TeXVIKEG otnv ekmaibeucon €lvol N EUTELPLKA-TIELPAUOTIKA €PEUVA, N
emiAuon mPoBANUATWY, OL AOKAOELG TTPOCOMOLWAONG, N ETLTOTLA EUTIELPLA, K.A.

(6) Ot exmadevopevol/eg ival £Totpol va padbouv KATL 0Tav BLwvouv TV avaykn va
TO HABOUV TIPOKELUEVOU Vo SLAXELPLOTOUV TILO LKOWVOTIOLNTLKA TIG KOTAOTACELS 1) Ta
npoPBAnRuata tng mpaypatikng {wng (Atherton, 2013+ Jarvis, 2004+ Kokkog, 20058).

H onuavtikotepn owg BewpnTik MPooEyyLon ywo TN GUUBOAN TNG EUMELPLOC OTN
Slepyaoia Tng pabnong £xel wg kUpLo ekdpaocth ¢ Tov Kolb pe tnv avamntuén tou
LLOVTEAOU TOU «KUKAOU TN¢ eumelpiknc¢ uadnonc» (experiential learning). O Kolb (1984)
0lKkoSOUNCE TOo BEWPNTLKO TOU LOVTEAD EMAVW OTO £€pyo Twv Dewey, Lewin, Piaget ka
Vygotsky, umtootnpilovtag nwg n pabnon cuviotatal otn dtadikacia 6mou «n yvwaon
dnuiloupyeital uEow ToU UETAOYNUATIOUOU TN¢ eumelpiacy (Kolb, 1984, o. 38).

To povtélo Blwpatikng pabnong tou Kolb (1984) avayvwpilel o6tL n padnon pmopetl
EYYEVWCE va glval pla avtikpouopevn Stadikacia mou amaltel and tov padnty va
Xpnotpornotosl SladopeTikA oUVOAQ LKAVOTHTWY YlO VA TIPOOEYYLOEL KOl va
StampaypoteuTel SLadOopPETIKEC KATAOTACELS LAOBNONG. Tat cUVOAQ LKOVOTATWV Elval n
OUYKEKPLUEVN EUTTELPIOL, 1) OTOXAOTLKN TTAPATHPNON, N ENPNUEVN EVVOLOAOYNON Kal
0 EVEPYNTIKOC TEIPAUATIOUOC. H OUYKEKPLUEVN EUMEIpia avOPEPETAL OE  pla
npaypatiky aAAnAenidpaon mou Ba €xel £vag EKMALSEUOUEVOC e TO TtEPLBAAAOV 1)
€V OUYKEKPLUEVO HaBnolakd yeyovoG. H OTOXQOTIKN) Tapatripnon MapéXEL OTOV
EKTOULOEVOUEVO TNV guKalpia vl avaAoyLOTEL TIG EUTELPLEC TOU oo SLadOPETIKEC
OTTIKEG YywVies. MpowBel tov pabntry oto otdadlo NG apnpnuUEvnG evvotlomoinonc ,
OToU 0 HaBNTAC Ba EVOWUATWOEL TIC OKEYPELS TOU OO TIG EUTIELPLEC TOU OFE VEEG
€VVOLEC OXETIKA PE TNV HOONOLOKN TOU gumelpia Kol Ba CUVAYEL CUUMEPACUATO
OXETLKA LLE TIC EUTELPLEC TOU. TO TEAIKO OTASLO ELVAL O EVEPYOC MELPAUATIOUOC, OTIOU
0 eKoLSEUOUEVOC MIPOCAAUPBAVEL TIC VEEC EVVOLEC KOIL TOL CUUTMEPACHOTA TOU o TN
daon tc adbnpnuévng evvolomoinong kot ta epappolel oe véa TepLBaAlovta
nabnong (Barron et al., 2017).

InUavtikn lval n cuvelodopd tou Rogers otn LEAETN TNG Slepyaciog TNG EUMELPLKAG
pnabnong, Sl0tL cuvéPBale evepyd HE KPLTKN TomoBEtnon otlg Bswpieg tou Kolb
OXETIKA LE TNV POOTIABELD TPOTOMOLNONG KAL CUMTARPWONG TOU KUKAOU padnong,
o€ OX€on UE TNV enefepyacia TNG EUMELPLOG KOL TO OTOXOOHUO TTAVW OTN VEA EUMELPLa,
KaBw¢ KaL To otolxelo TG amodaong mou SlatpéxeL Katd Tov Rogers kat AAAa onpeia
Tou KUKAou (Kokkog, 2005B¢ Rogers,1999). H BewpnTtikr mpocEyylon tou Freire
avadEpBnKe TO0O oTNV MOALTIKY SpAcn, TN XELPADETNON KAL TNV KOWWVLKI aAAayn,
000 KOl 0TN onUacia TNG EUMELPLKNG LABNONG, TOV KPLTIKO OTOXAOUO Kot Tn oUVEeon
Tou pe ) 6paon. Na tn BLwHATIKN LaBnon avédbepe EKTOG TV AAAWY, OTL N eiyvwon
TIOU OUTOKTATOL HEca amd tn xewpadetoloa ekmaldeutikny Sladikaocia eivat
avamnoonaota cuvdedepévn e TNV TIPAEN aAAA Kal TIG avartOdEUKTEG OUYKPOUGCELS
mou auti n Slepyacia Ba mpokaAéoel (Jarvis, 2004+ Zapidng, 2009- llleris, 2009-
Kokkog, 20058, 2010). O Jarvis urtootrpLee OTL «n uadnon apyilel mavro Ue eUneLpio»
n omola ylvetal Katavontr) w¢ UTTOKELEVIKN YVWON ULag TwPLVAG Katdotaong, aAAd
(autA n enlyvwon) afloloyeital umo 1o GWG TPOYEVESTEPWV EUTIELPLWV OE CUVAPTNON
pe v aAAnAemnidpaon tou mepBdrlovtog. O Mezirow (2007), cuvdéel aueoca tnv
EUTELPLA KOL EPUNVELD TN LE TA AEYOUEVA «TTAQIOLO AVAPOPAC» TOU OTOMOU WG HLa
Soun mapadoxwv Kol TPOCSOKLWY KOl EPUNVEUTIKO €pyaleio Twv altcBnoewv, n
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OAALWG TO OUTOTEAECUO TWV TPOTIWV LE TOV OMOL0 €punvevETal N eumelpia. H
Suoappovia peTafy Twv atoplkwyv MAalciwv avadopdc Kol TwV VEWV EUTELPLWV
KLvnTomolouV Ti¢ Sladlkaoieg HETAOXNUATIOMOU KoL pHabnongc.

H Buwpatikn matdaywylkn, aflomolel pla SUVAPLKA LOONTOKEVIPLKY TIPOCEYYLON OTN
S18aokaAia mou cuvdésTal ouvnBWC LE TIPOCWTTKEG KOl OLUDEVTIKEG EUMELPLEG TWV
doltnTwV W¢ TNV KUPLA TTNYN TNS LABnong toug (Béchard & Grégoire, 2007- Fiet, 2001
om. avad. oto Kozlinska et al., 2023). H Buwpatik pddnon kot n epappoyr tng otov
EPYOAOLOKO XWpPO, amotelouv €va medio to omoio £xel SdiepeuvnBel Sie€odika oe
BewpnTiko eminedo ta mponyoUevVa Xpovia, Kupiwc amnd tov Kolb (Brookfield, 1995).
H Frontczak (1998) avadepOuevn o€ MPONYOUUEVEC OXETIKEG peAéteg (O'Hara &
Shaffer, 1995- Wright et al., 1994), umootnpilel Mw¢ umapxouv ovadopéC o
Tipoypappata ekmaideuong Omou Katd tnv ekmatdeutikn dtadikaoio epapudlovroal
TANB0¢ BlwpaTIkwV TEXVIKWY, aAAd S¢ yivetal avadopd anesubeiag otn Bewpla Kal
TO povtéAo tou Kolb. Map’ 0Aa autd, mepthapBavovtol £0Tw KOl ATUTIA OE AUTH TN
Stadkaoia, Ta Téoospa otadLa Tou KUKAOU BlwpaTtikAg padnonc. 2t BiBAloypadia
™G ekmaidevong evnAikwy, pokpivovtal LEBodolL Kal TEXVIKEG TTOU avanTtUooouV TV
aA\nAemtibpoon petafl ekmotdsvopévwv/ekmatdeutr], KABWE Kal EKMAULSEVOUEVWV
HeTall Toug, £Tol wote va avamtuxBouv deflotnteg avalntnong mAnpodopLwy,
ene€epyaciag¢ AVCEwWV OTNV £pyacia, CUUUETOXLKAG HABNONG Kal ovamtuéng tng
KPLTLKNG Lkavotntag Kot Tng Andng amodpacewv (BAEne oxetikad Courau, 2000 Jaques,
2004 Jarvis, 2004+ Kokkog, 1999 Rogers 1999 TotumoukAn & DiAAurg, 2008).

H peAétn tng eAAnvikng BiBAloypadiag avadopikd pe ™ Blwpotikn ekmaidsuon
OTOUG Xwpouc gpyaociag (Bepyidbng & Kokkog, 2010+ Jarvis, 2004: KapaAng, 2003-
Kokkog, 2005), katédelée OtL Sev £xel avadelytel emopKwe Kot otov Babuo mou tou
avaAoyetl otnv EAAada, n ovvdeon tou mediov ¢ PLWHATIKAG LABNONEC UE TO XWPO
TWV ETIUXELPHOEWV KAl TWV OPYAVIOUWY, AAAQ KOl PE TIG VEEG HOPPEC KOLVWVLKNG
ETUXEPNMOTIKOTNTAG (Yo Tapddslypa, ot Mn-KuBepvntikég Opyavwoelg, ot
KOWVWVIKEG OUVETOLPLOTIKEG ETLXELPAOELS, KOOBWC Kal GAAEC HIKPO-HECOALEG
ETUXELPNOELG, OUANOYOL, KOWWVLIKOL ouvetalplopol, K.d.). Mo CUyKeKPLUEVA, O
KapaAng (2013) €xel emonpAvel OTL N cUPPETOXN Twv EAARVWVY moAttwy otn &id Biou
HABnon Kweltal ot apketd XOunAd emineda, pe amotédecua n EAAGSa va
KOTATAOOETAL OTLG TEAEUTALEG BETELG TWV EVPWTTATKWY XWPWV.

H oxéon avapeoa otn Baotkr kat tn cuvexl{opevn ekmaideuon eival Tétolou £idoug,
WOTE N opXLKN ekmaibeuon otnv omoia €0UV CUUUETACXEL Ta ATopa va kabopilel
ONUAVTIKA Ta KivnTpa Kot To evoladEPov TOUG yLa TIEPLOCOTEPN eKTaidevon, KaBwg
KOl TOV TPOTO Kal To BaBuod CUPUETOXNAG TOUG 08 SLAPOPEG LOPDEC TTPOYPAUUATWY
eknaibevong evnAikwv (MkoBapng & Kovtakog, 2006). H ouyxpovn OLKOVOMLKNA
ouykupla ta TeAeutaia xpoévia otnv Eupwmn, aAAd kupiw¢ otnv EAAGSa, €xel
emLBAAAeL TOAAEG OAAOYEC TOOO OTO OLKOVOULKO, 600 KOl 0TO KOWWVLKO emimedo Kal
€XOUV TIPOKUEL VEEG, TTEPLOGOTEPO TEPLMAOKEG Kal HETABAAANOUEVEG CUVONKEG OTO
epyacloko meplBailov (Zevyopidbng & Ztapatiadng, 1997+ Auvtcapddakng & ouv.,
2004). O Moulakng (2006), umootrplee nMwg ocVUbWVA PE TIG TACEL, TWV VEWV
KaTEVOUVTAPLWY TACEWV TNG EKTALOEVUTIKAG TIOALTIKAG, N ekmaibeuon evnAlkwv
Bewpeital wg avanoonacto otolxeio tng dta Blou LadBnong Kal, CUVENWGE, €XEL TIOAU
HEYAAN onUaoia yLol TNV OLKOVOULKN QVATTTUEN KaL TNV KOWVWVLKH GUVOXH).
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Elval emopévwg onuavtikry n HeAETn tou mediovu epappoyns PLWHATIKWY HEBOSWV
pHabnong otoug xwpoug epyaciag, kabwg kat n Slepelvnon Tou TMWCG UIMOPEL
amoteAeopatikd va aflomownBel n eumepia twv epyalopévwv ToU Sev EXEL
TILOTOTOLNOEL HE TUTIKO TPOMO, OAAA EUTIEPLEXEL ONUAVIIKO KOMUATL YVWwong,
tkavotNTwy Kat Se€lotitwy (Dwyer, 2004+ EvotpdtoyAou, 2004 Autoapdakng & ouv.,
2004). H Bwpatiky pabnon upmopel, emiong, vo TPoohEPEL UL OALOTIKNA -
OUUTEPIANTITIK) TIPOCEYYLON OTNV €KMaibeuon HEOW TNG TPOKTIKAG AOKNONG,
KOAUTITOVTAG £€TOL TIG aVAYKEG SLadOPETIKWY OUASWY eVNAIKWVY EKTIOLSEUOUEVWY,
OUMTEPNOUBAVOUEVWY TWV PELOVEKTOUVIWY POLTNTWV/TPLWV, KOOWC KoL QUTWV TToU
Tpogpyovtal amd TOAUYAWOOO, TOAUTIOALTIOMLKO, €£0voTikO Kal SLodopeTiko
Bpnokeutiko unoBabpo (Gross & Rutland, 2017).

2. MeBodoloyia tngEpeuvag

Ma tnv mapoloa €peuva, KATA To LeBOSOAOYIKO oXeSLAOUO KAl TNV KATAPTLON TOU
oxeblou €peuvag, eTAEXONKE N TIOLOTLKI TIPOCEYYLON TIPOKELUEVOU va SlepeuvnBouv
oL amOYELC TWV EPWTWHEVWV OXETIKA Ue To B€pa (Cohen & Manion, 1994+ Mason,
2011: Moupkog & Aadépuog, 2010- Robson, 2010). MNa tnv mapovoca €psuva
eTUAEXONKE n Bepatikn avaluon, n onola eoTlaleTal o€ £VVOLEG, O vonpata n Bépata
TIOU OVOKAAOUVTOL OXETLKA LE VOl AVTLKELEVO PeEAETNG (FTahdvng, 2018 Mason, 2011+
TowwAng, 2014, 2015). Ikomog tnNg Bepatikng avaAuong sivatl n dnuwoupyia plog
QVOAUTLKAG KOl CUCTNUATIKNAG KOTOypadnG TwWV KWSLKOTOLOEWY Kol TwV Bepdtwy
TIOU TIPOKUTITOUV QMO TI{ OUVEVTEUEELC 1 TIC TOPATNPNOELC TWV CUUUETEXOVIWV
(faAavng, 2018).

JKOTIO TNG TOPOoUCOC €PEUVOC OTOTEAECE N Olepelvnon Twv amMmOYPewv Twv
epyalopévwy o€ Puxomatdaywylka KEvTpa, avadopLkad He T Blwpatikn padnon ota
mAaiola TG evéolmnpeotakng ekmaideuonc kat tnv evdexopevn cupBoAr avtou Tou
TPOMOU PABNOoNG OTNV AMOKINGON VEWV YVWOEWV, LKOVOTATWY KoL EUTEPLWY. Ta
EPELVNTIKA EpwTNaTa StapopdpwbnKav wg €ENG:

1. Moteg eival ol anoPelg Twv epyaloHéVWY yla tn cUUPBOAN TNG BLWHATLIKAG
HABNOoNG OTNV OMOTEAECUATIKY) AOKNON TWV EMOAYYEALATIKWY KABNKOVIWY
TOUg;

2. Moleg elval oL amoPelg Twv epYalopéVwy yla TN BLWHATIKY HABnon Kal tn
OUMPBOAN TNG OTNV AMOKTNON VEWV YVWOEWV KAl TN BEATIWON TWV LKOVOTHTWVY
TOUG OXETIKA LE TO QVTLKELUEVO TNG EPyACLAG TOUG;

3. Moteg eivat ot amoPelg Twv epyalopEVWV yLa TN XPNOLLOTNTA Kot Ta 0hEAN TNG
BLwpaTikng pabnong, otnv aAlayr] Tou TPOMoU oKEYPNG TOUG KAL TNV QTOKTNOoN
VEQG EPYACLAKAG EUMELplag;
2.1 NAnBuopnog MeAétng
H emloyn tou mAnBuopol amoteAel delypa eukoAlag Kal pe BAon TO MTPOCWTILKO TO
omoio pnopovoe va dtabeoel o0 Popgag yla TNV epeuvnTKN SLadlkaoia, TPOKELULEVOU
va Staodaliotel n opaAn Asttoupyia twv Kévtpwv (loapn & Moupkdg, 2015). O

OUVOALKOG MANBUOUOG Twv epyalopévwy ota Wuxomaldaywylkd Kévtpa amd tov
omoio avtAndnke o mMAnBuouog tng £peuvag (20 epyalopevol/eg), Atov cuvoAlka 111
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ATOUO  ETLOTNUOVIKO TPOCWTILKO  Sladpopwv  €LOIKOTATWY KAl CUYKEKPLUEVA
WuyxoAoyol, Eldikol matdaywyoi, EpyoBepameutéc/tpleg, AoyoBOepameutéc/TpLeg,
Kowvwvikol Aettoupyol, Eltkaotikol Bepameuteg/tpleg, ApapatoOepameuTEG/TPLEC.
A0 TOUuC avwTEpw, ol Sekatpeic (13/111) Atav umevBuvol twv Kévipwv e
eldkotnteg onw¢ Kowvwvikol Asttoupyol, Wuxohoyol kot Edikol matdaywyoli. Ztnv
£€PEUVA CUHUETEXQV EIKOOL ATOUA, TEOOEPELG AVOPEC KoL SeKaEEL yuvaikeg. H nALkLokn
ouvBeon kupavonke and 25 £€wg 36 etwyv, Ue TV MAsloPndia TWV CUPUETEXOVTWV
(6eka&L atopa) va eival Eéwg TpLavia eTwv e UPNASG poppwTiko eminedo (ATEL, ME),
600 €K TV omolwv Katelyav AdN LETATITUXLAKO TiTAO.

2.2 EpeuvnTtiki Aladikacia

O TowAng, (2018), cuudwva Kat pe 6ca nNén £xouv nén avadepbel amod toug Braun
kat Clarke (2006) kat Clarke kat Braun (2013), mapouaoialet ta Stadoyikd otadla mou
UTIOPEL VoL 0KOAOU BN OEL EVOG EPELVNTNC, TIPOKELUEVOU Va avaAUoel Ta dedopéva tou,
uloBetwvtag tn HéEBodo TNG Bepatikng avaluong kot €xouv mopaxBel péow tng
TEXVIKAG TNG NUL-8OUNUEVNC OUVEVTEUENC WG €ENG:

Brua rpwto: Meteyypadr) TN cUVEVTEUENC.

Brnua beutepo:E€olkeiwon pe T S£SOMEVA, EVIOMIOUOC KOL OUYKEVTPWON TWV
QTITOOTIAO LATWY TIOU OVTLOTOLXOUV O€ KABE EPELVNTLKO EPWTNHLAL.

