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Designing and administering a needs analysis survey to
primary school learners about EFL learning: A case study

Maria D. Tzotzou
Regional Directorate of Primary and
Secondary Education of Western Greece

Summary. Needs analysis is a distinct and necessary phase in planning educational
programs and curriculum development. It is used to collect information about learners’
needs, focusing on the study of learners’ perceived and present needs, as well as their
potential and unrecognized needs. The purpose of this study was to develop, design and
administer a needs analysis survey to a group of primary school learners in order to
investigate their attitudes towards EFL learning, their actual foreign language needs and
their learning preferences regarding activities, topics and modes of work in the EFL
classroom. According to the survey findings derived from the questionnaire used as a
research tool, learners’ actual EFL needs, learning styles and strategies are not
satisfactorily consistent or compatible with the current teaching situation. As a result,
implications which focus on: a more learner-centered teaching methodology and
materials, a “process-based’ curriculum development and action research in the Greek
school context, as well as teacher’s further training education and professional
development will be discussed.

Keywords: needs analysis, objective/subjective needs, product-oriented, process-
oriented, decision-making, curriculum

Introduction

Needs analysis (NA) has a vital role in the process of designing and carrying out any
language course. According to Iwai et al. (1999), the term NA generally refers to the
activities that are involved in collecting information which will serve as the basis for
developing a curriculum that will meet the needs of a particular group of learners (Ls). The
teacher is only one of a long list of stakeholders interested in NA, and is usually involved in
small-scale NA of their class of Ls to explore their needs (Manolopoulou-Sergi, 2004).

The purpose of NA is to enable the teacher to translate the Ls” needs into linguistic
and pedagogical terms in order to teach an effective course (Mackey, 1978). Evaluating and
adapting or supplementing existing materials to suit the needs of the Ls in a particular
teaching situation is of paramount importance in order to help Ls maximize their learning
potential (McDonough and Shaw, 1993).

Several researchers (Richards 2012; Seedhouse 1995; Tarone & Yule 1989) see the
importance of exploiting NA in general language classes because by using NA, Ls are
involved in their learning actively. Richards (2012) points to the fact that successful teaching
requires the consideration of learner factors such as knowledge, views of learning, learning
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styles and motivation. As Stern (1992) suggests, NA enables the language course to meet the
needs of groups of Ls at different levels of proficiency and with a variety of objectives in
mind.

Furthermore, obtaining input from the Ls about a planned or existing program
through a NA is fundamental to the design, implementation, evaluation, and revision of the
program (Richards, 1990; Savignon, 1997). A program that attempts to meet Ls" perceived
needs will be more motivating and successful (Crookes & Schmidt, 1991). In a similar vein,
the Council of Europe (2001:7) clearly states that coherence in foreign language learning
(FLL) requires a harmonious relation among its components: the identification of needs, the
determination of objectives, the selection and creation of materials, the teaching/learning
methods employed, evaluation, testing and assessment in a way appropriate to Ls” age and
interests.

Accordingly, in learning English as a foreign language (EFL), NA procedures aim to
specify the Ls’ language needs and follow either a “product-oriented” approach to EFL
teaching/learning which explores objective/linguistic needs or a ‘process-oriented’ view
which investigates Ls’ humanistic needs or the so-called subjective needs including Ls’
motivation, personal learning preferences/styles and language needs/wants (Brindley,
1989). In particular, the ‘process-oriented” NA, which was selected to cover the demands of
the present case study, interprets needs in a broader perspective and has been recognized as
more conducive to learning. This is because it deals with the ‘how” of learning (learning
process) and tries to study the influence of factors, such as individual differences, which are
likely to have a serious impact on effective learning (Brindley, 1989).

In light of the above, the purpose of this survey was to focus on the how” of learning
by investigating the needs of a specific group of 5t grade Ls in a Greek state primary school.
What follows is a brief literature review, a description of the current teaching context and a
detailed reference to the methodology of the present NA survey by analyzing the
questionnaire rationale and structure, recording the NA findings, discussing the NA results
and talking about their implications for future action.

Literature Review

NA first emerged in language teaching in the 1960s and was closely associated with
English for Specific Purposes (ESP) (Brindley, 1989) while in language planning, as Nunan
(1988) reports, NA procedures made their appearance during the 1970s.

NA’s main concern is the specification of Ls’ language needs before and during
curriculum/course implementation (Fatihi, 2003; Seedhouse, 1995, Watanabe, 2006). The
term needs is sometimes used to refer to wants, desires, demands, expectations, motivation,
lacks, constraints and requirements (Brindley, 1989), or to the language skills needed and
language forms the Ls will most likely need to use in the target language to communicate
effectively in a foreign language (FL) context. Other approaches to the term define needs as a.
what Ls need to learn, b. how they feel about learning, c. how much effort they are likely to
invest or d. how much ability they possess for the process of learning (Manolopoulou-Sergi,
2004).

More specifically, in FL learning, needs are generally categorized into objective needs
related to what the learner needs to do with the language and subjective needs related to the
process of learning, that is, what the learner needs to do in order to effectively acquire the FL
(Cunningsworth, 1983; Fatihi, 2003). Both are important for the effective design and
implementation of a FL curriculum/course (Davies, 2006; Seedhouse, 1995) and can be
investigated through various techniques such as questionnaires and interviews, observation,
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case studies, authentic data collection, tests, consultation of qualified informants (Tudor,
1996).

The two categories of needs -’subjective needs” and ‘objective needs’- arise from the
two orientations of NA, which are the ‘product-oriented” and the ‘process-oriented’
implementation of NA procedures (Brindley, 1989). The ‘product-oriented” NA aims to
discover the discrepancy between the current and anticipated proficiency level of Ls,
whereas, in the ‘process-oriented” analysis, Ls" individual factors such as their motivation,
expectations and learning styles are examined (Brindley, 1989).

