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To mepLtodixd EAOE (EAAnvix1 "Exdoom yia tq Opnoxsvtiny Excaidevoy / GJRE
(Greek Journal of Religious Education) sivat éva diebvég emiotnuovind mepLodixd
pe ST ovdvopn aEtoAdynon (peer-review). Anpootedet dpbpo oty ALy xow
™MV ayYAxn YAwooo oyxetixd pe T Opnoxevtixn Exmoaidevon xat Aywyn. Avoti-
Beton dwpedy, elvar eAedbepa tpooBdolpo xar dnuoactederl Gpbpo xow GANO LALXKO
XWPELG ®XOGTOG YLOL TOLG CLYYPOUPELC.

Xx07lég TOL TEPLOALXOD: VO ovoTtTOOOEL XoL vou tpowbel Stebvidg ™ omovdn, Ty
EPELVOL, TN LEAETN o Tov SLéhoyo YL T Opnoxevtinn Exmoaidevon pe aEoveg ™
Opnoxetomoadoywyixn, ™) OcoAoyLxn, TN ELAOCOELXY], TNV XOLYWYLXY)/TOALTLXY], TNV
EXUANCLOOTIXN/OPNOAELTLXY KO TNY TTOALTLOULXY] TTPOCGEYYLOY] TVG.

IMedio evdtapépovrtog Touv wepLodxov: H Opnoxevtixn Exmaidevon xor Aywyn
%o ToPEAANAo oyetixd medio, Omwg sivar ov Emtotiueg tg Aywyng xot g Ex-
Todevaong N oyeTXd TEdln, OTtwg eivol N AramoAttiopmxn Exmaidevoy, n HOwm
Exnaidevon, n Exnaidevon otig alec, n [loAdtiny) Exmaldevon, n Exrtaidevon yio
™V etpnvn xo Tor ovbpdmivar Suxatdpata, n Exmalidevon yLor Snpoxpotiny XxOUA-
w000, N Ewdum Aywyn x.&. Asttovpyel wg medio SLaAdYou %ol avToAAoYNG LOEWY
%o SPACEWY OO TNY EXTTOLIEVTLXY TTPAEN o€ OAeg Tig Pobuideg g Exmaidevorng.
Ewdwdtepa, dpbpo mov oyetilovtor pe tar Topondtew eSO THPOLGLALOLY YLOL TO
TepLodLxd Ldtaitepo evdiaépoy: Bewpla, TEAEN xow Epevva Yo T OpnoxevTixn
Exmaidevon oto oyoieio xot dAAovg xwpovg oty EAAGda, tqv EvpwTn xat dAieg
XWPES ToL xdopov-Hpnoxeieg oty exmaldevon-ToLdoywYtxn xot ddaxtixy Lebo-
JdoAoyior xo SLETULOTNUOVLXOG SLAAOYOG-LOTOPLA, PLAOGOQPIO KoL XOLYWYLOAOYLOL TNG
exmoidevons-Oewpla xot TEAEN AVAALTIXWY TTEOYPOUUATMY CTTOVIWV-EXTTALIEVTL-
%0G XOL ETOYYEALOTIXY] OVATTTUEN-0vDpWTTLOTIXES ETLOTAUEG KoL EXTIALSELGN-TTO-
Attoptxy] Bewplo-Opnoxeior o Tondoywywx-0pnoxevtinn aywyy. 'ivovton dexta
mpog xpion dpbpo oyetixd pe ™ Opnoxevtixn Exmaidevon xar ™ didooxoiio
OAWY TwY Hpnoxeldy oe omotadNote exmtondevtiny Babuido. To dpbpa exppdalovy omtod-
PELG TWY OLYYPAPEWY KoL OYL TOL TTEPLOGLXOD.

