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Enidpaon tou IxoAwkou Zuotiipatoc MpowOnong OTikwv
Zuuneptdopwv ot GUAAOYLKI) ATIOTEAECHOTIKOTNTA TWV
EKTIOLLOEVTIKWV

Oeo6bdwpoc MNoutag

AptototéAeio MNavemiotnuio OsooaAovikng

Mepidnyn

H amnoteheopatikny ebpappoyr tou ZXoAwkol Zuothipatog MNpowbdnong OeTikwv
Jupnepidopwy (2ZMOZ)* amaltel T ouvepyacia Twv EKMALSEUTIKWY Yl TN
S1daokaAia KavOVwWY KOWWVIKAG cUUTEPLPOPAs Twy padntwv/puwv. H évvola
NG OUA\OYIKNG OTTOTEAECHATIKOTNTOG TWV EKMALSEUTIKWY OXeTI{ETOL UE TO
eninedo ouvepyaoiag Toug, Tig otpatnykég ditdaokaliag mou edpapudlouv kat
v nedapyia Twv padntwv/puwv oto oxoAelo. IKOTOG TN epyaciog ATav n
Slepevvnon tng enidpacng tou 22MOZ ot GUAAOYLKI OTTOTEAECUATIKOTNTA TWV
EKTIALOEUTIKWY. ITnV €peuva  ocupueteiyav 273 ekmaibevtikol (134 1ng
TELPAATIKAG opadag kat 139 tng opdadag eAéyxou) amd 30 Snuocia oxoleia
npwtoPabutag eknaidsuong (15 TG MEPAUATLKAC opadag kat 15 tng opadog
eAéyyxou). OL ekmaldevutikol oupmAfpwoav tnv  KAlpoaka  SUAAOYLKAG
Anotedeopatikotntag Exkmawdeutikwy  (Collective Teacher Belief Scale).
MpaypatonoliOnkov EAeyxoL aveApTNTWV KOl CUCKETIOUEVWY SELYUATWY Kat
avaAuon Slakvpavong evéoopadikwv kat Slopadikwyv Siadopwv oe SUo
LETPNOELG: TIPLV KAl LETA TRV edappoyn The mapéupaonc. Asv mapatnpndnkav
ONUOVTLKEC Sladopég PeTafl TwV opAdwv TpLv TV mapepPBaocn, evw audOoTepeS
oL opadeg Behtiwoav tig embOOELC TOUG HE TRV TtAPodo Tou xpovou. Qatdoo,
OUYKPLTIKA ME TNV opada eAéyxou, n MEeEPAUATIK opadoa PeAtiwoe o
HeyaAUTEPO BaOUS TN GUANOYLKN QTTOTEAECHATIKOTNTA, WG CUVETELA TNG OETIKAG
enibpaong tng mapéupaong. TEAoG, mapatnERONKaV CNUOVIIKEG, ULKPAG WG
HEoNG LoV oG, KUPLEG EMLOPATELG TNG MAPEUBACNG KL TNG OLAdag TN SUAAOYLKNA
OTIOTEAECUATIKOTNTO TWV EKTIALSEUTIKWY TNG TEPAUATIKA G OMASAG.

NE€elg KAewWLd: XxoAlko IUotnua MpowBnong Oetikwv Jupmepldopwy,
ouMhoyikn amoteAeopatikoTnTa, MPWToRABbuLa ekmaidevon, ekmatdeuTiKol

Abstract

School-Wide Positive Behavior Support (SWPBS)* effective implementation
requires teachers to cooperate to teach a common set of social behavior rules
for students. Teachers’ collective efficacy is related to their level of cooperation,
their teaching strategies, and students’ discipline at school. The purpose of this
study was to investigate the effect of SWPBS on teachers’ collective efficacy. 273
teachers (N experimental=134 and N control=139) from 30 schools (n
experimental=15 and n control=15) took part in the study. Participants
completed the Collective Teacher Belief Scale. Independent samples and paired-
samples tests, as well as mixed between-within subjects analysis of variance with
two repeated measures were conducted (before and after the intervention), to
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assess SWPBS’s impact on participants’ collective efficacy. No significant
differences were observed between the two groups’ collective efficacy before
the intervention and both groups improved their collective efficacy after the
intervention. However, the experimental group significantly improved its overall
score because of the positive effect of the intervention. Finally, time and group
factors had significant main effects of small to medium size on collective efficacy
of the experimental group.

Keywords: School-Wide Positive Behavior Support, collective efficacy, primary
education, teachers

Eloaywyn

H teAeutaia dekaetia xapaktnpiletal and paydaia avgnon Twv MPofAnUATIKWY
ouumnepldopwy Twv pHabntwv/plwv. H Statapaktikn cupnepidopd, n oxoAwkr Bla kot o
OXOALKOG ekdOBLOPOC TTApATNPOUVTAL CUXVA, EMLSPWVTAG OPVNTLIKA OTNV AVATTUEN TWV
maldLwy Kot ota pabnolakd toug anoteAéoparta (Georgiou & Stavrinides, 2008 Smith et
al., 2004 Stavrinides et al., 2010) kaBw¢ KoL OTNV E€MAYYEALATIK €unuepia Kal TN
OUAAOYLKN OTTOTEAECOUATIKOTNTA TWV KMALSEUTIKWYV (Grayson & Alvarez, 2008). Zuvnowg,
oL averBupunteg oupmePLPOPEC TwV  HaBNTWV/pLwV  avtlpeTtwrilovtal amd Toug
EKTIALOEUTIKOUC PEow TNG emiBoAng mowwy (Sugai & Horner, 2002° Utley et al., 2002).
Qotdoo, 6tav auTh amoteAel TNV OMOKAELOTLKY) TIPOCEYYLON TOU GXOAsiou oto TpOBANUa,
TotTe Sev KaAAlepyeital to Betikd oxoAkod kAlpa (Bear, 2012), mapoatnpouvtal dpalvopeva
oXoAlknG Olappong, auvénuévng embetikotntag, uPnAol oplBpol amouclwyv Kal
KaBuotepnuévng mMpocéAeuong Twy padntwv/plwy ota pabiuata (Colvin et al., 1993
Mendez, 2003). M TNV QMOTEAECUOTIKOTEPN OVTIUETWIILON TWV TPORBANUATWY
edpappolovral and Toug EKTALSEUTIKOUG EVOAAOKTLKOL TPOTIOL SLAXELPLONC TOUG, OTWCE N
vAomoinon matdaywytkwv napepBacswv (Chitiyo, 2016).

2X0Ak0 Zuotnua MNMpowdnong OeTkwY ZUUTTEPLPOPWV

To ZxoAlkd Zuotnua Npowbnong Oetikwy Tupmneptdpopwv (2XMOT), yvwotd otn
BiBAoypadia we School-Wide Positive Behavior Support (SWPBS) (Sugai & Horner, 2009),
ouLVLOTA éva BewpnTikO MAQLCLO EDAPHUOYAG EMLOTNUOVIKA TEKUNPLWUEVWY CTPATNYLKWVY
Tou uprnepldpoplopou (Horner & Sugai, 2015). To 22MO3 aglomolel TEXVIKEG TNG AvAAuong
™M¢ Jupmeplpopdg, omOTEAWVTAC £va  £PAPUOCHEVO, OVAAUTLKO, EVVOLOAOYLKO,
TEXVOAOYLKO, OTIOTEAECUOTIKO KOL YEVIKEUTIKO olotnua mopéppacng (Anderson &
Kincaid, 2005).

To 23MNOZ vhomoleital e enituyio amo tn Sekaetio tou 1990 o€ XALadeC oxoAeia
™¢ mpwtoPabulog Kuplwg ekmaidevong oto Sutikd nuiodaipto (Borgen et al., 2020
Bryer & Beamish, 2019 Horner & Sugai, 2015) kat tnv Acla (Park et al., 2019).
MeplapBavel tpia Stakpttd emnineda mpoAnPNg Twv MPoBANUATIKWY CUUTMEPLPOPWY TWV
padntwv/pwwv (Bradshaw et al.,, 2010° Horner & Sugai, 2015). H ulomoinon tou
TIPWTOYEVOUG eTUMESOU TOU 23MOI amoktd Wlaitepn ala, emeldr) CUUUETEXEL TO GUVOAO
Tou padntikol TANBucuol &vog oxoheiou (Horner & Sugai, 2015). Ikomog Ttou
Tipwtoyevoug srumédou tou IIMNOI eivol n OMOTPONH AVATTUENG QVTLKOLVWVLKWV
ouumepldhopwY, HEOW TNC KOUAALEPYELOC TWV KOWWVIKWY SeELOTATWY TV padntwv/pLwv
KOLL TNG eVioXUoNG TWV BETKWV TOUG CUUTIEPLDOPWV.
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Mo tv anoteAecpatiky UAomoinon tn¢ mapéuBaong anapaitntn npolinobeon
amoteAel N Slapkn¢ ocuvepyacio Twv eKMOLSEUTIKWY. Mo Tov Adyo auTo, TpPLV ThV
ulormoinon tou 2iMOZ, cuykpoteital oAydplOun motdaywylki opada ekmaldeUTIKWY
otnv omnoia cuppeTéxel kKot o/n SteuBuvtr¢/pla tou oxoheiou (Nelen, Blonk, et al., 2020
Sugai & Horner, 2009). E€wtepwcoi/£c skmatdeutég/pleg and Mopeig tng Ekmaidevong, pe
£L6IKEG YVWOELG oTnVv uAomoinaon tou 23MOI, ekmadelouv TOUG/TIG EKMALSEUTIKOUC TwV
OoXOAelwV, WOTE Vo KATaoToUV Lkavoi/é¢ va epappolouy Tic Stadikaoieg Tng mapéupaong,
va avalvouv ta dedopéva oTo oXOoAEL0 TOUG avadOPLKA HE TLG KOWWVLKES CUUTIEPLDOPEG
TWV HoONTWV/pLwV Toug KABWE Kot va EVTOTI{OUV TO TIAEOVEKTAATA, TG AdUVOHIEG Kot
TG OVAYKEG aAUTWV. EWBIKOTEPQ, N Tadaywylkr opdada kabe oxoleiou: a) KATAOETEL TIG
TIPOTAOELG TNG OTA UEAN TOU ZUANOYOU ALS0OKOVTWV/OUCWV OXETIKA He TIC Sladikaoleg
KOLL TLC OTPATNYIKEC TNG MapEUPaong mou Ba akoAouBriosL To oxoAeio (Eklund et al., 2017),
B) ka@obnyel Toug/TIC EKTAUS EUTIKOUC yLa TNV amoteAEoaTikr) uAomoinon tou LXNOT kot
y) ouvepyaletol HeE TOUG/TIG UTOAOUTOUG/eC eKMOLOEUTIKOUC, WOoTe va emteuyBel
ocuudwvia yla tnv vhomoinon tng moapéppaong oe StacxoAko emninedo (Estrapala et al.,
2020).