In particular, ‘learning how to learn” has acquired increasing attention over the last
decades and the focus of EFL learning has moved beyond the narrow goal of mastering a
body of knowledge and now concentrates on the learner in terms of the “process’ of
acquiring this knowledge (Holec, 1979; Nunan, 1988). That is why, most current methods of
EFL learning follow the ‘process-oriented” view of NA, because it offers Ls the opportunity
to gradually come to understand their needs and express them in a pedagogically useful
manner through “self-discovery’ (Tudor, 1996) by dealing with the ‘how’ of the learning
(process). In this regard, Ls” subjective needs, or the so-called humanistic-psychological needs,
emerge as very important and worth investigating before, but mainly during, the
implementation of the curriculum (Richards, 2012).

Description of the Teaching Context

Curriculum

The current curriculum, implemented since 2003 for the 5t grade of primary school
Ls, emphasizes the cross-curricular or cross-thematic approach (Chryshohoos, Chryshohoos,
& Thompson, 2002) to EFL learning, focusing on three main content guiding principles: a.
Foreign Language Literacy related to acquiring FL form, structure, function and skills, b.
Multilingualism related to developing awareness of the differences between different
languages and c. Multiculturalism related to developing awareness and understanding of
different cultures. It is supplemented by methods of active acquisition of knowledge and
cross-thematic activities which take place during the teaching of each thematic unit, helping
Ls acquire and manage knowledge and information from different subject areas.

Course book

The 5t grade course book (Kolovou & Kraniotou, 2010) is based upon the principles
of literacy, multilingualism and multiculturalism, as set by the Cross-thematic Curriculum
Framework for Modern Foreign Languages (2003). It includes thematic units and the cross-
curricular element emerges through project work and relevant cross-thematic activities. It
promotes a holistic approach to knowledge and a deep understanding of fundamental cross-
curricular concepts (e.g. similarity-difference, culture-civilization, time, place, etc) which are
common to several subjects of the 5t grade, by facilitating Ls" multidimensional perception
of the world (Kolovou & Kraniotou, 2009).

Constraints

The teaching context in the Greek state schools raises serious constraints which EFL
teachers have to cope with (Clarke, 2003). To start with, there is lack of class homogeneity due
to the fact that the majority of Greek Ls learn English both at school and outside school
(frontistirio) and, thus, come to school with different levels of target language
knowledge/skills (FL competence). Additionally, in state primary schools there are no FL
levels or any diagnostic tests to classify Ls into different proficiency levels as is the case in
secondary education (junior/senior high schools). There is also lack of updated materials,
audiovisual equipment and facilities. The textbook ‘imposed’ by the Ministry of Education is the
main teaching resource which plays a pivotal role in the learning process, as there is no
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available technological equipment (computer lab, overhead projector, internet, etc) or other
facilities (library, lab, FL classroom) in the majority of state schools to supplement FL
teaching. Consequently, it is rather difficult, if not impossible, to cater for the diverse FL
needs and preferences of Ls by using only the textbook.

Time allowance is another serious constraint as it is extremely limited and inadequate
to cover FL learning demands and all the textbook material. In the majority of state schools,
English is taught only three hours per week or less, when one subtracts lost teaching hours
due to several factors (holidays, excursions, etc). As a result, there is little exposure to the
target language in the classroom, and therefore, Ls" ability to become linguistically and
inter-culturally competent is minimized.

Rationale of the Study

The present NA survey was grounded on the assumption that needs specification is
very important in EFL teaching as it helps specify a. the content of the curriculum, b. the
strategies Ls are able to use to learn English more effectively, c. Ls" problems or difficulties
while learning English, d. their motives for learning English. Moreover, it helps to mitigate
any possible conflicts between Ls” and the teacher’s beliefs about EFL learning and teaching
(Manolopoulou-Sergi, 2004). In this light, there were three main research questions that the
NA survey was based upon:

a. What are Ls’ attitudes towards English language learning?
b. What are Ls’ language needs and wants?
c. What are Ls’ learning preferences/styles regarding strategies, activities, topics and modes of work?

More specifically, the current survey aims to discover 5t grade Ls’ motivation,
language needs/wants and learning preferences without using lists with the linguistic forms
required to realize the language functions at the grammatical-rhetorical level. As already
mentioned above, this study focuses on the ‘how’ of learning and tries to investigate factors
which may have a great impact on effective learning, such as Ls" realization of their own
needs, desires, preferences, problems and strategies (Fatihi, 2003). Hence, there is a shift
from a product-oriented EFL teaching/learning (objective needs-target language
behavior/communicative needs) to a process-oriented view, which places more emphasis on
the Ls" subjective needs (e.g. motivation, personal preferences/desires/needs/problems-
Seedhouse, 1995) essentially related to the whole process of learning.

Nunan (1989a) points out that accommodating Ls' needs and preferences is vital in
designing a learner-centered curriculum. Such importance given to Ls' feelings is also
stressed in Barkhuizen's (1998) study, in which he reports an investigation of high school
EFL Ls' perceptions of the language teaching-learning activities presented in their classes.
The outcome of the investigation surprised the teachers in that the perceptions of teachers
and Ls differed greatly from each other. Block (1994, 1996), in this respect, states that a
harmony between Ls and teachers' aims regarding task assignment and performance must
be maintained.

Regarding learning styles, new evidence emerges regularly to support the premise
that not all children learn in the same way (Guild, 2001). Awareness of different learning
styles is a significant tool to understand differences, and assist with learner development
(Strong, Silver, and Perini, 2001). Models of education based on learning styles have
equipped teachers with the ability to plan their lessons and their curriculum, bearing in
mind how Ls learn best (Strong et al., 2001). Being able to identify a learner’s learning style
can assist Ls to achieve better results academically and improve their attitudes toward
learning (Green, 1999). Identifying learning styles enables a teacher to capitalize on a
learner’s strengths and to become familiar with concepts they may find challenging (Green,
1999). Fine (2003) reported a significant gain in the test scores of Ls on special education
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programs after their preferred learning style was incorporated into the instruction. Ls’
performance was significantly better when they were instructed through learning style
approaches rather than traditional teaching methods (Fine, 2003). Furthermore, the attitudes
of these Ls toward learning improved significantly, as they felt that their individual
strengths were being accommodated (Fine, 2003).

