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Introduction: Collaborations between 
artists and teachers and the practice  
of their equal cooperation in Greece
Collaborations between artists and teachers are not 
new in Greece. There are numerous examples of 
cooperation, usually taking place within the school 
timetable or in the context of school programmes 
or groups. One category includes short-term theatre 
educational programmes that visit schools, and with 
the help of visiting groups of artists/teachers, stu-
dent populations deal with various issues, mainly so-
cial (Giannouli & Potamousi, 2011; Govas & Zoniou, 
2010; Koukounaras-Liagkis & Potamousi, 2016). In 

this case, the presence of teachers usually plays a 
secondary and supportive role, continuing the work 
done by the visiting group. Another group of such 
programmes involves professional theatrical perfor-
mances for children and adolescents, with materials 
for processing provided by the teacher or visiting 
artists/teachers at the school. Most of the time, these 
collaborations lead to the creation of artistic prod-
ucts aimed at the school community itself or at in-
ter-school networks (Bekiaris & Choleva, 2015; Pota-
mousi & Mologousi, 2011). In another category, this 
collaboration may start with the training of teachers 
by the artists themselves or the organisations with 
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which they will collaborate (Choleva, 2009, 2021; 
Paizis, 2000). In all these cases, the roles between 
artists and teachers are more or less distinct, while 
the initiative and initial planning are often proposed 
by one side and followed by the other. In recent 
years, a marked effort has been made by the Na-
tional Theatre of Greece with the programme “The-
atre in the New School”, where participating teach-
ers and artists are jointly trained (National Theatre 
of Greece, n.d.). Teacher-Artist Partnership (TAP) 
programmes began in Ireland in the 2000s, with the 
aim of developing pedagogical work scenarios with 
artistic characteristics that would be beneficial for 
both student populations and the involved teach-
ers and artists. Since then, programmes have been 
implemented with the support of the Ministries of 
Culture and Education continuously. The TAP meth-
odology in international educational practice has 
been the subject of criticism and research, elements 
that have dynamically led to its improvement. Some 
initial research results have emphasised the need 
to strengthen the position of the teacher, as there 
have been times when teachers felt marginalised in 
the process compared to their artist collaborators 
(Christophersen, 2013; Kind et al., 2007). This result-
ed in downplaying their role and reducing their abil-
ity to improve their professional skills. As a result of 
these reports, the TAP methodology now focuses on 
the equal presence and contribution of both sides. 
Artists and teachers are trained together and create 
a safe, neutral field of cooperation on equal terms. 
They undertake a joint project with pedagogical and 
artistic characteristics, devoting time and space to 
bring and convey their technical knowledge, express 
themselves, accept alternative approaches, under-
stand and negotiate their roles (Blomgren, 2019; 
Kenny & Morrissey, 2021). As evidenced by inter-
national literature and research as well as the find-
ings of research in Greece, both teachers and artists 
participating in such a working and collaboration 
framework recognise positive results on a personal 
and professional level (Choleva et al., 2023; Holdhus 
& Espeland, 2013).

The Ι-TAP-PD programme:  
Structure and framework 
The International Teacher Artist Partnership – 
Professional Development (I-TAP-PD) action plan 
was implemented during the period 2020–2023 as 
part of the European Erasmus+/KA2 - Strategic Part-
nerships programme, with partners from four coun-
tries: The Education Centre Tralee (Ireland – coor-
dinator), Stichting Kopa (Netherlands), Centre for 
Drama in Education and Art-CEDEUM (Serbia) and 
the Hellenic Theatre/Drama & Education Network 
(Greece).

The aim of the programme was to create oppor-
tunities for professional development and provide 
innovative tools to the participants that would help 
them review, improve and potentially transform 
their practices for the benefit of students and school 
communities. The programme aimed to enable edu-
cators and artists to explore together the education-
al value of collaborations that enhance arts educa-
tion and arts through education.