Brua tpito: Kwdikomoinon.
Brua tétapto: H petdfacn amo toug Kwdlkoug ota BEpaTa.
Brua réunto: EKBEGN TWV EVPNUATWV.

Itnv mapouoa €pesuva eMIAEXONKe n T LEOOSOGC TWV ATOULKWY CUVEVTEUEEWV KOl
el6IKOTEPA AUTOG TNG NUL-GOUNUEVNC OUVEVTEUENG, 1N omola XPNOLUOTOLELTAL
€UPUTOTO OTNV KOWWVLKN €peuva. O TUTIOC TNG NUOOUNUEVNC OUVEVTEUENG E€XEL
TIPOKAOOPLOUEVEG EpWTAOELG A N SLatagn TnG Unmopel va tpomomnolnBet avaloya
HE TNV aVTIANYI TOU OCUVEVTEUKTH OXETIKA HE TO TL ¢aivetal kataAAnAotepo. H
SLatumwon TNG EpWTNONG UMopel va aAAageL katl va 50000V eENYNOELS CUYKEKPLUEVEG
EPWTNOELG TTOU daivovtal KATAAANAEG YLoL KATIOLO CUYKEKPLUEVO EPWTWEVO UITOPOUV
va mtapoaieldpBouv n nepiAndBolv npocbeteg epwtroelg (Robson, 2010). H nut-
Sopnuévn ouvévteuén Sivel tn SuvatdTNTO OTOV EPWTIWUEVO VO EVEPYOTIOLNOEL
ETUKOLWVWVLOKEG HOPPEC Tou TtpoaotdLalouv oTov Kabnuepwvo tpomo {wrng tou: tv
adnynon, TV neplypadr, TNV enxelpnuatoloyia, To SLAAOYO Kot £XOUV EUEALKTO Kall
Sladpaotiko xapaktnpa (TowwAng, 2015).

Ol CUMUETEXOVTEG/OUOEG OTNG €peuva Atav epyaldopevol/eq oe Wuxomaltdaywylka
Kévtpa ta omola Asttoupyovoav umo tnv enonteia Gopéa Wuxikng Yyelog. Apxika,
eEaodaliotnke n €ykplon tou dopéa Kal n arnodoxr) CUMUMETOXNE OTNV EPEUVNTLKNA
Sladikaoio Tou EMLOTNUOVIKOU TIPOCWTILKOU KOL OTn CUVEXELA opyavwOnke TO
xpovodidaypapupa tng epeuvntikng Sadlkaociag ywa tnv mepiodo DePpouapiou-
Maptiou, 2014. Itn OUVEXELD OPLOTIKOTIOINONKE O KOTAAOYOG EPWTINCEWV TNG
OUVEVTEUENG, OXESLAOTNKE O TPOTIOG TTPOCEYYLONG TWV TILOAVWY CUUMETEXOVIWV Kall
opyavwOnKe To XPOVOSLAYPAUO CUVEVIEVUEEWY. TNV €PEUVA CUUUETEIXaV €lkool
Atopa, TEooepeLg Avdpeg Kal dekaglL yuvaikec. H nAwkia toug kupdavenke amod 25 éwg
36 eTwv, Pe TNV MAsloPndia Twv cUPPETEXOVTWY (SeKAEL ATopA) va elval Ewg TPLAVTA
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€TWV Pe uPnAO popdwTiko eminedo (mruyio tpitofabutag ekmaidevong), U0 ek Twv
omolwv Kateiyav &N LETATTTUXLOKO TLTAO.

Itn ouvéxela, OlevepynBnke TUAOTIKOG €Aeyxog HE okomod va SlepeuvnBel kat va
eleyxOel 0 BaBUOC KATAVONONG TWV EPWTICEWV OTOUC/TIG EPWTWHIEVOUC/EC, OE L
TAoTIKy €dappoyr mou SlevepynBnke HEOW NAEKTPOVIKOU Taxudpopeiou Kot
NAedWVIKNG eMKowwviag oe Tuxaio delypa tecodpwv epyaldopevwy Twv Kévtpwy,
TIPOKELUEVOU VA EVTOTILOTOUV TILOavA Keva, EAAELPELG KOl AoAPELEG OTN OELPA KAl TO
TLEPLEXOUEVO TWV EpWTACEWV (BapBoukag, 2010). O xpOVOC TwV CUVEVTELEEWV ElXE
TIPOETIAEYEL QMO TOV €PEUVNTH O HEYLOTN SLAPKELO HLOG WPAC, KAl O LECOG OPOG
OUVOALKA KupavOnke mepimou ota 45-50 Aemtd tng wpag. Ol ouvevteUEelg
poyvntopwvnOnkov HE TNV €yKpLon apxlkd Tou ¢dopéa epyaciag oAAA Kol TwV
EPWTWHEVWY, TIPOKELLEVOU VA UTTAPEEL afLOTLOTN Kataypodr) TwWV Amavioswy. 2Tn
OUVEXELR, TNV Tiepiodo Maptiou-Amplhiov 2014, mpoxwpnoe n Stadikacia tng
enegepyaciag n onola mepltAapfave Tnv amopayvntodhwvnon Twv CUVEVTELEEWY, TN
HeTEyypadr), Tn LEAETN Kal emeEepyacia Tou UALKOU.

2.3 Ospatikeg Evotnteg - Kwdkomoinon

Ma tg avaykeg g €peuvag StapopdwOnke apxlka €vag Kataloyog Sekagfl (16)
EPWTNOEWV O OMOLOG AMOTEAECE TO KUPLO UALKO TNG NUL-GOUNUEVNG GUVEVTELENG.
MNpoPA£EPONKe n SuvatOTNTA O KATIOLO CNUEL TNG CUVEVTEUENG VOl YIVOUV ETILUEPOUG
SLEUKPLVLOTIKEG EPWTNOELG I va SltatumwBouv amopleg og pia o eAeVBepn oculTnon
mou Bava Ba pwTiocouv MePLOCOTEPEG TTUXEC Tou {nTrpatog (Fovdag & Xaoavdpa,
2003).

Ye OTL adopd oTnV mapovoa £psuva, n KABe cuvévteuén kwdilkomolndnke (2) kot
npootebnke avfovoa apiBunon (21, 22, k.Am) He PBAcn TN XPOVIKN OElpd
amopayvnTtodwvnong Kot OxL amapaitnta tnv nuepounvia AnPnc n kamoto aAlo
XOPAKTNPLOTIKO TwV CUPHETEXOVTIWYV (lwondidng, 2017). AkoAoUBnoe n opadomnoinon
oe BEpato KOTA EPEUVNTIKO EPWTNMO KL OTN OCUVEXELX ammopovwoOnkav Kat
avoAUBNKOV XOPOKTNELOTIKA OMOCTIACHUATA, TA OTMola ormavioUVv OTa €PEUVNTLKA
gpwtnuarta kat Bondolv wg mpog TNV e€aywyr Twv cupnepacphatwy (TowwAng, 2014).
IKOMOG TNG Oepatikng avaduong eilvat n Snuwoupyla ULaG avaAuTIKAG  Kal
CUOTNMOTIKNG KaTtaypadng TwV KwELKOTOLCEWVY Kal TwV BgUATWY TTOU TTPOKUTITOUV
Ao TIG CUVEVTEUEELG N TG TTOPOTNPHOELG TWV CUMUETEXOVTWY (Fahdvng, 2018).

ITtnv mapovoa HEAETN, N MPwTn Oegpatikn evotnTta MEPAAUPBAVE EPWTINCELS TIOU
OUYKEVTPpWVAV TIANPodoples yla Ta Bactkd SnuoypadLkd oTolxeia Twv epyalopévwy
KOLL TNV EMAYYEALOTIKN TOUG SpactnpldtnTa.

H O&eltepn Ospatik evotnta TEPNAUBOVE EPWTNOEL TIOU OCUYKEVIPWVAV
mAnpodopieg o€ OTL adopd otig anmoPelg Kal TI¢ avtAPELS TOUG yLa TN BLwHATIKA
HABnoN, TG TEXVIKEG BLWHATIKAG LABnong kat tnv mbavh edapuoyn Toug oTo Xwpo
epyaociog, kKaBwg Kal Tov TPOTO LE TOV OTOL0 QUTEG Umopel va cuvéBalav otnv
QTOTEAECUATIKI) AOKNON TwV KaBnkovtwv toug (1" €wg kat t 6").

H tpitn Bepatikn evotnta meplhauPave epwtnoelg (7" éwg kat 11") oL ormoieg
BonBouocav Tov €pWTWHUEVO va TPocdlopioel TG AON KEKTNUEVEG YVWOEL Kol
LKOWVOTNTEC KL VoL TIEPLYPAEL TOV TPOTTO LLE TOV OTI0L0 N PLWHATIKA pABnon mpocOEtel

62



ADULT EDUCATION Critical Issues Volume 4, Issue 2 (2024)
e-ISSN: 2732-964x

VEQ YVWON KoL EUMELPLA KL OV QUTO CUVEBOAE OTNV AMOTEAECUATLKY AOKNON TWV
KaONKOVIWY TOUC OTNV Epyacia.

H tétaptn Bepatiki evotnta neplhdpPfave epwtnoels (12" éwg kot 16") oL omoieg
BonBouaoav Tov EPWTWHEVO VA EKPPATEL OV KL LE TIOLO TPOTO N BlwpaTtikr padnon
aAAalet tov 6N SLopopdwpévo TPOTo oKEPNC e TOV Omoilo SpacTnpLloMoLELTaL OTNV
gpyaoia, vo TeplypAPel TIAEOVEKTAUOTA 1 HELOVEKTAUOTA QUTOU TOU TPOTOU
Habnong, Kabwg Kal AV TPOKUTITEL N AVAYKN YL TIEPALTEPW ETMLUOPPWON HECA Ao
Vv evboUmnnpeaotakn eknaideuon mou nmbava napeixe o popéag.

2.4 Kpunpla A§LloAdynong kot Mowotntag

Ynapyouv Sitadopol Tpomol MPocdloplopol KoL KATavONnong TwV KPLtnplwv Tng
EYKUPOTNTOC KaL TNG aflomiotiag o OTL adopd otnv afloAdynon tTng moLotnNTaC TG
gpeuvnTkng Stadikaoiag. oudpwva pe t Lather (1997, om. avad. oto loapn &
Moupkag, 2015), eival o avayvwotng tng Eépeuvag mou Kabopilel TNV eykupoTNTA TNG
pe Baon tov Babuo omou pmnopet avt va petadepOel kal katavonBet «oto SIKO TNG
mAaiolo avadopac» (loapn & Moupkog, 2015, . 124). Ou Giacomini kat Cook (2000),
OXETIKA UE TN HeEBOSOAOYIKA AUOTNEOTNTA LG TIOLOTIKNAG UEAETNG, TIPOTEIVOUV WC
KpLtnpla agloAoynong tov auotnpo oXeSLaopd Kal TNV EMOPKN ALTLOAOYNon Tou
mAnBuopou TN £peuvag.

lNa toug Mulholland kat Wallace (2003), n Baocluotnta tng £peuvac Kol N
ETLBELALWOLUOTNTA TNG OXETIIETAL PE TNV AVAAUTIKA KoL AKpLVA Teplypadn mou
KAVEL O €peuvNTAG vy TN Sladilkacia TNG £peuvag TMou TeEAKA TIPOEKUPE OTO
gpeuvnTko medio. OL Mays kat Pope (2000), umtootrpléav OTL N auotnpPOTNTA OTNV
TIOLOTLKN €peuva, SlaoPaAlleTal UE TN CUMUUETOXN OE CUCTNUOATIKO KAl GUVELSNTO
oxeblaopo £pguvag, cuAoyn SeSOUEVWY, EPUNVELD KOL ETILKOLVWVIO TWV EUPNUATWV.
Me autd Ttov Tpomo Bewpouv OtTL Ba mpootateVeTal 0/n gpPeuvNTC/TPLO ATO TNV
npokataAnyn Kat eVioXUETAL N a€LOTILOTIO TWV EUPNUATWV. ITNV MAPOUCA TIOLOTLKN
HEAETN, oL cuvevteLEelg AfdOnkav o SLadopPETIKOUE XWPOUGC, OL CUHUETEXOVTEG/OEC
elyav 1o (610 avtikeipevo epyaciag oAl Siadopetiky eldikevon (mrtuyio,
HETATMTUXLAKO TITAO) Kal ekmaideuon, KaBWGE Kal EpyacLakr) EUMELpia.

Mpokewévou va Slwaodaliotel n alomotia TG €peuvag, kAaBe ouvévteuén
nipaypatonolBnke oe SLAOPETIKEG XPOVIKEG OTIYUEG O SLOPOPETLKOUC XWPOUG
epyaociag, WOTE 0 EPEUVNTAC VA UNV Elval EMNPEACUEVOC QIO TNV TIPONYOUUEVN
OUVEVTELEN Kat va eumAoutilovtal ol emopeveg (Robson, 2010). H anddaon ya tn
SlEpElVNON TWV OUYKEKPLUEVWVY EPEUVNTIKWYV EPWTNUATWY OTO CUYKELUEVO TNG
evboumnpeotakng eknaibevong dev umnpée tuxaia, aAAd AndOnke pe okomod va
LKOVOTIOLEL TO KpLTAPplo aflomiotiag TG HOKPAG eumelplag Kal emadng UE TO
EPELVNTIKO Tedlo o€ cUVOUACUO HE TNV OVAOTOXAOTIKOTATA Kal Tn Slatipnon Ing
OUBETEPOTNTAG TOU €peUVNTA O KABe OTASLO TNG €peuvag Kal Tn HEAETN TwV
BBAoypadikwv mnywv (Yardley, 2000). MNa toug loapn kot Moupkd (2015), n
Sladkaoio auth oG MAPATEUTEL OTNV K ETTLOTNUOAOYLKN) AVAOTOXAOTIKOTNTA», OTO
TAQLLOLO TNG OTtoLlaG OL EPELVNTEG EVOAPPUVOVTOL VA OVOLOTOXOOTOUV TLG ALEG TOUG, TIG
TPALELC TOUG, TIG TIPOodOKieG TOUG, KABWCE Kal TIG EMAOYEG TTOU KAVOUV KOTA TOV
oxeblaopo kat tn dte€aywyn ¢ €peuvag.

2.5 Neploplopoi tng Epguvag
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Ynipxov oplopéveg aduvapieg tng mapovoag HeAETnG. H €peuva Se€nxdn oe
ouykekplpuéva Wuyormaldaywylkd Kévipa oA 6 pmopolpe va yvwpiloupe Ba
UTIAPXOUV TUXOV S1adOPOTIOLNOELG OE TIAPOLOLA EPpEUVA OE KEVTPA GAAoU dopéa e
v (6la R mopopoLla Aettoupyia. Auto gival Eva onUAVTLKO KPLTHPLO ylati elval mbavo
Va UTIAPXOUV SLaPOPLKEG EVVOLOAOYNOELG TNG BLWHOTIKAG HABnong os SladopeTika
mAaiola. EmumAéoy, n LEAETN TwV MapayovItwv ou neplopilouv tn SleukOAuvon g
Buwpatikng pabnong 6ev Atav otdXoC TNG TOPoUcaC UEAETNG AAAA omoTeAel
onuavtikd medio yla peAAoVTIKN €psuva. Amo autr tnv amoyn dev pumopoupe va
MIAQUE yla YEVIKEUON TWV EUPNUATWY TNG €psuvag. H Blwpatiki pabnon sivat po
dlaitepn popdny pHabnong mou, €kTOG amd ta MoAAA dAAa mibava odéAn mou
amokopilovtatl anod t Stadikacia mou meplypAdeTal oTNV TAPoUoA HEAETN, €XEL
TMOAMEG Suvatotnteg va evBapplvel T Pabld evvoloAoylkny Katavonon Twv
ouppetexovtwy (Morris, 2019).

H Staomopad twv Wuyomatdaywylkwv KEVTpwy Kot oL amooTtAoelg HeTafl Touc, KaBwg
Kol To MARBOC Twv OUVEVTELEEWV OSnUIOUPYNOOV OPKETEG KABUOTEPNOELS OTN
Stadikaoia kataypadng Kal otnv enetepyacia Tou UALKOU Twv cuvevtelEewv. Katd
™ SLApKeL TNG EPELVNTIKAC Stadkaoiag, AndOnKav ek LEPOUG TOU EPELVNTH OAX TA
amapaitnTa HETPA WOTE VO TTPOOTATEVOVIOL Ol CUMMETEXOVIEG Ao omolodnmote
mBavo kivbuvo n evdexouevn BAABN OMwc n MPOKANGCN £VTOVOU CUVOLOBNUATIKOU
otpeg (TowwAng, 2014). To ayxog, n amelpia aAA@ Kal n MTPOOTAOELN KATIOWWY Va
QVTOTOKPLOOUV HE TUTILKO TPOTo otn SLodlkoolot UE OUVIOUEG 1 HLOVOAEKTIKEG
QTTAVTHOELG KLVNTOMOLNoaV OTLG TIEPLOCOTEPEG TEPLUTTWOELG AUECA TOV EPEVVNTH, O
ornolog mpoondbnoe péoa amod tn SlatUMWaon MEPLOCOTEPO EAEVOEPWY EPWTICEWV
yla to B€pa, va dwoel o xahapn popdn otn Swadkaoia. Asv élewpav Opwg ol
TIEPUMTTWOELC (2-3 epwTwpeVOL/eg), Omou n OSuokoAia £kppaong Twv amoPewv
KATTOLWV €€ AUTWV ATOV ATPOCTIEAACTN KOl TO amoteAéopata Sev KATESTN EPLKTO va
avaAuBouv og Babog (BapBoukag, 2010+ KaAAwikakn, 2010).

2.6 Asovtoloyia Epeuvag — HOWA Zntipata

O oXeSLAOMOG KAL N EKTTOVNON ULAG LEAETNG QUMALTOUV TNV UTtapEn EVOC EPEVVNTIKOU
TIPWTOKOAAOU, TO OTtolo TIPEMEL va avaAUEL Ta NOLKA {nTrpata mou nepllappavovral
oTn UEAETN Kal ol urmtoPrdlol/e¢ CUPUETEXOVTEG/OUTEG TTIOU CUUGWVOUV TEALKA va
AaBouv PEPOG O MLa UEAETN TIPEMEL VO UTIOYPAPOUV KOL TO OXETIKO EVIUTIO
nmAnpodopnuévng ouvaiveong (FfaAavng, 2017). OAol/eC Ol CUUUETEXOVIEG/OUOEG
EVNUEPWONKAV AEMTOUEPWE YLA TOUG OTOXOUC TNG MEAETNG KOl €ixav evnuepwOel
OXETIKA UE TNV AVWVUMLN OTN CUMUETOXA KAL yla TNV Tpnon Tou ormoppntou Twv
debopévwy. Antapaitntn mpolnobeon yLa T CUUETOXH, ATOV N YPAITTH CUYKATABEON
KOlL N CUMUETOXN OTNV €peuva Ntav eBgAovtikn. Ma autd tov Aoyo, £yLve kKABe duvarth
npoomnadela StacdAAlong TnG MANPOUC MPOOTACLOG TWV TIPOCWTILKWY SeSOUEVWY
Kot TG Sladlkaoieg TG €MAOYAG OCUUUETEXOVTIWY, TNG ANYNG EVNUEPWHUEVNG
ouykatdBeong, TnG cuAAoyng kal tng availuong dedouévwy (loapn & Moupkdg, 2015).