Bearing the above in mind, the present NA survey seeks to cover primary school Ls’
attitudes and motivations, their interests and ego-involvement by adhering to the main
humanistic principle that ‘Ls will learn best what they want and need to know” in the FL. In
this respect, the Ls’ beliefs about language learning are crucial because there may often be a
conflict between teachers and Ls as to what language learning and language teaching is.
Feelings and attitudes are also acknowledged to be as important as facts, and intrinsic
motives for learning are strongly emphasized (Seedhouse, 1995; Spratt, 1999; Young, 2000).

Research Methodology

Procedure

The present paper is a small-scale/class-specific NA survey conducted by a single
teacher to investigate the needs that the 5t grade Ls of a Greek state school want to fulfill in
the EFL classroom. The NA survey was conducted in the middle of the 2012-13! school year
by the EFL teacher/researcher following the non-probability sampling method, as the
participants were selected from the school population in some non-random manner (Cohen,
Manion, & Morrison, 2000). From a statistical point of view, it is a convenience sample, as the
participants were selected because they were ‘convenient’, that is, the teacher/researcher
taught English to the 5t grade Ls who are the participants of this survey.

Pedagogically speaking, the teacher/researcher decided to conduct a NA survey
about EFL learning among the 5t grade primary school Ls based on the assumption that Ls
of that grade, having already experienced EFL learning in the 3rd and 4t grades, are able and
mature enough to reflect upon their previous EFL learning experience, and express their
actual FL needs, preferences and attitudes. Moreover, conducting a NA survey among the
5th grade Ls offers the EFL teacher the opportunity to be aware of her Ls” subjective needs so
as to revise the current teaching methods, techniques and materials effectively and achieve
the best learning outcomes both in the 5t grade and the 6t grade the following year.

To gather the research data, a NA questionnaire was designed and administered to the
5th grade Ls, considering that it is the most practical research tool to collect information, as it
is both cost- and time-effective to design, and easy for children to fill in with the necessary
instructions, especially if simple wording is used (Appendix A). Regarding data analysis,
descriptive statistics were used to describe numbers in a meaningful way. The descriptive
analysis of data allowed the author to reach conclusions through meaningful discussion and
interpretation of the findings in accordance with the research questions of the study (Cohen
et al., 2000).

Participants: Class profile

It is a general English classroom in the 5th grade of a Greek state primary school with
18 Ls (sex ratio: 11 girls and 7 boys). They are all about 11 years old, their mother tongue is
modern Greek (monolingual class) and they seem to share similar cultural conventions,
expectations or even prejudices (national homogeneity), as they are all native Greek Ls
living in the same provincial town in Western Greece, thus experiencing the same local
customs and national traditions to a great extent. Regarding their socioeconomic
characteristics, they come from middle-class families of average educational and social
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status, taking into consideration their parents’ professional and academic background (civil
servants, private employees, workers, shop-owners, etc)2.

Academically speaking, it is a mixed-ability class involving both ‘brighter’ Ls and
‘weaker’ ones, that is Ls of the same age who vary in their intellectual, physical and
emotional development (Hess, 1999; Koutselini, 2008), as well as in their FL aptitude which
is related to four different abilities such as the ability to identify and memorize new sounds,
understand the function of words, figure out grammatical rules from particular samples and
a good memory for new vocabulary in the FL (Lightbown & Spada, 2002). According to the
Common Reference Levels of the Common European Framework (CEF), 5t grade primary
Ls” reference level is supposed to be the basic one called ‘basic user’, in between Al
‘Breakthrough” and A2 “Waystage’.

Research Tool: the NA questionnaire

The NA questionnaire is titled “About English and Me” (Appendix A) and includes
an introductory note to inform the children about the purpose of the survey and provide
them with the necessary guidelines (Taylor-Powell, 1998). Since the questionnaire was
intended for children, there was an attempt to include only close-ended questions (Taylor-
Powell, 1998) in a schematic (tables) and funny way (smiling faces) to make it look friendlier.

The first part of the questionnaire invites the Ls to provide information about their
background (gender, years of English learning) and the second part comprises three sections
which specify the research questions of the current NA survey as stated above in section 3 of
this paper. More specifically, section A, which is entitled ‘Learners” attitudes towards EFL
learning’, invites the Ls to answer yes or no by asking questions about their beliefs and
motives for learning English. It is a fact that Ls bring to the learning situation different
beliefs and attitudes about the nature of language and language learning which need to be
taken into consideration in the selection of content and learning experiences, because they
may reveal a mismatch or discrepancy between what the Ls aim to do with English and
what the teacher or the curriculum want them to attain. In fact, the Ls" answers to the
questions of this section may reveal their intrinsic and extrinsic motivation to learn English
(Dornyei, 1998). In practice, extrinsic motivation (for reasons externally administered, e.g.
traveling abroad, finding a job, passing the exams, parental pressure, using the internet,
communicating with foreigners) may inhibit learning in the long run and, therefore, should
be minimized by fostering Ls’ intrinsic motivation (learning English for its own sake, e.g.
enjoying learning English, learning about England and English culture by listening to
English songs, reading English texts, watching English films), as it can have far greater
learning benefits both in the short and long run (Dornyei, 1998).

Section B is about ‘Learners’ language needs/wants,” and includes two questions with
three possible answers: yes, 1o, no answer and investigates (a) the Ls” favorite language skills
(reading, speaking, listening and writing) and (b) their difficulties or any need for further
practice in certain language areas (e.g. vocabulary, grammar, pronunciation).

Finally, section C, which is entitled ‘Learning preferences/styles’, comprises three sub-
sections to investigate children’s: (a) ways of learning (preferred language activities/tasks
and modes of work), (b) learning strategies regarding vocabulary and grammar (translation,
oral/written practice) and (c) favorite topics. An individual’s learning style refers to his or
her preferred ways of learning and can be seen as a cluster of preferred learning strategies
(O’Brien, 1998) which are defined as the specific actions (cognitive, memory, social, affective,
metacognitive) taken by the Ls to make learning easier, faster, more enjoyable, more self-
directed, more effective and more transferable to new situations (Oxford, 1990). Therefore,
the type of learning style Ls may have or their aptitude, motivational orientation and use of
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strategies all constitute Ls" subjective needs to be explored since they interfere with the
processing of the input to be learnt.