To mePLOdL®0 ONUOOLEVEL OXOWY: TOPOVOLACELS EXTIOLIEVTIXOD LALXOD, TTOL
éxeL yonowononbel oty TEGEY, 6Twe oxédla LobMuartog, oevapLla SLOOOKOALOG, TEYVL-
%€C %l OPATELS X.K., XOL TTPOTELVETOL GTOVG EXTTALOEVTLXOVG NG TAENGS, PBLBAtoxpt-



oleg, ovvtopa &pbpo, emLoTOAEG, TopovaLdoelg TEOYPOUULETWY oL PBLBAlwy Tov
oxetilovtan Le Ty exmaldevon, Ty aywyy xot ) Beoroyio, Tapovaotdoetg StdoxTo-
OLXWY EQYAOLYY, TOLPOVOLATELS GLVESPLWY, GUVEVTEVEELG, OVOXOLVWOELS TWY UEAWY,
eldnoeLg oxetxég pe 11 Opnoxevtixn Exmalidevon.

To Gpbpo Tov dnpootedovtor petd amd SLTAN avdvoun akloddynoy (peer-review)
TeptAauBavovtol oTlg AcUXEG OEALBES TOL TEPLOGLXOV.

H vméroimtn OAN Tov TEPLODLXOD TTEPLAXULBAVETOL OTLG TTPAOLVES, YOAALLEG %Ol TTOQ-
TOXOA oeADEG.

Odnyieg Yo Ty atooTOAY GEbPWY, EXTALOELTLXOD LALXOD %Ol GAAWY XELLEVWY OTNY
totooeAido:
https://ejournals.epublishing.ekt.gr/index.php/gjre/information/authors

The EAOE/GJRE is an international peer-reviewed journal, open access. It publishes
articles in Greek and English on Religious Education, Pedagogy and Theology
without a fee.
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Ov Kowotnteg Mébnorg
15 ®pnoxevTinyc Exmaidevong
pnéoo oty Exmondevtiny [loAvpwvio g Evpwmtng

Méprog Kovxouvépog Atdyxng = AvartAnpwtig Kabnyntig Tu. Osoroyiog E.K.ILA. /
YrevBuvog Exdoong/Zovtakns, makoulia@theol.uoa.gr

Efvow n otiyun xotdAAnin, yio voo avoupepbodue oto EAOE/GJRE oto European Forum
for Teachers of Religious Education (EFTRE), uéog tov omoiov eivor xar o KAIPOX-
[MaveAAvLog 20v8eopog OcoAdYwY oL exdISEL TO TTAPOY ETTLOTNLOVLXO TtepLodixo. To
EFTRE oamoteiel évar onuovtixd SIXTLO EXTOULOELTIXWY TOL OOYOAOVVTOL UE TN
Opnoxevtixn Exmaidevor oe evpwmaixd enintedo. H teAevtaio ovvédvtnoy toug ot
Poun to 2023 vroypdpuplos ) onuocion TG CLVEPYOCLOG KoL VTOAAXYNG BEATIOTWY
TOOXTIXWY  OVAUESK O EXTALOELTIXOVS OTO  OLOPOPETIXES YWPEES, OL OToloL
epydlovtot o TOAOTTAOXO. XOL TOAVTOALTLOULXA  TtePLfBdArovtor.  Tlpdypa Tov
OVOOELXVOETOL  XOL  OTYY ETEPYOUEVN, ouvvavtnon oty Bouvdaméoty 7to 2025
(https://eftre.net/conference-in-budapest-2025/), pe titAo «The art of empowerment in
RE community, complexity, compassion, commitment». I'lvetow @ovepd 6t péow tng
owxtdwong, ot exmordevTixol evboppdvovtar vor  ovamTOEOUY  véeg  OLOOXTLXKEG
TPOOEYYLOELS XOL YO EVIOYVO0OLY TNy XELTIXY ox€Pn xol Toy Stabpnoxetoxd StéAoyo
oTNY TAEN TOUC.

