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Introduction

Refugee integration in European societies pre-
sents a multifaceted challenge, one that is inter-
twined with issues of cultural diversity, social coex-
istence, and mutual understanding. In addressing 
this complex challenge, the role of education 
emerges as a powerful instrument for both refu-
gees and the host communities. This introduction 
will lay the foundation for the exploration of how 
transformative education, role-playing, drama sim-
ulation, and experience-based learning can foster 
empathy, encourage diversity, and contribute to 
positive social change in European societies. 

Refugees, driven from their homelands by con-

flict, persecution and economic hardship, often em-
bark on perilous journeys across borders in search 
of safety and a better life. These journeys represent 
a microcosm of their broader struggle for identity, 
dignity, and acceptance in their host countries. The 
integration of refugees into European societies is 
a process, encompassing cultural adaptation and 
economic empowerment. It is a process that ex-
tends beyond merely coexisting with refugees; it ne-
cessitates the active participation of both refugees 
and the host communities in building a cohesive 
and harmonious multicultural society.

The reflective and critical journey in the work-
shop “The Path” often provokes disorientation as 
participants challenge preconceived notions, fos-
tering perspective transformation. Through this 
process, they gain a more profound understanding 
of migration, displacement, and the overarching 
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Abstract

This essay underscores the significance of transformative education and experience-based learning 
methods. In “The Path” workshop, refugees and European citizens actively engage, sharing transform-
ative experiences through role-playing and drama simulation. These methods serve as a powerful cata-
lyst for social change by fostering empathy, cross-cultural understanding, and harmonious coexistence. 
By immersing participants in these learning experiences, the transformative potential of this educa-
tional approach becomes evident, contributing to a more informed, inclusive, and empathetic European 
society.
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human experience. It is this transformation of per-
spectives that actively nurtures empathy, extend-
ing the workshop’s impact to participants’ every-
day lives and interactions. 

 Role-playing and drama simulation techniques 
are integral to this discussion. These methods 
offer participants the opportunity to step into the 
shoes of others, creating empathy by enabling a 
deeper understanding of the challenges faced by 
marginalized groups. It is through these immer-
sive experiences that the transformative potential 
of education is most evident. This approach has 
been shown to be highly effective in fostering 
deeper comprehension and long-lasting retention 
of knowledge. In the context of refugee integra-
tion, it provides an avenue for both refugees and 
the host community to engage directly with the 
lived experiences of refugees, thus promoting 
empathy, mutual understanding, and a sense of 
shared humanity.

This exploration also places a strong emphasis 
on diversity, recognizing that a multicultural soci-
ety is enriched by the contributions and perspec-
tives of individuals from various backgrounds. 
Education that fosters empathy and cultural sensi-
tivity within this diverse context is instrumental in 
promoting positive social change. 

  In the following sections, we will delve into the 
“The Path” workshop, where refugees and Euro-
pean citizens actively participate, sharing trans-
formative experiences and role-playing scenarios 
that stimulate awareness of migration and build 
self-empowerment. This essay will illustrate how 
the workshop exemplifies the theoretical under-
pinnings of transformative education, role-playing, 
and experience-based learning in promoting em-
pathy, fostering diversity, and contributing to pos-
itive social change in European societies. In con-
clusion, the amalgamation of role-playing, drama 
simulation, and experiential learning represents an 
approach that weaves together a variety of theo-
ries from different educational, psychological, and 
sociological fields. Drama serves as the binding 
element, harmoniously combining theories from 
diverse backgrounds to create a transformative 
educational platform. This approach stands as a 
testament to the transformative potential of edu-
cation, particularly when the human experience, 

drama, and theory converge to create a more in-
formed, inclusive, and empathetic society.

Literature Review

Experiential Learning

At the core of the transformative journey un-
dertaken in “The Path” workshop is the theory of 
experiential learning, notably expounded upon by 
David Kolb. This workshop’s structure, mirroring 
Kolb’s experiential learning cycle, propels partic-
ipants from passive reflection to active engage-
ment, thus signifying the transformative process 
itself.1 By immersing participants in the lived ex-
periences of refugees, this experiential learning 
fosters perspective transformation and deeper 
understanding.

David Kolb’s Experiential Learning Theory 
builds upon Dewey’s ideas and encompasses a 
four-stage learning cycle. The first stage, concrete 
experience, involves learners encountering new 
situations or experiences. Following this, reflective 
observation prompts learners to contemplate and 
analyze their experiences, considering both their 
successes and challenges. In the abstract concep-
tualization phase, learners formulate general prin-
ciples and theories derived from their reflections. 
The final stage, active experimentation, involves 
applying these theories in novel situations, result-
ing in further experiences that fuel the learning 
cycle.2 Experiential learning can be effectively ap-
plied across various educational settings and it is 
also characterized by a focus on learning through 
direct experience, reflection, and the practical ap-
plication of knowledge. John Dewey asserted that 
authentic learning occurs when individuals engage 
in active participation in their education, tackling 
real-world problems, and connecting these experi-
ences to abstract concepts.3

1. Kolb, David A. Experiential Learning: Experience as 
the Source of Learning and Development. Englewood 
Cliffs, NJ: Prentice Hall, 1984, 32-34.
2. Kolb, David A. Experiential Learning: Experience as 
the Source of Learning and Development. Englewood 
Cliffs, NJ: Prentice Hall, 1984, 35-37.
3. Dewey, John. Experience and Education. New York: 
Macmillan, 1938, 25-28.
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 Experiential learning, when applied in the con-
text of the “The Path” workshop, offers concrete 
benefits. Firstly, it encourages cultural exchange 
and understanding among participants. This di-
verse group, consisting of young Europeans and 
refugees, has the opportunity to engage in practi-
cal activities that promote cross-cultural interac-
tion. By actively participating in these activities, 
participants can foster mutual respect and gain 
insights into each other’s backgrounds, contribut-
ing to a more harmonious and informed European 
society. 