Mpwv Vv tapépuPaon, oL ekmatdeutikol kaBopilouv amo KoWoU TO PO KAl TLG
afiec Tou oxoleiou KaBwe Kol TG CUUTEPLDOPEG TTOU QVOMEVETAL va avantuéouv ol
HaBNTEG/plec, TPOKELUEVOU va ULOBETNOOUV TIC ouykekpluévee afiec. Emiong, ot
ekmalSeuTikol opil{ouv Toug KAVOVEC Kal TIG cupunepldopEg ou Ba didafouv ota maldla
KaBwg Kal €va Kowo cluotnua emiPpdBevong twv Betikwv cupnepidpopwyv. Katda tn
Slapkela uAomoinong tou 22MNOZ, ol oXOALKOL KAVOVEC KAl OL TIPOCSOKIEG CUUTEPLDOPAS
QTOKTOUV KaBoAIKN LoXU yla Ta HéAN TG oXOAKNG kovotntoc. TEANOG, oL eKmalSeuTIKOL
oUM\éyouv Kal avaAlouv Sebopéva avadoplkd Pe Th cuumepldbopd Twv padntwv/pLwv
Kat, Baoel avtwy, amodaacilouv yla TNV avamnpocappoyn tng napeppaong (Eklund et al.,
2017 Estrapala et al., 2020) cUpdwva e TIG AVAYKEG KAL TLG LOLALTEPOTNTESG TOU OXOALKOU
Toug meplBaliovtog (Horner et al., 2015).

2UAAoyIKN amOTEAECUATIKOTNTA EKTTOUOEUTIKWVY

H évvola tng oUAAOYLKI G QMOTEAECUOTIKOTNTAC CUVOEETAL HE TIC EVEPYELEC, TO
eninedo tNg TMpoomAbelag, TNV E£MPOVH, TIG OKEWPEL], T emimeda AyxXoug Kal ta
erutelypotTa Twv opddwy (Bandura, 1993, 1997). Uudwva pe tov Bandura (1997), «n
OUN\OYLK] QIMOTEAECUATIKOTNTA adopd OTNV KAVOTNTA amodoong €VOC KOLWWVLKOU
OUOTAUATOG 0TO CUVOAO TOU» KABWC Kol OTNV «KOLWVA Temoibnon twv opadwy yla Tig
ouvakoAouBeg SuvatdTNTEG TOUG VO OPYOVWVOUV KOl va €KkteAoUvV SpAcEL( Tou
amaltoVVTAL yLo TNV ETUTEVEN OUYKEKPLUEVWV OTOXWV» (0. 477).

H 6&8aokalio otn oxoAky TAEn TPAYUOTOTOLEITOL QMO HEMOVWHEVOUG/EG
EKTIALOEUTIKOUC, UE CUVETELO N QUTO-ATIOTEAECHATIKOTNTA TOUG VA CUCYETIZETAL E TO
okadnuaikd emtelypata TwWV  HaONTWV/puwv  Toug. Juxvd, Ol EKTaLSEUTIKOL
ouvepyalovrat Pe GAAOUG/G EKTIOLOEUTLKOUG E OIVTIKELUEVO TN CUVEPYOTIKA S1800KaALQ,
TO EKTALSEVUTIKA TIPOYPAUUATA, TIG SpACTNPLOTNTEG KAl TIG TOLSAYWYLKEG TTOPEUPBATELG.
EToL, N OUAAOYLKN OTTOTEAECUOTIKOTNTA TWV EKMALSEUTIKWY SLAUOpPWVETAL QMo TN
oUuMoyLKy oavaAuon Tou OL80KTIKOU £pyou Kal thv afloAdynon Twv LKAVOTATWY
S6aokaAiag toug. OL TIPOCWTILKEC TIEMOLOAOEL TWV EKMALOEUTIKWY WG TPOC TNV
KavOTNTO. TNG OpAdOC KAl Tou GUAAOYou SL600KOVTWV/OUCWY TIOU  OVHAKOUV
OVTUTPOOWIEVOUV TN CUAAOYLKNA TouG amoteAeopatikotnta (Bandura, 1997- Goddard &
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Goddard, 2001) avadopikd L TO KOTA TOCOo ivat cUAAOY LKA LKavoi/€¢ va §pdoouv, woTte
va eTudEpouv Betikd amoteAéopata otoug/otic padntee/pLég toug (Goddard et al., 2000-
Goddard & Goddard, 2001).

H cuA\oyLKr) ATOTEAECUOTIKOTNTA TWV EKMOLOEVUTIKWVY CUOXETI{ETOL BETIKA KOl OE
TIoAU uPNAOG BaBud pe ta akadnuaika smtevypata twv padntwv/plwv (Donohoo, 2018
Donohoo et al., 2018 Goddard et al., 2000° Tschannen-Moran & Barr, 2004). Tautdxpova,
EMNPEATEL ONUOVTIKA TO eMIMESO TWV aAKASNUAIKWY EMITEVYUATWY TOU OGXOAEiou TOU
avikouv ol eknatdeutikol (Bandura, 1993- Goddard et al., 2000). Etol, 6tav evioyVetal n
OUAAOYLKN QTMOTEAECUATIKOTNTA, TOTE OL eKTALSEUTIKOL ouvepyalovTal yla va BeEATLIwoouv
Ta pobnolakd amoteAéopota Twv padntwv/puwv touc. EmutAéov, n  ouloyikn
OTTOTEAECHOTIKOTNTA TWV EKMALSEUTIKWY €eMnpedlel tnv euplTeEpn eunpepla Ttwv
eUMAEKOUEVWY otnv ekmaldeutikr Stadikaoia (DeWitt, 2019° Han et al., 2020), ta
OUM\OYLKA eTTEVYUATA TouG (Bandura, 1993, 1997) kaBwc Kal to oXoAwo KAipa (Rudasill
et al., 2020° Tschannen-Moran & Barr, 2004). Entiong, n cuAAOYLKI) QMOTEAECUATIKOTNTA
Tou oxoleiou BeAtwvel ™ Sldaokaliot Twv EKMASEUTIKWY Kol aufdvel tov Babud
napakivnong tTwv padntwv/puwv yla pddnon. Emutpdobeta, n avénpévn oculoyiki
OMOTEAECUATIKOTNTA TWV EKMALOEUTIKWY OUUPBAAAEL OTNV  OMOTEAECUATIKOTEPN
Slaxeiplon g TaEng Toug, yeyovog mou odnyel oe uPnAotepeg akadnuaikeég eTbOOELC.
AKOUN, N GUAAOYIKI QIMOTEAECUATIKOTNTO ATOTEAEL LOXU PO TAPAYOVTA TTOU EMNPEALEL TIC
OUUTEPLDOPEG, TIC CUVOLOONUATIKEG KOL TI( KLWWNTIKEC TITUXEC TNG Asltoupylag Twv
exmadeutikwy (Skaalvik & Skaalvik, 2019 Wilcox & Lawson, 2018). TéAog, n cUAAOYIKN
OTTOTEAECHOTLKOTNTA TWV EKMOLSEUTIKWY EMNPEALEL £VTOVA TOUG LOXUOVTEC KOLVWVLKOUG
KOVOVEC TOU OXOAEloU Kal XOpoKTnpilel tov BaBpod tng KOWWVIKAG Tou emibpaonc
(Goddard & Goddard, 2001).

EldkotEpQ, N ocuvepyaoia Twv ekmalSeUTIKWY OXeTI{ETOL AEOA LE TN OUANOYLKA
anoteAsopatikotntd toug (Khong et al., 2017° Wang et al., 2014). To unAd eninedo
ouvepyaoiag emnpedlel TIC MEMOIOAOEL] TWV EKMOLSEUTIKWVY ylal TN GUAAOYLKA TOUG
OMOTEAECHUATIKOTNTA, SNULOVPYWVTAC BETIKO KALHA yla TN HeTal TOUG UTTOOTHPLEN, TNV
ard kowvoU enihuon MPoBANUATWY KoL TOV TELPAMATIONO Toug (Ross et al., 2004). Etal, to
uPNAO eminedo cUMOYIKAG ATIOTEAECHATIKOTNTAG TWV EKTIOLEEUTIKWY CUVEEETOL PE TIG
Stadkaoieg AnPng ocuAloylkwv amodpdcewv Tou adopolv otn otoxobecia, otnv
evbuvapwon Tng nyeoiag kot oTtnv KouAtoupa Tou oxoAeiou (Gray et al., 2017 Ross et al.,
2004).