The programme's goal was to propose an inter-
national I-TAP-PD model, for which the following 
components were designed and implemented: a) 
training programme and applications in schools, 
b) digital materials and c) evaluation and research. 
The practices and methodology followed focused 
on equal partnership and interaction between edu-
cators and artists, the needs of students, inclusive 
practices, and cooperation and creativity. In the ini-
tial phase, each partner explored the "State of Arts" 
(SoA) in their educational system. Based on their 
findings, partners collaborated to identify "best 
practices" and sought common ground for design-
ing educator and artist training. Before the training, 
it was deemed necessary to complete a SWOT anal-
ysis tool to identify strengths and weaknesses by 
country and allocate tasks among partners before 
taking on the coordination of programme activities 
and outputs. Simultaneously, focus groups were es-
tablished for each different sector of the project.

The five-day training programme prepared edu-
cators and artists for their collaboration in schools. 
It operated through the lenses of challenge, disa-
greement and agreement, elements expressed di-
rectly in the evaluations of participants and trainers 
during and after each meeting. After the five train-
ing sessions, an innovative five-day training pro-
gramme was created, pushing the partners toward 
new ways of working and developing collaborations 
for their professional growth and the learning pro-
cess of their students.
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The "action research" methodology – planning, 
action/application, reflection – was followed at all 
stages of the programme: the SoA report, the train-
ing actions, the implementation of collaborations, 
the creation of digital materials and research, with 
the contribution of all partners.

The Greek participation:  
Implementation of I-TAP-PD in Greece
The implementation of the I-TAP-PD programme al-
lowed for the first application of the TAP methodol-
ogy in Greece. With coordination from the Hellenic 
Theatre/Drama & Education Network (hereafter the 
Network), six educators and six artists were selected 
to create TAP pairs in different parts of the country: 
Central Athens, Western Attica, Northern Athens, 
Athens District G, Kalamata, Serres. The pairs par-
ticipated in at least one of the five training sessions 
of the I-TAP-PD programme, which took place from 
July 2021 to March 2022. They then designed, organ-
ised and carried out their interventions from March 
to June 2022.

In the six TAP implementations, the pairs utilised 
various arts such as theatre, dance, movement and 
visual arts, including augmented reality. Themes that 
engaged the groups included identity, acceptance of 
diversity, the body as a conduit for self-perception 
and communication with the environment and oth-
ers, and art that interacts with the environment. 
Triggers for the action plans developed included one 
or more subjects from the National Curriculum, such 
as language, history, environmental studies, social 
and political education, and a combination thereof.

The applications were implemented in two pre-
school groups and four groups from various prima-
ry school grades. The use of the arts was combined 

with lessons and units from the National Curricu-
lum, addressing social issues or interdisciplinary 
activities. A total of 106 students participated in the 
applications.

Before implementing the programme in schools, 
both educators and artists expressed some initial 
concerns. From the artists' perspective, there was 
apprehension regarding managing a student group, 
while educators expressed uncertainty about the 
substantive utilisation of art within the curriculum 
and time constraints. During the applications, par-
ticipants in the research process engaged in reflec-
tion through journals they kept and interviews they 
gave. Both sides reported improvement in creative 
and critical thinking, communication and collabora-
tion skills, trust and honesty that worked in pairs, 
flexibility in decision-making, self-observation, self-
esteem, self-reporting and resilience (Choleva et al., 
2023).

Both educators and artists expressed their abso-
lute satisfaction with their participation in this shared 
journey of personal and professional development. 
Some even expressed concern about whether this 
methodology could be supported in the future. 
Educators and artists with varying levels of experi-
ence in the educational process or the use of art in 
it emphasised the importance of their participation 
in training for communication and collaboration, 
even if they had previously worked together. Finally, 
it is worth noting that it was a common observation 
that students responded with enthusiasm, enjoyed 
the process and participated in creative ways, while 
in many cases, they eagerly awaited the artist. The 
six schools developed an equal number of creative 
expression and learning workshops. In most cases, 
student groups shared artistic products of their pro-
cess with other members of their student communi-
ties and/or with parents.

The themes of interest for the groups included 
identities, acceptance of diversity, the body as a con-
duit for self-perception and communication with the 
environment and others, and art that interacts with 
the environment.