Ov xowdtnreg wdbnorng, 6mwg to EFTRE, mopéyovy otoug exmatdevutinods Tig
OTOPULTNTEG YVWOOELS XOL EQYOASION YLl YO OVTLUETWTLOOVY TLG TTPOXANCELS TNG
olYypovng bOpnoxeutixng exmoidevong, OLUBAANOVTIOG OTNY ETOYYEALOXTIXY] TOUG
oVETTTLEN X0 eVOLVEUWOY. KaTl TTou €xel teAtxd avtixtuTo oToug pabntéc. Avti
OLOEUNG  OVTOAAXYY] YVWOEWY XOL  EUTELOLWOY  EVIOYVEL TYY TOADUOPQIO  TWY
TPOoEYYLoEWY, Jloo@aAllovtog Twg xabe pabntig AauPdver pio Opnoxevtixn
Exmaidevon mouv avramoxplvetor TOG0 OTLG TTPOOWTILXES TOV OYAYXES 000 XL OTLG
OTTOLTYOELG YLOG TTOAUTTOALTLOULXYG KOl PETO-XOOULXTG TTOAVQwYLXTS Evpdrng, otny
OTTolOr WVEAYOVTOL OL PAGLOTIXES (PWVES XAL OL OXPOLES OTAOELG.

H Opnoxevtiny] Exmaidevon oty Evpwdynn amoteAel évay topéo moALdL&oTOTO,
Tov  €pYETal MO TO ToPEADOY  oAAG  emifPidver  xow  Stopxwg  cEsAloosTon
OVTOVOXAWVTOS TLG LOTOPLXES, TOALTLOULXES %ot Oeoloyixée Stapopomolnoets xabe
XOPOG. XTO ToEOY TEVYOG, TOPOLOLALOVTOL UEAETEG TTOU OVASELXVYOOLY OLTEG TLG
OLOPOPOTIOLNOELS PETOL OTTO TLG EXTIOLOEVTIXES TPOOEYYLoELS o TG pebddoug
OL3aoXOMNOG TwY OpNoxeLTIXWY O SLEPOoPa EVPWTOIXE XPATY. AT6 ™ Aovia, TNy
[taAia xow ™ F'eppoavio €wg Ty Avotplor xon Ty EAAGSa, 1 exmtatdeutiny TOALTIXY,



10 MAPIOX KOYKOYNAPAY AITATKHY / MARIOS KOUKOUNARAS LIAGKIS

oL pobnoloxég xowdTnTeg %ot oL LOLALTEPEG EXTTALOEVTIXES TIPAXTIXES CULUBAAAOLY
oty xoAANEpYEL TOL  DPNOXELTIXOD  YPOUUOTIOUOD xol OTYY EVioYLOY TOUL
Stobpnoxeloxol dLaAdyov, LTTOGTNELLOVTAG TNV AVATTTUEY JEELOTNTWY SLATTOALTLOULYNG
ETUXOLVWVIOG %Ol XOLTXNG OxEPNG oToug evpwmoaiovg pobntéc. Trny O wpo
OVASELXYVOLY TNY TPOOTIADELX TTOL XAVOLY YWEESG UE LOTOPLXA OULOAOYLAXO TTAGLOLO
vou exovyypovioovy 1 Opnoxevtixn Exmaidevon xal vor ActToupyMoeL avt) g LOYAGS
YVHONG X0 avATTUENG deELOTNTWY. PLOLXA SEY TTPOXELTOL YLOL [LLOL OLTTAY] TTPOGOPLOYY),
OAAG YLoe pioe petoxivnom oo ey elvat 1600 SLaxELT TNV EQPOEUOYY 600 otn Bewplo
™ Opnoxevtinyg Exmaidevong. Kat avtd yivetar avtAnmtd 6Tay OTLG XOLVOTNTEG
uébnong ot exmandevTiol cLYxPLVoLY TLg EUTELPiES TOVG, BAETOLY Tal TTOPADELYLOTO
amtl GAAEG XWPES %o SLoAEyovTaL UE avbPWTOLE TTOL EYOVY KOV OPAUOTO.

Ytoe xefpeva Touv Tevyovg Oa PBpeite éva eEaLPETIXG TTOPASELYUO XOLYOTOUOL
TPOoEYYLoNS amd Ty Avotpio tng Stobpnoxsionng pabnong, mov cvvdvdlel TNV
Topadootoxy] Opnoxevtixn Exmaidevon pe ™ pebodoroyioc STEAM. H ovyxexpipévn
ULEAETY eoTLAlel 0T ONULOVLEYION EXTIOLIEVTIXWY EVXOLELWY TTOV EVOWUOTWVOLY TLG
TEYVES, TNV ETUOTAUY XL TNV TEXVOAOYLR, UE GTOYO YO EUTVEVOOLY TOVG UabnTég oTnV
XOTOVONOY, %Ol EXTIUNOY OLUPOPETIXWY OPNoxeLTIXWY  SLOUOXAALWDY XAl  TOL
Stabpnoxeloxod dtaAdyou.