3. Euprpata tng Epeuvag

Me tnv avaAucon ToLOTIKWV SESOUEVWV (TL.X., LETOYPAUUEVWVY KELLEVWYV CUVEVTEUENC),
Tou €xouv mapaxBel oto MAaloLo HLOG EUMELPIKAG LEAETNG, ETUXELPELTAL N anddoon
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vonuoto¢ ota &edopéva autd TPOKELWEVOU va S0Bel amaAvinon OTO KEVIPLKO
gepeuvnTIKO gpwtnua (TowAng, 2018). H ouAhoyny kat avdaluon twv Sedopévwy
amoPAEnMEL OTn yvwon TOCO TOU QVIIKEIMEVOU OCO Kal Ttou TANBuopou Twv
UTTOKELUEVWVY TIou odnynBnkav va ekdppactolv yla To avilkeipevo (BapBoukag,
2010). 2tn ouvéxela, mapouolalovral o€ BEPATIKOUG AEOVEC GUVOTITIKA OTIOCTIAC LT
LE TIG amOPELS TV EPYO{OUEVWV.

Ol oUMHETEXOVTEC/OEG OTNV £peuva O OTL adopd OTO PBLWHATIKO TPOTO UAdnong
Bewpouv OtL e€ehicoel To ATOUO SLaxpoVvIKA, cUUBAAAEL ot KOAALEPYELD OpaSLKOU
KA[LOTOG, QVAMTUOOEL TIC YVWOELS, TIC LKAVOTNTEG Kol Oe€lOTNTEG, eVIOXUEL TN
ouvaloONUATIK VONUoouUvn KoL T YVWOTIKEG LKOVOTNTEC, TIPOWBEL TNV evepynTIKN
OULLUETOXN HECO OO OUUUETOXIKEC TEXVIKEG KOL TIPAKTIKN ekmaidevon kol cuvteAel
OTNV E0WTEPIKEVON KAl 0POUOLWON TWV VEWV EUTIELPLWV.

31,54:«n euneipia o BonVda va eéeAiooeoat kata tn SLAPKELX TOU XPOVOU »,

I3:«elval amoteAsouaTIkoG Tpomo¢ uadnonc/ouvtedei otn Snutoupyio mAaiciou
OUVEPYaOo(ac KoL 0TNV KOAALEPYELD IKAVOTATWVY,

35:«n Bwwpatikn uadnon sival yvwoeilg kot deélotnteg/sotialel otnv avtiAnyn tou
ouVaLoINUATOC KOl TOU EVOTIKTOU»,

26:«eival aAAnAenidpaon atouou kat meptBaAlovtoc»,

313: «AauBavet urtoyv to ouvaiodnua/amoteAel UTOKEIUEVIKO Biwua KAl TOV TPOTO
UE TOV OTT0(0 TO ECWTEPLKEVEL KATTOLOGY,

Y15:«EUTTEPLEXEL TPOOWTITIKY) CUUUETOXN Kal oUUBOAN O€ yEyovOTA/EVTUTNTWVETAL N
euneipia/to feic, to BLWVELCY,

Y18:«&lval UOVTEAO TTOU KUPLOPXEL/OMOTEAEL TTPAKTIKN Kol KABNUEPLVH EKTTAIOEUON »,
220:«€lval TO MPWTO TTOU XPNOLUOTTIOLOUUE 0T SOUAELA Uagy.

Ol CUMPUETEXOVTEG/OEG amavinoav OETIKA OTO EPWTNMO OXETLKA HE TO CUVOAO TWV
BLWUOTLKWVY TEXVLKWV TIOU a€LOTIOLOUV.

25:«Quotaotika Ga EAeya otL eival n nmpooouoiwaon, n epyacia o€ ouadeg, n UEAETN
ULOC TEPIMTWONG/0 KATAUYIOUOC LOewv/n UEAETN KAl Tapouciaocn mMEePIMTWONC,
euntAékovratl SnAadn oAec ol Texvikeg/undpxel To ‘brain storming’, to mawyvidt poAwv
Yl VO UTTOPECOUE KATTOLEC POPEC va umapéel evouvaiodnon kat avrtaAdayn twv
IAnpo@opLwv».

28:«0 KATALYLOUOC LOEWV YLa TOUG TTLO VEOUS oUVASEAPOUG rou Epyovtal 6w omoTe
KoL QUTOL UrtopouV UE UL opada ou umopel va kavouue va Bondndouv kat ot ibtot,
UE Tapouoiaon Kol UEAETN MEPITTWONG KAL TNV EPYATia O OUASEC, TTLOTEUW QAUTEC OL
TPELG TTOAU QUITOTEAECUATIKEG TEXVIKEG YLa ESW... ».

Ol epwWTWHEVOL/EC BEWPOUV OTL UE TLG TEXVLKEC BLWUATIKNAG LaBnaong €xouv BonOnbel
va avtanefEABouv anoteAeoUATIKA 0TI SUOKOAEC KATAOTACELG.

29:«Nat, olyoupa UMAPXOUV KOATOOTAOELC TIC OTTOLEC Ol EUTEIPIKEC YVWOELG EXOUV
Aettoupynoet KotGopLOTIKD ot Slayeiplon SuokoAwv
KaTaoTaoswv/enavalauBavou e auTo To UoVTEAD SLayxeiptonc tou mpoBARuaToc».
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317:«Ekei BonYouv MEPLOOOTEPO EXOVTAC OQVTIUETWITIOEL KATIOLEC TIEPUTTWOELC-
KOTOOTHOELG UTTOPOULUE va UMTOYEOOULE, BewpnTtika BEBaia, nwc Ya efeAdiyOei uta
duokoAn katdotaon kat €tol va tpoBAEPouue otnv ouvcia tnv eE€AEn e kat va
SoUUE MW eiyoue AeiTOUpYriOEL O AAAEC MEPITTWOELC, WOTE VA TTPOOAPUOCOULE TN
OUUITTEPLPOPU LLOIC YLOL VO EXOULE TO KHAUTEPO EMIBUUNTO amoTEAETUO TTOU TEAOULEN.

OL gpwtwpevol/e¢ Bewpolv MWE oL YVWOELC Toug PeATlwvovtal pEoa amo TNV
eunelpia, el6kOTEPA OTAV KAl OL (8LoL §pouv Kal TPATTOUV €XOVTAC EUTTAOUTIOEL TIC
NON ATOKTNUEVEG YVWOELG TOUG UE VEQ EUTELPLKA SeSopEval.

Y14:«...Kat TTOOOTIKEC YVWOELC UE TNV EVWOLD TOU OTL £V OEV KATEXEIC KATOLX
oeélotnta oiyoupa Ja avaykaoTEIC va TNV AITOKTHOELC. Apa LIOVO UEOW TG EUTTELPLOC
Ja umopéosic va Bondndeic o auto TO Kouuati, OAAQ Ko TTOLOTIKG OTIC Hén
armoKTNIE(OEC YVWOELC TTOU EXELC VO TIC AAAOLWOELC, VA TIC AVAVEWOELG, VA TTPOTIETELC
6€€10TNTEC MAVW OE QUTA T KOUUATIO QPO KOUL TTOOOTIKO. KOIL TTOLOTIKCE ».

Y17:«Nat UmopoUUE VO OITOKTIIOOULUE TIEPLOCOTEPEC YVWOELC OTAV XPNOIUOTOLOULE
KATTOLEG BLWUATIKEC TEXVIKEG KOl VO TIC AéLOTTOLOOULE OE OVAAOYEG TTEPLITTWOELC Y.

Ol EpWTWHEVOL/EC amavTnoaV BETKA OTNV EPWTNON OXETKA HE TNV aAAayn TwV Nén
QTMOKTNUEVWY YVWOEWV TOoug, Bewpolv OTL Ol YVWOELC Tou¢ eumAoutilovtal,
gvioxlovtal, aKOUn OTL N CUMMETOXN Ot BLWHATIKEC AOKAOELS OUVTIEAEL OTO va
«avatpanei 1o Bewpntikd uOBaOPO o€ KATIOLA ONUELOY.

23:«ot yvwoelc pou noAdamAaotalovrar», (LEoa amod To PBLwWHATIKO TPOTO KoL TNV
mapatnpnon).

I5:KEMEPYETAL UL AUTOYVWOI0/UTTOPOULE VA EILOIOTE TTEPLOCOTEPO EVEALKTOL KOIL VOl
XELPLOTOUUE KATTOLEC KATAOTHOELC UE EVO TEAEIWC SLOPOPETIKO TPOTTO».

Y12:«kade popa UTTApYEL AUTO TO alioTNUa OTL UTTAPYEL KATL KALVOUPYLO ».

IXETIKA E TIG TAPATNPAOELG KOl AMOYPELS TWV EPWTWHUEVWYV TNG EPELVAS, avadOopLKA
HE ToV TPOTo Tou Ba pabatvav KaAUTepa otnV £pyacia, To HEYAAUTEPO UEPOC TWV
anavtnoewv adopd tn CUPUETOXN TwV £PYalOUEVWVY OE EKTTALOEUTIKA CEULVAPLA,
NUEPLOEG KL UTIOOTNPLKTIKEG €VEPYELEC TOU OpPEQ OMWG N EMONMTELA KOL OUASEC
gpyaoiag.

219:«Exw tnv toxn va epyalouat o€ €vav @opea o omoio¢ evioxUel tn Sla Biou
eknaiSevon Kol KATAPTION SLOPYAVWVOVTHG CEULVAPLO LUECA OTO POPEQ/YEVIKOTEPA
koL oav katevduvon SIvovtdc uac Kivntpa EITE UE EKTTTWOELG OE CEULVAPLA, ELTE UE TO
va (QEUYOUE VWPITEPA QMo TNV epyacio HAC Yl Vo T TOPAKOAOUTNOOUUE,
TTAPAKLVWVTOC UOC TTOAU EVTOVa TTPAYUd TTOU €V OUUBQIVEL OTIC UEPEC LAC, LUOC KAVEL
blaitepa yapouuevoug kat v JEAoUUE va ouvexioouue/uLa popen Jewpw OTL elval
TO KOUUATL TNC EMONTEiG mmoU @apuoletal ta Suo TEAsuTaia ypovia Kal UEoa oo
TIC QVAYKEG KaL TN Suvautkn tne opadac INTHuata TETola Lonyouvtal, ekmatdevovtol
Ko Abvovran».

4. sulntnon

H pabnon péoa amo tnv eunelpia eival évag evaAAaKTkOg Tpomog pabnong apecog
KOL QTTOTEAECUATIKOC KO QTOTEAEL AMAPAITNTO CUUMANPWHOTIKO OTOLXELO yLa TN
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BEwpPNTLKA KATAPTLON KL TIG YVWOELG TTou 6N Katéxouv ol epyaloduevol (Boyatzis et
al., 1999- Kolb et al., 2002). ArtoteAel pLa APESN KAL ONUAVTLKA TTNYA yvwong, OTtou To
Aatopo autevepyel kat avalntel vonua otnv eumnelpia péoa and tn cuvalconuatikn
kat StavonTtikn tou Kivntomoinon (Kolb & Passarelli, 2010). H Buwpatik padnon,
KLVNTOTIOLEL TOV EKTTOLOEVUOUEVO VA QUTEVEPYEL Kal va UTTAOUTILEL TIG YVWOELS TOU
pHEoa amo pla Stadlkaoia KPLTLKAG OUVELONTOTOLNONG KAl AVOOTOXAOUOU TNG VEAC
yvwong (Kolb, 1984+ Mezirow, 2007+ OiAAutg, 2005).

Me auto tov Tpomo padnong, ot epyalOUEVOL KATAVOOUV KOAUTEPA TO QVTLKEILEVO
£pyQOiOg KOl YEoQ Amd TNV QMOKTINON EUMELPLAC, UIMOPOUV KAl avIameEpyovrol
KaAUTEpPA 0TI SUOKOALEG TTOU cuvavtouv oTnV Kadnuepvotnta toug (AedouAn, 2002-
Jarvis, 2004). Itnv napovoa UEAETN, KATAYPADNKE ONUAVTIIKOC BaBuog amodoxng,
YVWOonNG Kot Katavonong aAAd Kol e€0LKELWON UE OUYKEKPLUEVEC TEXVIKEC BLWUATIKAC
nabnong (BaAkavog & OpaykoUAng, 2010). Avadopikd@ He TO €id0o¢ TWV
EKTIOULSEVUTIKWV TEXVIKWV BLWHATIKAC LABNoNg mou kahouvtal va epappoOcouV oTnV
£pyaoia Toug, oL epyalopevol paiveTal va elval apKETA EEOLKELWUEVOL LE BLWULOTLKEC
TEXVIKEG, OMWG TG yvwpiloupe amo tn BiBAloypadia sknaidevong evnAikwy (BAéme
oxetka Brookfield, 1995+ Courau, 2000- Jaques, 2004: Jarvis, 2004+ Gross, 1999-
TolumoukAn & OiAATG, 2010 OiAAuTG, 2005)

ISlaitepa onuOvVTIKA ylo TNV mapouoa HEAETN, €ival n avadopd Tou yLVETOL OTO
BLwpATIKO TPOTIO LABNoNG HECA OO TNV ELKAOTIKN TEXVN ELTE O€ EMIMESO ATOUIKWV
Bepanciwv (ouvedpleg), eite oe eminedo opadikng Bepameutikng Stadkaoiog HECW
™MC BLWHATIKAG padnonc. Tétowa popdr Habnong Héoa amod TNV TEXV OmoTeAEL TO
‘Art Theraphy’ kol cuykekplpéva to ‘Cinema Theraphy’ to omoio epopuoleTal we
£pyaoTNPLO BLwHATIKAC pabnong ota Wuxomaldaywykad Kévtpa tou dopéa, os pLa
npoondBela va ekmatdeuTouV oL e€umnpetoluevol aAAd Kot oL idloL oL BepameuTeg,
pHEoa amo €vav evalAaktiko, Stadpaotikd Tpomo eknaidevong (CEDEFOP, 2013-
Kokkog & Méya, 2007+ Mezirow, 2007).

H epnelpkn yvwon dtadpapatilel onuavtiko polo otnv eknaibeuvon kat kabodrnynon
VEWV UTTAAAAAWV QT TEPLOCOTEPO EUMELPOUG EPYALOUEVOUC OL OTIOLOL ATOTEAOUV Kall
€va atumo npoowrno avadopdg (Brookfield, 1995- Dewey, 1990 Lintzeris, 2021). Ot
TMPOCOETEC YVWOELS TIOU amokouilouv pEoa amd T BLWUATIKA TPAKTIKN Ol
epyalOUevoL, TIPOEPXOVTAL KOTA HLEYAAO HEPOC ATIO TN BLWHUOTLKY EUTIELPLA KaAL TNV
ETUKOWVWVIO TIoU KaAAlepyeital otnv opada ouvepyaciag Oepameutwy, TNV
gvouvailodnon, TNV mapateEnon Kol TNV LKAVOTNTA VO UITOPoUV Va EMLKOLVWVOUV, Vol
aAAnAerudpouv kal va cuvepyalovral HE TIG AAAEG €LOIKOTNTEG, AAAA KOL LE TOUG
efunnpetolpevoug Twv Kévipwv (Kokkog, 2005+ TotumoukAr, 2012). H kowwvikn
aAAnAemidpaon, o Tpomnog Slaxeiplong Tou Xpdvou Kot Twv MBavwy Kplogwv mou
Umopel va mpokUPouv, G CUVAPTNON KE TNV KATOXI TUTUKWV OAAG Kot TipooBeTtwv
TIPOCOVTWY, ANMOTEAOUV E€MiONG LKAVEG TIPOUTIOBECELS AMOKTNONG VEWV TIPOCOETWY
YVWOEWV KL LKOVOTATWY 0TO XWwpPo epyaciag. H dtepyacia autr emttuyxavetal péoa
aro TNV EVEPYN CUMUETOXN Kol Blwpatikn pabnon, aAAd kat t dia Blou ekmaidevon
EVTOG Kl EKTOG epyactakou mAatciou (Lankard, 1995).

AvodopLKA E TO EPEUVNTIKO EPWTNA OXETIKA WE TNV ATIOKTNON KAL TNV LKAVOTNTA
Snuoupylag VEwV yvwoewv AOyw TNG CUUUETOXNAG TOUC O BLWUATIKEG EpyaocThipLa
otnv gpyoocia (ABavacoUAa & lwavvou, 2008) oL CUUHETEXOVIEG/OEC OTN £PEUVA
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BewpouV OTL OL YVWOELG TOUG BEATIWVOVTAL HECW TNG EUMELplag, ELOLKOTEPA OTAV KO
oL i6lol/ec Spouv Kal TPATTOUV €xovTag eUMAOUTIOEL TIG AON ESPALWHUEVEG YVWOELG
Toug pe Vvéa eumelpika Sedopéva (Lintzeris, 2021). H Blwpotiki maldaywylkn
anoteAel évav SuVOpLKO TPOMO pABnong. Itnv mapovuoa UEAETN, oL epyalopevol
UTIOOTNPL{OUV MWCE UTTOPOUV VAL TIPOXWPINCOUV UE aoPAAELN KOL TIEPA OTTO TO TUTILKO
BewpnTikd TOUG eMinedo, va EUTAOUTIOOUV ] VA OIVAVEWOOUV TIG HON UTIAPXOUOEG
YVWOELC KaBwG Kat va avamtuéouv VEEG Lkavotnteg kat 6e€lotnteg (KapaAng, 2013-
Autlépng, 2010). Ito eminmedo TG oAAayng Twv NON AIMOKTNUEVWVY YVWOEWV KOl
LKovotNTwV dnuloupyeital KATL véo, oL yvwoel moAlamAaotdalovral, EMEPXETAL
autoyvwaoia Kot eveAL€ia, ol BEWPNTLKES YVWOELG EVIOXUOVTAL KOL TIOYLWVOVTOL KAl Ol
epyalOpevoL VIWBOUV TILO EUTTELPOL KAL TILO EVICXUUEVOL OTNV gpyacia Toug (Lintzeris,
2021 ®iAAg, 2005).

O Xwpog epyacioag avayvwplletol w¢ ONUAVIIKOC XWPOC HETACXNUATIOMOU TNG
Bewplag oe mpaén (Morris, 2019 Owusu-Agyeman & Fourie-Malherbe, 2019+ Radovi¢
et al., 2021a* Usher & Solomon, 1999 Yardley et al., 2012). H gumelpikr} yvwon
BeATiwvel TO TAPAYOLEVO €pyo, TOVWVEL TNV oUTOTEemnoibnon kat Asltoupyel
UTTOOTNPLKTLKA OTLC OXEOELG TOUG HME Toucg/I ouvadéldoug, epocov powbeital n
OuvepPYaTIK padnon oe opadec (Kolb, 1980: Jarvis, 2004 Lintzeris, 2021:
TowumoukAn, 2012). Onwg mMpoKUMTEL amd TIC adnynoell TwV EPWIWUEVWY, T
TIOPATAVW CUUBAAOUV oTNV avaBAaduion Twy LKAVOTHTWY KAl TwV YVWOEWV TOUC KOl
PowBoUV TNV LKAVOTIOLNTLKI) CUVEPYACLA LE TOUC EEUTINPETOUUEVOUC TWV KEVTPWV.