 The workshop’s experiential approach equips 
all participants, both young Europeans and refu-
gees, with essential life skills such as problem-solv-
ing and teamwork. By engaging in immersive sce-
narios and role-playing, they can develop these 
skills while collectively addressing challenges and 
dilemmas presented during the workshop. These 
skills are valuable for personal development, can 
be applied in various aspects of their lives and can 
foster a positive outlook and emotional resilience 
as they work together with their peers, gaining a 
deeper sense of belonging and support.

 In summary, experiential learning in the con-
text of the “The Path” workshop promotes cultural 
exchange and the acquisition of life skills among 
a diverse group of participants. These elements 
contribute to a more inclusive and supportive 
learning environment that benefits both young 
Europeans and refugees, aligning with the Eras-
mus+ program’s objectives of fostering tolerance, 
cross-cultural interaction, and refugee integration.

Social Constructivism

Social constructivism, rooted in Lev Vygotsky’s 
work, underscores the importance of social inter-
action in the learning process. The design of “The 
Path” workshop embraces this principle, encour-
aging collaborative learning and peer-to-peer inter-
action. It is through these social interactions and 
shared narratives that the workshop becomes a 
bridge, connecting individuals from diverse cultur-
al backgrounds and fostering cross-cultural under-
standing. Participants collectively construct their 
understanding of the complexities surrounding 
migration and displacement, highlighting drama 

simulation as a unifying tool. Vygotsky believed 
that social interactions play a fundamental role in 
cognitive development and learning. His theory as-
serts that learners acquire knowledge and devel-
op cognitive skills through their interactions with 
others, particularly in a social and collaborative 
context.4

Vygotsky introduced the concept of the “zone 
of proximal development” (ZPD), which represents 
the range of tasks that a learner can perform 
with the support of a more knowledgeable peer 
or teacher.5 In other words, learners can achieve 
more when they work together and receive guid-
ance from more experienced individuals. This 
approach aligns seamlessly with the design and 
objectives of the workshop.  Facilitators aim to 
create an interactive and collaborative learning en-
vironment. Participants are encouraged to engage 
with one another, exchange ideas, and collectively 
solve problems. Participants are not passive recip-
ients of knowledge but active contributors to the 
learning process. The very structure of the work-
shop fosters peer-to-peer interaction, cooperative 
problem-solving, and shared learning experiences, 
all of which are integral to social constructivism.

 In conclusion, Lev Vygotsky’s social construc-
tivism theory is not just a theoretical concept but 
a practical approach within the “The Path” work-
shop. It emphasizes the significance of collabo-
rative learning and peer interaction. The diverse 
group of participants actively engages with each 
other, exchanging ideas and collectively construct-
ing knowledge, which ultimately fosters a more 
interactive, participatory, and culturally enriching 
learning experience.

Empathy and Moral Development

Central to the workshop’s objectives is the 
cultivation of empathy, an integral component of 
moral development theory championed by Law-
rence Kohlberg. The process guides participants 

4. Wertsch, James V. Vygotsky and the Social Forma-
tion of Mind. Cambridge, MA: Harvard University 
Press, 1985, 362-365. 
5. Vygotsky, Lev S. Mind in Society: The Development 
of Higher Psychological Processes. Cambridge, MA: 
Harvard University Press, 1978, 84-91. 
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through moral reasoning and ethical reflection as 
they navigate the ethical dilemmas intertwined 
with displacement and survival. Kohlberg’s stages 
of moral development find resonance in the partic-
ipants’ journey, as they move from pre-convention-
al morality to post-conventional morality, reflect-
ing an evolving ethical consciousness.6

 Lawrence Kohlberg’s moral development the-
ory is a widely recognized framework that delin-
eates the stages of moral reasoning individuals 
progress through as they mature. His theory is 
often divided into three levels, each consisting of 
two stages. These levels and stages represent the 
evolution of an individual’s moral thinking from a 
more simplistic to a more complex and principled 
understanding of ethics.7 Kohlberg’s theory has 
important implications for cultivating empathy. As 
individuals progress through the stages of moral 
development, their capacity for empathy tends to 
expand. Empathy, the ability to understand and 
share the feelings of others, is closely connected 
to moral development. In the later stages, individ-
uals are more likely to consider the perspectives 
and feelings of others, as their moral reasoning 
becomes increasingly focused on abstract ethical 

6. Kohlberg, Lawrence. "Moral Stages and Moraliza-
tion: The Cognitive-Developmental Approach." In Mor-
al Development and Behavior, edited by Thomas Licko-
na, 31-53. Holt, Rinehart and Winston, 1976.
7. The first level, known as the pre-conventional level, 
encompasses the earliest stages of moral development. 
In Stage 1, individuals are motivated by fear of pun-
ishment and act in ways to avoid it. In Stage 2, mor-
al decisions are guided by self-interest, as individuals 
seek to gain rewards and benefits for themselves. The 
second level is the conventional level, which reflects 
a more socially-oriented moral perspective. In Stage 3, 
individuals value conformity and approval from oth-
ers. They seek to maintain good relationships and live 
up to social expectations. In Stage 4, moral reasoning 
is influenced by an understanding of authority and 
maintaining social order. Individuals begin to grasp 
the importance of following rules and laws. The third 
level is the post-conventional or principled level. In 
Stage 5, moral decisions are based on the recognition 
of the social contract and a desire to balance individu-
al rights with the greater good. Stage 6 represents the 
highest level of moral development, characterized by 
universal ethical principles and a deep commitment to 
justice and moral values, even when they conflict with 
societal norms and laws.

principles and the well-being of all.
In educational contexts, moral development 

theories like Kohlberg’s provide valuable insights 
into the design and implementation of ethics and 
character education programs.8 By understanding 
the stages of moral development, educators can 
tailor their approaches to meet students at their 
current levels and help them progress to higher 
stages of moral reasoning. These programs can 
promote empathy by fostering discussions, en-
couraging perspective-taking, and presenting ethi-
cal dilemmas that challenge students to consider 
the feelings and perspectives of others.