H perétn amd ) Aavio ovodeixviel TECoEPLS OLOQPOPETIXES OYPNYNOELS TNG
EXXOOUIXEVONG XL TLG TOLOXYWYLXESG ETUTTWOELS TouG. H apmymuotinyn mpooeéyyion
otn Opnoxsvtiny Exntaidevon mpoopepet pLo evoAloxtinn oty dLaxplon LETHED Tng
uabnong yro- xo amd ™ Hponoxela, evioydovtog Ty xaTOVONOY TOL QPOLVOUEVODL OE
EVOL UETA-XOOWULXO TTAGLOLO.

H epmerplo g N'eppaviog oty OpbH630EN Opnoxsvtiny Exrtaidsvon elvot axdun
pLoe TPOoEYYLoN ToL ovLVOLALEL Tov OPMoxeLTIXG YEPAUUOTIONSO KE TV YAWOOLXN
ovaTTUEY, totaitepar Yiow pobntég pe petavaotevtind vméBabpo. H Opbdédokn
Opnoxevtiny Exmaidevon 0nwe avodetxvietol amd to xelevo ASLTovPYEL WG YEQPLE
KLETOED TwV ToTxwY OPNoxeLTIX®Y TaPOOOGEWY XAl TNG TOYXOOULOS EVOTNTOS TNG
TLOTNG, TTPOGPEPOYTOG OTOVG LoONTES TLG ETUXOLVWVLAXES DEELOTNTES TTOL ATTALTOVVTOL
vior vau StoryelpllovTol TLg TTOLXIAES TOALTLOWULXES XL HpNoxeLTIXES xaToBOAEG TOVG.

AT6 v ItoAia éva aAAo xeipevo pe avoapopa oty KaboAwxy] Opnoxevtixn
Exmaidevon, n omola éxet eEehybel o éva exmondevtind medio OSLaxAdyov xow
QLAOEEVIOG. ATO Lo OLOYLXAL XOTNYNTLXY TTPOCEYYLOT, €XEL avartTuybel wg pabnuo ov
evioyVel TN Stabpnoxeioxn xatovonon xal tov ocfoopd otn StapopetixdtnTa. H
odaoxoMo tng Kabohxnng ExxAnolog eotidlel mAéoy oe évav avolytd SLdAoYo, Yweic
VO XEVETAL COUQPWYOL LE TOY CUYYPOXPER O OULOAOYLOXOG YOPAXTNOOG TOL pobruatoc.
[Mpbxettar yia plor AELTOLEYLXY EVOWUATWOYN TWV TOLSHYWYLXOY xot Heoloyixwy
TEOOEYYLOEWY TTOL ATTOVTOVY OTLG TTPOXANTELS TNG TTOAVTTOALTLOULYNG KOLYWYIOG.

Kot amd mqy EAAGS o puotxd, avo@opég Lo TLg oLuVavTNoEeLs Twy HoAdywy ot
Oeooorovixn xot tov BOAo Tov avadetxvOouy TN SUVOULXY] TWY XOLYOTNTWY
wébnong oty xweo evodel pdAtoto ™ eQoEroYNg oty Opnoxevtinn Exmaidevon
Twv vEwv [lpoypapudatwy Xmoudwy tov 2023 %ot ) ¥eNon Tov TTOAAATA0L BLAiov,



EIZATQI'IKO XHMEIOQOMA / EDITORIAL 1

mov Bor eTLTPETEL GTOVG EXTTOLSEVLTIXOVG YO ETTLAEYOLY TO XOTAAANAO BLBAlov yio
Toug poabintég Toug.