H ouppetoxn og, SLEMIOTNUOVLKEG OMASEC KAl UTIOOTNPLKTLKEG SpAcEl; Tou dopEa
OTWG N ETMOMTELQ, N CUUUETOXN OE ETOMTIKEC OUVOVTNOEL], £XOUV OUVTEAEOEL
TIPAYUATIKA 0T BEATIWON TWV LKOWVOTATWYV KOL TWV YVWOEWYV TOUC OTLE ATIALTHOELG TTOU
SnUwoupysel To €pyaclakd TOUC OVTIKE(HMEVO, OAAA KOL OTNV EMAYYEAUATIKY) TOUG
e€€NEN (Bepyldng & ouv., 2008: KapaAng, 2013). Eival wdlaitepa onpavtikn n
urnootnplen tou dopéa epyaciag oe Intipata dia Blou ekmaideuvong ta omola
EVIOXUOUV TNV TOLOTIKA avaPBadulon oe mapespdpepelc dpaoTNPLOTNTEG OTWG YL
napadelypa, eelSIKEVMEVA OEULVAPLA KOTAPTIONG O Bépata €ldIkNG aywyng,
PuyxoBepaneiag (Bepyidng & ouv., 2008+ Kokkog, 2005+ DiAAuTg, 2005) kat avamntuén
TIPOYPOUMATWY EKUABNONG TEXVIKWVY KaBodrnynong opddwv (onwg ya moapadelyua
o€ opadeg yovéwy, epnPwv k.d.) (ToyumoukAn, 2012). Inuavtikn elval n umtootnpLEn
ELKAOTIKWY, BepameuTikwV SpAceEwWV HETA QMO TNV TEXVN, N TNV TTPOPBOAN TOLVLWV UE
EKTIOLOEVUTIKO TIEPLEXOUEVO Tpocopoiwaong Slaxeiplong mepinmtwong, mou oxetiletal
AUECA HPE TNV EMOYYEAUATIKN TOUC B€on katl amacyoAnon (Kokkog & Méya 2007-
Mezirow, 2007).

7. Zupnepaocporta

Mapd TOUG eyyeVELG TEPLOPLOUOUG TNG Ttapoloag €psuvag, AOYw TIEPLOPLOUEVOU
TMANBUOPOU TNG HEAETNG Kol LEBOSOAOYLKAG TIPOCEYYLONG, YEYOVOC TIOU TIEPLOPLTEL TN
VEVIKELUON TWV QMOTEAECUATWY, TA EUPAUATA HOG OUVASOUV UE TN OXETIKNA
BLBAloypadia, kKatadelkvUOVTAG TNV AVAYKN YLO TIEPALTEPW UEAETN KAL ATOTIUNGCN TNG
a&lag ¢ BLwuaTikng LABnong otov gpyactakd xwpo. Avadoplkd PE Ta EupruaTa
™¢ mapoloaG HEAETNG, CUUTIEPALVOUUE TwG aflomolouvtal o€ Atumn popdn, ta
otadla tou KUKAou pabnong oto epyaclako MePBAAAOV TwWV CUUUETEXOVIWV TNG
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€peuvvag. Emiong, vyivetar ocadng avadopd otov TPOMO €0wWTEPIKELONG KO
QVOOTOXAOUOU TWV BLWUEVWV EUTIELPLWYV TTOU EVBOppUVOUV, TIAPAYOUV VEX YVWON KOl
T(POAYOUV TNV AVATTTUEN VEWV LKAVOTATWV.

H mepattépw avamtuén mpoypappaTwy EKMALSEUONG, TTIEPLOCOTEPO OTOXEUMEVN OE
HEBOSOUC KL TEXVIKEC CUMMETOXLIKNG KAl BLWUATIKAC Hadnong pe éudoaon tdéoo otn
Bewpla KoL TOV OVACTOXAOUO, OO0 KOL OTNV MPAKTLKA £dappoyr, Ba pnopovos va
aflomolnBel pe TETOLO TPOMO £T0L, WOTE oL gpyalOUEVOL VA QTIOKTAOOUV TA
XOPOKTNPLOTIKA €VOC £pYalopeVOU/NG LUE SLEUPUUEVEG YVWOELG, VEEC LKAVOTNTEG KOl
6e€10TNTEC. AUTO SuvnTiKA Ba UIMoPoUCE va AOTEAEDEL TNV adeTnpia dSnulovpylag
OHAdwvV pABNoNg HE KOWA XOPAKINPLOTIKA OTOUG XWPOUC epyaciag, Ba
KLVNTOTIOLOUOE TIEPLOCOTEPO TIG SNULOUPYLIKEC SUVAUELC TOU TIPOCWITILKOU KoL OTNV
gvioxuon TNG cUVOXNG KoL EVOUVAUWONG TWV OXECEWV UETALY TwV £pYAlOUEVWV.

H avamntuén mpoypoppdtwyv pabnong kat epopuoyn Blwpatikwv pebodwv otnv
£pYQOLO E TN CUVEPYAOLO EVOG TILOTOTIOLNUEVOU dopéa ekmaideuong evnAikwy, Ba
UTOPOUCE va amoTEAECEL TNV adeTnplal yla To OXeSLOOMO Kol TNV UAomoinon
TIPOYPAUHUATWY TIou Sev Bal MAPEXOUV HOVO YEVIKEC BewpnTIKEG yVWOELG, aAAd Ba
£0TLA{OUV OTLC AVAYKEC TWV GOPEWV Kol TwV €PYAIOUEVWY, OTTWE KoL TOU TANBUGHOoU
TIou amevBuvovtal Kal eEumnpeToLV.
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NepiAnyn

JTOXO0G TOU KELMEVOU E£Lval N OUIELKOVLON TNG LOTOPLKAG avadpopng Kat eEEAENG Tou
niebiov tn¢ Exnmaidevong EvnAikwv. To keipevo xwpiletal o€ TPELC PACIKEC LOTOPLKEC
$AoElC KATA TIC Omoie¢ avaAvovrtol Tt PrApata Kot ol EEAKTIKEG EKTTOLOEUTIKEC
Stadikaoiec mou mpogkupav oe kABe dpaon. H kaBe pAon TEKUNPLWVETOL LE LOTOPLKA
VIOKOUMEVTO OTo omoia avagpépovtoal oL ekmaldeuTikéG e€elifelc katd TNV
Ayylokpatia (1950-1960), tnv Ave€aptnoia (1960-1974) kat tnv Toupkokpartia (1974
HUEXPL ONUEPQ). 2TN OUVEXELQ, YIVETOL CUVOUAOUOG TWV TIPWTOYEVWV EPEUVNTIKWV
6ebopévwy kat ¢ BiBAoypadiag mou oxetiletal pe tnv wotopla tng Kompou. Mo
OUYKEKPLUEVA, TA TIPWTOYEVA epeuvnTika dedopéva adopolv UALKO amo To Kpatikod
Apxelo KiUmpou. Amo tnv oTtoplkn avadpour avadelkvietal ocadnG CUOXETLON
LOTOPLKWY EUTIELPLWV KOL EKTIOLSEUTIKWY OAAOYWV OXETIKA HE TOV TPOMO TOU ol
aA\ayeg emnpéalav kat ennpealouv toug evnAkoucg tnc Kumpou, Kot TEAOG, TIG
OUYXPOVEG TTPOKANOELC TTOU KAAOUVTOL VO OVTLUETWITIOOUV OL appoSioL yia tn eEEALEN
™¢ Exkmaidevonc EvnAikwyv Tou vnolou.

Né€elg kAewdua: Exmaibevon EvnAikwv Kumpou, Nuktepwva Ivotitolta, Kpotikd
Ivotitouta Empopdwong, Kpatikd Apxeio Kimpou

Abstract

This article aims to illustrate the history and evolution of Adult Education. It is divided
into three main historical phases, in which the evolutionary educational processes that
emerged in each phase are analyzed. Each phase is linked with historical documents
related to the educational revolution during the English Occupation (1950-1960),
Independence (1960-1974), and Turkish Occupation (1974-to date). The primary
research data are then related to the history of Cyprus literature. This research data
includes material from the Cyprus State Archive. The historical review reveals a clear
correlation between historical experiences and educational changes regarding how
these changes have affected and continue to affect adults in Cyprus. This includes the
contemporary challenges that those responsible for developing Adult Education on
the island have to face.

Keywords: Cyprus Adult Education, Night Institutes, State Institutes of Further
Education, Night Institutes, Cyprus State Archives
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1. Elcaywyn

H yewypadikn B€on g Kumpou, pe deondlovoa BEon otnv avatoAilkr) MeooyeLo Tng
pooédide avékaBev Olaltepn oTPATNYLK ONUOOLO, KoL €(XE WG OMOTEAECUO va
SE€XeTaL OTNV LOTOPLKNA TNG Topeia TNV enidpaon Sltadpopwv MOATIOTIKWY pEUUATWY. H
vewrmoAttikry Staotacn tg Kumpou eival dppnkta cuvdedepévn pe moAAoUC Kal
61a¢dopouC TOUELC TOU VNOLOU, OTIWC N OLKOVOWLQ, N TOALTIOMLKN €EEALEN aAAG Kal N
eknaidevon. To mapdv apbBpo €xel okKomo TNV Yaptoypadnaon tng ekmaidevong Tou
vNOoLoU, KOL TILO OUYKEKPLUEVA TN ekmaidevong evnAikwy, n omoia TIC TEAEUTALEG
SeKkaeTieg amaoyoAel LdLaitepa TNV eKMALSEUTLKA KOWVOTNTA AAAAQ KOL TOUG TTOALTEG TNG
KOmpou, AOdyw Tou OTL A0V OMOTEAEL QVOMOOTIOOTO KOUUATL TG €EEALENG TwV
TIOALTWYV KUPLWC OTOV £pyacLako Topéa. To mapov dpBpo £xel Baolotel og dedopéva
Tou mpoékuav LETA amnod Epsuva oto Kpatikd Apxeio Kumpou, amd culntroeig pue
apuodia atopa tou Yrmoupyeiou Matdeiag ABANTIOMOU Kot NeoAaiag, Kal amod tnv
arapaitntn BLBAoypadiki LEAETN.

Yotepa amo evdeAexny ovaluon OAwWV TwV €gpeuvnTKwv Oedopévwy, yla va
mapateBoUV CWOTA TA YEYOVOTA WG TPOG TNV Xaptoypadnaon Kal LotopLkr eEEALEN TNC
eknaidevong evnAikwy, Bewpeital dedopévog o Slaxwplopodg tou mapeABovtog oe
LOTOPLKEC TEPLOSOUG, OUTWC WOoTe va SlapopdwBOel n e€eAkTik €lKOVA TNG
eknaidevong evnAikwv. Baoikol mMuAwveg Slaxwplopol amoteAoUV Ol EKACTOTE
KOTOKTNTEG Ol omoloL épaaoayv Kol ddnoav To oTiypa toug oto vnol. H ekmaidevon
6ev Ba pumopoloe va PELVEL AVETNPENOTN Ao TIG SLAOECELG KL TTPOTEPALOTNTEG TOU
KAaOe kataktnTA.

Q¢ £k ToUTOU, N LoTOPLKN avadpoun Ba €xel w¢ Baon TPelg PaoIKEC PATELS, OL OTIOLEG
€upeoa 1 apeoa ennpealouv aKOUO Kol CAMEPO TNV EKMALSEUTIKA AELTOUpYla TOU
vnowou. Apxka, tnv mepiodo tnG amoiklokpatiag Twv AyyAwv (1950-1960), katd tnv
orola ekivnoav va pmaivouv oL BACELS yla TNV YEVLKA eKmaideuaon £xovtag wg odnyo
Ta ayyAwka mpotuma. Asutepn ¢aon amotedel n Avefaptnoia tng Kumpou (1960-
1974), katd TNV omoia oL AVAYKEG yla tnv ekmaidsuon evnAikwv Atav MAEOV EVTOVEG
yla auto n Ekmaidevon EvnAikwv Eekivnoe va anaoyoAel evtovotepa TOUG ApUOSLOUG
Kall TEAog n mepiodog tng Toupkikng EloBoAng (1974), daon n onola cuvexiletat LEXPL
onuepa kat agpopd tnv e€EALEN ¢ Ekmaidsuong EvnAikwy.

2. MeBodoloyia

H épeuva €xelL Baolotel KUPLWG OTNV QVAAUGH VTOKOUUEVTIWYV, E€Yypadwv Kot
dwtoypaduwv mou PBplokovtal oto Kpatikd Apxeio Kumpou. To Kpatikod Apxeio
KUmpou undyetat oto Yrnoupyeio Awkatoolvng kot Anpooiag Taewg, To omoio eivat
umeVBuvo yla TNV eMontela Kal tn AELToupyla Tou, Kal Aettoupyel and 1o 1972. To
Kpatikd Apxeio Kumpou é£xel okomd tnv ¢uvAagn Snuéclwv apxeiwv ta omola
arootéANovTal ano KuBepvnTKA TUnata pe Baoel tov nept Kpatikol Apxeiou Nopo.
Ta apyeila elval TomoBeTnUéva o€ EVTUTIN TIPWTOYEVH apXeLakr Lopdr oe pakEAoug,
TOUG OTIoLoUG UTtopEL va LEAETAOEL TO KOWVO LOVO OTOV XWPO Tou Avayvwotnpiou tou
KpatikoU Apxeiou Kumpou.

Ooov adopd TNV mapovoa EpEuva, OL TIEPLOCOTEPEG ATIO TLG TIAPATIOUTIEG adopoUV
dakéloug tou Apxeiou kat £xouv tnVv €€n¢ popdn: E1/180/7-10. Me to ypappo «E»
dnAwvovtal ot pakelol tou oxetilovrtal pe to Yrioupyeio Nadeiag kat MoAttiopou. O
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aplOuog petd to E dnAwvel to Bépa tou dakélou. Mo ouykekpluéva oto E1
gvtaocoovtal €yypada cuvavinoswv (minute papers) tou Ymoupyeiou Maideiag,
ABAntiopoU katl Neohaiag, oto E11 éyypada mou adopouv ta Empopdwtikd Kévrpa
™¢ Kompou kat to E12 otibrimote oXeTiko pe tov Avaidapntiopo tng Kumpou. 2tn
OUVEXELQ, 0 apLOUOC TTou akoAoUBEl petd tnv KaOetn oti€n, E1/180 adopd tov aplOud
ToU GAKEAOU yla TO OUYKEKPLUEVO BEépa mou SnAwveTal amd To yPAUMO KAl TOV
aplOuod mptv tv otién (/) kot télog ta teAsutaia volupepa SNAWVOUV TIC akKpLBELS
oeAibec N oAAwg aplBunuéva dUAa, ota omola Ba Bpel KAMOLOG TO AvAAOYO
VIOKOUUEVTO PEoa otov ¢akelo. ZUUPwvA HE TA TIO MAVW, TO TAPASELYHA
E1/180/10-7 gppnveVeTal WG VIOKOUUEVTO TIOU adopd OCNUELWOELG CUVOVTHOEWV TOU
Yroupyeiov Matdeiag, ABANTIopoL kot NeoAaiog, Bpioketal otov ¢pakelo 180 kat
OUYKEKPLUEVA OTLC oeAibeg 7-10.

MeyahoG MEPLOPLOUOC TNG EPELVOC ATTOTEAEL N SUCKOALX EUPECNC MPWTOYEVWV TTNYWV
ylia tnv Ekmaidevon EvnAikwv otnv Kompou. Metd amd TEPAOTIEG TIPOOTIAOELEC
ETLKOLVWVIOG HE ATopo TIou Bplokovtol o B£0elg KAEWOLA, TO CUUMEPACHO TIOU
TIPOKUTITEL €lval Tw¢ &gV UTIAPXEL OPYAVWHEVO EVIUTIO N Kal Yndlakod UAKO
MPWTOYEVWYV TiNywv He Bfpa tnv Ekmaibevuon EvnAikwv tng Kumpou. Ooec
mAnpodopie¢ cUAAEXONKaV OTO TOPOV KEIPEVO NATAV QAMOTEAECUA EKTETAUEVNC
£peuvag og OAOUC TOUC OXETIKOUC pakéAloug Tou Yroupyeiou Matdeiog kot SuoTtuxwe,
TO OXETIKA pe TNV Ekmaidevon EvnAikwy Atav pndapva kot mpogkupav amno eyypada
mou &ev adopovocav aulywg tnv autinv kabeauvt Ekmaidsuvon EvnAikwv. Ot
mAnpodopieg cUNEXBNKaV KUpLwG amod Kpatika eyypada ota onoia meplypadovrav
Sladopa mpoPAnpata yevikotepa t¢ Ekmaidevong.

3.lotopkn avadpopn Eknaidsvong EvnAikwv otnv Kimpo
3.1 ®daon Npwtn: Anowiokpartia (1950-1960)

H exmaildevuon KATA TNV AIMOLKLOKPATLA €lxe eUAOya BPETAVIKO XapaKkThpa. EMouévwg,
KaTA KUPLo AOGYo o€ OAoug Toug GaKkEAOUCG TTOU QVETPEE €KELVNG TNG €MOXNG, TA
gyypada kataypddovtav otnv ayyAwkn yYAwooo. [eVIKOTEPA, N E€MOXN OUTH
XOpoKTnpiletal and £€vioveg ekMaldeUTIKEC aAAayEG, oL omoie¢ Bewpolvtav
npwrtodaveic yla ta Sedopéva Tou vnolou, adou EKMALSEUTIKES EUKALPLES KUPLWG yLa
ATopa Avw Twv 12 €TwV (OMOU OTOUATOUCE N UTTOXPEWTLKN ekmaideuon) tav oxedov
QVUTIAPKTEG.

H mpwtn peyaAn oAAayn €ywve to 1951, xpovid Kotd Tnv omoia n PBpetavikn
KUBEpvnon mpotelve tn Asttoupyia Nuxtepvwy lvotitoutwy (E1/377/48-50). Auta ta
Ivotitouta oxedlaotnkav yla epyalopevou epriBoug Kat yla TNV ekmaidevon twv
S00KAAWV. To ETKEVIPO NTAV TO TEPLEXOUEVO TNG ekmaibeuong, To omolo Baollotav
oto evlladépov Twv pabntwv. Mpwv n Kumpog yivel ave€dptntn xwpa to 1960, oL
TLEPLOCOTEPOL TIOU CUMHETElXaV ota Nuxtepva lvotitouta Tpogpyovtav amod tnv
umaBpo. Ta B€pata mou peAétnoav adopoloav KUPLwG TTOALTLOTIKEG SpaoTNPLOTNTEC
OTIWG TO PAYLUO, N HAYELPLKA KoL Ta ayyALkd (MnAeidn Kévilou, 2023).