The workshop encourages participants to en-
gage in role-play and drama simulation exercises 
that prompt them to consider the feelings and per-
spectives of others, particularly refugees who have 
experienced trauma and displacement. These ac-
tivities align with Kohlberg’s higher stages (5&6) of 
moral development, emphasizing universal ethical 
principles and a commitment to justice and moral 
values. Lawrence Kohlberg’s moral development 
theory outlines the stages of moral reasoning and 
has implications for the cultivation of empathy. 
The application of this theory within the “The Path” 
workshop is evident in the workshop’s design and 
objectives. It provides a dynamic context for par-
ticipants to progress through the stages of moral 
development and deepen their capacity for empa-
thy through active engagement and reflection on 
ethical principles. 

The philosophical and epistemological impli-
cations of empathy in learning and understand-
ing others encompass a profound exploration 
into how individuals apprehend and interpret the 
experiences of those different from themselves. 
Empathy, particularly as cultivated through 
role-playing and drama simulation, plays a pivotal 
role in constructing knowledge, notably in com-
prehending the intricate experiences of refugees. 
Drawing upon theories from phenomenology and 
hermeneutics illuminates how empathy enables 
individuals to access insights into the lived expe-

8. Kohlberg, Lawrence. "Moral Stages and Moraliza-
tion: The Cognitive-Developmental Approach." In Mor-
al Development and Behavior, edited by Thomas Licko-
na, 31-53. Holt, Rinehart and Winston, 1976.
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riences of others, thereby contributing to a more 
comprehensive understanding of societal and 
cultural issues.

 Phenomenology, as articulated by Husserl and 
developed further by Merleau-Ponty, elucidates the 
subjective nature of experiences and conscious-
ness. It emphasizes the importance of empathet-
ic understanding—placing oneself in another’s 
experiential world—to gain insights beyond mere 
empirical observations.9 Empathy, as a phenome-
nological tool, allows individuals to bridge the gap 
between their own experiences and the lived real-
ities of others. Through empathetic engagement, 
one transcends the limitations of their own per-
spective to grasp the nuances and complexities of 
another’s lived experience.

Additionally, hermeneutics, notably expounded 
by Gadamer, focuses on interpretation and under-
standing within cultural contexts. Empathy, within 
the hermeneutic framework, serves as a conduit 
for interpreting and comprehending the experi-
ences of refugees within their cultural milieu.10 By 
empathetically engaging with their narratives and 
employing imaginative role-playing or drama simu-
lation, individuals can gain deeper insights into the 
cultural, social, and emotional dimensions of the 
refugee experience. This empathetic understand-
ing goes beyond surface-level comprehension, en-
abling a more profound grasp of the challenges, 
aspirations, and lived realities of refugees within 
their specific cultural and societal contexts.

 In summary, empathy, shaped by phenomeno-
logical and hermeneutic frameworks, serves as a 
conduit for understanding the lived experiences 
of others, particularly refugees. Role-playing and 
drama simulation, as facilitators of empathetic 
engagement, contribute significantly to the con-
struction of knowledge by enabling individuals to 
immerse themselves in and empathetically com-

9. Ratcliffe, Matthew. "Philosophical Empathy (in the 
Style of Merleau-Ponty)." Continental Philosophy Re-
view 54, no. 2 (2021): 219–235. https://doi.org/10.1007/
s11007-021-09533-0.
10. Gadamer, Hans-Georg. "The Nature of Things and 
the Language of Things." Translated by D. E. Linge. In 
Philosophical Hermeneutics, edited by H. G. Gadam-
er, 69-81. Oakland, CA: University of California Press, 
1976.

prehend the complex realities and cultural con-
texts of refugees’ lives.

Social Learning and Empowerment

Bandura’s social learning theory spotlights the 
role of observational learning and modeling in 
human development.11 Within the workshop, par-
ticipants observe and model the resilience and 
empowerment exhibited by refugees, actively in-
ternalizing these experiences. Albert Bandura’s 
social learning theory is a seminal psychological 
framework that underscores the role of observa-
tional learning in human behavior. Bandura pos-
its that individuals learn not only through their 
own direct experiences but also by observing and 
modeling the behaviors, attitudes, and reactions 
of others.12 Central to his theory is the idea that 
human beings are highly influenced by the social 
environment and the behaviors they witness in 
others. “Observational learning,  involves four es-
sential steps: attention, retention, reproduction, 
and motivation. First, individuals must pay atten-
tion to the model they are observing. Second, they 
must remember or retain what they have seen. 
Third, they need the physical and cognitive ability 
to reproduce the behavior. Lastly, motivation plays 
a critical role; if individuals see that the observed 
behavior leads to positive outcomes or rewards, 
they are more likely to imitate it.”13

  Empowerment theory, as developed by Rappa-
port, is a sociopolitical framework that emphasizes 
the importance of enhancing individuals’ capacity to 
control and influence their own lives and the circum-
stances in which they live.14 Empowerment theory, 
notably articulated by Zimmerman, accentuates the 
significance of participatory decision-making and 
its potency in nurturing personal agency and driving 
social change.15 Here, the drama simulation plat-