270 Te¥Y0g avTO TOPOLOLALETAL ol ULl TEWTOTLTY] EPELYOL YLOL TNV TTEWLYN
mpooevyn otny EAN&Da, 1 omolo ovveyilel va AstTtovpYel WG EVag ToPEYOVTOS TTOL
emnpedlel tig Opnoxevtinég xow mMoOMTIOULXESG TeTOLONOELS TwY pobnTwy. H perétn
TTOL TTLPOVOLALETOL OTO TTAPOY TEVYOG EEETALEL TOV POAO OVUTYG TNG dtadixaaiag oty
avaTTLUEY TG OPMoxELTIXNG TOVTOTNTUS, TNG EVOWUATWONG XL TNG PULYOAOYLXNG
XATAOTUONG TWV PabnTedv.

The Learning Communities
of Religious Education
within the Educational Pluralism of Europe

Marios Koukounaras Liagkis “*' Associate Professor N.K.U.A / Editor-in Chief,
makoulia@theol.uoa.gr

It is the right moment to write in EAOE/GJRE about the European Forum for
Teachers of Religious Education (EFTRE), whose member is KAIROS-Greek
Theological Association that publishes this scientific journal. EFTRE is an important
network of teachers who deal with Religious Education at the European level. Their
last meeting in Rome in 2023 underlined the importance of cooperation and
exchange of best practices between teachers from different countries, who work in
complex and multicultural environments. Something that is highlighted in the
upcoming meeting in Budapest in 2025 (https://eftre.net/conference-in-budapest-
2025/), entitled "The art of empowerment in RE community, complexity, compassion,
commitment". It becomes clear that through networking, teachers are encouraged to
develop new teaching approaches and to enhance critical thinking and interfaith
dialogue in their classroom.

Learning communities like EFTRE provide educators with the necessary
knowledge and tools to meet the challenges of contemporary Religious Education,
contributing to their professional development and empowerment which ultimately
has an impact on students. This constant exchange of knowledge and experience
enhances the diversity of approaches, ensuring that each student receives a Religious
Education that meets both their personal needs and the demands of a multicultural
and post-secular polyphonic Europe in which fascist voices and extreme attitudes are
on the rise.

Religious Education in Europe is a multidimensional field, coming from the past
but surviving and constantly evolving, reflecting the historical, cultural and theological
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differences of each country. In this issue, studies are presented that highlight these
differences through the educational approaches and teaching methods of Religious
Education in various European countries. From Denmark, Italy and Germany to
Austria and Greece, educational policy, learning communities and special educational
practices contribute to the development of religious literacy and the strengthening of
interfaith dialogue, supporting the development of intercultural communication and
critical thinking skills to European students. At the same time, they highlight the effort
made by countries with a historically confessional framework to modernise Religious
Education and make it function as a driver of knowledge and skill development. Of
course, this is not a simple adaptation, but a movement that is not as distinct in
application as in the theory of Religious Education. And this is realised when in
learning communities teachers compare their experiences, see the practices from other
countries and discuss with people who have common vision.

In the texts of the issue you will find an excellent example of an innovative
Austrian approach to interfaith learning, which combines traditional Religious
Education with the STEAM methodology. This study focuses on creating educational
opportunities that integrate the arts, science, and technology with the goal of inspiring
students to understand and appreciate diverse religious teachings and interfaith
dialogue.

The study from Denmark highlights four different narratives of secularisation and
their pedagogical implications. The narrative approach to Religious Education offers
an alternative to the distinction between learning about and from religion, enhancing
the understanding of the phenomenon in a post-secular context.

Germany’s experience in Orthodox Religious Education is another approach that
combines religious literacy with language development, particularly for students with
immigrant backgrounds. Orthodox Religious Education as highlighted by the text acts
as a bridge between local religious traditions and the global unity of faith, offering
students the communication skills needed to manage their diverse cultural and
religious backgrounds.

From Italy is another article with reference to Catholic Religious Education, which
has evolved into an educational field of dialogue and hospitality. From an initially
didactic approach, it has developed as a course that fosters interfaith understanding
and respect for diversity. The teaching of the Catholic Church now focuses on an open
dialogue, without losing, according to the author, the confessional character of the
course. It is a functional integration of pedagogical and theological approaches that
respond to the challenges of multicultural society.