The design and implementation of  
the international research of the project
In addition to the coordinator, Ireland, a country 
with experience and a rich research and published 
work, the TAP methodology was applied for the first 
time in the three partner countries (Greece, Serbia, 
Netherlands). Thus, apart from the training actions 
in the interests of the project team, documentation 
and research were included from the beginning, im-
plemented by forming research focus groups and 
conducting parallel research in each country with co-
ordination from the Greek research team. Educators 
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and artists of the project were informed and invited 
to participate in the research.

The research questions focused on (any) ele-
ments of personal and professional development 
of educators and artists, the challenges expected 
or arising along the way, the characteristics that 
constitute a successful, equal collaboration and the 
response of student groups, as observed by the par-
ticipants themselves. Under the responsibility of the 
Greek team, data collection tools were created, and 
the methodology for their analysis was proposed. 
After collaboration and agreement between the 
research teams, these tools were translated and 
used to allow for the identification of common ele-
ments, patterns and differences among countries. 
The research teams met at each stage of the re-
search to maintain the smooth progress of the re-
search, address questions and deal with difficulties 
that arose in each country's implementation context 
and agree on the next steps. The research was con-
ducted in 19 preschool and primary education units 
in the four countries, involving 654 students.

Upon completion of data collection, researchers 
used a common platform for their analyses, during 
which they communicated regularly. Due to the na-
ture of the data and the way it was collected, themat-
ic analysis was chosen as the most suitable method 
for data analysis (Braun & Clarke, 2006; Guest et al., 
2012). While a more detailed report or analysis of 
these findings far exceeds the scope of this article, it 
is important to note that both from the discussions 
of the research teams and from the publications of 
the results, it emerges that the positive results of the 
TAP methodology are similar in the countries that 
implemented the programme (Choleva et al., 2023; 
Eland, 2023; Koruga et al., 2023; McGrath, 2023). 
This happens despite the different implementation 
framework, the diverse curricula of the countries that 
hosted the collaborations, the specialties and back-
grounds of the participating teachers and artists, the 
arts and the thematic content of the workshops, etc.

Dissemination of good practices  
and research data
The dissemination of good practices and research 
data from the I-TAP-PD project highlights the need 
for the continuation of similar programmes that 
will expand the practice of creative partnerships be-
tween artists and educators. This was the intention 
expressed by the partners as well as the desire ex-
pressed by the involved educator-artist pairs of I-TAP-
PD for the dissemination of practices they engaged 
in. Since the TAP methodology was relatively novel 
for educators, artists and trainers in three of the four 
partner countries, the common goal of the research 
team was to disseminate the findings from the ex-

perience of equal collaboration between artists and 
educators in the four countries as widely as possible.

The methodology, the logic and the activity man-
ual of the training were recorded in an electronic 
version of a special manual (Tralee Education Sup-
port Centre, Centre for Drama in Education and Art-
CEDEUM, Stichting Kopa & Hellenic Theatre/Drama 
& Education Network, 2023), which was made freely 
accessible on the project’s website (i-tap-pd.net). 
The manual for training activities and educational 
materials can be used in various educational set-
tings, incorporating best practices. Research reports 
with research data from each country were also 
posted on the website (The research, n.d.).

The Network contributed to the dissemination of 
I-TAP-PD through practical, hands-on presentations 
to the educational and artistic community: confer-
ences and workshops held by the Network in various 
cities in Greece, a dedication to the TAP methodology 
at annual scientific conferences on the occasion of 
World Theatre Day in Education. From the fall of 2022, 
researchers began a series of publications, both na-
tionally and internationally: local, national and inter-
national conferences, scientific conferences, roundta-
ble discussions, podcasts, domestic and international 
scientific journals and lectures. Just before the end 
of the programme, an international conference was 
held in Athens titled "Sustainable Models of Teacher-
Artist Partnerships (TAP) in 21st-century Education: 
Communication, Collaboration, Critical Thinking and 
Creativity". The Greek research team continues dur-
ing this period to write and publish research results 
at conferences and in international scientific journals.