11. Albert Bandura, Social Learning Theory, General 
Learning Press, Morristown, N.J., 1971, 3-5.
12. Ibid.,5-6.
13. Ibid.,6-9.
14. Rappaport, J. Terms of empowerment/exemplars of 
prevention: Toward a theory for community psychol-
ogy. Am J Commun Psychol 15, 121–148 (1987). https://
doi.org/10.1007/BF00919275
15. Zimmerman, M. A. (1995). Psychological empow-
erment: Issues and illustrations. American Journal of 
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form underscores its capacity to empower refugees, 
enabling them to reclaim their voices and engage in 
decision-making processes, ultimately promoting 
social and political agency. It centers on the idea 
that individuals, particularly those in marginalized 
or disadvantaged situations, should be empowered 
to take control of their own lives and participate ac-
tively in decisions that affect them. The relevance of 
empowerment theory to workshop participants is 
significant. Workshops often serve as platforms for 
knowledge sharing, skill development and personal 
growth. Empowerment theory aligns with the ob-
jectives of many workshops, including “The Path,” 
by encouraging participants to take an active role 
in their learning and problem-solving processes. It 
promotes self-efficacy, which is the belief in one’s 
ability to achieve goals and influence change.16 In 
the context of “The Path” workshop, participants 
are empowered to take ownership of their learning, 
voice their opinions, and contribute to group discus-
sions and activities, aligning with the principles of 
empowerment theory. 

In conclusion, Albert Bandura’s social learn-
ing theory is applied in the “The Path” workshop 
through the opportunities for observational learn-
ing within the immersive role-play and drama sim-
ulations. The integration of empowerment theory 
in the workshop aligns with the objectives by en-
couraging active participation, fostering self-effi-
cacy, and empowering participants to take control 
of their learning and advocate for themselves. This 
combination of theories enriches the workshop 
experience, particularly for marginalized or under-
served populations, by promoting not only learning 
but also empowerment and self-determination.

Transformative Learning

Jack Mezirow’s transformative learning theory 
is a significant educational framework that centers 
on the idea of profound personal and cognitive 
change through the process of critical reflection 
and perspective transformation. This theory high-

Community Psychology, 23, 581–600
16. Rappaport, Julian. "In Praise of Paradox: A Social 
Policy of Empowerment Over Prevention." American 
Journal of Community Psychology 9, no. 1 (1981): 1-25.

lights the potential for individuals to reevaluate 
their beliefs, values, and assumptions, leading to 
a more open-minded and informed outlook on the 
world.17 

Mezirow’s theory places particular emphasis on 
two key components: perspective transformation 
and critical reflection. “Perspective transformation 
involves a fundamental shift in how individuals per-
ceive the world and their place within it. It entails 
questioning previously held beliefs and embracing 
alternative viewpoints, which can lead to personal 
and intellectual growth. Critical reflection is the pro-
cess by which individuals rigorously examine their 
own experiences, often in the context of societal 
or cultural norms, to gain a deeper understanding 
of themselves and the world around them.”18  With-
in the context of transformative education, these 
components play a pivotal role in the formation of 
knowledge. As individuals engage in critical reflec-
tion, they confront disorienting dilemmas or chal-
lenges to their existing beliefs and assumptions. 
This encounter prompts them to reassess and re-
construct their understanding of these experienc-
es, thus fostering a transformative shift in their per-
spectives. This transformative shift is instrumental 
in knowledge formation. By challenging assump-
tions and fostering a shift in thinking, individuals 
actively contribute to the construction and formu-
lation of innovative knowledge frameworks that ex-
pand and evolve beyond their prior understanding. 
Therefore, transformative education’s emphasis 
on critical reflection and the subsequent restruc-
turing of perspectives leads to the creation of new 
knowledge. It isn’t merely about updating or adding 
to existing knowledge but involves a fundamental 
reformation of one’s cognitive frameworks, there-
by contributing to the formation of entirely new 
knowledge paradigms. The theory aligns remarka-
bly well with the core objectives of the “The Path” 
workshop. The workshop stands out for its immer-
sive educational environment, bringing together 

17. Kitchenham, A. (2008). The evolution of John 
Mezirow's transformative learning theory. Jour-
nal of Transformative Education, 6(2), 104-123. 
DOI:10.1177/1541344608322678
18. Clark, M.C., & Wilson, A.L. (1991). Context and ratio-
nality in Mezirow's theory of transformational learn-
ing. Adult Education Quarterly, 41(2), 75-91.
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a diverse group of participants, including young 
individuals from various European countries and 
refugees supported by the Arsis non-profit organi-
zation. The diversity within the workshop embodies 
the essence of perspective transformation, as par-
ticipants from distinct backgrounds are exposed to 
different worldviews and experiences. This fosters 
an environment ripe for questioning and reshaping 
their existing perspectives.

 In conclusion, Jack Mezirow’s transformative 
learning theory, with its focus on perspective trans-
formation and critical reflection, aligns seamlessly 
with the core objectives of the “The Path” work-
shop. This non-typical educational environment, 
driven by diverse participant composition, uncon-
ventional setting, and expert facilitation, creates a 
platform for participants to undergo profound per-
sonal and cognitive change, thus contributing to 
the promotion of tolerance, diversity, and peaceful 
coexistence in European society.

Role Playing, Drama Simulation 
and Theater Pedagogy

Experience-based learning methods, such as 
role-playing and drama simulations, yield a dis-
tinct nature of knowledge acquisition that devi-
ates from conventional didactic methodologies. 
These methods afford individuals the opportunity 
for active engagement within simulated scenarios, 
fostering an experiential understanding that tran-
scends theoretical concepts. By actively partici-
pating and emotionally immersing themselves in 
these simulated experiences, individuals engage 
in a practical application of theoretical knowledge, 
resulting in knowledge that intertwines experience, 
context, and cognitive frameworks. Role-playing 
and drama simulations disrupt traditional epis-
temological views by emphasizing an active role 
in knowledge construction within immersive con-
texts. Unlike passive reception of information, 
these methods facilitate a participant-driven crea-
tion of knowledge. By assuming various roles and 
navigating complex scenarios, learners actively 
contribute to knowledge creation by practically 
applying theoretical concepts, thereby challenging 
the passive assimilation model commonly associ-
ated with traditional education.