Last but not least, the questionnaire was initially written in English and then
translated into Greek (Appendix B) to facilitate the primary school Ls, and to eliminate any
anxiety or difficulties due to their low language proficiency in English. There was also a
pilot testing by a colleague who reviewed the questionnaire critically so that revisions could
be made (Taylor-Powell, 1998).

Limitations

A first limitation of this study is that a convenience sample was selected which is often
used during preliminary research efforts to get a gross estimate of the results, without
incurring the cost or time required to select a random sample (Cohen et al, 2000). This study
is also limited by the small sample used in the survey (only 17 Ls/participants). Therefore,
further research with larger samples is needed to reveal more findings regarding 5t grade
Ls” EFL needs which may verify the present ones. The survey did not follow a multiple
collection method and various techniques such as interviews, observation, case studies,
authentic data collection, tests, consultation of qualified informants which could give more
valid results. Moreover, although most of the data gathered in this study should be reliable,
it should be acknowledged that there may be instances where human error or the class
teacher/researcher’s involvement in the survey may affect the objectivity and validity in the
interpretation of the results (Cohen et al, 2000).

Results
Presentation of main results

Regarding the general background information of the Ls/participants, there were 10
girls and 7 boys present in the classroom who answered the NA questionnaire (total: 17
respondents). Fourteen Ls are learning English both at school and outside school. Fifteen Ls
have been learning English for 3 years, one of them for 4 years and one for 5 years (both at
school and at a frontistirio).

Table1 Learners’ attitudes towards English language learning

Yes No
Why are you learning English? @ Q
i

So I can travel to other countries 8

So I can learn about England 7 10
8
8

So I can understand English songs 9
So I can understand English films 9
So I can understand English 12 5
books/magazines/newspapers

So I can speak to foreign people/ tourists 9 8
So I can use the internet better 16 1
So I can pass English exams 14 3
So I can find a job when I leave school 10 7
Because English is an important world language 14 3
Because I enjoy learning English 13 4
Because my parents want me to learn English 11 6
I don’t know why I am learning English 2 15

Total number of respondents 17 Learners




66 Tzotzou

Moving on to the main body of the questionnaire, as regards the Ls” attitudes towards
English language learning (why they are learning English- Table 1), it is really unexpected and
amazing that almost all the Ls (16/17) are learning English to be able to use the internet in a
better way, thus, revealing the huge impact the internet has on kids’ everyday life and
routine. The majority of children (14/17) are learning English for two other reasons: (a) it is
an international language and (b) to pass the English exams (e.g. to get the EFL certificate),
although they are too young to place emphasis on this future matter. Moreover, while a
great number of the Ls (13/17) enjoy learning English as a FL, which means that there is an
intrinsic motivation (Dornyei, 1998), at the same time, 11/17 report that they are learning
English because their parents want them to.

Referring to the Ls’ language needs and wants, their least favorite language skill is
listening, while reading, speaking and writing seem to be the favorite ones (Table 2).

Table 2 Favorite English language skills

Yes No No answer
Do you like @ O @
N

Reading? 13 2 2
Speaking? 12 4 1
Listening? 9 7 1
Writing? 13 0 4
Total number of respondents 17 Learners

This finding is confirmed by the Ls" answers about language areas which cause them
difficulties and need further practice. The majority of children (13/17) stated they need more
practice in listening and less in reading, vocabulary, spelling and pronunciation (Table 3). In
other words, listening is their least favorite skill, probably because they are indirectly
admitting to facing difficulties with it and need further practice.

Table 3 Difficulties/Need for further practice

Yes No No answer
I would like to practice more in: @ O @
AN

Reading? 11 4 2
Speaking? 5 8 4
Listening? 13 4 0
Writing? 3 12 2
Vocabulary? 10 6 1
Grammar? 7 8 2
Spelling? 10 5 2
Pronunciation? 10 6 1
Total number of respondents 17 Learners

As for learning preferences/styles regarding the ways of learning, the overwhelming
majority of children (16/17), as is to be expected, like playing games (Table 4). Other
popular answers by the respondents are: using the internet/computers, oral practice,
reading texts/stories, homework and written practice. Regarding the modes of work, the Ls
prefer mostly working in groups (15/17) and as a whole class (12/17) to working alone or in
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pairs. On the other hand, only a few of them (5/17) like doing projects or studying grammar
rules (7/17), while a great number (7/17) don’t actually like watching videos to learn.

Table 4 Ways of Learning

Yes No No answer
How do you like to learn? @ Q @
TN

Studying grammar rules 7 5 5
Doing written exercises/ practice 12 4 1
Writing short passages 12 4 1
Reading texts/stories 13 4 0
Listening to CDs 11 5 1
Watching videos 9 7 1
Doing oral exercises/ practice 14 3 0
Discussing in the classroom 11 6 0
Doing projects 5 7 5
Doing homework 13 2 2
Reading aloud in class 10 5 2
Working alone 7 6 4
Working in pairs 9 7 1
Working in groups 15 2 0
Working as a whole class 12 4 1
Using computers 12 2 3
Using the internet 15 1 1
Playing games 16 1 0
Total number of respondents 17 Learners

As far as learning strategies are concerned, the majority of children learn vocabulary
by copying (14/17) or translating (13/17) new words, and a considerable number of them
(11/17) by hearing new words (Table 5) as well. No absolute categorization is thus possible,
as it seems that this particular group of children can be both “visual” and ‘acoustic” learners.