And from Greece, of course, reports on the meetings of RE teachers in Thessaloniki
and Volos that highlight the dynamics of the learning communities in the country in
view of the implementation in Religious Education of the new Curriculum of 2023
and the use of the multiple book that will allow teachers to choose the right book for
their students.
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This issue also presents original research on morning prayer in Greece, which
continues to function as a factor impacting to students’ religious and cultural beliefs.
The study presented in this issue examines the role of this process in the development
of students’ religious identity, integration and psychological situation.
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Abstract

Religious diversity in Austria, particularly between Muslims and Catholics, is
currently receiving significant attention, especially in primary schools. As a result,
we are conducting interreligious learning activities to assist students in
comprehending and appreciating the teachings of different religions. To enhance
the appeal of interreligious learning, we integrated it with STEAM (Science,
Technology, Engineering, Arts, and Mathematics) and maker education. This
study takes place in Austria. This study explores the implementation of
interreligious learning through the integration of maker education and a multiple
art approach at the primary school level. The study investigates students’ responses
across various indicators, including inter-religiousness, exploration and
understanding, art through maker education, and learning progress. The findings
indicate positive student responses based on the questionnaire. The study
contributes to the existing body of research on interreligious learning and maker
education, emphasizing the suitability of these approaches in promoting
interreligious understanding, critical thinking, artistic expression, and meaningful
learning. However, limitations include the small sample size and the specific
educational context, suggesting the need for further research to validate and
expand upon these findings in diverse settings.

Key words: interreligious learning, maker education, multiple art approach, primary
school, student responses
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1. Introduction

In modern education, STEAM (Science, Technology, Engineering, Arts, and
Mathematics) is incorporated into schools (Herro et al., 2019; Quigley et al., 2020).
The inclusion of Arts as a separate element within STEAM is becoming more
prominent, as it aims to offer students aesthetic experiences in their learning journey
(Hunter-Doniger, 2018). The definition of "art" has expanded beyond its conventional
meaning, which typically encompassed areas like paintings, sculptures, color theory,
and tangible forms of creative expression known as fine arts (Clowney, 2011). Within
the context of STEAM, the term "art" has also broadened to encompass liberal arts,
which has changed over time. Initially, liberal arts focused on seven disciplines:
astronomy, mathematics, geometry, music, rhetoric, grammar, and dialectic (Tubbs,
2014). However, in modern education, liberal arts now include fields such as
philosophy, theology, history, art, literature, and the social sciences (Cohen & Ignash,
1992; Mongrain, 2007), reflecting the evolving needs of education today.

In our research, we employed various approaches in art, including both fine arts
and liberal arts, to facilitate the teaching of interreligious subjects, particularly theology
(religious study) as a component of liberal arts, and various fine arts techniques such
as painting and crafting. Additionally, we integrated different domains of STEAM to
promote a comprehensive learning experience. It is widely acknowledged that
traditional school-based learning often separates different disciplines, despite their
inherent interconnectedness. Our study utilized a multi-faceted art-based approach to
educate students on interreligious subjects, emphasizing an interdisciplinary and
integrated approach to education.

Introducing interreligious subjects in the classroom serves several primary
objectives, particularly establishing a safe and inclusive learning environment
(Engebretson et al., 2010; Leirvik, 2011). Our aim in this study is to foster an open-
minded atmosphere that values mutual respect and avoids judgmental attitudes.
Numerous studies have been conducted in countries with diverse religions and
cultures, such as Indonesia (Latifah, 2021; Zemmrich, 2020), Germany, and Austria
(Kolb, 2021). Interreligious learning has positively impacted students’ thinking and
acceptance of differences. For instance, Weisse (2010) discovered that interreligious
learning facilitates interreligious interaction and familiarity with religious diversity.
However, certain challenges arise, such as teachers lacking the ability to discuss
perspectives outside of their religion in the classroom (Kienstra et al., 2019; Sterkens,
2001). Briefly, considering the advantages and challenges of implementing
interreligious learning, employing suitable approaches to achieve the desired goals is
crucial.