Consequently, the knowledge derived from 
experience-based methods isn’t confined sole-
ly to theoretical understanding; it encompasses 
emotional involvement and practical application, 
enriching comprehension of concepts. This expe-
riential knowledge challenges traditional episte-
mological perspectives by integrating experiential, 
emotional, and contextual dimensions into the 
learning process. Hence, role-playing and drama 
simulation challenge conventional epistemolog-
ical views by foregrounding active engagement 
and practical involvement as integral facets in the 
genesis of knowledge frameworks.

Role playing, inspired by the principles of expe-
riential learning, as David A. Kolb emphasizes in 
“Experiential Learning” is an educational method 
that actively engages participants in immersive 
scenarios.19 It embodies the idea that knowl-
edge is constructed through direct experiences. 
“In experiential learning, the individual is actively 
engaged in the learning process,” Kolb explains, 
highlighting the essence of participation in the 
learning journey.20 In this method, participants 
adopt various roles or characters, and through 
role playing, learners are given the opportunity to 
immerse themselves in situations that challenge 
their perspectives and decision-making.21 It fos-
ters dynamic problem-solving and critical think-
ing, aligning with the belief that learning goes be-
yond passive information absorption. Role playing 
transforms learners into active, empowered think-
ers, as Ted Fleming suggests in “Mezirow and the 
Theory of Transformative Learning,” by providing 
a safe space to experiment, make decisions, and 
learn from both  and failures. This approach turns 
traditional teaching methods on their head, pro-
moting experiential, engaged learning.22

19. Smith, Mark K. "David A. Kolb on Experiential Learn-
ing." The Encyclopedia of Informal Education. [Online]. 
Available at: https://infed.org/mobi/david-a-kolb-on-ex-
periential-learning/.
20. Ibid.
21. Ibid.
22. Fleming, Ted. “Critical Theory and Transformative 
Learning: Rethinking the Radical Intent of Mezirow's 
Theory.” Fleming, T. (2018).Critical Theory and Trans-
formative Learning: Rethinking the Radical Intent of 
Mezirow's Theory. International Journal of Adult Vo-
cational Education and Technology, 9(3), 1-13., 2018. 
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Drama simulation harnesses the transforma-
tive power of theater to create immersive learn-
ing experiences. Theater is an arena for exploring 
the human experience and the essence of drama 
simulation is an interactive exploration of human 
dynamics. By immersing participants in narratives 
and scenarios, drama simulation transcends the 
boundaries of traditional education. Participants 
not only gain theoretical knowledge but also prac-
tical insights into real-world situations, echoing 
Boal’s belief that “the theater is a place where we 
pretend to be someone else in order to better un-
derstand ourselves.”23 The essence of drama simu-
lation is its ability to engage the whole person and 
provoke thought and emotion. Through the power 
of storytelling, participants explore complex social 
issues, practice empathy, and critically examine 
societal norms. Drama simulation is about deep-
ening understanding, stimulating transformation, 
and fostering social responsibility, making the es-
sence of learning a profound and personal journey 
through the world of theater.24

Simos Papadopoulos’ theatrical-anthropolog-
ical method is a dynamic approach to theater 
pedagogy that centers on the development of ex-
pressive skills and the means of communication 
through the body, voice, and spontaneity.25 It em-
phasizes the role of the facilitator in guiding par-
ticipants through creative processes and explores 
the psycho-sociological dimension of group dy-
namics, fostering understanding and acceptance 
of diversity. Papadopoulos uses theatrical tech-
niques, such as image theater and improvisation, 
to engage participants actively and his approach 
aligns with contemporary research in theater in 
education, emphasizing that participants become 
co-creators of the learning experience.26 This ap-
proach empowers individuals and groups, provid-
ing a unique platform for self-expression and the 
development of socio-emotional skills within an 

doi:10.4018/IJAVET.2018070101.
23. Boal, Augusto. Theatre of the Oppressed. Theatre 
Communications Group, 1979,103-113.
24. Boal, Augusto. Theatre of the Oppressed. Theatre 
Communications Group, 1979,113-123.
25. Papadopoulos, Simos. Theater pedagogy. Simos 
Papadopoulos,2010, 41-47. 
26. Ibid., 47-51.

educational context. Theater pedagogy, as artic-
ulated by Simos Papadopoulos, delves into the 
structural elements of theater, including the dy-
namics of space, time, and dramatic expression.27 

Through methods and techniques like empsycho-
sis (in Greek: εμψύχωση = empowerment of the 
psyche) and improvisation, it encourages partici-
pants to explore emotions, social interactions, and 
diverse perspectives. The role of the facilitator, 
central to this method, fosters a safe environment 
for personal and collective growth, making it a po-
tent tool for education and self-discovery.

In conclusion role-playing, drama simulation 
and theater pedagogy grounded in the cultiva-
tion of empathy, offer a unique experiential plat-
form for learners to immerse themselves in the 
narratives and experiences of refugees. These 
methods provide a structured yet immersive en-
vironment where individuals can embody diverse 
roles, engage empathetically with the emotions 
and challenges faced by refugees, and vicariously 
experience their stories. Through this immersive 
process, individuals not only gain a deeper under-
standing of the multifaceted dimensions of the 
refugee experience but also construct knowledge 
that is enriched by empathy-driven insights.