Table 5 Learning Strategies-Vocabulary Learning

Yes No No answer
How do you learn vocabulary: @ Q @
TN

By hearing new words? 11 4 2

By seeing new words? 5 6 6

By copying new words? 14 2 1

By translating new words? 13 1 3
Total number of respondents 17 Learners

To learn grammar, children prefer ‘traditional” written practice at school or at home
by studying grammar rules to oral practice (Table 6). Finally, with regard to favorite topics
(Table 7), all Ls like music, 16/17 like topics related to environment/nature, health and
sports, 15 Ls like traveling, art/painting and festivals/celebrations while 14 Ls choose
food/diet/cooking and drama/cinema topics.
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Table 6 Learning Strategies- Grammar Learning

Yes No No answer
Do you learn grammar: @ Q @
TN
By studying grammar rules? 13 2 2
By doing written exercises at school? 12 4 1
By doing written exercises at home? 12 4 1
By oral practice in class? 10 5 2
Total number of respondents 17 Learners
Table 7 Favorite Topics

Yes No

What are your favorite topics? @ Q
TN

Culture / Habits 10 7
Geography 8 9
Advertising / Shopping 4 13
Food / Diet / Cooking 14 3
Technology 11 6
Environment/Nature 16 1
Music 17 0
Family/Friends/People/Relationships 13 4
Free time/ Hobbies 12 5
Traveling 15 2
Jobs 13 i |
Health 16 1
Famous people / Celebrities 12 5
Drama/Cinema 14 3
Entertainment 11 6
Internet 13 4
Literature/Stories 12 5
Sports 16 1
Art/Painting 15 2
Science 10 7
Festivals / Celebrations 15 2
Other topics you like? -
Total number of respondents 17 Learners

Discussion of results

Data deriving from this NA survey need to be interpreted in a way that is pertinent
to its focus, that is, the three research questions about primary school Ls" EFL needs,
learning styles and strategies, in order to explore how consistent or compatible the findings
are with the current teaching situation (Seedhouse,1995).
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Let us begin the discussion with the Ls” attitudes towards English language learning.
Their answers to the specific question imply both intrinsic and extrinsic motivation (Dornyei,
1998) to learn English and reveal a mismatch between what learners aim to do with English
(e.g. to use the internet better, to pass the English exams, to find a job) and what the teacher
or curriculum want them to attain (e.g. to communicate with foreigners, to know other
cultures). In practice, extrinsic motivation (for reasons externally administered, e.g. learning
English to get a certificate or find a job as ‘rewards’) may inhibit learning in the long run
and, therefore, should be minimized by fostering Ls’ intrinsic motivation (learning English
because they like it as a FL, to gain knowledge about England and its culture, to understand
English songs/films/texts). Moreover, the fact that the majority of children are learning
English because their parents want them to (under parental pressure), sounds alarming and
should be effectively handled. To this end, more intrinsic motivation (learning English for its
own sake) is essential, as it can have far greater learning benefits both in the short and long
run and the teacher should try to foster it by reviewing the current curriculum and materials
used in the EFL classroom (Doérnyei, 1998).

Regarding the Ls” answers about their language needs and wants, the fact that listening
is their least favorite skill causing them difficulties should be taken into serious
consideration, as it obviously needs further practice. In other words, the position of listening
in the existing curriculum and course book should be thoroughly examined and carefully
assessed in order to make the necessary adjustments or improvements which will
compensate for any weaknesses or failures in listening tasks and eventually help learners
overcome their difficulties as effectively as possible. Similarly, more vocabulary, spelling
and pronunciation building tasks (Davies, 2006) should also be included in order to satisfy
the Ls’ need for further practice in these language areas.

Discussing the Ls” answers about their learning preferences/styles, as regards their ways
of learning, that is the ways that children like to learn, it is interesting to note that games,
internet activities and computer technology in general are their preferred ways to learn
English. This raises the question of whether, or to what extent, the current teaching
situation, including the curriculum, course book, materials and teachers” methods, fulfils the
children’s true learning preferences. Another crucial issue that needs to be settled is the
obvious contrast or even conflict between the Ls” aversion to doing projects and the current
curriculum/course book orientation towards project work. In any case, obviously, the
teacher should enrich the traditional classroom work and teaching techniques with a
multimodal approach to EFL learning (Jewitt, 2006), focusing on computer and internet
technology so as to satisfy children’s learning preferences/styles, and thus increase their
motivation further by re-establishing the neglected link between needs and wants
(Ladousse, 1982).

Other interesting classroom practices for the teacher to reflect upon are modes of work
and learning strategies. Regarding modes of work, the teacher should check whether course
book tasks encourage collaborative work since the primary school Ls enjoy working in groups
or as a whole class. As for the learning strategies, children seem to be both “visual’ and
‘acoustic’ Ls, since they mainly learn vocabulary by copying (visual way) and hearing
(acoustic way). Last but not least, the teacher must find topics that will engage Ls physically,
emotionally, socially and intellectually in learning English (Vincent, 1984) by enhancing the
cross-thematic element of the curriculum, and by emphasizing their favorite topics mostly
related to computers and the internet.

Implications

NA findings reveal the need to reflect upon the existing curriculum structure and
teaching/learning patterns. The results obtained here call for a step forward, towards a
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teacher-learner cooperation in designing the syllabus, doing weekly course planning and
classroom management. The present NA helped the teacher/researcher understand the
differences in learning expectations between herself and her Ls (Birckbichler & Corl, 1993).
Having understood the Ls” needs, other more appropriate methods and materials should be
selected and implemented to supplement the current school textbooks and overcome the
constraints of the current teaching context (e.g. lack of updated materials/audiovisual
equipment/facilities, limited time allowance). There are also significant implications
concerning curriculum development in the Greek educational system as a whole.

To start with, the syllabus, defined as specifications of content to be taught in a course
and concerned with course objectives (Dubin & Olshtain, 1986; Jordan, 1997; Nunan, 1988;
Richards, 2012), should be revised and the teacher must be flexible and take initiatives
during the teaching/learning process by taking into consideration the Ls" actual needs and
learning preferences/styles as discussed above.