2X0Alkd Zvuotnua [MpowBnonc¢ OETIKWV SUUMEPLPOPWY Kol oUAAoYIKNA
QTTOTEAECUATIKOTNTA EKTTAULOEUTIKWV

H vlomoinon tou 33MO embpd Ostkd tdéo0 ot podntég/pleg 600 KAl o€
eKTIALOEUTIKOUC. ELSIKOTEPA, BEATIWVEL TIG KOWWWVIKEG KOl CUVOLOBNUATIKEG SEELOTNTEG
Twv natdwwv (Mitchell et al., 2018 Park et al., 2019- Waasdorp et al., 2012), pewwvelL tnv
evbooyoAikn Bila (Scott W. Ross & Horner, 2013), tov aplBud Twv amouclwyv amno To
oxoleio (Freeman et al., 2015) kat ™ oxoAwrn amotuyia (Bevans et al.,, 2007), evw
napaAAnAa auv€davel to aioBnpa tng achaielag otig oxoAkéG povadeg (Ross et al., 2012).
ErunpooBeta, 1o IIMOI BeATIWVEL TNV EMOYYEAUOTIKY gunpepia (Ross et al.,, 2012
Stratton, 2015) kat tn oUANOYLKA QTTOTEAECUATIKOTNTA Twv ekmatdeutikwy (Bradshaw,
Pas, et al., 2012° Sgrlie & Torsheim, 2011), evw oupPaAriet otn pelwon NG
EMOYYEALOTIKNG TOouG e€ouBévwonc (Caldarella et al., 2011° Ross et al., 2012).
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JUVETIWG, N HEAETN TwV BETIKWV eMOPACEWVY Ao TNV edappoyr Tou IXMOI otn
OUM\OYLK]  QTIOTEAECHOTIKOTATO TWV EKMALSEUTIKWY, amOTEAEl TOAUTIUN TNy
mAnpodopnong yla tn PeATiwon TNG mMoLOTNTAG TOU TTAPEXOUEVOU EKTTALSEUTIKOU £pyou
TOUG Kal TNV eMitevén Twv euplTEPWV OTOXWV NG ekmaidevonc. H pelétn tng Stebvolg
BBAloypadiag aveédelfe pukpo aplBuo epeuvwy avadoplkd Le tnv enibpaocn tou I3NO
0Tn GUALOYLKN AMOTEAECUATIKOTNTA TwV ekmatdeutikwy (Deltour et al., 2021° Sgrlie &
Torsheim, 2011). EmutpdoBeta, o 22MOI Sev Xl ebOPUOCTEL LEXPL OUEPO OE OYXOALKEG
povadeg tng EAAGSAC, mapd HOVO OE HEUOVWHEVES TTEPUMTTWOELS LAONTWV/PLWV E ELBLKEC
pobnolakég kat Kvntikég duokolieg (Theodoridou & Koutsoklenis, 2013). Mo toug
napamdvw Adyoug, N MEAETn NG emidpacng Tou 23MOI otn  OUAAOYIKN
OTOTEAECHATIKOTNTA TwV EAAAVWY ekmalSeuTIKwY KpiBnke wg tolaitepa Xproun kabwg
KoL OTL Ba mpooéBete aia otnv eyxwpla kat dtebvn BLBAloypadia.

YrnoOéoei¢ tn¢ Epeuvac
AtatuntwBnkav ol akoAouBeg utoBEoeLg:

Yrnodeon mpwtn: Aev mapatnpolVTal onUAvIKEG SltadopEg mpLv tnv edpappoyn
NG MAPEUPACNE AVAUESA OTNV TIELPOUATLKA ORAda Kal TV opada eAéyyou, avadopka
€ TN OUAAOYLKNA TOUG OTTOTEAECLATIKOTNTA.

YrnoYeon Sevutepn: Napatnpouvtal ocnUavtikég Stadopég LETA TNV edappoyn TNG
TaPEUPBAONC AVAUECO OTNV TIELPAUATLIKA opada Kot Tnv opdada eAéyxou, avadopLlkd Ue
TN CUAAOYIKN TOUG OITOTEAECHLATLKOTNTAL.

YnéOeon tpitn: Napatnpeital OTATIOTIKWG ONUAVTIKY Sladopd avapeoa otn
pETpNnon TPV TNV edappoyr] TG mapéuBacnc KoL otn HETPNON META TNV eboppoyn TNG
TapEUPAcNG oTn CUANOYLKA OIMOTEAECUATIKOTNTO TNG TELPAUATIKNG OHAdAG.

Ynoveon tetaptn: Aev MOPATNPELTOL OTATIOTIKWG ONUAVTIKY Stadopd avapeoa

oTNn HETPNON TIPLV TNV edapuoyn TNG MapEéUBacnc KoL otn LETPNON UETA TV edappoyn
™G mapEUPacng otn cUAAOYLKN OMOTEAECUATIKOTNTA TNG OUAdaCg EAEyxOU.

Ynodeon méumntn: Nopatnpouvtal CNUOVTIKEC SLOUASIKEG Kol EVOOOUASIKEG
Sladopeg avadoplkd e T CUANOYLKN OTIOTEAECUATIKOTNTA TWV EKMOLSEUTLKWY TIOU
odeihovtal otnv enidpacn tng napepfaong.

Nepypadn e napéufaong

H edappoyn Twv S1o8LlKaoLwy Tou TPWTOoYEVOUC emmédou nmpoAnyng tou 22MNO2
EVIAXONKE OTO EUPWTIAIKO €PEUVNTLKO TPOYPOUUA Erasmus+ ZTPATNYIKEG ZUUTIPALELS
KA3 «OwkoSopwvtag Octika, Evtaiaka kat lootipa Mabnolakd MeptBarllovta HECW TNG
MpowBnong Twv OeTikwv Zupneplpopwv» (606687-EPP-1-2018-2-CY-EPPKA3-PI-POLICY)
(Zuyypadéag, £toc). Tnv emifAedn tou £pyou eixav n Mepiubepslakr AtevBuvon
MNpwtoBabulag kot AsutepoBabuiag Ekmaidsuong Kevrpikrg Makedoviag (MAMAEKM)
Kall To AplototéAetlo Mavemiotipo @sooalovikng (AMNO). Apxka, ekdnAwoav evéladEpov
OUUUETOXNG 58 Onuotikd oxoAeia. Mpokelpévou va Slachadiotel n Séopevon Twv
oXoAelwv otnv vAomoinon tng mapéuBaocnc, emhéxtnkoy 30 amd Ta onoio TOUAGXLoTOV
T0 80% TWV EKMALSEVUTIKWVY TOUC cUpdwWVNoayV yla Tnv uAomoinon tng map£uBaong (Sugai
& Horner, 2002). Ta oxoAela TPOEPYOVIAV OO QOTIKEC (OVATITUYMEVEG KOl
UTIOBAOULOUEVEG), NULAOTIKEG KOLL QY POTLKEG TIEPLOXEG TWV VoUWV Oeccaiovikng, Huabiag
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Kol XoAKLOIKNG Kol Katataxbnkav pe Tuxaio tpomo oe U0 LoOTMANBEel opddeg: TNV
TEPOATIKA opdda (n=15), n omola uAomoinoce Tnv mapépupoaon Kat Tnv opada eAéyxou
(n=15), n omolia dev TNV edpdpuOoOCE.

Exnaibevon kat urtootnpién otig dtadikaoieg tou 23MOX

Mé£An tng NAMAEKM kot tou AMO ekmatdelTNKAV WG EEWTEPLKOL EKTIALOEUTEC TWV
oxoAelwv amnd eldlkou¢ otic Stadikacieg uAomoinong tou X2MOI Kol UTIO TNV EMOTTELN TOU
Ap. Tim Lewis, €18lko0 oe Bpata Ewdikng Aywyng kat Exkmaideuong, AieuBuvtr tou
University of Missouri Center for School-wide Positive Behavior Support. Ot e€wtepikol
EKTIALOEUTEG eMUOpdOWOAV TOUC/TIG eKMOLSEUTIKOUE TWV OXOAElWV TNG TIELPAUATLKAC
opadag ot Oladikaocieg tou INOY (Zuyypadiog, £t1oc). OL  ekmadeVOEL
mipaypatonotidnkav 51& {wong oToug XWPOUC TWV OXOAEIWV Katd Ta SLtdaktikd £€tn 2019—
2020 kot 2020-2021, £KTtO¢ Qmd €AAXLOTEC TIOU TPAyHATOmolOnkav péow
tAedlaokedng, faltiag Twv MEPLOPLOTIKWY PETPWV TIOU loxuav Adyw ¢ mavdnuiag
Covid-19. Mpayuatornondnkav 22 eknaldevoelg, Stapkelag 1,5 wpag n KAbe pia, os TPELS
dAoELG: a) apxikr evNHEpWON Twv SleuBuvtwv/pLwv OAWV Twv oxoAeiwv yLa tov polo g
TIELPOUATIKAG OHASAG KAl TNG OUASAC EAEYXOU TwV EKTIALSEUTIKWVY OTNV Mapéupaon, Ta
epyaleia kat ¢ Stadkaoie¢ ouAloyng Sedopévwy Kal Tn cvotacn TMoLSAywWYLKWY
opadwy, B) empdpdwon Twv MALSAYWYLIKWY OUASWY TwV OXOAElWV TNG MELPAPATLKAC
opadag, kal y) emuopdwon Ttwv ZUAOYwv Adackoviwv/ouvowyv. ELlSkOTEPA, oL
EKTIALOEUTIKOL TNG TIELPAUATLKAC OUASAC eKTIOLSEUTNKOV OXETLKA UE TOV KABOoPLoUO: a)
TOU opauaTog Tou oxoAsiou, B) TPV avapevOUeEVWY BOeTIKWY cuPMEPLOOPWY TWV
pabntwv/pwwy, y) &voc Kowd amoSektol OCUCTAHATOG Ovayvwplong Betikwy
ouvunepidpopwy, 6) tng SidaokaAlag twv OeTikwv cupnepldopwy, €) VoG Kowou
OUOTNHATOG EVIOXUONG TWV BETIKWVY CUUTEPLPOPWY HECW UALKWV KOl QUAWY EVIOXUTWV
KOl OT) EVOG CUCTAUATOC Kataypodrg SeSopévwv.