Methodology

“The Path” Workshop Design

“The Path” workshop stands out as an uncon-
ventional and non typical educational environment 
due to several key aspects. Firstly, it brings together 
36 young participants from Greece, Iceland, Spain, 
and Turkey, in addition to four refugees supported 
by the ARSIS non-profit organization located in Al-
exandroupolis. This diverse participant composi-
tion reflects the multicultural tapestry of European 
society, aligning with the program’s objective to en-
courage cross-cultural interaction and experiential 
learning. The workshop was hosted as part of the 
Erasmus Plus program, specifically within the “Eu-
ropean Tolerance: Future of Refugees” EVS Youth 
Exchanges program in September 2017, taking 
place in Sithonia, Chalkidiki. Collaboration among 

27. Ibid,. 51- 55.
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various organizations, including Fjobrautaskolinn i 
Breidholti in Iceland, Lazing City Department of Ed-
ucation in Turkey, IEC TEMIS in Spain, and Sindes-
mos Sistima kai Genia in Greece, further enriched 
the multifaceted approach to refugee integration 
and peaceful coexistence. The exceptional feature 
of the workshop’s location in Chalkidiki provides 
a unique, non-traditional environment that contrib-
utes significantly to the learning experience. The 
serene natural surroundings, characterized by ex-
pansive fields, scenic sea views, and hidden paths 
throughout the property, serve as integral compo-
nents of the educational process. These elements 
are actively utilized by the workshop’s facilitators, 
enabling participants to engage deeply in role-play 
and drama simulation exercises within a truly im-
mersive setting.

The team facilitators, a drama teacher and an 
experienced educator, guide participants through 
these immersive experiences that promote empa-
thy, cross-cultural understanding, and self-confi-
dence. Their expertise in effectively harnessing the 
physical environment and educational methods to 
create an inclusive and transformative space en-
sures that the workshop becomes a dynamic and 
impactful platform for promoting diversity and 
fostering positive social change. 

 In this distinctive and non-typical setting, the in-
terplay between geographical and educational ele-
ments underscores the significance of  “The Path” 
workshop in its contribution to the realization of a 
more harmonious and informed European society.

Day 3 of the EVS ERASMUS+ Program, 
Workshop: The Path

Activity 1: Orientation and preparations 
(early evening)

The evening begins with an orientation that 
encompasses a significant conversation held be-
tween the workshop organizers, social services, 
and the psychologist from the non-profit organiza-
tion ARSIS. Extensive discussions had taken place 
to ensure the emotional safety and willingness 
of young refugees to participate in this program. 
Their participation was a result of careful consid-
erations. This dialogue aimed to address concerns 

related to the refugees’ readiness to share their 
stories through storytelling. Important questions 
were raised, such as whether they could safely 
relive the harrowing experiences of their journeys 
through borders, camps, and perilous seas. The 
affirmation by social services and the psycholo-
gist that it was indeed safe for these specific 
young individuals to participate paved the way 
for the workshop’s commencement. The partici-
pants then engage in an orientation session led by 
workshop facilitators, where the core objectives 
and guidelines of the workshop were introduced. 
These guidelines encompass the principles of 
confidentiality, open listening, mutual respect, 
and group management rules. The workshop 
participants collectively agreed to abide by these 
guidelines, marking a significant commitment to 
the transformative journey ahead. It’s also em-
phasized by the facilitators that participants could 
freely communicate their choice not to participate 
at any time and leave the activity.

 In this initial orientation, the workshop pro-
motes empathy and cross-cultural understanding, 
which aligns with elements of Social Constructiv-
ism theory based on Lev Vygotsky’s work. Learning 
is seen as a social process, and participants con-
struct meaning through interactions with peers.28 
The open dialogue and willingness to share their 
stories reflect the peer interaction and co-con-
struction of knowledge as emphasized by Vygot-
sky. This activity incorporates elements of theat-
er pedagogy, which is influenced by the works of 
Simos Papadopoulos. Theater pedagogy uses 
role-playing and storytelling as tools for learning.

Activity 2: The Path unfolds (dusk)

As dusk falls, participants enter a preparatory 
phase that serves as a symbolic prelude to the 
main activity.

The workshop began with a symbolic ‘Circle 
of Names,’ allowing participants to introduce 
themselves and their place of origin, emphasiz-

28. Vygotsky, Lev S. Mind in Society: The Development 
of Higher Psychological Processes. Cambridge, MA: 
Harvard University Press, 1978, 28-30.
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ing connections to one’s neighborhood through 
guided imagination. To cultivate empathy, a guid-
ed breath work exercise ensued, and participants 
were encouraged to reflect upon what a refugee’s 
life might entail in conflict-ridden regions. To 
recreate the initial stages of a refugee’s journey, 
participants assemble their symbolic essentials. 
These include contact information, identity docu-
ments, and formal paperwork props, symbolizing 
the lifelines they must protect during the journey. 
Facilitators outline the main activity’s framework, 
reflecting the perils refugees face while searching 
for safety. By formulating contacts, phone num-
bers, and addresses, and simulating the creation 
of official documents, participants effectively en-
gaged in social constructivist learning processes, 
mutually shaping and expanding their perspec-
tives. With preparations complete, participants 
embark on their symbolic journey, simulating the 
early steps taken by actual refugees. Further en-
gagement in empathy was promoted as partici-
pants were tasked with imagining the perils faced 
by refugees embarking on journeys to save their 
lives. The subsequent circle discussion encour-
aged an environment for social learning, with ref-
ugees contributing to the conversation by offering 
firsthand insights and correcting misperceptions, 
further substantiating the principles of moral de-
velopment.

 The profound engagement with the experience 
unfolded as the collective physically assembled 
a boat utilizing their bodies, symbolizing both ex-
periential learning and empathy. The process of 
constructing the boat, synchronized with appro-
priate music, represented a symbolic ritual aimed 
at revitalizing and inspiring the physical, mental, 
and spiritual facets of the participants. As the mu-
sic evolved, the boat underwent a corresponding 
transformation. Guided by the facilitators’ direc-
tives, the boat navigated through metaphorical 
seas until its disintegration necessitated the refu-
gees to recommence their journey anew.