In the direction of disseminating the results of 
the use of the I-TAP-PD methodology, the Network 
contributes with the publication of this special insert 
that includes various texts. Specifically, the insert in 
issue 24 of the Education & Theatre journal includes: 
a) a research article from the application in Serbia on 
the benefits of TAP in the professional development 
of educators and artists, b) an interview about the 
experience of implementing the programme and 
how we can build relationships and collaborations 
with inspiration through art, from the Netherlands 
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and c) two texts that fall under the column of in-
novative programmes: one from Ireland regarding 
quality and equality in Personal and Professional 
Development in TAP collaborations, and finally, this 
text from the Greek team, concerning the Greek 
implementation and its contribution on a practical/
pedagogical and research level.

Conclusion
The I-TAP-PD project was organised in collaboration 
with four countries (Ireland, Serbia, the Netherlands 
and Greece) and followed the principles of equal 
partnership between educators and artists as well 
as inclusive practices, collaboration and creativity at 
all stages of its implementation.

The implementation of the I-TAP-PD project in 
Greece led to a set of positive results for all par-
ticipants. The goal of the implementation was to 
enhance important skills of both artists and educa-
tors, which are crucial for personal and professional 
development. The research conducted revealed 
several skills that were cultivated through the pro-
gramme, such as collaboration, critical thinking, de-
cision-making, crisis management, flexibility, crea-
tivity, empathy, introspection and mental resilience. 
The improvement of these skills was a significant 
advantage in applying them in schools, as it inspired 
students to respond actively and creatively to the 
learning process. The student groups reacted with 
enthusiasm and active participation in exploring the 
topics of the implemented programme.

The reference to the research findings of the 
Greek participation goes beyond the scope of this 
article; therefore, it is summarised here, highlight-
ing that the findings were common across all four 
countries. There is a recognised need for an educa-
tional framework in our country where the arts are 
integrated into the educational process and play a 
vital role as a means of collaboration, equality, pro-
fessional and personal development for educators 
and artists as well as a factor of creativity and social 
awareness for students. From the implementation 
of I-TAP-PD, an international project, the findings 
are very encouraging for promoting similar efforts 

both in Greece and internationally and could serve 
as a basis for further research and action on a larger 
scale in the field. This text, in convergence with a se-
ries of research and other texts that have emerged 
from this successful collaboration, seeks to contrib-
ute to the dialogue and the existing research on the 
outcomes that the TAP methodology can have.

References 
Bekiaris, G., & Choleva, N. (2015). Το γαϊτανάκι των σκιών και των 

χρωμάτων: Θεατροπαιδαγωγικές δραστηριότητες  για τον εκ-
παιδευτικό [The maypole of shadows and colours: Theatre 
in Education activities for the teacher]. https://shorturl.ac/
gaitanakiekpyliko

Blomgren, H. (2019). Beauty bubbles, subtle meetings, and 
frames of play: Aesthetic processes in Danish kindergar-
tens. International Journal of Education & the Arts, 20(1). 
http://www.ijea.org/v20n1/index.html

Braun, V. & Clarke, V. (2006). Using thematic analysis in psy-
chology. Qualitative Research in Psychology, 3(2), 77–101. 
https://doi.org/10.1191/1478088706qp063oa

Choleva, N. (2009). Εσύ όπως κι εγώ: Εξερευνώντας τη δια-
φορετικότητα μέσα από το θέατρο και τις τέχνες: Ένα 
πρόγραμμα μαθητικής καλλιτεχνικής δημιουργίας και 
ανταλλαγής με σχολεία της Ανατολικής Αττικής [You as 
I: Exploring diversity through theatre and the arts: A pro-
gramme of student artistic creation and exchange with 
schools in East Attica. Ekpaidefsi & Theatro, 10, 70–77.

Choleva, N. (Ed.). (2021). It could be me - It could be you; Drama/
Theatre in Education methodologies and activities for raising 
awareness on human rights and refugees (K. Webber & D. 
Webber, Trans.). Hellenic Theatre/Drama & Education Net-
work. 

Choleva, N., Potamousi, I., & Giannouli, B. (2023). Being one 
another’s mirror, for personal and professional develop-
ment: Teacher-Artist Partnerships in Greece [Manuscript 
submitted for publication]. 