Tpila xpovia petd, avadubnke n avaykn yla mepattépw ekmaibevon anodoitwv Tou
ANUOTIKOU WE OQIMOTEAECUO TNV QTMOYEUMATLVH aAmaoXOAnon VEWV (oyoplwv Kot
KOPLTOLWV) HEXPL TNV NnAkia Twv 17 (E1/664/37). EvSladEpov £yypado amotelel n
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Ewkéva 1 otnv omoia daivetat va emipével o AlevBuving Exkmaidevong otnv
Snuloupyla MePLOCOTEPWYV LVOTITOUTWY YLl LEYOAUTEPOUC LABNTEC. ITNV elKOVA lval
U0 dopéc afnopévn n A€ «girls» katl otnv B€on ¢ Xelpoypada ypaupevn n AéEn
«pupils», yeyovoc mou mpwtov SnAwveL TNV avaykn eknaidsuong pabntwv
avetaptnTwg GUAOU Hev, HE yvwpova TNV peyalutepn nAwkia . AsUTtepov, o TPOTOG
HE Tov omoio €xouv ofnotel ol Aé€elg kat €xouv SlopBwBel Sivouv tnv aiocbnon
TLPOXELPOTNTAC AAAQ KL EMELyOUTAG OVAYKNG, UTTOBEON N omola S1aCTAUPWVETAL Kol
amo TNV AUECN avtamokplon tou AleuBuvtr Ekmaideuvong. To €yypado autod sival
ypoupévo T 25/01/54 oe amdvinon eyypadou TOU €0TAAN omd TOV K.
AvykooTtviwtn, AteuBuvtr) ToTe Tou Anpotikol oxoAsiov Bapwolwy, otig 18/01/54.

THE OFFICK OF T
[ DIRECTOR OF EDUOATION,
NICOBSIA . .CYPROS -
25 +th January . 125he ]
'
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= .
£ e T mar letiter dAdated 48 th Janas
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°“ma' rls Tox mttending ths elesmentar v scho- -
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a to dimcuss this=s with R

Ewkova 1: Auson avaykn yia meptoootepa Nuxteptva lvotitouta

Ol meploootepol padntég twv Nukteplvwy Ilvotitoutwy epyalovtav. Tnv idla xpovia
nmou &ekivnoav mepapatikd ta Nukteplva Ivotitouta, UTAPEE avaykn VEOTEPWV
O1600KAAWV OAAG Kal eKmAlSeUOUeEVWY poBOntwyv. YmelvBuvog Aeltoupyilag Ttwv
IvoTitoutwy ATav 0 K. ZUKOALSNG, O omoiog mpaypatonololoe SLAAEEELS OTOUC
EKTIOLOEVUTEG OXETIKA HE TOV TPOTO Sle€aywyng tng ekmaldeutikng Stadikaciag
(E1/664/52). Eival o mpwTog ekMalSEUTIKOG TTou avadEpeTal o€ enionua €yypada Tou
apXelou va €XeL TOV pOAO EKTTALSEUTH EKTTALSEUTWV.

To 1955 amodaociotnke Mwg Hovo SutAwpatovyxol Mavemiotnuiov i Avwiepwyv
IxoAwv Ba gpyalovral wg kabnyntég Méong Exnaidevong (E1/664/83). Méxpl ekeivn
TNV OTLyUn, oL KaBnyntég dev eixav dlaitepa SLEAKTIKA MPOCOVIA TMEPA AMO TO
YEYOVOC OTL pmopel va SLEBeTav eumnelpla oto avtikeipevo ddaokaAiag. Onwe noén
avadpEpOnKe, TO MEPLOCOTEPA MOOAMOTA €KTOC QO TA AyYALKA, ATAV TIPAKTIKAG
dUoEWC, OTWCE PATTTLKN, HayeLpLkn KTA. NMapoAa autd, av kal n eunelpia amoteAel Eva
arno ta peyoAltepa epyaleia Stdaockaliag, Sev Atav apketd. Q¢ ek ToUTOU, TPOEKUE
€K VEOU N avaykn ekmaideuong neplocotepwv eVNAIKWY 0ToV TOPEA TNG ekTtaidevongC.

To 1956 nmapouacidlovtal ypamnteg aLloAoyrnoels SAoKAAWY, LE KOLVO CUUTIEPATHLA TNV
un emopkn e€eldikevon (E1/377/87).
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To 1957 n kuBépvnon e€€dpaoe tnv nmenoiBnon ot ta pabnuata nou Stdackovtav
otou¢ eprifouc "umopouv va anoteAEcouV ToV upnRva evog peAAoviikou KoAAeyiou
Exnaidevong EvnAikwv" (Persianis, 1996).

H éA\ewpn mpooovtoUxwv dackaAwv cuvexl{otav Kot ywvotav OAo Kal 1o aoontn,
yla auto dLadopeg emOTOAECG EdTavayv ota XEpLa apuodiwy, INTWVTAC MPOoYPALLATA
Katdptiong evtog Kumpou (E1/377/253).

Ewova 2: Atéonaoua emotoAng yla kataption KUmplwv ekmatdeutwv

To 1959 kukAodopnoe 1o MPpwto TePLodikO Kumplakng Ekmaidsuong pe titho
«Mopdwotg, Maykumplov Exkmatdeutikov Meplodikovy, oTo omoio kataypddovrav veéa
antd tv M.0.E.A (Naykumpia Opyavwon EAAAvwv AaokdAwv), Sladopeg
EKTIOLOEVUTIKEG OPAOTNPLOTNTEG, EKTIALOEUTIKO UALKO QAAA KOl TEAETEC QTTOVOUNG
BpaPeiwv mou oxetilovtav Ue TNV eknaidevaon. To meplodikd autd anoteAeito amno 4-
5 ¢UAa. Avdloya HE TNV XPoViKN Tepiodo katd tnv omoia ekdldotav, mepleixe
avaAoyo UALKO. Mo mapadelypa, oto neplodikd Maptiou-Ampidiou, o€ pia amo Tig
oeAideg napouaotaletal moinpa He titAo «H Ewkootn Méumntn Maptiou». To meplodikod
ekb160tav ouvnBwe kabe pnva n kabe dVO PNVEG avaloya WE TNV eKMOLSEUTLKNA
KLVNTIKOTNTA. To teAeutaio Selypa mou unapxel onpepa ekdoOnke to 1983 Katl €xel
oplOud 461. EupUltepog OKOTOC TOUu TEPLOSIKOU NTav n UEAETN INTNUATWVY Kol
TPOPBANUATWY TNG KUTIPLOKAG Ttadeiag (E1/1119).

QZ|z' MOP®QIIX

NEPIOAIKON FAFKYMPIO EKMAIAEYTIKO MEPIOAIKO

: ‘& i = o T e
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Ewoveg 3 kau 4: MNeptodiko «Kumpiakn Ekmaibevon»
3.2 ®aon Agltepn: Avelaptnoia (1960-1974)

H 6eltepn ddaon kataypadetal peta tnv Avetaptnoia, mepiodog katd tnv omoia
apuodiot yla tig anodpaocelg tng ekmaidevong nrav ot EAAnvokUmptlol. MapdAAnAa,
Bewpeitar mepiodog kata TNV omoia n Ekmaidevon EvnAikwv amooxoAnos
TIEPLOOOTEPO TNV Kowwvia. (Gravani & loannidou, 2014), AOyw TNG OLKOVOWULKNG
avBiong mou mapouotdotnke to 1960. To 1960 W6puBnKkav ta Kpatikd Ivotitouta
Empodpdwong, ota onoia Stdackovtav povo E€veg yAwooeg (Ymoupyeio MNawdeiag,
2021B), evw 10 1962 peteteAixBnkav ta Nuktepvd lvotitouta oe «Empopdpwtika
Kévtpa» (E11/454/42-45), pe CUUUETEXOVTEC EVAALKOUG, T OTtoila AELTOUPYOUV PEXPL
onuepa (MnAeidn Kévilou, 2023). Tnv idla xpovid, n ZUuBoulog EmBewpntpla, OékAa
MuxanAidou, otéAvel emiotoAn otov tote SteuBuvtn tou Mpadeiov EAANvIkN ¢ Natdeiag
HE TNV omola elonysital tnv dnuioupylo opadag evnALKWY CUMUETEXOVIWV OTa
Emipopdwtika Kévrpa OnAéwv. MNapdAAnAa avodpEpPeL MW Ol K UETEKTOLOEUOUEVEC
S18aokaAlooeg», oL ekmotdeutikol &nAadry Tou  elyav  OAOKANpWOeL TNV
peteknmaidevon toug oto £€WTePLKO, Ba NTAV XPHOLUEG WC TIPOG TNV SLbaoKaAla
poOnuatwy ota NuktepLva KEvtpa Kal TaUTOXPOoVa TPOTELVEL va NynBoUV we tpog thv
eKmaldevuon Kol KOTOTOMLON TwV UTIOAOMTWY ouVadéAPwV Toug. MpokeLtal ylo Eva
npwto emnionuo deiypa eknaidevong evnAikwyv (E11/68).

To 1963 yapoaktnpiletal and tnv ibpuon tou Kévipou Mapaywyikotntac (KEMA),
OKOTIOC TOU OTOloU NTaV N KOTAPTLON TOU ovOpwrivou SUVOULKOU LOLWTIKWY Kol
dnuoowwv enyelpnoewv (MnAeidn-Kovilou, 2023). Tautoxpova, TMapouclaleTal
EMAVATIPOCSLOPLOUOC TOU CUOTIHATOG HabnTelog He HelkT) Bswpntikn doltnon Kot
€€AOKNON OTA EPYAOTAPLO. TKOTIOC TOTE NTav n e€eldikevon.

‘Eva xpovo apyotepa, To 1964, n avaykn yia Exnaidsvon EvnAikwv yivetal petd amno
Ll OELPA YEYOVOTWY, OKOUA TILO €vtovh. JuveXilel va yivetal avadopd o€ enionua
KuBepvNTIKA €yypada o 0pog «Ekmaideuon EvnAikwv». ZKomdg Twv eyypadwy Atav n
16puon Nukteplvwv EmayyeApotikwy IXoAwv, oUTWC WOTE va KATOMOAEUNOel o
avoAdapntiopnds otoug NALKLWUEVOUCG, O omolog Ntav olaitepa auénuévog ota
QYPOTIKA oTpwHATA. MNé€pav TwV ULoWV eVNAIKWY TNG EPYATLKAG TAENG NTAV EAALTTWG
kataptiopévol (E1/381/74-70). Tupdwva pe tnv Elkova 5, o apxlkdg otdXog TG
Exnaidevong EvnAikwyv otnv Kumpo, Atav n avamntuén oAokKAnpwUEVWY TTOALTWY. Agv
ETIPOKELTO Yyl €EELSIKELUON KAMOLOU QVTIKELMEVOU OAAA ylot TNV GUVEXLON TNG
HOpPwWoNg Toug, oUTWG WOTE Vo avtamokpivovtal KoaAUTepa OTLG €UBUVEG TNG
OLKOYEVELAG TOUG OAAA KoL TNG TOATElaG. Itnv $pAcn aUT OCUVAVIAUE TNV
avBpwrioTik mpooéyylon tng Ekmaideuong EvnAikwv, n omola Aeltoupyel wg
gepyoAeio avamtuéng tng MPOCWTIKOTNTAG TOU OTOUOU KOL KOWWVIKAG OAAQYAC
(Freire, 1970 Knowles, 1980 Rogers, 1977).
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Ewkova 5: Apxiko¢ Skomog Emiuoppwaonc EvnAikwy otnv Kumpo

Tnv 6la xpovia Eekivnoe pe mpwtoBouAia tng UNESCO maykoouLla EKOTpaTEla KATA
tou avaldapntiopou. Ot apuodiol dev Bewpolioav MwC oTo vnol udloTatal OVTwWC
avolpopntiopdc (E12/215/3). To cupmépaocpa MPOEKUYPE PETA Omd €peuva TOU
SLe€Nxdn pe titho «avaAdapntiopog petaty EAARVwv g Kumpou», amod Omou
Slapavnke OTL 0TO YEVIKO OALKO TTOo00TO, avaAdapntol Atav to 16.08% tou yevikou
MANBuopoU armod Tov OMolo TLO CUYKEKPLUEVA TO 6.45% AToV APPEVEG VW TO 25.22%
OnAelg, nAkiag 7 €twv Kol Avw. MEeTA amo TPOOEKTIKI) HUEAETN TWV NAKLAKWY
kpLtnpiwy, dev apdlopnteital to yeyovog otL ot avw twv 30 ETwV, AVOPES KoL YUVALKEG
xopaktnpiloviav amod uvPnAo avaloylkd moocootd avoAdaBntiopol, adol TO
mooooto ¢tavel oto 30.11% (12.14% avdpeg kat 46.53% yuvaikeg). EvSiadépovta
otolxela mapatiBevral otov nivaka mou akoAouBei (E12/215/8-7).

Nivakag 1. Statotikd avoldopntiopol

HAwia Appeveg (%) OnAeig (%) OAwOV (%)

7-19 0.66 1.05 0.85

20-29 1.75 7.35 4.70

7-29 1.02 3.32 2.18

30-39 2.79 18.88 11.28
40-49 6.69 39.82 23.88
50-59 12.28 55.92 34.80
60 kaL Avw 28.55 77.56 54.53
30 kat avw 12.14 46.53 30.11
(Aotwkat Meproyad) 4.32 16.50 10.46
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7 KoL Avw

(Aypotikai 20.03 29.31 24.92
Meploxai)

7 KoL Avw

FENIKON OAIKON 6.45 25.22 16.08

7 KoL Avw

JUupudwva PE TA OTOLKELQ TOU Ttivaka, oL eVAALKOUC yuvaikeg amo ta 30 kol avw,
anoteAovoav TNV peyoAUtepn opada avaldapntwyv moAltwyv. QoTO00, TO TOCOO0TO
TwV avdpwv TG dLag nAkiag mpoPAnuatilel e€iocou, agdou tnv ToTe Mepiodo oL AVTPEC
glyav eukoAotepn nmpooPacn otnv ekmaidevaon. Ta Nuxtepva Kal ta Emipopdpwtika
Kévtpa Egkivnoav tnv AelToupyla e TO LEYAAUTEPO TTOCOOTO CUUHUETEXOVTWV VO Elval
ayopla avw twv 15 stwv (Ymoupyeio Matdeiag, ABANTIopMoU kot NeoAaiag, 2023).
AopBavovtag umoyn T o mavw nAnpodopieg avitlappBavopaote OtLn eknaidevon
evnAikwy gixe B€on otov ekmaldeuTikd Xaptn tng KUTpou Kol ATav amapaitntn n
AUECN KLVNTOTIOLNON TWV PUOSLWV.

Tov ZentéuBplo Tou 1965, petd anod npwtofoulia Tou Taxou tng Nepoiag, AapBavet
XWpo TaykoopLlo ouvedplo otnv Texepavn, oto omoio ot Yroupyol Matdelag kaOe
Kpatoug HéAoug tng UNESCO avtutpoowreuay TNV Xwpa Toug. To KEelpevo Tou
UTTAPXEL onpEpa oto Apxeilo eival ypappévo amd tov Tunuatdapxn Itolxelwdoug
Exnaidevong tng Kumpou, A. Koupo, o omolog meplypddel avaAuTika TLC Stadikaoieg
Tou ouvedpiou. Ikomog Tou cuvedpiou ATav N Klvntomoinon ywo tnv e€dAeun tou
AvoAdaPBntiopoy  (E12/215/30-27), ouvédplo TO oOmolo OTEAVEL pNVUUO
npoBAnuatiopol ala kat mpolmoBéoswy yla tnv enionun évapén kot e€EALEN TNG
eknaibevong evnAikwv. H UNESCO avélaPe tov poAo opyavwtn TG MPoomadelag
e€aleng tou aApapnTLoOUOU, £XOVTAC OTA XEPLA TNG OTATLOTLKA OTOLXELD KOl OAEG TLG
anapaitnteg mMAnpodopleg ya tnv KABe xwpa, oUTWG WOTe va eival oe Bon va
BonBroeL 600 ylveTal yLa TOV OKOMO KLVNTOmoinong.

H kumplakn kuBépvnon, olpdwva HE Ta eupnuata Tng €peuvag eudaviotnke
TIPOETOLUOOUEVN WG TIPOG TLG TIPOTACELG-OpACELG IOV eival StateBelpévn va mpaget
yla tnv e€alewdn tou AvaAddapntiopol oto vnol. Ztnv Ewkova 6 kataypdadovral
EMIONMO OL TTPOTACELG YL TNV TPWTN $Acn Klvntomnoinong.
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Ewkova 6:pwTtec mpotaoelc yLa Spacn katd tou AvadpaBntiouov

H yevikn €lkOVa TwV MPOTACEWV SNAWVEL JLa OXETIKA SEAlA WG TTPOG TA LETPA TTOU
nipokeLtal va AndBouv. Mmnopel, ey, va kataypadeTal mwe ival To MPwTo oTtddlo
oAA oL Spdaocelg eival TEPLOPLOMEVEG. A TAPASELYUA, TO YEYOVOG TWG N
KaTamoAéunon tou avaAdaBntiopol Ba Eekwvroel povo oe pia mOAn (onueio 1),
T(POUNVUEL TNV apyn €EEALEN TNG Kvntomoinong. Evéladépov mapouolalel To onueio
2 010 omoio avadEPETAL XAPAKTNPLOTIKA WG N Spacn Ba MePLOPLOTEL 0€ ATOUA KATW
Twv 251 30 eTwv. ANO TN pio mAgupa tiBeTal MAéov o€ LoxL 0 Beopdg TN Ekmaideuong
EvnAikwy, amod tv aA\n OpwG amokAeleTal €va TEPAOTIO TOCOOTO avoAdapntwv
evnAikwy, apol onwe daivetal otov MNivaka 1 otn oeAida 6, povo 1o 4.70% tou oAkoU
TIOCOOTOU aVTAMOKpiveTal oTLG NALKieg ou €Becav wg mAaiolo. H kvntomoinan eixe
gekLvnoeL, ald pe e€alpeTIKA apyols pubuoug.

‘EMeLta, oto KElPeVo ou MPoEKUPE armo To cuvESpLO, yiveTal yla mpwtn ¢opa emionun
avadopd OTouG TPOMOoUG Kol peBOdoug SidackaAiag Twv evnAikwyv, duolkad ot
TIELPOATLKO 0TASL0, YEYOVOG Tou armodeLlKVUEL T OPXLKA oTASLa TToU BpLokoTtav n
ekmaibevon evnAikwv (BA. elkéva 7). Mo CUYKEKPLUEVA, TA TIPWTA EPYOAELO TIOU
avadépbnkav enionua wg mpog tnv SidackaAia evnAikwv Atav to padiodwvo, n
TNAgOpACN KOl O Kvnuatoypddog, TEXVIKEG MABNONG TG omoieg oL EKmalSeuTEG
EvnAlkwv xpnotpomnolouv Kol oHKEPQA.
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Ewkova 7:MeSobot Stbaokaliac avalpaBntwv evnAikwv

Tnv b xpovid mpooteébnkav véa Ekmaldeutikd Kévipa, ota omoia fekivnoav
TIPOYPAUHOTA €VNALKWY, TWV OMOLWV TO TEPLEXOUEVO NTAV SLAPOPETIKO Mo TA
TIPOYPOUMATWY TWV VEOTEPpWV Ot nAwkio ekmadevopévwy (E1/381/171). Ita
TipoypAppaTA EVNALKWY S16AoKovTaV KUpiwg AOYLOTIKI), YAWOOEG KOl YVWOELG TTou Bal
BonBouoav kamowo evAlka vo. MPOOSEVCEL OE TIPOOWTILKO N KOL ETOYYEALATIKO
eninedo.