OLewTtepLkol eKMALSEUTEG EMLOKEMTOVTAV CUXVA Ta OXOAELQ KL TTapeiyav Slapkn)
urootrpEn kot kabodrynon otouc/otic ekmadeuTIkoUC Katd tn StdpKela vAomoinong
Tou 22MOZ. Ol ekmaldeuTIKol giyov MPOcBAGCN O LOTOTOTMO LE AVOPTNHUEVO EKTTALOEUTIKO
UALKO Kol 08nyleg oxeTikd pe tig Sladkaoieg vAomoinong tng mapéupaonc. Emiong,
ovapTouoayv TO EMOTTLKO UALKO TTOU TtapryoV oTo TMAALCLO TNG mapEUPacnc, LE AMWTEPO
OTOXO TOV SLOUOLPOOHO TOUC HE TOUC/TLG UTIOAOLTTOUC/EC EKMALOEUTIKOUG TWV OXOAELWV
KalL tn dnuLoupyia evog Pndlakol amobeTtnplou KAAWY TTPOKTLKWV.

YAomoinon tn¢ napéuBaonc

OL ekmaldeutikol TNG MELPOMATIKAG ouadag Eekivnoav tnv ulomoinon tng
noapéuBaong tov OePpoudplo tou 2020. Qotdoo, AOyw TNG AVACTOANRG AELToupylag TNG
81a Lwong ekmaldeutikng Stadikaoiag e€attiag tng mavdnuiag Covid-19 amnoé tov Mdaptio
Tou 2020 Ko PETd, Sev kateotnoav Suvateg n dLd {waong CUVEXELA TNG TAPEUBAONG KaL N
ouMoyn dedopévwy amo Toug epeuvntéC. Etol, o cupdwvia pe tnv MAMNAEKM,
anodaciotnke Ta oYoAsia TNG MELPAUATIKAC OUASAC va UAOTIOLoOUY TNV TtapEUPBacn to
O16aKkTIkO €tog 2020-2021. OL ekmaldeVoel Twv eKMALSEUTIKWY OTLG Sladikaoieg
vAomoinong tou X3MOI fekivnoav ek véou Tov OkTtwPplo tou 2020, TMPOKELUEVOU vVa
evnuepwOoUV 6ooL/e¢ Sev UTINPETOUGAY OTA CXOAELQ TNV TIPONYOULEVN OXOALKN XPOVLA.
Tnv (610 tepioSo cUNMEXBNKAY eK VEOU Ta dedopéva TNG TPWTNG LETPNONG, AUTACS SnAadn
mpwv tnv edapupoyy tou X3MOI. H vlomoinon tng mapéuPacng amd TOUG/TIC



268 Toovtag

EKTIOLOEUTIKOUC TNG TELPAUATIKAG opddag Eekivnoe tov Noéupplo tou 2020 pe
Slatumwon evog Kool OpAMATOC Kal TPLWV aflwv TToU cuvEEovTav HE TO Opapa TOU
oxoAelou (Bambara & Kern, 2005 Nelen, Blonk, et al., 2020). Emiong, ot ekmaldeuTikol
ouvESeoav TIG afiec e avOUEVOUEVEG KOWWVIKEG cUUTEPLDOPEG TTIOU OL HaBNTEG/pLeg
EMPENE va akKoAouBoUv oToug Ywpoug Tou oxoAeiou. Ma tn OldaokoAia Twv
OVOUEVOUEVWY OoUMTEPLPOPWY, OL eKTALSEVUTIKOL avemTuEav oxédla pabnudtwv Kol
aoknOnkav pe toug pabntég/pleg otnv edappoyn toug. Ta PBAuata tng Stdackahiag
omrtikomotiOnkav, Aappavovtag tn popdr KAtdAAnAou emomtikoy UALKOU, TO Omoio
TOmoBeTNONKe 0g eLBLAKPLTEG BETELG OTOUG XWPOUG TWV oXoAsiwyv (Lewis & Sugai, 1999),
WoTe va eival eUKOAQ TIPOCPACLUO KAl TIEPLOCOTEPO KATAVONTO ota maldid. TEAog, oL
eknadeutikol avémtuéav £va clUoTnua ovayvwplong Kal evioxuong tng OeTikng
oupumnepldopdc Twy podntwv/puwyv (Bohanon et al., 2006° Bohanon & Wu, 2014 Estrapala
et al., 2020), 6nw¢ yla mopadelypa cuotriuata avropolBng (Kazdin, 2012 Lewis & Sugai,
1999). To Koo cUOTNUA avayvweLong BETIKAG cupnepLPopds adopoUos TOOO ATOMULIKA
KABe padbntn/pla 600 Kal opadikd TNV Tafn. Kata tn Sldpkela Tng mapEppacng ot
ekradevutikol Katéypadav kabnuepvd tic emPpaPelioslg twv padntwv/plwv Kat
kataywptlov ta anoteAéopota oe dsAtio eBdopadiaiac kataypadng. Ot padnteg/pieg
evnuepwvovtav efdopadlaio amd Toug eKMALSEUTIKOUC yla tThv Tpoodd toug. Ta
Slaotiuata kotd ta omola Siakomnke n &id {wong Sidaokalia, ot ekmatdeutikol
TIPOCAPHOCAV OAEG TIG Tapandavw Sladikacieg uAomolnong tng mapéUPacng ot OVAYKEG
¢ €€ anootaocswg didaokaiiag oto PndLakd meptPaiiov.

MeBodoloyia

JUUUETEXOVTEC/OUTEC

MpaypatomnotBnkav SU0 HETPNOELG: Lia TTpLV TNV edappoyn TNG MapEppoong Kat
pio petd. Ztnv nelpapotiky opdda cuppeteiyav 134 ekmawdeutikoi: 40 avdpeg (30%) kat
94 yuvaikeg (70%) kal otnv opada eAéyxou 139: 36 avdpeg (26%) kat 103 yuvaikeg (74%).
Mpokelpévou vo {euyapwBolv ta epwTnUATOAOYLO TwWV SU0 HETPAOEWV ylo. KAOe
ouppetéxovta/ouca, oL ekmaldsutikol cupmAfpwoav, Bdost odnylwv, cuvduaouo
VpauUatwy Kot Pndiwv Twv TIPOOWTIKWY Toug Sedopévwy, SnULoUpYwVTOG Evav
HovaSLKO KwOLKO. ETUMAEOV, CUUMANPWOAV TIEVIE EPWTIOEL OXETIKA PE TOo GUAO, TV
NALKia, Ta £€Tn SLOAKTIKAG TOUG EUTELPLaG, Ta £€TN SLOAKTIKNG TOUG EUTELPLOG OTO oXOAsio
KOL TO OVWTATO HOPPWTIKO Ttoug emimedo. Ta Snuoypadlkd YOPAKTNPLOTIKA Twv
eKTALOEUTIKWY Ttapouctalovtal otouc MNivakeg 1 kat 2.
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Mivakag 1
ANUOYPOQIKA XOPAKTNPLOTIKA EKTIOULOEUTIKWY TIEIPOUATIKNG OUASOC

Tum.
N EAdxloto Méywoto  Méoog 6pog amokAion

HAwia 134 24 61 49,51 8.058

Xpovia 133 1 36 21,11 7.911
unnpeotag

Xpbvia oto 132 1 33 9,52 6,826
oxoAelo

Eminedo 132 1 4 1.32 0,634
onoudwv

Valid N 131

(listwise)

Inueiwon: Eninedo amoudwv: 1=ntuyio maveniotnuiou, 2= UETAMTUXLAKOS TITAOG, 3=6L6aKTOPIKOG TiTAOG, 4=dAA0

Mivakag 2
ANUOYpOQIKA YOPAKTNPLOTIKA EKTIHLOEUTIKWVY OUASAG EAEYYOU

Tum.
N EAdyloto Méywoto  Méoog 6pog  amnokAion

HAwia 137 24 64 48,93 9,088

Xpdvia 139 1 39 21,79 8,109
unnpeotag

Xpovia oto 139 0 33 8,65 7,631
oXoAelo

Eninedo 136 1 4 1,37 0,718
omoudwv

Valid N 134

(listwise)

nueiwon: Eninedo omouvdwv: 1=mtuyio maveniotnuiou, 2= UETATTTUXLAKOG TITAOG, 3=618aKTOpLkOG TiTAOG, 4=dAAo