Christophersen, C. (2013). Helper, guard or mediator? Teach-
ers’ space for action in The Cultural Rucksack, a Norwegian 
national program for arts and culture in schools. Interna-
tional Journal of Education and the Arts, 14(1.11). http://
www.ijea.org/v14si1/v14si1-11.pdf

Eland, M. (2023). The I-TAP-PD project experience: Building re-
lationships through arts in education: Manja Eland in con-
versation with Betty Giannouli and Nassia Choleva. Educa-
tion & Theatre, 24, 92–99.

Giannouli, B., & Potamousi, I. (Eds.). (2011). Παίζοντας τις ιστο-
ρίες του κόσμου για να αλλάξουμε τον κόσμο: Ένα θεατροπαι-
δαγωγικό πρόγραμμα για τα δικαιώματα του παιδιού και την 
οικολογική συνείδηση [Playing with the stories of the world 
to change the world: A Theatre in Education programme 
for children’s rights and ecological consciousness]. Hel-
lenic Theatre/Drama & Education Network.  

Govas, N., & Zoniou, C. (Eds.). (2010). Θεατροπαιδαγωγικά 
προγράμματα με τεχνικές θεάτρου φόρουμ για την πρόληψη 
και την κοινωνική ενσωμάτωση [Theatre in Education pro-
gramme with theatre forum techniques for prevention and 
social integration]. Hellenic Theatre/Drama & Education 
Network. 



73 Education & Theatre | Issue 24

Guest, G., MacQueen, K. M., & Namey, E. E. (2012). 
Applied thematic analysis. SAGE Publications.  
https://dx.doi.org/10.4135/9781483384436

Holdhus, K., & Espeland, M. (2013). The visiting artist in 
schools: Arts based or school based practices? Internation-
al Journal of Education & the Arts, 14(SI 1.10). http://www.
ijea.org/v14si1/

Kenny, A., & Morrissey, D. (2021). Negotiating teacher-artist 
identities: “Disturbance” through partnership. Arts Educa-
tion Policy Review, 122(2), 93–100. https://doi.org/10.1080/
10632913.2020.1744052

Kind, S., de Cosson, A., Irvin, R. L., & Grauer, K. (2007). Art-
ist-teacher partnerships in learning: the in/between 
spaces of artist-teacher professional development. Ca-
nadian Journal of Education, 30(3), 839–864. https://doi.
org/10.2307/20466665

Koruga, N., Đokić, D., & Krsmanović Tasić, S. (2023). Personal 
and professional development through sustainable part-
nerships in education: Serbian experiences from the I-TAP-
PD Erasmus+ project. Education & Theatre, 24, 82–91. 

Koukounaras-Liagkis, M., & Potamousi, I. (2016). Σχεδιασμός, 
δημιουργία και εφαρμογή ενός θεατροπαιδαγωγικού 
προγράμματος («Στον κόσμο του») από φοιτητές 
Θεολογίας – Ισορροπώντας τις αντιθέσεις [Design, crea-
tion and implementation of a theatre in education project 
(“In his world”) by Theology students – Balancing the con-
tradictions]. Ekpaidefsi & theatro, 17, 44–53.

McGrath, V. (2023). The quality and equality of personal and 
professional development in teacher-artist partnerships. 
Education & Theatre, 24, 74–81.

National Theatre of Greece. (n.d). Το θέατρο στο νέο σχολείο 
[Theatre in the new school]. Retrieved August 21, 2023, 
from: https://www.n-t.gr/el/educ/newschool

Paizis, N. (2000). Φιλοσοφία και στόχοι του προγράμματος 
“Μελίνα – εκπαίδευση και πολιτισμός” [Philosophy and 
objectives of the “Melina – Education and Culture” pro-
gramme]. In N. Govas & F. Kaklamani (Eds.), Exploring the 
role of theatre in secondary education: Proceedings of the 1st 
International Conference on Theatre in Education (pp. 84–86). 
Hellenic Theatre/Drama & Education Network. 