To 1966 peTd amo €MIOTOAN Ao Tov Tunpatapxn Ztolxelwdoug Ekmaidevong mpocg
tov AlevBuvty Exkmaildeloewg €ylve  mpoomabela  Snuloupylag  TUNHOATWV
empopPwong evnAikwv yio OAeC TIG SpaotnplotnNTteg Twv EmMpopdwTikwy Kot
NuKTepWVWV IvoTitoUuTwV aAAA Kal TO IVOTITOUTWVY Z£€Vwv NMwoowv.

3.2.1 Buwpatikég mAnpogdopieg yia E.O.K.A kat ELoBoAn)

Ooov adopad tnVv otopla tng Ekmaidevuong EvnAikwy, emikpatel €vtova n amoyn otL
6&v UTAPXEL CUYKEVTPWUEVO UALKO LOTOPLKAG Kataypadnc tou Bépatoc. Kupiwg
otolxela kat €yypada, TG00 PV 000 Kol UETA TNV ammolkLlokpatia, nTav SucevupeTa.
Mépa amo g e€elitelg peta to 2000 mou umapyxouv Pndlakd os peydlo Badbuo, to
Kpatiko Apxeio Kumtpou kupiwg 1€Bete dakéloug amo to 1950 péxpt to 1965. MNa tov
Adyo auto Atav amopaitntn n €peuva evdotepa Tou Ymoupyeiou Mawdeiag kat
ABANTIopoU kat Neolaiag. Appodlo otéAexog tou Ymoupyeiou, to omoio SlabEtel
HEYAAN €UTELPLA WG TPOC TOV CUVTIOVIOMO Twv Empudpdwong kat tng Ekmaidevong
EvnAikwy, PETA amd Lo SLEUKPLVLOTIKN TNAEDWVIKH CUVOUIALD TIPOG EEVA, HOU
emuPeBaiwoe pev OTL eV UTIAPXEL OPYAVWHEVO UALKO, WOTOOO UE EVNUEPWOE BACEL
TWV YVWOEWV KOL TWV EUTTELPLWYV TOU TLG aKOAoUBEC Blwpatikég MAnpodopled.

JUVKEKPLUEVA, MEYAAOG OTOOUOG TG ekmaibeuong evnAikwv Atav to 1955-59
(ameAeuBepwTikOG aywvag Katd twv AyyAwv) kot to 1974 (Toupkikn ELoBoAn). Meta
TLG OUYKEKPLUEVEG LOTOPLKEG £EEALEELG TAPOUCLAOTNKE PEYAAN avaykn ekmaideuong
evnAikwv Adyw tou otL e€attiag tou moAéuou, mMoAAG maldid, mou mAéov Ba Atav
eVvAALKoUG, eykatéAeupav To oxoAeio.

MNapadeiypata amoteAolv oL aywvioteg Tng E.O.K.A. adou oL avtdpteg tote, SLEkoav
™V ¢oitnon Toug yla TIg avAYKES Tou aywva. MeTd to TEAog Tou ameAeuBepwTIKOU
aywva, nBeAav va cuvexioouv TNV ekmaideuon Toug yLa va tdpouV amoAutiplo amnod
TO €oTEPLVO yupvaolo. O AAé€avdpog Maikdg kat o NETpog ZTuALlavou, aywviotnkayv
w¢ Mpog TNV enavadopd tng vopobeoiag mou npoéPAemne TNV ekmaideuon eVAALKwWY
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ota Nuktepwva Ivotitovta. AkplBéotepa, o ZtuAtavol wg BouAeutng eveypae tnv
enavadopd ¢ vopoBeoiag otn BouAn to 1962. O MNaikog Bewpeito o MPpwTOG
OPOMATIOTAG  TNG OUOTAONG TWV VUKIEPWVWV Yyupvaciwv otnv Kimpo yla
epyalOPEVOUC VEOUG Kal VEEC. H ouvepyaoia twv §U0, T0o0 KOlVOBOUAEUTIKA OO0 Kall
e€wkowvoPouleutika, odriynoe to 1970 otnv 6puon twv Eonepwvwy Mupvaciwy, pe
npwto AleuBuvtr tote tov Avdpéa KaAiton (lotoptko ZxoAeiouv Asukwolag, 2023).

H i6puon twv Eomepvwv Nupvaoiwv Ba pmopoloe va XapakTnpLoTel opOoNUO yLa TV
enionun mA€ov €évapén tumikng ekmaidevong evnAikwv. Ot 1o mavw TAnpodopieg
emiBefawwvovtatl  kat  PBipAoypadikd, oadou o Persianis (1996) avadEpel
XOPAKTNPLOTIKA MW N emBupia Twv aywviotwy yla popdwon anotéAeos suloyia yla
OAoug oooug nBelav va popdwbBoUuv evw eixav TEPACEL TO Oplo NAKiag, e
QmoTEAECHA va. avoiéouv MPayUATIKA OL TIOPTEC yla TNV ekmaibeuon evnAikwv otnv
KOmpo. Auotuxwc, ol mpwtol SleuBUVTEC Twv eomeplvwy dev {ouv onuepa. lNa tov
Aoyo auto, bev elpaote oe 0Béon va yvwplloupe TEPLOCOTEPEG EUTELPIKEC
nAnpodopieg mou adopouv to BEpa yla TNV TOTE €MOY]).

3.3 ®aon Tpitn: Toupkikr EloBoAn péxpL ZRpepa (1974-onpepa)

H tpitn dpaon Eekva LETA TNV TOUPKLKN €ELGBOAN, n omola eVAoya £iXe KATAOTPOPLKEG
OUVETIELEC, TOOO O€ UALKO 000 Ko o€ PuxoAoyLko eminedo. OL avaykeg Twv naboviwv
aAAa Kal TnG Kowwviag alAaav. Baolkotepn allayn n otpodn amod TNV YEWPYLKNA
olKovopla og olkovopia faclopévn otig untnpeoieg. To 1974 Bsomniotnke o Nopog repl
™¢ Apxnc Blopnxavikng Katdptiong, o omoilog £pepe OTO MPOOKNAVLIO VEEG OVAYKEC
Kataptong evnAlkwv (MuxanAidng k. a., 2011), avaykeg ol omolec odrjynoav otnv
i6puon tnc ABIKA (Apxn Blopnxavikng Kataptiong). To 1999 t€6nke o LloxV o mepl
Avantuéng AvBpwriivou Auvapikol NOpog, o omoloc €depe otnv emipavela TNV
avaykn yla avaBaduion tou vdlotapevou avBpwritvou duvapikou (N. 125(1)/99).
(MnAeidn KoviZou, 2023).

To Staotnua ano 1o 1960 péxptl to 2000, anoteAel pLa mepiodo KATd TNV onola €xouv
onUelwOel apkeTeg e€eAielg yia TIq UTIOSOUEG. Mo CUYKEKPLUEVQA, N dnuLloupyla Tou
Juotipatog Mabnteiag to 1966, n dpuon tou Natdaywykou Ivotitoutou to 1972,
tou Mavemnotnuiov Kompou to 1989 omwg kat n Kumpiaky Akadnuio Anpooiog
Aloiknong (KAAA) to 1991 (loannidou k.a., 2012) BonBoulv otnv cuveéxLon, e€EALEN Kal
EVOOXOANON MEPLOCOTEPWVY AVOPWTWV PE TNV Hadnon kat tnv Eknaidevon EvnAikwy
(MnAeidn KoviZou, 2023).

3.3.1 Nepiodog ano to 2000 péExPL ZRHEPQ

Metd to 2000, nepiodog katd TNV omoia yivetal n évtagn t¢g Kumpou otn Eupwmnaikn
Evwon (2004), mnopatnpouvtal OpPKETEC €eKTALOEUTIKEG aAAAyEC, OL  OTOLEG
aplOuouvtal XpovoAoyLka:

1) 2002:18puon tou Avolktou Mavemniotnuiov Kumpou (AMKY)

2) 2003:16puon tou TexvoAoyikou Mavemniotnuiov Kumpou (TEMAK)

3) 2007: Zuotaon tou I6pupatog Alaxeipiong Eupwmnaikwy Mpoypappdtwy (IAEM)
Awa Biou Mabnong
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4) 2012:16puon kot Aettoupyia Twv MeTAAUKELOKWY IVOTITOUTWVY EmayyeAHATIKNG
Ekmaibeuong kat Katdaptiong (MIEEK)?!

5) 2013:IuoTtoon EMLTPOTIG YLO TNV EMKUPWON KN TUTILKAG KAl ATUTNG LAbnong

6) 2014: Anuloupylo ocuOTAHOTOC aflOAOYNONG Kal TILOTOTMOLNONG TAPOXAG
EkmaldeuTIKNG KATAPTIONG, TO omoio mpowBeitat and tnv AvAA (Gravani &
loannidou, 2014)

Ot aA\ayEg Kat oL petappubuioelg mou éyvav otnv Kumpo odriynoav otnv avamntuén
™¢ Ekmaidevong EvnAlkwv. JUYKPLTIKA, n TPWTN UE TNV Tpitn ddon Swadépouv
OUCLOOTLKA AOYW TOU OTL 0TNV PwTn ¢Aaon n eknaidevon anoteAovoe MOAUTEAELA yLa
Alyou¢ veapoUC €VAALKOUG KOl TOUTOXPOVO TO TIEPLEXOUEVO TNG eKmaideuong
nieplopl{otav os oAU BAOLKEG YWWOELG KAl SELOTNTEC, XWPLG va UTIAPXOUV LOLALTEPEG
€TUAOYEG yla Toug ekmaldevopevouc. AvtiBeta, otnv tpltn ¢don, mpowbndnkav
OpPKETA Tpoypappatra ekmaibevong evnAikwy, Onuwoupyndnkav mepLocoTEPQ
eKMOUSEVUTIKA 6pUpaTa KAl TIAEOV N KOTAPTION Twv evnAlkwv Sev amoteAlovoe
TOAUTEAELD AN Sikaiwpa. JUuVETELR BEBaLa Twv TIO MAVW, ATAV N AVAYKN ylo
TIEPLOCOTEPOUC EKTMOLOEUTEG €VNAIKWY, YEYOVOC TIOU HE TNV OELPA TOU avolyel
napaBbupo culATNoNG yLo TV TTIOLOTNTA KoL TNV TtaldaywyLlkr Toug emapkeLa (Xavvn,
2021).

4. Notog Ntav o Eknmatdeutn¢ EvnAikwv;
4.1 Npoocovta kat Madaywykn Emapkela

OL eKkmaldeuTtéC evnAiKwv elval pla amd TG ekmaldeuTIKEG opAdeg, n omola
TIPWTOYWVLOTEL OTLG OUINTAOELC TNG EKTTALOEVUTIKNG KOLVOTNTAG OXETIKA LLE TO BEMA TWV
TIPOCOVTWV ETIAPKELAC Kal SEELOTATWV TTOU TIPETEL I} TOU Bewpouvtal amapaitnta. To
EPWTNUA TIOU KUPLWC amao)oAel lval eV TEAKA UTTAPXOUV CUYKEKPLUEVEG YVWOELG
kat &g€Lotnteg mou Ba Eexwpllav Tov ekmaldeuty evnAlkwy amd Toug UTIOAOLTOUG
ekmalbeuTtég Méong ) mpwtoBabutag eknaidsvong.

To mo mavw INTnUa pmopel va avaAuBel amod S1adopeg OMTIKEG YWVIEG OMWG yLa
MapAadelypa 1o oKpoatnplo, To €l6o¢ NG ekmaidbeuong (TUTUKA-UN TUTIKN), TO
EKTIALSEVUTIKO QVTIKE(HEVO aAAA Kt ToV (610 ToV eKMALSEUTH WG SLEAKTLKA OVTOTNTA.
21O CUYKEKPLUEVO ApBpo oUW, Ba yivel avadopd pe Baon ta epeuVNTIKA dedopéva,
oto moldaywylko umoBabpo mou Ba Empeme va €xel KAMOLOG ylo va Bewpeital
KATAAANAog va SL8ageL.

MéxpL OTLYUNG N €peuva SElXVEL WG T TPWTA EKMOLSEUTIKA LVOTLTOUTA OTO oMol
dottoloav pHaBNTEG UETA QMO TNV UNMOXPEWTLKN Toug dolitnon ntav ta Nuxtepwva
IvotitouTta, Ta onoia Bewpolvtal mPodpopog TG ekmaidevong evnAikwy Kat tng Ala
Blou MdBnong¢. Zta Nuyteplva Ivotitouta cuvavtoU e SaokdAoug ou dev SLEdepav
o€ Kavéva onueilo anod Toug SaokAAOUG TOU UTIOXPEWTLKOU GXOAElou, oL omoiol {ntouv
nepeTaipw katdption. To 1953 cwpeia and attioelg SAoKAAWV HE OKOTO TNV
peteknaibevon toug édptavav otov AcuBbuvti Ekmaidevong. Tnv emoxn ekeivn, o
AlevBuvtiig Exkmaidevong Atav umeBuUVOC yLa ToV TPOTO AELTOUPYLAG, CUVIOVLOUOU,
afloAdynong kat loiknong OAwv Twv EKMALSEVTIKWY PovAadwyv tou vnolou. Htav Tto

! Yxomdg twv MIEEK eivot n mapoyf mpoypappdtov S1etodg kUKAoL, Kupimg o€ VEOUG, Yio amdKTnon 1 Kot avafaduon tov
EMAYYEALOTIKOV TPOCOVTOV Kot S€EL0THTMV TOVG.
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OPUOSLO ATOHO TIOU EMALPVE TIG AMOPACELS yla TuXOV aAlayeg mou adopoloav
ekmodeuTIkoUG. MNMvovtav altioels yla petafacn oto eEwTteplko, adou otnv Kumpo
Sev unnpxe availoyo Exkmatdeutiko 16pupa, olTe Kol n ekmaidevon evnAikwv ATav
Stadopévn. H ekmaidevon twv daokdAwv cuvnBwc Aaupave xwpa oto Institute of
Education tn¢ AyyAiag (E1/370/143).

AUO xpoOvia LETA, OMWCG MANPOPOPOUUAOCTE ATMO ENMLOTOAN} TMOU OTAAONKE oTOV
AteuBuvtn tng MNawdeiag to 1955 (meplodo katd tnv omola £kivnoe n Aettoupyia Twv
IvotitoUTtwy), Ta dtopa mou Bewpouvtav emoapkn yia va ditdafouv otnv Méon kot
Avwtatn eknaideuon aAAd Kol otn oTolXelwdn, EMPeMe va Katéxouv to Kumplako
MioTtomolnTikd wg mpooov. To Kumplakd Miotonolntiko Katelyav 6cot ftav andgoltot
tou Maykumplou lupvaociou i tou MapBevaywyeiou, SnAadn to Katelyov OcoL
Katadepvav va TEAELWOOUV TNV UTIOXPEWTLKA TOUC ekmaidevon.

Itnv emnwotoArl mou akoAouBel (Ewova 8), avadépetal mwg 1o Kumploko
MiotomolnTikd Bewpeital avemapkeg matdaywyLlko mPooov, To Omoio Tautoxpova Ba
odnynoel oe mMANBo¢ SL6AOKAAWYV EVW TIPOTEIVETAL WG TPOCSOV yLa kabnyntn to
TIAVETILOTNULAKO SUMAWA Kol povo. Mo TNV TOTE €moyr, av OKEDTOUPE WG Ta
npocovta dev ATav €UKOAO va armoktnBouv, €(te yLa O0lKOVOULKOUG AOYouG Eite yla
Aoyoug EMNAeldng exkmaldeutikwy WOpupdtwyv otnv KOmpo, TO TMOVETLOTNMLOKO
SlmMAwpa BEWPELTO LKOVOTIOLNTLKO KOl ETIAPKEG.

Ewkova 8:AfloAbynon matdaywylkwyv mpoooviwv
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Metd amnod tnv e€EALEN TOU TTAVETLOTNULAKOU SUTAWUATOG WG EAAXLOTOU TTPOOOVTOG yLa
va YIVEL KATtolo¢ KaBnynTtng HEong ekmaildeuong, oL EMLOTOAEG TIpOG Tov AleuBuvtn
Exnaibevong pe Béua tnv peteknaibevon oto e€wteplkd moAAamAacidotnkay. Ot
uroyndtlot yia didaokaiia otnv Méon kot Avwtepn ekmnaibevon, Ba £mpemne va
OITOKTH 00UV 00d TIEPLOCOTEPO MPOCOVTA UMOPOUCAV YLO VA YIVOUV OVTAYWVLOTLKOL
Kol va kepdioouv pia B€an S1EAKTIKOU TTPOCWTTILKOU.

H évtovn avtibpaon yia tnv ENeldn madaywylkwv npocoviwy cuvexiletal, yeyovog
mou emiBeBatwvel n Elkova 2 (oeA. 4).

To 1961, akplBwg peta tnv Avefaptnoia tng Kumpou, AndOnkav amopAacelg Kat
TEONKOV KAVOVIOUOL OXETLKA LLE TOL TIPOCOVTA TWV EKTTALOEUTIKWV. M0 CUYKEKPLUEVQ,
otnv enionun epnuepida tng Anuokpatiag (BA. eikova 9), mapatiBetol 0 KAVOVIoUOC
MNept Npoocovtwv Twv AtdackaAwv Kat Twv KaBnyntwv eni tn Baosl tou Nopou. 2to
onueio 3 ¢ ewkdvag dSnupootomoleital mwc yla va S16Agel KAMoLoG we Kadnyntng
(Méon kot Avwtepn Ekmaibeuon) mpémel va eival 21 etwv Kol avw, va €Xel
amoAutnpo amo to efataflo Méong Exkmaideuong kat vo €xel mruxio ZxoAng
MNavemotnuiov | Avwtdtng XIxoAng n eldikéc omoudéc mou Oa adopolv TO
ovtikeipevo OSbaokaAiag touc. Ta Mo MAvw Tpooovta KablepwBnkav Kot
Bewpouvtav emapkn yla Evav kabnyntn.

IIAPAPTHMA TETAPTON

THE EMIZHMOY EPHMEPIAOE THEI AHMOKPATIAZT
o "Ap. 31 THg 5ns IANOYAPIOY 1961

MEPO X= 111
> Amocpdoers TiHs ~EAANnvixTg KowvoTixig Zuveieboewg

"Ap18uss | 5 =
Too Mpofdpou Tic Anpoxkpariag Urroypagavrog Ty 307w AexcepPBpiou.

1960, Tov TrapdvrTa kavoviopdv Tiic ~EAAnvikhg KolvoTikfg ZuvehelosELog

SnpoocisdsrTar olrTog oupddvwg T ~ApBpw 104 Tol Tuvrayparog.

KANONISMOXE [EPI_MNPOZONTON TON ALAATKAMON KAI TOMN
KAOHIHTOMN ENTl TH BAZEI TOY NOMOY, KE®P. 166, MEPOXE IV
KAl TOY NOMOY, KE®. 169, MEPOZ Il

I. "Ev 7 wapdvrt Kavoviopdo—

«AleUBUVTHIG» onpaiver Tov AlsuBuviiv 1ol lpadsiou TMaidsiag.

«AiSackahog» onpaiver ToOv SiBdokovra sig oxohsia ThHg oToiKewwSoug
ExTTaiSeioewg-

« ExmalSeuTikdv TupBolhiovy onpupaiver 7¢& "Exmaisumikdv TupPoltiiov 700
Npa¢geiouv lMardsiag.