Activity 3: The Refugee experience (late evening)

Late in the evening, the heart of the workshop 
commences as participants dive into a vividly sim-
ulated refugee journey.

In this transformative activity, participants ac-
tively immerse themselves in the roles associated 
with refugee journeys. Facilitators, along with the 
refugee participants, also take on specific roles 
that contribute to the immersive experience.

The heart of the workshop lies in this vividly 
portrayed refugee experience. Guided by skilled 
facilitators who seamlessly switch between roles, 
participants traverse a series of stages designed 
to mirror the challenges faced by refugees. Fa-
cilitators and refugees, acting as traffickers and 
camp employees, provide nuanced and authentic 
experiences for participants, enabling them to 
truly understand the complexities of these roles. 
Participants also act as random civilians. These 
characters offer diverse responses to the partici-
pants’ presence, some extending help and empa-
thy, while others remain indifferent. This segment 
of the workshop encourages participants to move 
through these stages, physically and emotionally 
experiencing both the hardships and the occasion-
al moments of kindness that are inherent to refu-
gee journeys.

Notably, the facilitators who play roles in this 
segment do so with an intention to maintain real-
ism and authenticity, further deepening the partici-
pants’ understanding of the multifaceted nature of 
refugee journeys.

Participants actively engage in the challeng-
es and emotional dynamics encountered by ref-
ugees during their journeys, ultimately fostering 
empathy and a broader awareness of the com-
plexity of the refugee experience. In this trans-
formative activity, participants actively immerse 
themselves in the roles associated with refugee 
journeys, mirroring the core principles of Social 
Constructivism. Participants collaborate, interact, 
and co-construct knowledge by engaging in role-
play and discussions, aligning with Lev Vygot-
sky’s emphasis on peer interaction and co-con-
struction of knowledge. In this activity, elements 
of Role-Playing Theory are evident. Role-Playing 
Theory explores how people adopt roles to un-
derstand others’ experiences. Participants take 
on roles associated with refugee journeys, con-
tributing to immersive learning and empathetic 
understanding.
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The Route of the Simulated Journey

Initially, participants walk along a concealed, 
dimly lit path wearing their shoes.

To increase the simulation’s authenticity, par-
ticipants are asked to place their possessions 
(including their shoes), except their documents, 
in a large black plastic bag. For safety reasons, 
participants traverse along the water’s edge, mir-
roring the risk real refugees encounter. As they 
move forward, participants strive to find their 
way to the main road, further mirroring the jour-
ney’s uncertainties. Participants then seek refuge 
under a small bridge, where the actual refugees 
portraying traffickers provide meager sustenance 
and supplies. Suddenly, participants hear simu-
lated police sirens and fake gunshots, designed 
to intensify the experience. In the chaos, traffick-
ers shout for participants to locate their items in 
haste. The documents are particularly crucial. In 
the darkness and confusion, some participants 
misplaced their possessions, simulating the chal-
lenges faced during such journeys. Responding to 
the traffickers’ urgent calls, participants continue 
to follow their lead, eventually reaching their final 
destination. The soundscapes and dramatizations 
were designed to induce tension, eliciting genuine 
emotional responses, deeply rooted in social con-
structivism and experiential learning.

Activity 4: Midnight reflection and discussion  
(midnight)

As the simulated refugee journey reaches its 
conclusion at the stroke of midnight, participants 
transition into a reflective phase that aims to deep-
en their understanding and empathy.

Recording and sharing

Participants are promptly asked to take out 
their writing materials and begin jotting down 
their immediate thoughts, emotions, and reflec-
tions. The aim is to capture their raw, unfiltered 
responses to the intense journey they have just 
experienced. These written reflections serve as 
a personal record of each participant’s emotional 
state, ensuring the preservation of the profound 

feelings and insights brought about by the simula-
tion. Subsequently, participants gather in a group 
setting for an open and candid discussion. During 
this discussion, European-participants share their 
written reflections while  participants-refugees 
share their true stories from their hard journeys, al-
lowing for a collective exploration of the evolving 
perspectives, heightened empathy, and newfound 
awareness resulting from their shared experience. 
Facilitators play a pivotal role in guiding this re-
flective process. They encourage open dialogue, 
gently probing into participants’ experiences, and 
helping participants articulate their emotions and 
realizations. This reflection activity at midnight al-
lows participants to make sense of their emotions, 
insights, and the overall impact of the workshop. It 
creates a space for shared learning, where partici-
pants can collectively process their reactions and 
take away a deeper understanding of the complex 
realities faced by refugees.

As the simulated refugee journey concludes, 
participants critically reflect on their experiences, 
question their beliefs, and engage in perspective 
transformation, fostering critical reflection, which 
is a core component of transformative learning. 
This phase encourages reflection and perspective 
transformation. 

Conclusion

The study presents a compelling exploration of 
the “The Path” workshop’s impact on transform-
ative education and refugee empowerment. The 
research has yielded several key findings that hold 
significant implications for these areas.

First and foremost, the diverse composition 
of the workshop’s participants, bringing together 
youth from various European countries and ref-
ugees supported by the Arsis non-profit organ-
ization, played a pivotal role in creating an en-
vironment ripe for transformative learning. The 
exposure to different backgrounds and life expe-
riences prompted participants to question their 
preconceived beliefs and opened the door for per-
spective transformation. The study’s findings high-
light how this diversity is a catalyst for personal 
and cognitive change. 