EpyaAeio uetpnoncg

Mo ™ PETPNON TwV aAVTINAPEWVY TWV EKTOLOEUTIKWY OXETIKA UE TN CUAAOYIKN
TOUG OUMOTEAECUATLKOTNTA, XPnolponolOnke to epyaleio pétpnong Collective Teacher
Belief Scale (Tschannen-Moran & Barr, 2004). To epyaleio amoteAsital cUVOALKA Ao
Owdeka OBpata (items), mou avtiotoyoUv oe SUO OLAOTACELS: o) OUAAOYLKNA
OMOTEAECUATIKOTNTA WC TIPOC TG XTpatnylkéG AldaokaAiog (Bépata 1-6, m.y.: Ot
ekmaldeutikol Tou oxoleiou pou fekaBapa kabopilouv tig mMpoodokieg Toug yLa TNV
oupumnepldopd Twv padntwv/plwv) Kal B) cuUAOYLKA AMOTEAECUATIKOTNTA WC TPOC TNV
NeBapyia twv Mabntwv (Bépata 7-12, 1.y.: OL eKMAlSEUTIKOL TOU OXOAELOU HOU UTIOPOUV
va Slaxelplotolv Tt SLOTAPAKTIK cupmeptpopd poadntwv/plwv). Ou ekmatdsutikol
ekbNAwoav tov Babud cupdwviag Toug oe pwTrUATO TOU 0.popouV ot GUANOYLKH TOUC
OMOTEAECUATIKOTNTA OE MPOTACELS HLag evvidBabung kAipokag Likert and 1 (kaBdoiou)
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£€w¢ 9 (moAL). H tiun tou ouvteleotr alomiotiag a tou Cronbach cuvoAka yio to dwdeka
B£pata eivat 0,97, ya ta £€L BEpata ¢ SldoTaong Twy STpatnylkwyv Aldaokaiiog sival
0,96 kat yla ta €€L Tng Sldotaong tng MelBapyiag twv Mabntwv eival 0,94 (Tschannen-
Moran & Barr, 2004).

Alabikooio

H £€peuva mpaypatonolinke Ue tnv eBEAOVTIKA CUUITANPpWON EPWTNUATOAOYIWY
QIO TOUG/TIC EKTIOULSEUTIKOUG TWV OXOAElwV TTOU GUUUETELXaV ot U0 opddec. Mptv t
CUUTANPWON TWV €pWTNHATOAOYIWY, Ol EKMALSEUTIKOL EVNUEPWONKOV OXETIKA HE OOA
nipoPBAETeL o lMevikdg Kavoviopog yio tnv Npootacia Asdopévwy (EE 2016/679 MKMA), otL
Staodaliletal n avwvupia toug, otL OAeg oL Stadikaaoieg avaiuong Ba StevepynBoulv pe
SLaKPLTIKOTNTA Kol exepUBsla KaBwg Kal OTL 0 €peLVNTAG Ba akoAouBnoeL TOTA TIG
enionuec Apxeg tou mapomdavw KoavoviopoU Kol OAeG TIC OXETKEG Sladlkaoieg Tou
QUTTALTOUVTAL YLOL TNV TIPOCTAGCLO KOL TNV EMEEEPYAOLA TWV MTPOCWTILKWY SeS0UEVWV.

lMAavo otatioTikwv avaAuoswv — eneéepyacioc dSedoucvwv

Meletntéc os mpoodateg £peuveg Toug (Vatou & Vatou, 2019- TowyyiAng, 2021)
afloAoynoav TG PuxXoUETPIKEG LBLOTNTEC Tou epyaleiou Collective Teacher Belief Scale
edpapuolovtacg SLEpELVNTIKI TTOPAYOVTIKY avaAuon, entBeBalwvovtag TNV TapayovTLKi
olvBeon Twv BePATWY TOU Kal TN CUPGWVIA TOU pE O0a TEPLypAdEL TO BewpPNTIKO
UTOBaBpo yla T CUAAOYLKA OTOTEAECUATIKOTNTA TWV EKTALSEUTIKWY. ETOL, yla TLG
OVAYKEG TNG Tapovloag £psuvag, SlevepynBnke EmPeBaiwtiky Mapayovtikiy Avaiuon
(Confirmatory Factor Analysis) ota 6edopéva kot urtoAoyiotnke o deiktng alomiotiog Tou
epyaleiou, xpnoluonolwvtag tov cuvteleotn w (McDonald, 2013).

o Tov £AeyX0 TN MPWTING Kol SeUTePNC uTTOBeONC SlevepynOnkav o éleyyol t
ovegaptnTwy Selypdtwy (mMelpapatiky opada kal opdda eAéyxou), ouyKpivovtag TOug
MEOOUG OPOUC TNG KALpaKAG. O TPWTOC EAEYXOC TIPAYLATOTOLONKE TipLV TNV edappoyn
Tou 23MOX Kal 0 eUTEPOG HETA TNV edapuoyr Tou. MNpokewévou va eheyxBel n tpltn
umnoBeon Slevepyndnkav 800 €Aeyxol t CUCXETIOUEVWY SELYUATWY TPV KOL HETA TNV
edappoyn Tng mapepBaong (o MPWTOC yLo TNV TELPAPOTLKI OUdda Kal o SeUTEPOG yLa TV
opada ehéyxou). Na tov €AeyXo TNG TETOPTNG UTIOBEONC SlevepynOnKe UELKTH SLOMASIKN
Kall evoopadikn avaluon Slaklpavong, XpnoLLOTIoLWVTAG we €apTNUEVN LETABANT TN
JUAAOYIKN ATTOTEAECUOTIKOTNTA (KOBWE KO TIG EMUUEPOUC SLAOTACELS TNG: ITPOUTNYLKEC
Awdaokaliag kat MeBapyia Mabntwv katd mepimtwon) kal, og KaBe mepintwon wg Svo
ave€ApTNTEG LETOPANTEG: A1) TNV OUASA TWV EKTTALSEUTIKWY (TIELPAATLKE KL EAEYXOU) Kall
B) Tov xpovo mpayuatonoinong tg LETpnong (mpwtn kot deUtepn). MNpayuotomnol)Bnkoy
OTOTIOTIKEC avaAUoelg MANpwY O6£80UEVWV XPNOLUOTIOLWVTAC Ta Aoylopkd: Mplus,
Jamovi ko SPSS.

AnoteAéopata

EmBeBaiwrtikn Mapayovtikn AvaAvon

Napatnpndnke vPnAn cuoxEtion petafy Twv SU0 SLOOTACEWV TOU BewpNTIKOU
povtédou (Ztpatnyikég Awdaokaliag kot MNeBapyic Mabntwv) (¥?=213,95, df=53,
CFI=0,907, RMSEA=0,106, SRMR=0,042), yeyovoG Tou eVOEXOUEVWE VO UTIOVOEL OTL
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TIPOKELTAL YLa EVOY TTOpAyovTa. KaTaokeu SLACTAATOG EUTLOTOCUVNG 95% yUpw amod T
ouoyétion (0,916) pavépwoe OTLTO Avw OpLo dev epAAUPBAVEL TN LOVASA, YEYOVOG TIOU
onuoivel 6tL ot SUo mapayovteg, av kat upnAd cucxeti{opevol, sivat Stakpttol. E€€taon
Twv Selktwv Tpormomnoinong (modification indices) yla tnv nepawtépw PeAtiwon g
T(POCAPHOYNC TOU HOVTEAOU POVEPWOE OTL OV YLVOTAV CUGYXETION TWV OPAAUATWY TWV
EPWTNOEWV 7 Kal 8 Tou gpyaleiou Ba BeAtiwvotav To povtélo. YIoBETnon autng tng
Tpomonoinong Kat véa avaluon £8el€e ouoLAOTIKA KAAUTEPN TTPOCA POV TOU LOVIEAOU
(¥>=117,87, df=52, CFI=0,962, RMSEA=0,069, SRMR=0,029). H cuox£tion HeTaly TwV
oPAAUATWY NTAV OTATIOTIKA GNUOVTLKA KOL OUGCLOOTIKH. TO amotéAecpa oLtloAoyeital
lowg amo 1o OTL n dLATUNMWON TWV EPWTNOEWV 7 Kal 8 eival mapsudepns. Ao ta
TIOPATIAVW CUVAYETOL OTL TO BewpnTIKO HOVTEAD Twv SUO MapayOVIWY MPOcapUOlETaL
LKOVOToLNTLKA ota dedouéva Tou delypatog. OLTIHEG Tou ouvteleotn w (McDonald, 2013)
yla tnv afloAdynon tng aglomiotiag Twv SUo dlaotacewv Tou gpyaisiou Ntav 0,94 yia Tig
Jtpatnykeg AltbaokaAiog kat 0,921 yia tnv MelBapyia Twv Mabntwy, umodeikviovtag
uPnAo eninedo aflomiotiag Tou epyaleiou.