« Emrporm» onpaiver THv Emrpormyv [MNaideiag Tig "EAAnvikiic KowvoTikiig
ZFuvesAseloewg.

«KaBnyntngc» onpuaiver 1ov di15dokovra tgig oyxohsia Méong kai "AvwTipag
ExmmaiSel oG-

«Nnmaywyos» onpaiver Tov SiddackovTa £ig vhmmaywysia.

2. “Ilva Siopiobf Tig SiSackalog TrpéTel (a) va Exn cupmrinploocer T& 2086v Etog
TG NAikiag ) va cupmAnpdvn TolTo péyxpr Thg 3Ing AskeppPpiou 700 Evoug Tol
Siopiopuod Tou- () va Exny amoAuTnplov £fataficu oxoirfjg Miong ‘Exmaidslocswg
kal TTuyxiov Aldaockaheiou 1 Mawdaywyilkiic “Axkadnpiag: (y) va pf Trapoucialn
ZxdnAov avarmpiav énmpsafovocay TNV ZkTEAEoLY TOV KABnkoOvTwyY Tou kal va amo-
Aaoin Oyieiag BePaicuvpsvng 0o kuBspvnTikol laTpol.

3. “lva S10p1oBij Tig kaBnyniig TpémeL (a) va Exn cupmAnpdocest T 2lov Etog
Tiig NAikiag Tou fj va cuptTAnpdvn ToGTo péxpl THs 3Ing AsekepPpiou Tol EToug Tob
Siopiopol Tou: ((F) va Exn amoluTfipiov £Zartafiou oxoAfis Méong ‘Exmaibsloswg
kal mruxiov ZxoAfig MNMavemoTtnpiou 1] dAAng "AvwTaTng Ixohfic fj eldikag omoudag
kai va Siddaoxy pabfparta Tig £iSikdTNTEg Tow' (p) va pf TTapoucialn Exdniowv
dvarmpiav énmpsafovcav TNV EKTEAECIVY TWv kabBnkévrwv Tou kal va amohain
gyieiag BeBalouvpévng d kuBepvnTikod laTpol.

Ewkova 9: Kavoviouoc lNpoodvtwv Kadnyntwv

Avatpéxovtag otnv Ewkova 6 (onueio 5), avitAapuBovopooTe WG 0 KOVOVLIOUOG OLUTOG
loxue kal to 1965, adol ol mpwtol Ekmaldeutég EvnAikwv otnv Kumpo émnpene va
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€xouv mruyiov Mavemiotnuiov R tng MNatdaywylkng Akadnuiog Kompou i akoua Kot
va elval armAd ortoudaoTEG, oL omolot pe TNV KaBodriynon Twv UTELBUVWY TPOCWTITWV
Ba Ntav oe Béon va &idafouv. H ouykekplpuévn daon pog deiyxvel SUO onUAVIIKA
oTolxela yla tnv tote €moyn. MNpwtov, OTL oL KABNYNTEC HE EMAPKEC TALSAYWYLKO
unoBabpo ntav Sduoecupetol kot OSeltepov OTL oL apuddlol dev yvwpllav Ta
armapaitnTa TPOCOVTA TTOU TIPAYLLOTLKA TIPETEL VO SLABETEL KATTOLOG yLa va S1dakeL oe
EviAwkoug. Ev TéAEL, utapyel kot n mbavotnta va pnv €dwvav téoo Bapog katl Badog
otnv Exnaidsvon EvnAikwv ekeivn tnv nepiodo.

IAUEPQ, YLa va SLOAEEL KATIOLOC O€ AKPOATHPLO EVNALKWY TIPETIEL VAL KOTEXEL TTTUXIO KoL
LETATITUXLOKO. 2€ KATIOLEG TIEPLITTWOELG, AVAAOYQ UE TNV Hopdr) TNG EKMaideuong Kal
TO QVTIKE(PEVO SLI60OKOALOG, N EUMELplAl OTO YVWOTIKO QVIIKE(PHEVO €lval Loxupo
npooov. MapoAa autd, ev €tel 2023, Sev umapxel cadng MPooSlopLoPOC TwV
TPOOOVTWV £VOG Ekmaideutr) EvnAikwv. To {TnUa auTtd amaoXoAel TNV eKMALOEUTIKN
KOLvOTNTA, Yyl aUTO Kal yivovtal SpAacelg ek LEPOUG TNG KUBEpvNONG HE OTOXO TNV
Kataption ekmatdeutwyv evnAikwv. Onwe yia mapadetypa n AvAA (Apxn Avamtuéng
AvBpwrilvou Auvapikol), n omola tpoodEpet mpoypappa Eknaidsvong Ekmaldeutn
EnayyeApatikng Kataptiong. O mpoBANUATIONOGC OpUwE e€akoAouBel var uTtapXeL WG
TPOG TO TL TEALKA Bewpeital amapaitnTto MPocov yla Eva EKMALSEUTH eVNAIKWY;

5. Zultnon

Me Baon tnv wotoplkn kataypadr, n Ekmaidsvuon EvnAikwy wg €évvola Kot wg mpaén
apxilel va edpapuoletal pe tnv ovyxpovn tng popdn tnv nepiodo tng Avelaptnoiag.
H ev AOyw OpwG ekmatdeuTIkn EEMEN NTAV TTAVTA CUVOESEUEVN E TA YEWTIOALTIKA
XOPAKTNPLOTIKA TNG KUTtpou. OL TToALTIKEG e€eAi€elg otnv KUTtpo, av KL €lxav apvnTiko
npoonuo, ennpéacayv BeTkad tnv mopeia tng Ekmaidsvong EvnAikwv. To (6lo kat to
dawvopevo tou avoAdaBnTiopol apKeETWV eVAALKWY TIOAMTWY oAAA Kot n EAAsLPn
SL6OKTIKWVY S€ELOTATWV TWV MPWTWV EKMTALSEUTWYV TOU vNoLou. OL TTOALTLKEG eEeAIEEL,
n €éAewpn modaywykwv §eLOTATWVY TwV eKMALSEUTWY Kal 0 avoAPaBnTLIOHOg TwV
€VNAIKWV cUVETILKOUpOoU oAV oUTWG WoTe N Ekmaideuon EvnAikwy mAéov va Bewpeitatl
avaykaia yta toug Komploug.

Ta eviovotepa Bruata e€EAENG €ywvav peta TNV avefaptnoia, Aoyw Tou OTL
SnuloupynBnkav véeg SLOLKNTIKEG BEoEL, adoU n KUBEPVNON MEPAOE OTA XEPLO TWV
EAANVOKUTIPLlwV OAOKANPWTLKA TIOU OTOXO £LXOV TNV KOLVWVLKO-OLKOVOULKA Ttpdodo.
Enelta amd auto 1o PBAua, TPoEKUYPE OAUCLOWTA N aVAYKN KOTAPTIOUEVWV Kal
T(POCOVTOUXWV EKTMALSEUTLKWY, OL OToiloL OTOXeEUuav OXL HOVO OTnV €KMOLSEUTLKNA
avantuén aAAd Kal otV MPoowrikn avapaduion twv deflottwv toug (Persianis,
1996).

Elval yeyovog nwg oe ox€on e ta utodouna kpdtn Tng Eupwrnng, n KUmpog otov topéa
™¢ Exkmaidevong EvnAikwv dev Bewpeital Wblaitepa avemtuyuévn. MapdAa autq,

€XOUV YLVEL ONUOVTLKEG TIPOOTIAOELEG, TIAPA TLG TIOALTIKEG Kakouxieg aAAd kol Ta
Alyootd xpovia mou Bewpeital n Kumpog aveédptnto KpAtog.
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6. Zupnepaopata

Metd and Slepevvnon Twv TeAeutaiwv UNVWY, SLOTLOTWVETAL N TTPOBANUATIKA TNG
apyng €€€ALENC tou mediov otnv Kumpou. Eva amnod ta cupmepdopata mou €Ayt
HEoQ amo TNV €peuva SelXVEL OTL OL LOTOPLKEC AAAQYEC Kal oL KUBEPVNTIKEC oD ACELG
ennpealouv Apeca TNV padnon kat tnv eknaibevon oe euputepo MAaiclo, agou
eTLHEPOUV Kal EKTIALOEUTIKEC AANAYEC. ZUYKEKPLUEVQ, N TIOALTLKI) KOl LOTOPLKI) TTOPELQL
™¢ Kumpou Sev ntav blaitepa kaprmodpopa yla TV APECN Klvntomoinon Twv ¢opéwv
ooov adopa tVv Eknaidevon EvnAikwv. Metd Opw¢ and mapoTpuvon €UPWITAIKWY
TIPOYPAUHUATWY, TTOU LoXUOUV akopa Kot onuepa, 606nke wbnon otnv mopesia yla
€€€NLEN. H Exmaideuon EvnAikwv e€eAixBnke amo to 1960 péxpL KOl CHUEPA ApyA Kal
otaBepa. Evavopa £é6woe n UNESCO pe to mpoypappa eEalewpnc avaidapntiopou,
n omoila OKOUO KOl ONfUeEpa Oe ouvepyaoio pe TNV Evpwrnaiky Emtpomnn
Stadpapartilouv TEPACTIO POAO OTOV TIPOYPOUUATIONO KoL TNV €EEAEN Tou Tebiou.
Kuplwg peta v évtaén tg Kumpou otnv Evpwrnaikny Evwon, yivetal mpoonabesia
OUVTOVLOHOU KOl 0pyavWong TwV KpoTwV HEAwV w¢ Ttpog tv Ekmaidsvon EvnAikwy
koL tnv At Biou Mabnon.

To Intnua PBploketal otnv enopevn pépa tng Ekmaidevong EvnAikwv otnv Kumpo.
JAUEPO UTIAPXOUV QPKETA TIPOYPAUUATA OTO VNOL TTOU aoXOAoUvtal HE TOUC
€VAALKOUG, TOGO OTNV TUTILKA 000 KOl OTNV 1N TUTILKN eknaideuon. Mapola autd, To
oTolxnua mou mPEMEeL va emtteuxBel amod Toug urteUBuvoug dopeig mou aoxoAouvTal
pe to medio elval MAEov N ToLOTNTA TNG EKTTALSEVONC KAl N CUMUETOXN 000 To SuvaTOV
TIEPLOCOTEPO EVNALKWY OF EKTTALOEUTIKA TIPOYPAMUATA. IXETIKA avadEPETAL TTWE yLa
10 2022 (European Commission, 2022), uévo 1o 16,8% Twv eVNAIKWY CUUUETELXE OTNV
Exnaibevon, mocootd to omolo Oswpeital UIKPO OCUYKPLTIKA HE TO 48,7% mou
Kataypadetal otnv Eupwrn. To (8to LoxVEL KAl yLa TO TOO0OTO TNG KATAPTLONG TIOU
AapBavel xwpa otov xwpo gpyaciag (Kumpog 38% evw Eupwrnn 60,7%).

Me tn emibilwén tng av&nong Tou MooooToU eKMAiSEUONG KAL KOTAPTLONG EVNALKWY,
TEPA QMO TIG TIPOOWTILKEG ETULOLWEEL TWV CUMMETEXOVIWY, Ba e€eAixBel kaL o
KOLVWVLKO-OLKOVOLKOG TOMEQC Tou vnoloL. KAeivovtag, Ba Atav moAl Bonbntko va
SnuiloupynBet pia Baon dedopévwy mou adopad povo tnv Eknaideuon EvnAikwy otnv
Kompo. Na meplhapfavel tnv apxn, tnv €€€AEN Kal To OApEPA, OUTWCG WOTE N
OUYKEKPLUEVN BAon va AeLTOUPYNOEL OXL LOVO WG EPELVNTLKO Kol SLOAKTIKO epyadeio
oA Kal wG KaBodnyntikog obnyog yla ta emopeva Pripata tou mediou NG
Exnaidevong EvnAikwy.

Euxaplotieg

OepUEG euxaploTieg oto Kpatiko Apxeio KUmpou yia tnv aoyn cuvepyacio wg mpog
™V ouMoyn dedopévwy, KaBw Kal oto appodlo otéAexog tou Yroupyeiov Natdeiag,
ABAntiopoU katl NeoAaiag yla tnv evnuépwon kat kabodriynon. Tautoxpova, Bepuég
euxapLotieg otov Ap Métpo NouyouAdkn yla tnv akadnuaikn BoriBsla kat tnv otnpLén.
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Abstract

This paper critically examines the role of Centers for Teaching and Learning (CTLs) in
enhancing learning outcomes within higher education institutions. CTLs are pivotal in
fostering effective teaching environments, enhancing faculty capabilities, and
ultimately improving student learning outcomes. The paper delves into the theoretical
underpinnings that inform CTL practices, highlighting the influence of adult learning
theories, transformative learning, and critical pedagogy on faculty development
initiatives. It assesses CTLs' strategies in course design and student assessment,
discussing the practical challenges such as funding limitations and resistance to
pedagogical shifts. Moreover, it explores the broader implications of CTLs on
institutional policies and the integration of technology in teaching. The paper
proposes strategic enhancements for CTLs, including increased funding, policy reform,
and leveraging international collaborations to enrich teaching practices. Through a
comprehensive analysis of CTLs' impact on learning outcomes, the paper underscores
their indispensable role in the continuous evolution of higher education.

Key words

Learning Outcomes, Assessment, Higher Education, Faculty Development, Centers for
Teaching and Learning (CTLs)

1. Introduction

Higher education is undergoing continuous transformation, driven by evolving student
needs, technological advancements, and societal demands. Central to these
transformations is the focus on learning outcomes, which define what students are
expected to know, understand, and be able to do after completing their academic
programs. These outcomes serve as a foundation for designing curricula, assessing
student progress, and enhancing institutional effectiveness.

Centers for Teaching and Learning (CTLs) play a critical role in advancing learning
outcomes by equipping educators with the tools and strategies needed for effective
teaching. They provide professional development opportunities, promote innovative
pedagogical practices, and support curriculum design. Grounded in established
learning theories, CTLs apply research-based approaches to improve educational
experiences.

This paper examines how CTLs enhance learning outcomes through faculty
development, instructional support, and program evaluation. It explores the
challenges CTLs face, such as limited resources and institutional resistance, and
discusses strategies for strengthening their impact. By analyzing theoretical
frameworks, practical applications, and policy recommendations, this study highlights
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how CTLs can serve as catalysts of educational innovation and improvement in higher
education.

2. Theoretical Framework

Learning outcomes are central to the mission of higher education, shaping both
instructional practices and institutional policies. Centers for Teaching and Learning
(CTLs) play a pivotal role in fostering environments where learning outcomes are
effectively designed, assessed, and enhanced. Through faculty development,
pedagogical support, and curriculum innovation, CTLs serve as catalysts for improving
teaching effectiveness and student success. Theoretical perspectives on adult learning
and critical pedagogy provide a foundational understanding of how learning outcomes
can be developed and supported through CTLs. Knowles’s (1984) andragogy
emphasizes self-directed learning driven by intrinsic motivation and prior experience.
Mezirow’s (1997) transformative learning theory underscores the role of critical
reflection in facilitating profound learning, while Freire’s (1978) concept of critical
pedagogy highlights the importance of dialogic, empowering learning environments
that challenge inequities. Transformative Learning (TL) continues to be a dynamic and
evolving theory, characterized by its expansion into new fields and the refinement of
its foundational concepts originally proposed by Mezirow. Recent analyses of TL,
particularly in the post-pandemic era, underscore its adaptability and significance in
addressing emerging educational trends and challenges. Scholars have highlighted the
importance of cultural identity and contextual factors in shaping both the
interpretation and future development of TL (Kedraka, Karalis, & Raikou, 2024).

These theories guide CTLs in designing faculty development programs that are
reflective, learner-centered, and socially responsive. Reflective practice and teaching
innovation are equally essential in promoting learning outcomes. As Kedraka and
Rotidi (2017) argue, Greek academia must make a transition from traditional teacher-
centered methods to active learning approaches that emphasize critical thinking,
motivation, and engagement. They highlight the need for reflective and experiential
learning practices, along with international collaboration to enhance teaching
effectiveness and retain students within the country’s educational system. Schon’s
reflective practice model advocates continuous self-assessment among educators,
fostering adaptive teaching. CTLs operationalize this by offering workshops, peer
consultations, and collaborative research initiatives. By supporting methods such as
active learning, flipped classrooms, and digital collaboration, CTLs encourage
instructional innovation.

The Standards and Guidelines for Quality Assurance in the European Higher Education
Area (ESG 2015) emphasize the importance of clearly defined learning outcomes in
higher education. Standard 1.2, titled "Design and Approval of Programmes",
highlights that institutions should ensure that programs are designed with explicit
intended learning outcomes. These outcomes should align with the qualifications
framework and reflect both academic and labor market expectations, fostering the
personal development of learners (ENQA et al., 2015). Additionally, Standard 1.3,
"Student-Centered Learning, Teaching, and Assessment", underscores that learning
outcomes should support student-centered approaches. Institutions are encouraged
to adopt teaching methods that enable students to achieve the intended learning
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outcomes through active engagement and critical thinking (ENQA et al., 2015). Given
the evolving landscape of higher education, a revision process for the ESG is currently
underway, with a new version expected by 2027 (ENQA, 2024). This revision seeks to
address emerging challenges and trends, ensuring that learning outcomes remain
relevant and effectively contribute to the quality of higher education in the European
Higher Education Area.

Maki (2010) described a culture of assessment as being grounded in an institution's
educational values and supported by collaboration among leaders, faculty, staff, and
students. Her Principles of an Inclusive Commitment emphasize embedding
assessment into institutional roles, encouraging continuous evaluation rather than
occasional reviews. Key institutional supports include accountability, accreditation,
access to resources, student learning focus, and the Scholarship of Teaching and
Learning (SoTL). Expanding on Maki’s framework, Fuller (2011, 2012, 2014) developed
the Survey of Assessment Culture to explore how assessment cultures develop and
function in U.S. higher education institutions. Fuller (2011) defined a culture of
assessment as “the overarching ethos that is both an artifact of the way in which
assessment is done and simultaneously a factor influencing and augmenting
assessment practice”, promoting dialogue on assessment practices and their
development.

Recent research emphasizes the importance of translating Maki’s conceptual
framework into actionable components within higher education institutions. Beckley’s
(2022) study identifies six essential dimensions that operationalize this framework
through targeted survey questions: (1) fostering a shared institutional commitment to
assessment, (2) establishing a well-defined conceptual framework for assessment
practices, (3) promoting cross-institutional responsibility for assessment efforts, (4)
ensuring transparency in reporting assessment findings, (5) connecting assessment
outcomes to processes that drive meaningful institutional change, and (6) recognizing
leadership and active participation in assessment activities. These dimensions
collectively strengthen the culture of assessment and continuous improvement in
higher education. Beckley’s research highlights that while a strong culture of
assessment is often perceived as beneficial, it can also hinder student learning if not
properly aligned with educational goals. Similarly, Marques and Garrett (2012)
stressed that the primary focus of assessment should be enhancing student learning
rather than merely fulfilling accreditation requirements, ensuring that assessment
processes remain purposeful and beneficial.