For instance, to increase Ls’ intrinsic motivation for effective EFL learning, the teacher
should create in-class activities in which the Ls will utilize FL skills and knowledge as tools
to meet their real-life needs in meaningful ways (Nunan, 1988). To this end, according to
Brinton (1991), authentic materials® can reinforce the direct relationship between the
language classroom and the outside world. In other words, the teacher needs to
‘contextualize’ language learning by offering Ls the opportunity, on the one hand, to bring
into the classroom their own samples of authentic language data from real-world contexts
outside of the classroom and, on the other hand, to practice listening to and reading genuine
language drawn from many different sources, including TV and radio broadcasts, taped
conversations, meetings, talks, and announcements in order to satisfy the Ls" FL needs
regarding both their receptive and productive skills (Gebhard, 1996).

Regarding the teaching method, ‘task-based’ learning could be used as it is an overall
approach to language learning which views the tasks that Ls do as central to the learning
process by placing emphasis on learning to communicate through interaction in the FL, the
use of authentic materials, the enhancement of the Ls’ own personal experiences as
important contributing elements to classroom learning and on linking classroom EFL
learning with language activation outside the classroom. In this way, real-life target tasks
which are meaning-focused and involve Ls in comprehending, manipulating, producing and
interacting in the target language can motivate them and cover their need to learn English as
an international language in a communicative learning context.

Regarding the Ls’ need for further listening practice, the teacher should use listening
activities to supplement the existing course book activities by focusing the Ls" attention on
developing ‘real-world” listening skills (Nunan, 1989b). For instance, an activity called
‘Eavesdropping’, developed by Porter and Roberts (1987), teaches strategies for listening
and can engage Ls in real-world settings where English is spoken. Also, simulations of real
world settings like watching an English conversation on TV, taking notes on what is heard
and reporting back to the class could improve Ls” pronunciation and listening skills.

As for learning styles/preferences, the teacher must try to create opportunities for the 5t
grade Ls to enjoy their EFL experience while at school by assessing the suitability of the
textbook for this particular group of Ls, ensuring quality of teaching and learning, and
providing coherence within the curriculum (O’ Brien, 1998). More specifically, the teacher
should find means to match the curriculum to the actual needs of her Ls and plan lessons
that allow for effective and meaningful instruction by choosing appropriate goals and
objectives (Graves, 1996) that satisfy the Ls’ learning preferences for an extended use of
computers and internet technology in the classroom and extra amusing activities (e.g.
playing games). As for group work, which is the Ls’" most favorite mode of learning,
collaborative learning activities, such as collaborative writing and group projects, would be
the best teaching practice (Nunan, 1992).
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Moreover, this NA survey calls for differentiated instruction in which the teacher
should plan the EFL content and process by creating opportunities for diverse learning
styles (Lawrence-Brown, 2004; Tomlinson, 2001). Thus, a combination of strategies has to be
put into practice if the teacher wants to succeed in creating a classroom environment where
all pupils have the chance to develop and achieve success in their learning, by using a varied
set of activities and materials which will fit the different learning styles and increase the Ls’
interest levels (Lightbown & Spada, 2002).

What is more, the present ‘process-oriented” NA survey fosters the EFL teacher’s
professional development as it assists the teacher/researcher in making the maximum use of
her Ls’ potentialities by a. standing critically against the curriculum she is supposed to
implement, b. creating coherent courses based on her Ls" needs, c. feeling more professional.
In this regard, the teacher reflects critically upon her own methods to make informed
decisions. However, the fact that up to the present time most FL classrooms remain in a
teacher-fronted, textbook-dominant teaching, and the teacher/researcher is accustomed to
teacher-fronted EFL teaching, teacher-training on NA procedures with regard to a more
learner-centered approach to FL teaching is of paramount importance, and needs careful
consideration by school-advisors and the Institute of Educational Policy authorized by the
Greek Ministry of Education.

Another implication is that this case study, as well as future NA studies, should be
linked to a ‘process-based” and flexible curriculum, open to scrutiny and adjustment in real
situations (Nunan, 1988; Shavelson & Stern, 1981; Smith, 1996, 2000; Stenhouse, 1975) in
order to serve Ls" needs. Brown (1995) describes curriculum as a systematic process during
which language teaching and language program development are a “dynamic system of
interrelated elements” which include needs analysis, goals and objectives, language testing,
materials development, language teaching, and program evaluation.

Additionally, the subject of NA extends to curriculum development by action
research. Action research usually originates from a ‘thematic concern” (Kemmis & McTaggart,
1988), which means ‘learner needs’ in the present situation. The concern leads to the first
‘moment” (Kemmis & McTaggart, 1988) planning, which involves building learner needs
into the first half of a curriculum. Research then proceeds to subsequent moments, such as
acting, observing and reflecting. Implementing and evaluating are engaged to ascertain
whether or not the curriculum meets Ls’ needs. Therefore, action research is an inquiry
which is carried out in order to change and improve some educational practice to the benefit
of Ls (Bassey, 1998).

At a more profound level, NA surveys as this one should actually be a process in
curriculum development (Brown, 1995; Richards, 2012). In other words, this NA study can and
should be extended to the EFL curriculum development for Greek primary Ls because, as
Allwright (1988, p. 51) states, “what happens in the classroom still must matter. We need
studies of what actually happens [inside classes]”. Thus, NA research which further involves
curriculum development is required.

Undoubtedly, the issue of NA about EFL learning is a fertile ground for further
research. To this end, more rigorous research is required and, hence, more qualitative data
such as case studies in the Greek school context are desirable. Especially nowadays, with
contemporary classrooms becoming increasingly diverse, educational authorities, teachers,
school advisors and administrators should resort to NA procedures in order to select
teaching and learning strategies that cater for a variety of learning profiles.

Conclusion

Knowing our Ls’ needs is crucial and necessary in making informed decisions on the
teaching methodology and materials to use (Davies, 2006) in order to achieve the best
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learning outcomes and motivate Ls appropriately to be active participants in the EFL
classroom and outside it as well. Effective language teaching and learning can only be
achieved when teachers are aware of their Ls' needs, capabilities, potentials, and preferences
in meeting these needs. To this end, the role of “process-oriented” NA is fundamental as it
may give rise to useful implications for curriculum development, course and materials
design. In this way, curriculum implementation can also be seen as a collaborative effort
between teachers and Ls who are closely involved in the decision-making process regarding
its content and how it is taught (Nunan, 1988).