Yrnodeon npwtn

EruBeBaiwbdnke n mpwin undbeon tng €peuvag, cludwva e TNV omoia Sev
TIPATNPOUVTOL ONUOVTIKEG SLadopEG pLy TNV edappoyn TNC TAPEUPACNC AVAUECA OTLC
600 opadeg twv ekmaldeutikwy. EldIkOTEPA, dev mapatnpnbnke onuavtikn Siadopad,
t(263)=1,095, p=0,27, petafl TNG MELPOAUATIKAG opadag (M=7,54, SD =0,9) kaLtng opadag
elAéyyou (M=7,41, SD=0,89) otig Ztpatnylkeég Adaokaliag. Eniong, dev mapatnpnbnke
OTOTLOTIKWE onpavtiky dtadopd otnv NeBapyio twv Mabntwv, t(263) = 0,802, p=0,42
HETAL TNG MElpapATIKAG opadag (M=7,24, SD=1,1) katL Tng opadag eAéyxou (M=7,14,
SD=0,96). TéNog, Sev mopatnPRBONKE OTATIOTIKWG oNUAVTIKY Stadopd, t(263) = 0,977,
p=0,33 petall tng mMepapatikng opadag (M=7,39, SD=0,95) kal Tng opadag eAéyxou
(M=7,27, SD=0,9) cuvoAikd otn ZUAAOYLKI ATTOTEAECUOTLKOTNTA.

Yrno¥eon beutepn

H 8eltepn undBeon emaknBeltnke. ElSikoOTEPO, avadopikd pe tnv MelBapyio
Twv Mabntwv napatnpndnke onuavtikn Stadopd, t(263) = 2,68, p=0,008' d=1,01. To
pEyeBog tng emibpaong Bpednke va gival upnAotepo amod to 6plo tou Cohen (2013) yia
v uPnAn enidpaon (d=0,8) LeTaty TG MElpAUATIKAC opadag (M=7,75, SD=0,91) kaL tng
opadag ehéyyou (M=7,41, SD=1,10). Eniong, mapatnprndnke onuavtiky dtadopd, t(263)
= 2,37, p=0,018' d = 0,9 otn ZuA\NOYIK AMOTEAEOMOTIKOTNTA TWV EKMALSEUTIKWVY. TO
péyebog tng enidpaong eival uPnAdtepo amo 1o oplo tou Cohen (2013) yia tTnv uPnAn
enidpaon (d=0,8) petafy g mMelpapatikng opadag (M=7,78, SD=0,8) kalL TG opdadag
eAéyyou (M=7,52, SD=0,98). H untéBeon bev emainbeltnke povo wg mpog tn Sidotacn
Twv Xtpatnylkwyv Aldaockaiiog, kabwg &ev mapatnpnBnke onuovtiky Slodopd,
t(263)=1,715, p=0,08 petatl TnG MelpaATIKAG opadag (M=7,81, SD=0,83) kaL TG opadag
eléyyou (M=7,62, SD=0,97).

Yrnodeon tpitn

H tpltn umobeon emaAnBevtnke. EWSIKOTEPA, O €EAEYXOG OUOCXETIOUEVWY
SELYUATWY TNC MELPAUATLKAC OMASOC YLa TIC TTpaTnyLkEG AlbaokaAlag £6e1€e dtL n péon
TIUR tTN¢ dldotaong auéndnke onUOVTIKA MPETAEU TNG TMPwTNG HETtpnong (M=7,54,
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SD=0,899) kot tng Sevutepnc pétpnong (M=7,81, SD=0,832), evw mapdAAnAa n enidpaon
¢ napepBaong Atav Wolaltepa toyupn, t(130)=-3,344, p<0,05' d=0,955. AAAG KoL yLo TV
MelBapyia Twv Mabntwv n péon twun touv deiyparog petafy npwtng (M=7,24, SD=1,102)
Kot Seutepng pétpnong (M=7,75, SD=0,918) au&nBnke onuavtika kKal n emnidpacn tng
napéupaong Atav moAv woxupn t(130)=-4,647, p<0,001' d=1,266. TEAOG, N LEON TLUK TOU
Selypatog mou mpoékuPe abpolotikd amd TG SUO SLAOTACEL TNG ZUAAOYLKNC
AnoteAeopatikotnTog Katd tnv mpwtn (M=7,387, SD=0,954) kot Seltepn pETPNON
(M=7,784, SD=0,801) auénBnke onUavTlka Kol n enidpacn t¢ napéppacng Aoy Moy
Loxupn t(130)=-4,477, p<0,001' d=1,013.

Yrnodeon tétaptn

H tétaptn undBeon dev emaAnBeUTnke. O EAEYXOC CUOXETIOUEVWVY SELYUATWY TNG
opadag eAéyxou £86el€e OTL Ol HEOEG TIMEC VIO TIC ITPATNYIKEG AlSaoKaAlag KATA TNV
npwtn (M=7,415, SD=0,889) kot 6eUtepn Hétpnon (M=7,623, SD=0,974) &lédepav
OTATLOTIKWE ONUOVTIKA petafy toug t(133)=-2,133, p<0,05. AKOUN, OL UECEG TIUEC TNG
MNeBapyiag tTwv Mabntwv petald ¢ mpwing (M=7,137, SD=0,965) kalL SgUtepng
pétpnong (M=7,419, SD=1,101) emiong, SlEpepav onUAVTIKA HeTal Toug t(133)=-2,559,
p<0,05. OL péoec TIWEG Tou TpoékuPav abpoloTikd amd Ti¢ SUo SLOOTACEL TNG
ZUM\OYLKIG ATIOTEAE CUATIKOTNTAG VLA TOUG EKTTALSEUTIKOUG TNG OUASAG EAEYXOU KOTA TNV
pWTN pétpnon (M=7,276, SD=0,897) kat kata tn deUtepn puétpnon (M=7,521, SD=0,987)
SlEdEPAV OTATIOTIKWE ONUAVTIKA peTafl toug F(1,133)=6,091, p<0,05.

Ynoveon néuntn

Avodopikd He TIC ITpaTnylkEG Aldaokaliag Sev mopatnpnbnke oOTATIOTIKA
onuovtikn aAnAenidpaon petafl twv SUo avefdptntwv petafAntwy, dnAadn Ttwv
OMASWV OTLG OTIOLEG AV KAV OL EKTIALOEUTLKOL KAl TOU XPOVOU TToU TipayatomnoL)dnkay ot
HETPAOELS (MPLV KOl PeTA TNV edappoyn tne mapéupaonc), Wilks’ Lambda = 0,999, F(1,
263)=0,305, p=0,581, n,?=0,001. Emeldn bev mapatnpenbnke aAnAenidpaon twv &vo
TIOPAYOVTWY, OTN CUVEXELO EEETAOTNKE av TIopaTnpeital KUpLa enidpaon tng kabe piog
arnd tic avefaptnteg petaBAntéc otnv e€aptnuévn petaBAnth. H tétaptn unobeon, wg
TPOG TN SLdotacn Twy ZTpatnywkwy AtdaockaAiog, emainBevtnke, kabwg mapatnpnOnkav
evSoopadLkEG Sladopég. Anhadn mapatnpnOnKe OTOTIOTIKWG ONUAVTLKN KUpLA EMidpacn
MLKPAG LoxUOG Tou XPOVOU TIOU Tpaypotomnowidnke n pétpnon, SnAadn Hetd tnv
ebapuoyn tng napsupaong, Wilks’ Lambda = 0,948, F(1, 263) = 14,323, p < 0,001, n,? =
0,052, kaBwg kot ot U0 opadeg eKMALOEUTIKWY BeATiwoav ta emineda Twv ITPATNYIKWY
Aldaokaliag. Qotooco, b6ev onuewwdnkav Slopadikég  Sladopég, Snhadn  dev
TaPATNPABNKE OTOTLOTIKWE ONUAVTLIKY KUpLa eMiSpacn Tou mapdyovia tTng opuadag mou
avAkav oL ekmaldeutikol otn BeAtiwon twv Itpatnykwy Adackahiag F(1, 263) = 2,984,
p =0,085, n,2=0,011. Ta mapandvw anoteAéopata anelkovilovtal oto MNpadnua 1.
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Evéoouadikec kat Stopadikec Stapopéc Stpatnyikwy Atbaokadiog mptv
(Time 1) ko ueta tnv nopéuBaon (Time 2) nelpauatikng ouadac (Group 1)
kot ouadoc eAeyyou (Group 2)

Avadopikd pe tnv MeBapyia Twv Mabntwv, Sev mapatnpndnKe oTATIOTIKA
onUavtikn oAAnAenidpacn petafly twv Vo avefdptntwv petafAntwy, SnAadn Twv
OMASWV OTLG OTIOLEG AV KAV OL EKTIALOEUTLKOL KAl TOU XpOVOU ToU TipayLatomoLnkay ot
HETPNOELC (mPpLv Kol peTd thv edappoyn tng mapéppaong), Wilks’ Lambda = 0,992, F(1,
263) = 2,216, p = 0,138, n,%2 = 0,008. H tétaptn umobeon w¢ mpPog tn Sldctaon tng
MNeBapyiag twv Mabntwv, emaAnbeltnke, KabBw¢ TmapatnENONKav evO0OUASIKEC
Sltadopeg. AnAadn mapatnprBnke CTATIOTIKWG CNUOVTLKA KUpLa emidpacn HEong LoxVog
W¢ TIPOC TOV XPOVOo Tou Tpaypatonotndnke n Hétpnon, dnAadr LeTd tnv epapuoyn NG
napéuBaong, Wilks’ Lambda = 0,910, F(1, 263) = 25,996, p < 0,001, n,? = 0,090, kaBwWG Kat
oL 8U0 opadeg ekmaldeuTikwy PBeAtiwoav ta emnineda tng MeBapyiag Twv Madntwv.
Eniong, onuewwBnkav Sopadikég Sladopég, dnAadn mopatneAONKE OTATIOTIKWG
oNUOVTIKA KUpLa emtibpacn eAdxLoTNE LOXUOC TOU MOPAYOVTO TNG OMASAG TTOU avAKay oL
eknadeutikol otn BeAtiwon tng ¢ MNeBapyiag twv Mabntwv F(1, 263) = 4,865, p =
0,028, n,? = 0,018. Ta mapandvw anoteAéopata anewkovifovtat oto Npdadnua 2.
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Evboouadikég kat Stopadikéc ditapopéc MetGapyiag Madntwv npwy (Time 1)
kat peta tnv napéuBaaon (Time 2) newpauatiknc opadac (Group 1) kat
ouadac eAéyxou (Group 2)