 Additionally, the unconventional setting of the 



| 12 |

EPISTĒMĒS METRON LOGOS Issue No.10 | 2023

workshop in Sithonia, Chalkidiki, surrounded by 
scenic natural beauty, served as an integral com-
ponent of the transformative process. The com-
bination of immersive, role-play, and drama sim-
ulation exercises within this unique environment 
provided participants with a safe space to engage 
in critical reflection. This is a key finding that un-
derscores the significance of the physical envi-
ronment in enhancing the impact of transforma-
tive education. The study demonstrates how this 
non-typical setting, carefully harnessed by skilled 
facilitators, empowers participants to challenge 
their beliefs, fostering deeper understanding and 
empathy. 

 One of the most distinctive aspects of the 
“The Path” workshop, as highlighted in the study, 
is the unique role played by drama simulation and 
role-playing in achieving transformative outcomes. 
These interactive and experiential activities are in-
strumental in helping participants grasp complex 
social and cultural issues more vividly. Drama sim-
ulation allows them to walk in the shoes of others, 
particularly refugees, thereby fostering a deeper 
sense of empathy and understanding.

  Experiential Learning Theory (etc. role-playing/
drama simulation) is rooted in John Dewey’s phi-
losophy, emphasizing that genuine learning tran-
spires through active participation in real-world 
experiences. David Kolb further developed this 
concept into a four-stage learning cycle, including 
concrete experience, reflective observation, ab-
stract conceptualization, and active experimenta-
tion.

In the “The Path” workshop, this theory is promi-
nently demonstrated through the activities:

Activity 1: Orientation and Preparations (early 
evening) engages participants in real-world ex-
periences, fostering the concrete experience that 
Dewey advocates. The reflective discussion dur-
ing this activity aligns with Kolb’s reflective obser-
vation stage, where participants analyze and con-
template their experiences.

Activity 2: The Path Unfolds (dusk) builds upon 
Dewey’s principles by encouraging participants to 
engage in a hands-on, real-world experience mirror-
ing the concrete experience stage in Kolb’s theory.

Activity 3: The Refugee Experience (late 
evening) guides participants through simulated 

refugee challenges, exemplifying the essence of 
experiential learning. This activity directly mirrors 
the concrete experience stage in Kolb’s learning 
cycle.

Activity 4: Midnight Reflection (midnight) 
prompts participants to engage in reflective obser-
vation, corresponding to the second stage in Kolb’s 
learning cycle. Here, participants contemplate and 
record their thoughts and reflections on their expe-
riences, a direct connection to the theory.

 The study shows that drama simulation effec-
tively engages participants emotionally, making 
the workshop’s objectives of tolerance, cross-cul-
tural interaction, and refugee integration more 
impactful. Through immersive scenarios and role-
play, participants experience the challenges and 
emotions faced by refugees, which elicits a height-
ened sense of empathy. This is in alignment with 
the core principles of transformative education, 
emphasizing emotional engagement as a catalyst 
for changing perspectives and beliefs. Transform-
ative Learning Theory by Jack Mezirow centers on 
profound personal change through critical reflec-
tion and perspective transformation. The theory 
underscores the role of the environment, critical re-
flection, and perspective transformation. The “The 
Path” workshop seamlessly integrates this theory 
in Activity 4: Midnight Reflection (midnight). Here, 
participants critically reflect on their experiences, 
question their beliefs, and engage in perspective 
transformation. This activity aligns with Mezirow’s 
theory by fostering critical reflection, the core 
component of transformative learning.

 Social Constructivism, based on Lev Vygotsky’s 
work, asserts that learning is a social process, 
where individuals construct meaning through in-
teractions with peers. Vygotsky’s “zone of proxi-
mal development” concept signifies that learners 
can accomplish more with guidance from knowl-
edgeable peers.

In the workshop, the connection with this theo-
ry is particularly evident in Activity 3: The Refugee 
Experience (late evening). In this activity, partici-
pants collaboratively engage in role-play and dis-
cussions, reflecting Vygotsky’s emphasis on peer 
interaction and co-constructing knowledge.

Empowerment Theory draws from Albert Ban-
dura’s social learning theory and emphasizes the 
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impact of observational learning and empower-
ment. Observational learning involves acquiring 
behaviors through observation and modeling, and 
empowerment theory stresses the importance of 
self-efficacy and an active role in learning. In the 
workshop, the connections with these theory are 
evident in various activities:

Activity 1: Orientation and Preparations (early 
evening) promotes open discussions, empower-
ing participants by encouraging an active role in 
their learning journey.

Activity 2: The Path Unfolds (dusk) allows par-
ticipants to observe and model behaviors as they 
engage in a simulated refugee experience, closely 
aligning with observational learning.

Activity 4: Midnight Reflection (midnight) en-
courages participants to take an active role in 
reflecting and recording their thoughts, fostering 
self-efficacy, a fundamental principle of empower-
ment theory.

The “The Path” workshop thoughtfully com-
bines these educational theories, offering a diverse 
group of participants a holistic and transforma-
tive learning experience. It leverages experiential 
learning, social constructivism, transformative 
learning, and empowerment theory to foster cul-
tural exchange, empathy, and personal growth in a 
carefully crafted educational journey.

Furthermore, the drama simulation aspect of 
the workshop aligns with the study’s findings re-
garding the facilitators. Facilitators, comprising a 
drama teacher and an experienced educator, are 
adept at using these techniques to create an inclu-
sive and transformative space. They guide partic-
ipants through emotional and thought-provoking 
experiences that empower them to reconsider 
their beliefs and embrace a more open-minded 
perspective.

In summary, the study’s key findings emphasize 
the transformative potential of diverse participant 
composition, the impact of an unconventional 
natural setting, and the role of drama simulation, 
role-playing and theater pedagogy in achieving 
transformative education and refugee empower-
ment. These insights underscore the importance 
of carefully designed experiential activities and 
facilitation in creating an environment where par-
ticipants can actively engage in critical reflection, 

question their preconceived notions, and ultimate-
ly contribute to a more harmonious and informed 
European society.
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