All in all, the present NA survey proposes a rethinking of the structure, management
and content of the classroom, inviting Ls/participants within the learning context to become
engaged in the process, to the benefit of all. In particular, this NA helped the teacher
understand the “local needs” of a particular group of Ls and make practical decisions in
pedagogy and assessment for improvement (Tarone & Yule, 1989). In other words, this NA
survey created an opportunity to locate individual differences and, through a process of
negotiation between the EFL teacher and Ls, the teacher was allowed to reach the “teacher-
learner negotiated learning objectives’ in order to be able to satisfy the actual FL needs of
individual Ls (Brindley, 1989; Finney, 2002). What is more, there were useful implications
for curriculum development, course and materials design towards adopting a more learner-
centered approach to EFL learning (Seedhouse, 1995; Spratt, 1999; Young, 2000).

Last but not least, primary school Ls” needs should be analyzed on an ongoing basis
because they are likely to change over time, depending on contextual and human affective
variables (Brown, 1995; Hutchinson & Waters, 1987; Nunan, 1988). This principle expands
the attention of NA to include both curriculum development and action research in Greek
state schools in general.

Endnotes

1 Ls" subjective needs emerge as very important and worth investigating mainly during the
implementation of the curriculum (Richards, 2012).

2 At this point, it is worth noting that the researcher is well aware of the Ls/participants’ profile as she
had been their teacher of English for almost three years and thus, she was able to draw conclusions
about their general cultural and social background based on her personal experience, everyday
contact with the Ls themselves and their parents and their school official identity documents.

3 Nunan (1988) defines authentic materials as spoken or written language data that has been produced
in the course of genuine communication, and not specifically written for purposes of language
teaching.
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Appendix A
Needs Analysis Questionnaire

‘About English and Me’

Dear Children,

this is questionnaire, not a test, which gives you the chance to express yourselves, your
needs and wants about English language and learning. There are no correct or wrong
answers. Whatever answer you give is welcome. Be careful: it is necessary for you to give
true answers because your answers will help me plan our English lessons in the way you
really like and need.

Please, pay attention to the following instructions:
e answer all the questions
e give true answers for you
e check you have answered all the questions
e don’t write your name
e read the questions with attention

T L T
Background Information

Are you learning English outside school? Yes [ | No [ ]

Years of studying English (both school and frontistirio): ............. (number)
Gender: Boy ] Gil [

A) Learners’ attitudes towards English language learning

Why are you learning English? @ Q
(Put a X in the answer that is true for you) Yes No &

So I can travel to other countries

So I can learn about England

So I can understand English songs

So I can understand English films

So I can understand English
books/magazines/newspapers

So I can speak to foreign people/ tourists

So I can use internet better

So I can pass English exams
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So I can find a job when I leave school

Because English is an important world language

Because I enjoy learning English

Because my parents want me to learn English

I don’t know why I am learning English

B) Learners’ language needs/wants

B1. Favorite English language skills

Do you like @ i
(Put a X in the answer | yeg No < >

that is true for you)

No answer @

Reading?

Speaking?

Listening?

Writing?

* No answer= I don’t know or I don’t want to answer

B2. Difficulties/Need for further practice

I would like to practice more in: Yes @
(Put a X in the answer that is true for

you)

No @ No answer zj

Reading?

Speaking?

Listening?

Writing?

Vocabulary?

Grammar?

Spelling?

Pronunciation?

C) Learning preferences/styles
C1. Ways of learning

How do you like to learn? Yes @
(Put a X in the answer that is true for

you)

No @ No answer ij

Studying grammar rules

Doing written exercises/ practice

Writing short passages

Reading texts/stories

Listening to CDs

Watching videos

Doing oral exercises/ practice

Discussing in the classroom

Making projects

Doing homework
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Reading aloud in class

Working alone

Working in pairs

Working in groups

Working as a whole class

Using computers

Using the internet

Playing games

C2. Learning Strategies
a. Vocabulary learning

How do you learn vocabulary:

(Put a X in the answer that is true for
you)

Yes @

No answer @

By hearing new words?

By seeing new words?

By copying new words?

By translating new words?

b. Grammar Learning

Do you learn grammar:

(Put a X in the answer that is true for
you)

Yes @

No answer @

By studying grammar rules?

By doing written exercises at school?

By doing written exercises at home?

By oral practice in class?

C3. Favorite topics

What are your favorite topics?
(Put a X in the answer that is true for

you)

Yes @

Culture / Habits

Geography

Advertising / Shopping

Food / Diet / Cooking

Technology

Environment/Nature

Music

Family /Friends/People/Relationships

Free time/ Hobbies

Travelling

Jobs

Health

Famous people / Celebrities

Drama/Cinema

Entertainment
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Internet

Literature/Stories

Sports

Art/Painting

Science

Festivals / Celebrations

Other topics you like?

Thank you!

Appendix B

Epwtnpatoloyio Avalvong Avayk®v

‘About English and Me’

Ayarmtda nodd,

aovto elvat éva epTUAatoloylo, Oev elval Teot, mov odg divel TV eVKAPIA VA EKPPACETE
e\evlepa TIg avaykeg Katl IPOTIPNOES 0ag ya Vv ekpabnon tng AyyAikng yAowooag. Aev
vIapyovy omotég 1 Adbog anavtroetlg. Omotadnote arrdvinon OMOeTe elval EDIIPOOOEKTI).
[Tpoooxm): etvat avaykato Kat Xprjotpo va dmoete eNMKPVELG AIIAVTHOEL Y TOV EADTO Og
ylati ot anavtroeig oag 0a pe Pondricovy va opyavoowm to pdadnpa tov AyyAk®v pe tov
TPOIIO IOV £0elg IPAYPATIKA eMBLpELTE KAl £XETE AVAYK).