Aev mapatnpnbnke otatioTikd onpavtiky aAnAemnibpaon petaly twv Svo
aveEaptnTwy PeTaBANTWY, SnAasdn Twv opddwy oTLg omoleg avrkav oL ekmatdeuTikol Kat
TOU XpOVOU TOU TIPAYHATOTIONONKAV Ol LETPNOELS (MPLV KAl UETA TNV £dapuoyn TNG
napépupaong), Wilks’ Lambda = 0,995, F(1, 263) = 1,297, p = 0,256, n,? = 0,005. H TéTaptn
unoBeon emaAnBeUTNKe WC TPOC TN ZUAAOYLKI ATIOTEAECUATLKOTNTA TWV EKTIOULEEUTLKWY,
KaBw¢ mapatnPRONKe OTATLOTIKWG CNILAVTLKA KUPLA EMSPACN LECNG LOXUOG WG TTPOG TOV
XPOVO TIOU TpayLaToToLBnkKe n HETpnon, SnAadn LETA TNV edapuoyr TG MapEppaong,
Wilks’ Lambda = 0,919, F(1, 263) = 23,181, p < 0,001, n,? = 0,081, kaBwg Kot oL SV ouUAdE
ekmalbeutikwy BeAtiwoav ta emineda tng JUAAOYLKAG AmoteAsopatikotntag. Emiong,
onuewwdnkav Slopadikeg Sladopeg, SnAadn mapatnPABNKe OTATIOTIKWE CNUAVTLKN
KUpla emibpaocn €AdxLOTNG LOXUOC TOU TOPAYOVTIO TNG OMAdAC TOU aviKav oL
eknatdevutikol otn PeAtiwon tng ulhoyikng AmoteAeopatikétnrog F(1,263)=4,276,
p=0,040, n,?=0,016. MNa AOyoug £KSOTLKIG OLKOVOULG TTOPOUCLATOVTAL TO ATOTEAECUATA
TWV avOAUCEWV yLo TN ZUANOYLKN ATIOTEAEOUATIKOTNTO CUVOALKA otoug Mivakeg 3 kal 4
KaBw¢ kat oto Mpadnua 3.
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Evéoouadbikec kat S1ouadIkec StapopEc kAluakoag SUAAOYLKNG
AnoteAeouatikotntag nptv (Time 1) kat ueta tnv nopeuBoon (Time 2)
newpauatiknc opadac (Group 1) kat opuadoc eAeyyou (Group 2)

ZulAtnon

Mia amo TIg MapapETPOUC YLO TV ATIOTEAECUATIKA £doappoyr Tou 23O oTLg
OXOAMKEG povAadeg elval n moAuerinedn, SLapkAG Kal OTEVA CUuvepPyaoia UETAEY TwvV
EKTIAULOEUTIKWY. OMwG TPOKUTTEL amd TA OMOTEAEOUATO TIOAUTTANBWVY €peguvwy, N
vAormoinon tng map£pBaong emdpa pe OTIKO TPOTIO TNV KOWVWVIKF CUUIEPLOPA TWV
HOBNTWV/TPLWV Kol 0T GUANOYLKNA ATMOTEAECUATIKOTNTA TWV eKMaLdeuTIKWY (Deltour et
al., 2021' Kelm & Mclntosh, 2012 Sgrlie & Torsheim, 2011). Ikomo¢ tng mopoloag
epyaociac nAtav va OlepeuvnBel n  emidpacn Tou IINOI otn  cuMoylkn
OTIOTEAECLOTIKOTNTA TWV EKTIOLOEUTIKWV.

Ta amoteAéopata TNG £pELVOC UTIESELEAV OTL e TNV TTAPOSO TOU XPOVOU TOGO N
TIELPOUATIKA Opada 000 KoL N opdda ehéyxou Twv eKMOLSEUTIKWY PeATiwoav TLG
€MUEO0ELG TOUG AVOPOPLKA [LE TN CUAAOYLKI) TOUG QITOTEAECUATLKOTNTA. TO EUPNUA AUTO,
av Kal tapddofo ek mMPWTNG OPEWC, TIPETEL VoL BewpPELTAL OVOUEVOUEVO: KOBWC TIEPVA O
XPOvog, oL ekmaldeutikol yvwpilouv os peyaAltepo Babuo tig eEQTOUKEUUEVEC AVAYKEG
TWV HAONTWV/TPLWV OTIG TAEELC TOUG KOl KATA OUVEMELA BEATLWOVOUV TIG OTPATNYLKEG
S18aokahiag toug. Etol, pe TO eKMALSEUTIKO TOUG £PYO, OL eKMOLOEUTIKOL GUBAAAOUY
OUCLAOTIKOTEPA OTN pdBnon Twv padntwv/tplwy toug (Donohoo et al., 2018° Goddard,
2001 Goddard et al., 2000° J. A. Ross et al., 2004 Tschannen-Moran & Barr, 2004).
ErunpooBeta, pe tnv mdpodo tou Xpovou, oL skmaltdsutikol avampooappdlouv Toug
KQVOVEG oupTepLdOPAG TWV HaBNTWV/TPLWY, Toug/TI KabBodnyouv anoteAecuatikdTepa
Kal toug/tig BonBouv va atcBdavovtal achaléotepol/eg 0to oXOALKO TOUG TEPLBAAAOV
(DeWitt, 2017° Donohoo, 2018 Sgrlie et al., 2016° Sgrlie & Ogden, 2007 Sgrlie &
Torsheim, 2011).
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To elpnpa ou Sev utodeLkvUEL SLadOopPEG OTIG OTPATNYIKEG SLOaoKaAiag pHeTafy
Twv 6U0 OHAdWVY WC CUVETELA TNG MapEpaonc, umopel va epunveuBel, wg évav Baduo,
ard tnv mpoondBela mou KatéBalav oL ekmaldeuTikol va tpocappocouy tn Stdaokalia
TOUG OTI{ avaykeg NG tnAekmaibeuong. Katd to S1daktikd €to¢ 2020-2021, ot
ekmalSeuTIKOL evepyomoinoayv ylo mpwthn ¢opd pia mAnBwpa SLopopPETIKWY O oLOTNTA
KOl EVTAON oTpaTnYIKwy SL6aoKaAlog KAl TPOoAPUOCAV TO EKTTALSEVUTIKO TOUG UALKO yLa
TLG AVAYKEG TNG €€ anootdoswe Sibaokaiag. Emiong, afilel va onuelwOel 6Tl cludwWva
HE TG TOTE 06nyieg tou Ymoupyeiou Malbelag kol OpnOKEUPATWY, OL eKTALSEUTLKOL
KANBnkav va mpowBroouv Kal va KOAALEPYGOUV TN OWOTH XPron TWV TIPOCTATEUTIKWY
METpWV amod tn Aolpwén CoViD-19 péoa amo évav malyviwdn TPOmo, WOTE va Wn
Stacadeutel n PuxkA nPePla Twv POONTWV/TPLWV Kal TOuToxpova va emiteuyBel n
amodoxn TNG VEAC UYELOVOULKAG Kataotaong nmou enéPBaAle n mavdnuia. Qg ek tovToU,
avetaptnta anod to av epdpuocav i OxL TI¢ SLadlkacieg TG MpwToyevoug MpoAnyng Tou
33MOz, katd TN Oldpkela TG €€ amootacswg ekmaideuong ol ekmaldeutikol
avanpoodppocay oUTwE N AAWG TI§ Kablepwpéveg otpatnyikég Stdaokaliag Toug Kal
TIC epAPUOCAV OTO VEO KOL YEUATEC TTPOKANCELS WndLako mepLBAaAAov.