Weiner (2009) described a culture of assessment as the prevailing attitudes and
behaviors within an institution that support the evaluation of student learning
outcomes. Her framework highlights several key elements that contribute to a strong
assessment culture, including the establishment of clear general education goals and
a shared understanding of assessment terminology. Faculty engagement, continuous
professional development, and administrative support play crucial roles in sustaining
assessment efforts. The framework also emphasizes the importance of systematic
assessment processes, comprehensive program reviews, and the evaluation of co-
curricular activities. Institutional effectiveness is strengthened through transparent
information sharing, strategic planning, and budgeting aligned with assessment
results. Recognizing and celebrating achievements while fostering the development
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of new initiatives further reinforce a culture centered on student learning in
undergraduate education.

Competency-based education frameworks play a crucial role in shaping Centers for
Teaching and Learning (CTLs) by emphasizing the definition and measurement of
learning outcomes. In Germany, the KoKoHs initiative, supported by the Federal
Ministry of Education and Research, has made significant strides in this area by
developing over 100 competency models and measurement instruments for assessing
both domain-specific and generic skills across higher education institutions (Zlatkin-
Troitschanskaia, Pant, & Coates, 2016). These models align educational goals with
national standards while fostering academic and professional development.
Competencies are conceptualized as relatively stable trait dispositions that evolve
through learning or diminish through forgetting. They are considered
multidimensional and specific to fields of study, distinguishing them from general
cognitive abilities or intelligence. The first KoKoHs funding phase (2011-2015)
involved 24 collaborative projects and approximately 220 researchers who developed
40 competency models and more than 100 assessment instruments. These tools were
administered to nearly 50,000 students across 220 higher education institutions to
evaluate assessment quality comprehensively (Zlatkin-Troitschanskaia et al., 2016).
Building on these efforts, a new KoKoHs initiative (2016—2020) aims to validate and
expand existing competency models and instruments. This phase focuses on
extending the models into additional study domains and incorporating
methodological advancements in competency assessment, guided by the Standards
of Educational and Psychological Testing (AERA, APA, & NCME, 2014). Despite these
achievements, fostering student competencies remains uneven across institutions,
study domains, and countries. The underlying reasons for these disparities have been
insufficiently explored, presenting a critical area for future research in higher
education policy and practice (Zlatkin-Troitschanskaia et al., 2016). The growing
emphasis on academic competencies and learning outcomes is widely recognized as
essential for promoting scientific and technological progress at national and
international levels. However, longstanding challenges persist in teaching and
acquiring these competencies across various educational domains, underscoring the
need for continued innovation in higher education assessment practices (Zlatkin-
Troitschanskaia et al., 2016).

The ICAP framework categorizes learning activities into four distinct modes—
interactive, constructive, active, and passive—each linked to different cognitive
processes and learning outcomes (Wekerle et al., 2024). Research indicates that
interactive and constructive activities result in deeper learning compared to active or
passive engagement. This highlights the critical role of designing technology-enhanced
learning environments that foster higher-order cognitive engagement. By encouraging
meaningful interaction and knowledge construction, such environments can improve
both students' cognitive development and motivational engagement, ultimately
enhancing the overall learning experience (Wekerle et al., 2024).

Higher education institutions are responsible for equipping students with skills that
foster lifelong learning and adequately prepare them for their future careers (OECD,
2019). Kummel et al. (2020) reviewed various approaches to measuring learning
outcomes, including self-report measures and observable behaviors. For instance,

96



ADULT EDUCATION Critical Issues Volume 4, Issue 2 (2024)
e-ISSN: 2732-964x

self-reported learning outcomes often focused on constructs like self-efficacy beliefs
and intrinsic motivation. In contrast, studies utilizing observable behaviors assessed
learning outcomes through indicators such as dropout rates, the number and duration
of sessions attended, exam completion, and class attendance. Measures related to
learning skills encompassed constructs like intercultural communicative competence,
intercultural awareness, intercultural knowledge, and learners’ reflective thinking
levels. Elaboration-focused measures included assessments based on lecture content
exams and problem-solving tasks. Additionally, personal initiative on a social level was
captured through learning presence indicators, as assessed by social network analysis
and quantitative content analysis in student public class discussions, alongside private
products reflecting knowledge construction. In terms of digital activity, learning
outcomes were measured using tracking systems and search activity data. Social
interaction measures included team-learning outcomes, mutual feedback processes,
and team discussions. Similarly, the University of Wisconsin-Madison (2024)
categorized examples of student learning outcomes from various academic programs
into four key areas: contextualization of knowledge, praxis and technique, critical
thinking, and research and communication, offering a structured framework for
evaluating academic program effectiveness.

Watson (2002, p. 208) describes a learning outcome as a noticeable change in
learners’ abilities, reflecting what they can accomplish after a learning experience that
they could not do before. Learning outcomes are defined as clear statements outlining
what learners are expected to know, understand, or demonstrate at the end of a
learning process. They typically encompass acquired knowledge, skills, competencies,
attitudes, and understanding resulting from educational experiences. Similarly, the
European Higher Education Area (EHEA) and the European Union emphasize that
learning outcomes specify what learners should know, comprehend, or be capable of
performing upon completing a learning activity (EU, 2011). A central feature of these
definitions is the focus on learners’ achievements rather than the instructional goals
set by educators.

Michelsen et al. (2016) describe the development and implementation of learning
outcomes (LOs) across different education systems, highlighting variations in adoption
processes. In England, the integration of LOs evolved gradually, starting with
vocational education and training (VET) before extending into higher education
through increasingly formalized practices. This progression aligned LOs with skills
development and employability objectives. Despite their established presence, LOs
have not emerged as a central focus but are frequently used as tools to communicate
educational expectations to students. Conversely, Norway’s adoption of LOs was more
rapid, driven by the National University Colleges Admission Service (NUCAS) system,
which compelled institutions to adapt quickly. In this context, LOs were initially seen
as regulatory instruments institutions needed to follow. However, the admission
system operated through a corporatist model where educational institutions and the
state collaborated. Depending on local implementation, LOs served multiple roles: as
capacity tools for informing students, as learning tools for enhancing teaching
methods, and as symbolic tools representing a commitment to outcome-based
education (Michelsen et al., 2016).
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Shafait et al. (2021) present empirical evidence highlighting the indirect impact of
emotional intelligence (El) on learning outcomes through mediating factors such as
self-directed learning and knowledge management processes (KMPs), including
knowledge creation, acquisition, storage, sharing, and utilization. Their findings
demonstrate that El positively influences self-directed learning, which in turn
enhances learning outcomes. Additionally, the study reveals that learning outcomes —
encompassing social, cognitive, and personal development, as well as satisfaction with
the university experience—play a crucial role in fostering creative performance among
academic and administrative staff, particularly in terms of creative self-efficacy and
leadership support (Shafait et al., 2021).

3. Centers for Teaching and Learning in Higher Education

Centers for Teaching and Learning (CTLs) are institutional units dedicated to enhancing
teaching effectiveness, supporting faculty development, and improving student
learning outcomes. They provide resources, training, and consultations aimed at
fostering pedagogical excellence. CTLs function as hubs for professional learning,
bringing together educators committed to continuous improvement

Centers for Teaching and Learning (CTLs) equip students with essential academic skills
that enhance their learning efficiency and academic performance. They provide
guidance on effective study techniques, including time management, overcoming
procrastination, and strategic text reading and studying. Students also learn methods
for efficient note-taking, skimming and scanning texts for meaning, managing
extensive information, and proofreading written work (Asimakopoulos et al., 2021).

The European University Association (EUA) highlights that CTLs are generally located
within institutions, with their primary mission being to support the development of
the institution’s learning and teaching. These centers contribute to the strategic
development of educational practices, ensuring that institutions can effectively
respond to changing educational landscapes (EUA, 2024).

Internationally, prestigious institutions such as Harvard University offer specialized
programs through their CTLs. An example is the Higher Education Teaching Certificate,
which equips educators with effective postsecondary teaching methodologies
(Harvard Online, n.d.).

The roles and responsibilities of CTLs have evolved significantly, reflecting the dynamic
landscape of higher education. They are now central to promoting educational
reforms and assisting faculty members in adopting innovative teaching practices
(Inside Higher Ed, 2023).

Faculty development is a central function of CTLs, involving training sessions,
seminars, and one-on-one coaching. These initiatives help faculty refine their teaching
strategies, implement evidence-based practices, and address diverse learning needs.
Through instructional improvement programs, CTLs encourage faculty to adopt active
learning methods, design inclusive curricula, and integrate formative assessments.

CTLs also support curriculum design, assessment, and learning technologies. They
assist in developing course frameworks aligned with institutional learning outcomes
and accreditation standards. Assessment support includes creating rubrics,
conducting program evaluations, and using data analytics to enhance teaching
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effectiveness. Furthermore, CTLs facilitate the adoption of learning technologies such
as Learning Management Systems (LMS), digital collaboration tools, and virtual labs,
ensuring that faculty remain current with technological advancements.

According to Kaltsidis et al. (2021), academics perceive teaching as a core aspect of
their multifaceted professional duties. However, there is a recognized need to
enhance teaching practices. Faculty members identify "good teaching" as being
characterized by thorough preparation, extensive knowledge of the subject matter,
effective communication with students, experience, ICT skills, and an inherent
aptitude or "talent." Despite this, the importance of formal training and a foundational
background in teaching and learning often receives less emphasis. Academics express
a willingness to improve their teaching effectiveness through professional
development initiatives, collaboration with colleagues, and the creation of networks
to exchange ideas and best practices.

CTLs further contribute to enhancing institutional effectiveness through data-driven
decision-making. An institutional focus on learning outcomes, which indicate if, how,
and what students are learning, is essential for gaining faculty support in institutional
reform efforts (Welsh & Metcalf, 2003). Curricular reform often fails because faculty
perceptions of the curriculum are based on anecdotal evidence rather than empirical
data. Without shared evaluation results, opponents of reform may argue that the
current curriculum is sufficient, while proponents may push for change without clear
justification. Instructional consultants can bridge this gap by providing data-driven
assessments, ensuring that faculty decisions are grounded in evidence. In practice,
data collection methods such as surveys, focus groups, and interviews bring diverse
perspectives into the decision-making process. This approach has helped skeptical
faculty recognize the need for change and prioritize key areas for improvement.
Additionally, involving neutral consultants from Centers for Research on Learning and
Teaching (CRLTs) has increased credibility and trust in the process (Cook & Kaplan,
2011). Establishing clear guiding principles, goals, and assessment procedures is
considered a best practice for sustaining teaching centers (Sorcinelli, 2002). Although
early research highlighted limited evaluation of faculty development programs
(Centra, 1976), assessment literature has since grown. However, comprehensive
evaluation models for teaching centers remain uncommon, as few centers conduct
holistic assessments (Hines, 2009). Documented evaluations include consultations,
workshops, and return on investment analyses (Bothell & Henderson, 2004). Needs
assessment models are also well-represented, emphasizing critical evaluation
processes (Sorcinelli, 2002; Travis et al.,, 1996). Given the importance of
demonstrating impact in higher education, faculty development professionals should
adopt a comprehensive evaluation approach that looks beyond the success of isolated
initiatives to consider the broader effectiveness of their centers (Cook & Kaplan,
2011).

Outcome-based education (OBE), rooted in behaviorist learning theories (Morcke et
al., 2013), has evolved over the past five decades as a key approach to preparing a
professional workforce aligned with societal needs. Central to OBE is curriculum
assessment, which supports objectivity and consistency in evaluating higher education
programs. Ebel et al. (2020) identified several effective assessment strategies for
higher education curricula. These include creating a clear assessment plan with
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defined roles and timelines, forming faculty-led committees for engagement, and
involving students in the process. Curriculum mapping ensures alignment between
courses and assessment tools, while a mix of direct and indirect indicators, such as
course assignments and alumni interviews, provides comprehensive evaluation.
Standardized rubrics reduce variability, and follow-up actions like revising teaching
plans and reassessing program outcomes support continuous improvement. Regular
assessments every two to three years sustain program effectiveness.

Effective curriculum assessment involves several recommended practices. Marhaya et
al. (2017) concluded that writing retreats provided valuable support for both
experienced and early-career researchers by fostering collaboration and shared
writing practices. They recommended that universities organize regular writing
retreats to enhance the scholarship of teaching and learning.

According to Alyasin et al. (2023), the connection between a program’s mission and
its learning objectives is established through a collaborative process involving
consensus-building and iterative reviews among key stakeholders, including faculty,
students, and external experts. The mission statement reflects the program's core
values, intended goals, and overall impact, incorporating both short-term and long-
term objectives. These goals are further translated into specific, evidence-based
learning objectives. Importantly, learning outcomes are determined not by the
specific content taught in the classroom or the instructional materials chosen by the
instructor, but rather by the broader curriculum and its defined objectives.
Additionally, the university's assessment framework provides a structured approach
by setting clear guidelines and standards, ensuring that faculty members integrate
learning assessments into their course designs (Alyasin et al., 2023).

4. Challenges and Prospects

Despite their critical contributions, CTLs face several challenges. Funding constraints
often limit their capacity to expand services or invest in new technologies. Institutional
resistance, stemming from entrenched traditions or skepticism about pedagogical
change, can hinder the adoption of innovative teaching practices. Additionally,
balancing diverse faculty needs with limited staff and resources presents an ongoing
challenge.

However, CTLs hold significant potential for fostering innovation and collaboration. By
building strategic partnerships with academic departments, libraries, and external
organizations, CTLs can expand their reach and impact. Establishing communities of
practice among faculty promotes peer learning and collective problem-solving.
Investing in continuous staff development ensures that CTL professionals remain
effective change agents within the institution.

Promoting an inclusive teaching culture involves overcoming challenges such as
resistance to change and concerns about faculty workload. Holt et al. (2011) noted
that teaching and learning centers (CTLs) operate in a state of continuous change,
navigating the competing demands of university administrators and academic
departments. Institutional leaders often prefer centralized, standardized professional
development programs, while faculties favor personalized, decentralized approaches
tailored to their specific needs. Successfully balancing these approaches enables CTLs
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to support both institutional goals and individualized faculty development, fostering a
more inclusive and effective teaching culture.

Duchatelet et al. (2024) emphasize the persistent challenge within the academic
community of identifying which elements of learning environment design effectively
promote specific generic learning outcomes. This issue raises critical questions about
whether current teaching practices and related research are still influenced by
underlying assumptions. For example, some educators may presume that case-based
learning environments are less suitable for developing socio-communicative skills
compared to service-based environments. The authors argue that understanding the
connection between learning environment characteristics and learning outcomes
requires a more nuanced perspective. Teachers are encouraged to move beyond
potential biases and assumptions, recognizing the complexity of this relationship and
adapting their practices accordingly (Duchatelet et al., 2024).

Moreover, Tzotzou et al. (2024) emphasize that the professional development of
teachers in the 21st century can be enhanced through the continuous revision and
updating of in-service training (INSET) programs. These programs should focus on
essential thematic areas that support the renewal of teachers' knowledge and skills in
response to global socio-educational trends and the directives set forth by
supranational organizations.

Additionally, maximizing the effectiveness of self and peer assessment in higher
education involves thoughtful instructional design. Instructors need to decide
whether assessments should be performed individually or collaboratively. If a
collaborative approach is chosen, determining the optimal team size for peer
assessment groups becomes essential to ensure fair evaluation and meaningful
learning experiences (Rico-Juan et al., 2021).

Follow-up is a vital feedback process in educational interventions, offering insights
into their impact and effectiveness. For teachers’ professional development, follow-
up evaluates whether participants apply and sustain new concepts and teaching
practices over time. It also provides feedback on participant satisfaction and program
effectiveness, helping educators and providers refine or decide on the continuation of
such initiatives (Kedraka & Tzovla, 2023).

Bracken and Novak (2019) emphasize that while the implementation of Universal
Design for Learning (UDL) in higher education has made significant progress,
continued effort is essential. Ensuring equitable access and successful learning
outcomes for students from diverse backgrounds remains a persistent challenge. As
policies and practices in higher education evolve, so too do the barriers to learning,
requiring ongoing adaptation. Educators, as catalysts for positive cognitive and social
transformation, have the potential to create meaningful change by applying the
principles of UDL. The text highlights that the full potential of UDL can only be realized
when it is effectively integrated at every level of the educational system, ensuring that
all learners receive equal opportunities to succeed—a goal that remains urgent and
necessary for those dedicated to inclusive education (Bracken & Novak, 2019).
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5. Policy Recommendations and Future Directions

To strengthen the impact of CTLs, embedding their practices in institutional policies is
crucial. University leadership should formally recognize CTL contributions in strategic
planning, accreditation processes, and faculty evaluation systems. Policies supporting
regular pedagogical training, instructional grants, and research on teaching
effectiveness can institutionalize a culture of teaching excellence.

Scaling and sustainability require long-term funding models and collaborative
governance. Establishing dedicated budgets for CTL operations ensures consistent
support for faculty development and instructional innovation. Encouraging cross-
institutional partnerships can facilitate resource sharing and best practice
dissemination. Looking ahead, prioritizing inclusive, evidence-based, and technology-
enhanced teaching practices will position CTLs as pivotal drivers of educational
transformation in higher education.

Embedding assessment into teaching practices ensures meaningful student learning
outcomes and continuous curriculum improvement (Ebel et al., 2019; Huda et al.,
2022). Huda et al. (2022) conducted a quasi-experimental study using a Matching-Only
Post-Test-Only Control Group design. Student learning outcomes were evaluated
using a 40-item test instrument, with 38 items considered valid and a reliability
coefficient of 0.880. Results from an independent t-test analysis revealed that
students in the experimental group outperformed those in the control group,
indicating that the blended learning approach effectively enhances learning outcomes
in higher education.

Strengthening international collaboration can enhance the effectiveness of Centers
for Teaching and Learning (CTLs). European initiatives like the Bologna Process and the
Tuning Project have promoted harmonized learning outcomes and student mobility
across higher education systems, ensuring that CTLs adopt global best practices
(Arnold et al., 2020). The Bologna Process exemplifies how national education systems
can acknowledge their differences while working toward greater harmonization and
compatibility across borders (Guri, 2021). For learning outcomes to support credit
transfer, stakeholders must trust the frameworks and policies guiding their
implementation. The European Credit Transfer and Accumulation System (ECTS)
exemplifies this by standardizing student workload and aligning learning outcomes
across institutions, fostering consistency and trust despite some limitations (Arnold et
al., 2020). European higher education’s strong leadership has embedded learning
outcomes and credit transfer policies into institutional frameworks, supported by
quality assurance agencies. Initiatives like the Tuning Project and CALOHEE ensure
transparency and interconnected policies that streamline outcomes-based credit
transfer (Arnold et al., 2020). Globally, increased focus on accountability, quality
assurance, and access has driven reforms centered on learning outcomes. These
policies facilitate academic mobility and credit transfer through greater transparency
and standardization in education systems (Lennon, 2016; Arnold et al., 2020).
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6. Conclusion

Centers for Teaching and Learning (CTLs) are crucial for enhancing educational quality
in higher education by supporting faculty development and promoting effective
teaching strategies. They help faculty and institutions adapt to educational demands
through targeted support in course design, pedagogical training, and the integration
of research into teaching practices. Despite the challenges of constrained resources
and institutional inertia, CTLs can thrive through strategic collaborations and
persistent advocacy for their value within the educational landscape. For sustained
impact, CTLs require consistent support from institutional leadership, adequate
funding, and recognition in strategic planning and assessment. Enhancing CTLs'
capacity will equip them to continue their critical role in shaping learning outcomes
and preparing students for future challenges.
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