[Tapaxalm, drafdaote Tig mapaxkat® odnyieg:
® 1 ypAayete TO0 OVOPd 0AG
e OwaPdote Tig epOTIOELS 1€ IPOGOXT
e  amavtr)ote ONEG TIG EPWTIOELG
® 0®OTe EINIKPIVELG ATIAVTIOELS Y1 TOV €AVTO OCG
o va eNéySete OTL EYETe ATIAVTIOEL OAEG TIG EPWTIOELG

R RS A o
IIpo@i\ pabnrr)

Mabaiveig Ayyhikd extog Tov oxoAeion; Nat [ ] Oxu [ ]

ITooa xpovia pabaivelg AyyMkd; (0X0A€io Kat (poOvVTIOTHPL0): .......... (ap1Opog)

Doro:  Ayopt ] Kopitot ]
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A) Ztaon tov padntov yua v expadnon g AyyAikng I'wooag

Iati pabaiverg v Ayyhikn Noooa; @ Q
(Bahe eva X otnv anavnon nov eivat aknBeia yua oéva) | Nat Oyt <

I'a va taldepn oe aAeg xmpeg

I'a va pabw ya v AyyAia

['a va katahaPaive ta AyyAkd tpayovdia

I'a va xatahaPaive tig {Eveg tawvieg

I'a va dwaPade Ayyhda neplodikd/ epnpepideg/ PipAia

I'a va emxowveve pe Eévoog/ tovpiloteg

I'a va ypnowonow 1o dtadiktoo

I'a va ndpw to mroyio yia v AyyAikn y\wooa

I'a va Bpw epyaocia otav peyamom

I'ati ta Ayyhika eivat d1ebvr)g/maykoopia yhwooa

I'ati poo apéoet nf Ayy\ikn) yAwooa

I'ati ot yoveig poo Béhoov va pdbm Ayyhikda

Aev SEpm yati pabaive AyyAikda

B) I'\woo1keg avaykeg / MPOTIpNoelg TV padntov

B1l. Ayannpéveg yYA\wooikeg de§rotnreg

Moo apéoet va L @
(Bake éva X omv | Nat Oxt i Agv armavto
amavtnon 1mov  eivat
alffewa ywa ocva)

SraPdlem ayylka

PAd® ayyAkda

aKoL® ayyAKda

YPAP® ayyAKa

* Aev anavie= Aev {epm 1) Aev el va armavtroe.

B2. AvokoAie¢/Avaykn yid IEPLOCOTEPT) €EACKIOT)

Oa nbsha va KAvew MnEPLOCOTEPN | Ny Oyt S A£V aIIavt @
e§aoxnon otnv/oto:

(BaAe eva X otnv amavtnon moo eivat
alffeia yua ocva)

Avayveon Keypevov

ITpogopwko Aoyo

Axovotikny Katavonon

I'pamto Aoyo

Ae§\oy10

Fpappartik)

OpbBoypagia

ITpogopa
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I') Mafnowakég mpotipnoeig/otol
I'l. Tponot padnong

IIwg oov aptoet va pabaiveg; @
(Bake eva X omyv amdvinon m0ov | Nai

etvat aAnfewa yla oeva)

'OXl @

Agv anavto @

Meletovtag Kavoveg ypappaTikng

Kavovtag ypamtég aoknoeig

I'pagovtag mpotdoelg/ pikpd Ketpeva

Awapdalovtag xetpeva/ otopieg

Axovyovtag CDs

[TapaxoAovOwvtag Pivieo

Kavovtag nmpogopikég aokroeig

Zo(ntovtag péoa oty Tddn

Kavovtag epeovntikég epyaoieg

Kavovtag aoxrjoeig oto omitt

Awapdalovtag ‘povayta’ oty taln

Kavovtag dpaotnprotnteg aropika

Kavovtag dpaotnprotnteg oe (edyn

Kavovtag dpaotnprotnteg oe opddeg

Kavovtag aoknoeig pe OAn v taln

Xpnowonowwvtag H/Y

Xpnowonotmvtag To OtadiKToo

ITaiCovtag mawyvidia

I'2. Zrpamnywkég padnong
a. Expafnon Ae€thoyiov

INwg pabaivelg kalvtepa to AeSiAoy1o;

(Bale eva X otmv amavinon mov etvat
alffeiwa yua ocva)

Nat@

Agv anavt® @

Axovyovtag Tig Katvoovpleg AeCetg;

BAémovtag Tig kawvovpieg AeCetg;

Avtiypagovtag tig Katvoovpleg AeCetg;

Metagpalovtag Tig Kawvovpteg AeCetg;

B. Expabnon ypappatikng

IIog pabaivelg  xkalvotepa 1
YPAPHATIKI);

(BaAe eva X otnv amavtnon moo eivat
alffeiwa yua ocva)

Nat @

Agv anavio @

MeAetwvtag Tovg Kavoveg;

Me ypamntég aoknoelg oto oxoAelo;

Me ypamtég aoknoelg oto Omity;

Me mpo@opikeg aoknoelg oty Taln;
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I'3. Ayannpéva B¢pata

ITowa givan ta ayannpéva coo Bepara;
(BaAe eva X oty anavinor) mnov eivat arnleia
yla oéva)

Nat @

O Xt @

IToAttiopog/ Edwpa

l'toypagia

Awagnpioeig/ Ayopég

Daynto/Awatpopry/ Mayelpix)

Texvoloyia

dovon/TTeptpariov

Movoxr)

Owoyévela/ Pilot/ AvOpomiveg oxéoetg

EXedOepog ypovog/ Xourmo

Talidwa

Enayyé\pata

Yyela

Awgonpot avOperiot

A¢atpo/Kwvnpatoypdagog

Ataokedaorn/ Poyaymyia

Awadiktoo

Aoyotexvia/lotopieg

ABNpata

Texvn/Zoypaguxr

Emotr)peg

Deotifal/Toptég

AMa O¢pata moo cov apgécovv;
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