AmoteAéopaTa TPONYOUUEVWY EPEUVWY UTooTnpilouv OTL n BeAtiwon g
Slaotaong ¢ neBapylog Twv HabnTtwy OXeTI(eTAL e TN UAKPA OE XPOVIKN SLapKeELa
edappoyn tne mapepPaong (Bradshaw, Waasdorp, et al., 2012° Mitchell et al., 2018" S.
W. Ross et al., 2012). AvtiB£Twg, TO amotéAeopa TnG Mapoloag £PEUvVOG, TO Omolo
uTtoSelkvUEeL emiong T BeAtiwon tng melBapylog Twv Habntwy, mNyaleL anod tn OXETIKWE
OTTOOTIOMOTIKY) KoL MIKPH Ot Xpovikn Oldpkela edappoyr Twv Sladkaowwv Tng
TPWTOYEVOUC TPOANYNG Tou XXMOZ, Aoyw Tng avaotolng Asttoupyiag tng Sia {wong
Si16aokahiag kal TG epappoyng Tng € anootaoswg eknaidsuong. BéBala, n BeAtiwon
otnv nelBapyia Twv pabntwv gival Suvatov va epUNnVeUTEL, emeldn n mpoonmabsLa Kal To
evOLOPEPOV TWV EKTTALSEUTIKWV avadOPLKA HE TIC TPOOSOKIEG TNG ouUTEPLDOPAC TWV
pHaOnTwv toug petatomiotnke amd to ¢uaolkd oxoAikd meptBarov kal tnv aibouoca
Sdaokaiiag oe ekeivo TnNG PndLakng tagng. O ekmoudeutikol Katd To SLOAKTIKO £T0OG
2020-2021 £mpemne vo SLAXELPLOTOUV TLG CUIEPLPOPES TWV HAONTWV/TPLWY TOUC OTO
TPWTOYVWPO yla OAoug Yndlakd meplparlov, TPocapUoloviag TOUG UTIAPXOVTEC
KAVOVEC TIoU Loxuav otn ¢uactkn TAEn Kol SNULOUPYWVTACS KALVOUPYLOUG YLa TIC OVAYKEG
™¢ Undlokng. Na napadetyua, pia mpoobetn ko Bepatikn Stbaokaiiag otnv onoia
OMoL oL ekmaldeuTIKOL EMIKEVIPpWONKAY, avefdptnTa omd TO AV CUMMETE(XOV oTnv
TELPOUATIKA opada i otnv opada eAEyXou, ATAV N avArTtuEn TnG BeTIKAG oUMEPLPOPAS
Twv padntwv oto Atadiktuo, wote va Bonbrcouv T6co Touc/Tig HabnTég/TPLEC TOUG 600
KOL TL( OLKOYEVELEC OUTWV VO TIPOCAPMOCTOUV OTIC OVAYKEG TNG € QAMOOTACEWC
Si16aokahiag. Qotooo, ula el6omolog Stadopd peTall twv SUo opddwv sival OtL ol
EKTIALOEUTLKOL TNG TIELPOUATIKAG OUASAC TTPOCAPLOCAY TO EKMALSEUTLKO UALKO OTO OToio
elyav mpdoBaon yla va petadwoouy TI¢ aieg Kal Toug KavOveg 0pONG cupnepldpopdg oto
PYnodLako nmeptBardov kata tn dtapkela tng thAekmaidevong (Goutas et al., 2021).

Ta anoteAéopata TG mapoloag Epeuvag £xouv olaitepn onpaoia kupilwg yati
amoteAoUV KOPMO amod TNV edpapuoyn Twv SLadlkaolwv TPwToyevoUg mpoAnyng tou
33MO3 yla mpwtn dopd o eAANVIKA oXOAela TNC TpwToRABuLag ekmaidevong. EmumAéoy,
n €peuva TPOOCHBETEL TA EUPNUATA TNC OFE EKElva TPONYOUUEVWVY HEAETWV TIOU
SlevepynBnkav oe oxoAeia SLadopeTIKWY EKMOLSEUTLKWY CUCTNUATWY, emiBefalwvovtag
TG otépea edpalwpéveg Bewpleg amo tI¢ omoleg avtAel epeiopata n edpappoyr tou
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3M0OZ, avefaptnta amo To eUPUTEPO TMOALTLOTIKO cuykeipevo (Nelen, Willemse, et al.,
2020).

BéBala, n mapovoa £psuva cuvoSeleTal amd OPLOUEVOUG TIEPLOPLOUOUG. Evag
ano autol¢ adopd otnv eEWTEPLKN EYKUPOTNTA TNG Epeuvag, SnAadn OTnNV TPOOTTIKN
VEVIKELONG TWV EUPNUATWY TNG OTO GUVOAO TWV OGXOAKWV Hovadwv mpwTtofadulag
eknaidevong. EmumpooBeta, £vog amod TOUG ONUOVTLKOTEPOUC TIEPLOPLOMOUC elval OTL oL
Sladkaoieg tng mpwtoyevolg MPoAndng tou 2INOI edpapuootnkay amd to eEAANVIKA
oxoAeia povo yla €va SI8aKTIKO £€10¢. To TAPATIAVW XPOVIKO SLACTNUA KPIVETAL WG
OXETIKA TIEPLOPLOUEVO CUYKPLTLKA HE €KE(VO TTIOU EPOPUOOTNKE N TIOPEUBACN OE XWPEG
Tou ewteplkoy (Gage et al., 2018' Horner & Sugai, 2015° Park et al., 2019), wote va
e€axBouv aopaAéoTEpPA CUUTIEPACUATA WE TTPOC TNV EMiSpaocn tn¢ mapéupaonc. TEAog,
€vag POoBeTOC MEPLOPLOUOC adopd OTN XPOVIKI) GUYKUpLa UAoTtoinong tng mapéupaong.
To &18akTiko £€toc 2020-2021 XapaKTNPLOTNKE ard TNV MOAUUNVN avaoToAr AElToupylog
™G dLd Lwong Asttoupylag Twv oxoAlkwy povadwv efattiag tng mavdnuiog tng CoViD-19.
Av kal n mopépPacn Sev €made voa UAOMOLELTAL ATO TOUG/TI( CUHUETEXOVTEC/OUOEG
EKTTALOEUTIKOUG TNG TELPOUATIKAC ouadag, wotooo, akplpws Adyw tNg SLadOpETIKAS
ouvBnkng Aettoupyiag Twv oxoAsiwy, Ba Ntav actoyia av v Aappdavovtav umtoYtv ot
oAAayEg otnv Puyxoloyia TwV EKMALSEVTIKWY OO TNV EUMELPLA TNE ATIOUOVWONG, TNG KN
TIPOOEAEUCNC TOUC OTOV €PYACLOKO TOUG XWPO KOL TNG TMAPOXNG £€ amootaoswg
Si6aokahiag.

JOudwva HE TO EUPAUATO KOL TOUC TIEPLOPLOUOUE TNG TApoUoOC £PEUVOC,
TpOTE(VETAL N EMEKTOON TOU XPOVOU edapuoyng TnG mapéufacng Twv dadlkaolwy
npwtoyevou¢ mpoAnPng tou 33MNOY oe PdaBog TouAdylotov Tplwv etwv. Etol, ol
epeuvnteg/plec Ba €xouv T SuvatoTNTA OMOTEAECUATIKOTEPNC OUYKPLONG TWV
OMOTEAECUATWY TOUG TOOO HETAEY MEPLOCOTEPWY Kal SLaSOoXIKWY SISAKTIKWY ETWV 000
KOl UE avaloyng XPOVIKAG Olapkelag TapeuBAcel; mou €xouv UulomolnBel o€
EKTIAULOEUTIKA cuoTAata SLadopeETIKWY XWPWV. AOYW TWV QVIIKELWEVIKWV Sltadopwv
HeTalU TOOO Twv Sladopetikwyv Boabuidbwv eknaidbevong 6co kol Twv SLadopPETIKWY
TUTIWV oYXoAslwv, LEANOVTIKEG €peuvec Ba pmopovoayv va LEAETHOOUV TNV enidpaacn tne
napepPaocng os eAMnVIkKa oxoleia SeutepoPaduLog yevikng ekmaideuong, os oxoleia
€I0IKNC aywyn¢ Kabwg Kol oXOAela QMOUOKPUOHUEVWVY TIEPLOXWV, KOTA Ta TPOTUTA
Siebvwv epeuvwy (Farkas et al., 2012° Freeman et al., 2015' Lee et al., 2021* Sardina,
2012). AKOUN, €PEUVNTEC UMOPOUV VA LEAETHOOUV TNV EMISPAOCN TNG EMEKTAONG TOU
npwtou eruneédou oto Seutepo r/kal tpito eminedo tou 2iMOL (Bradshaw, Pas, et al.,
2012° Hawken et al., 2009- Kilgus et al., 2019° Sugai & Horner, 2009 Tyre et al., 2020 Van
Camp et al., 2020).

JUUTIEPOOUOTLKA, TO QNMOTEAECUATA TNG £€peuvag ocupdwvolV e eKeiva NG
SlaBounc BLBAloypadiag, kabwg evtomnilouv Tn Betikr enidpaocn Tt Mapéppaong otig
Ol00TAOEL TNG CUAAOYLKAG QTOTEAECUATIKOTNTOG TwV eKMALSEUTIKWY. EmumAéov, ta
EUPNUATA TNC EPEUVACG EMEKTEIVOUV TNV uTtapxouoa BiBAloypadia cuvefetalovtag tnv
€vvolal TNC OUANOYLKAG QIOTEAECUOTIKOTNTAG ME TNV edapuoyng Tou 22MO%, 1600 o€
OleBvég eninedo 600 Kal yla mpwin ¢opd otnv EAAGSa. TéNog, Ta cupmepdopaTa
amoktoUv mpocBeto evllodépov, emneldr] adopolv oe éva SLadOPETIKO KOWWVLIKO,
TIOALTIOMLKO KoL EKTIOULOEUTIKO TIEPIBAANOV almd aUTO TWV TIPONYOUUEVWV EPEUVWY,
ouvelodEpovTag otnV MANpECTEPN Katavonaon tng enidpaonc tou 22MOZI otn GUAAOYLKN
QTTOTEAECLOTIKOTNTA TWV EKTIAULSEUTIKWV.
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* This project has been funded with support from the European Commission. This publication
reflects the views only of the author, and the Commission cannot be held responsible for any use
which may be made of the information contained therein. Project Number: 606687-EPP-1-2018-
2-CY-EPPKA3-PI-POLICY.
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