Potamousi, I., & Mologousi, S. (2011). Γάζα είναι… Mαθήματα 
επιβίωσης: Εκπαιδευτικό υλικό [Gaza is… Survival lessons: 
Educational material]. https://shorturl.ac/igazaeinai

The research, an introduction. (n.d.). https://i-tap-pd.net/
research/

Tralee Education Support Centre, Centre for Drama in Educa-
tion and Art-CEDEUM, Stichting Kopa, & Hellenic Theatre/
Drama & Education Network (Eds.). (2023). I-TAP-PD: Inter-
national Teacher-Artist Partnership Professional Development 
[Starter training guide]. https://shorturl.ac/itapmanual

Betty Giannouli is a sociologist and pedagogue with a PhD in 
Theatre Pedagogy. Since 2017, she has been teaching Thea-
tre/Drama in Education at the Department of Early Childhood 
Education of the National and Kapodistrian University of Ath-
ens. She has been involved in the design and implementation 
of theatre/drama in education programmes for children and 
young people, teacher training programmes and empower-
ment workshops for women, as well as in the organisation 
and coordination of international conferences on Theatre and 
Performing Arts in Education. She has served as a scientific 
collaborator in European and international projects and is the 
coordinator of the European project "International Teacher-
Artist Partnership – Professional Development” (2020–2023). 
She is a founding member of the Hellenic Theatre/Drama & 
Education Network (TENet-Gr), has served as president and 
vice-president of the association's board, and is a member of 
the Editing Committee of the Education & Theatre journal.

Nassia Choleva is a Doctor of Philosophy (PhD) in Drama Ped-
agogy from the Aristotle University of Thessaloniki, Greece. 
She is an adjunct lecturer at the Theatre Studies Department of 
the University of Peloponnese, where she teaches drama ped-
agogy. She studied drama and theatre at the School of Drama 
(BA-MA, AUTh) and did postgraduate studies in Applied Drama 
(MA, Exeter University). She is a drama teacher in primary edu-
cation, she facilitates drama groups in formal and non-formal 
education set¬tings and trains in-service teachers. Since 2006, 
she has been designing and implementing drama education 
pro¬jects and research (European Union, Aristotle University 
of Thessaloniki, United Nations High Commissioner for Refu-
gees Office – Greece, Hellenic Theatre/Drama & Education 
Network, ActionAid Hellas, etc.). In 2011, she was a member of 
an experts group at the Greek Institute of Educational Policy, 
where new arts and culture curricula were designed for Greek 
schools. She is the author of educational books and materials, 
and publishes research in scientific journals, edited volumes 
and conferences. She is a member of the Editing Committee of 
the Education & Theatre journal. Her recent research interests 
include the interconnection of drama pedagogy with human 
rights education, the personal and professional development 
of artists and educators through equitable partnerships and 
the combination of drama and artworks in interdisciplinary 
approaches to social issues.

Iro Potamousi studied Sociology at the Panteion University 
of Social and Political Sciences, Greece (BA) and Drama/The-
atre Education at the University of Warwick, UK (MA). She is 
currently a PhD candidate at the Department of Pedagogy of 
the University of the Aegean. She has been an active member 
of Hellenic Theatre/Drama & Education Network since 2008 
(and also a member of the board of directors, 2009–2012). She 
has worked in formal and non-formal education focusing on 
group dynamics, cooperation and group empowerment as 
well as social intervention and change. As a researcher and 
practitioner, she has worked with various organisations and 
universities in Greece and abroad (National and Kapodistrian 
University of Athens, Aristotle University of Thessaloniki, War-
wick University, Liverpool Institute of the Performing Arts, 
Pedagogical University of Zurich, European Wergeland Centre, 
Greek National Theatre, Theatre of Neos Kosmos, UNHCR, Ac-
tion  Aid, KETHEA). Since 2019, she is the general manager of 
Learn Inn EKPA, a Continuing Education and Lifelong Learning 
Entity of the National and Kapodistrian University of Athens 
(www.learninn.gr).

Powered by TCPDF (www.tcpdf.org)

http://www.tcpdf.org