To ensure the implementation of interreligious studies remains flexible, we
incorporate STEAM (Science, Technology, Engineering, Arts, and Mathematics)
through an art-based approach using maker education. Maker education is closely
associated with the maker movement, which has emerged alongside advancements in
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high technology and digital manufacturing technologies like robotics and 3D printing
(Halverson & Sheridan, 2014). However, the concept of the maker movement continues
to evolve and comprises three core elements: creation, maker space, and makers
themselves (Kurti et al., 2014; Pei, 2018). Makers are individuals who share and
disseminate knowledge by transforming ideas into reality (Pei, 2018). Beyond fostering
innovation, makers can embody cultural values, attitudes, and learning styles (Pei,
2018). Integrating art and maker education creates a dynamic learning environment
that combines STEAM disciplines, interreligious studies, and creative problem-solving.

We have incorporated an art-based approach into our learning methodology,
where we encourage students to reconsider their perceptions of religion and express
them through artistic creations. This process involves transforming their ideas into
tangible works of art, which falls under the concept of creation within a dedicated
learning environment known as the maker space. The outcomes of their artistic
endeavors are then shared with their peers who follow different religious beliefs,
aiming to foster interreligious dialogue through interreligious learning.

Integrating interreligious learning with STEAM through an art-based methodology
aims to bridge students’ understanding of their religion with that of others. Historically,
art, as a cultural artifact, has been utilized to disseminate and symbolize religious
concepts (Goldammer, 2020; Wolterstorff, 2004). Despite its historical significance, this
approach is infrequently applied in contemporary religious education, which often
remains inflexible. We found small studies using this art approach in religious learning
(Gértner, 2018; Mazzarello, 2007). This study highlights the critical role of art within
the STEAM framework, enabling students to express their religious beliefs creatively
and facilitating mutual understanding among students of different faiths.

The primary focus of our study is to examine how students respond to
implementing interreligious learning within the classroom. This study addresses two
research questions. The first is, "What are students’ perceptions of implementing
interreligious learning through various art approaches within maker education in
religious studies?" This question seeks to understand students’ views on the learning
process. The second question examines, "Are there differences in perceptions based on
demographic aspects (religion, gender, and age)?" This aims to determine if and how
students’ perceptions of this learning approach vary according to demographic factors.
As this represents the first attempt at introducing such an approach in our school, it
is a valuable reference for future implementations of similar initiatives on a larger
scale. By evaluating the students’ reactions and experiences, we aim to gain insights
that can inform and enhance future efforts in incorporating interreligious learning in
education.

2. Theoretical Background

This study explores the theoretical foundations of interreligious learning and its
connection to maker education. We draw upon the research conducted by various
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scholars in this field. Additionally, as we incorporate maker education into our study,
we align our research with the principles of constructionism theory. In the following
section, we provide an overview of the theoretical concepts of interreligious learning
and constructionism theory.

2.1. Interreligious Learning

Kolb (2021) discusses three key interreligious learning concepts, as German
pedagogues outlined. These concepts include adaptation to other religion-specific
perspectives, interreligious competence, and trialogical learning.

The first concept was introduced by Schweitzer (2014) about concept adaptation to
other religion-specific perspectives. According to Schweitzer (2014), interreligious learning
begins with knowledge about different religious communities. It emphasizes the
reflective management of pluralistic situations and goes beyond interfaith learning to
include non-religious students (Kolb, 2021; Schweitzer, 2014). Schweitzer argues that
this concept encompasses embracing other religious perspectives, portraying
interreligious learning as an approach to engaging with unfamiliar beliefs and practices
(Schweitzer, 2014).

The second concept, interreligious competence, is formulated by Schambek (2013),
building upon the work of Willems (2011). Schambek (2013) defines interreligious
competence as a combination of skills, perspectives, and attitudes necessary for engaging
with religious pluralism. This competence involves the ability to differentiate oneself
from others (differentiation competence) while also establishing meaningful
connections with them (relationship competence) (Kolb, 2021; Schambeck, 2013;
Willems, 2011).

The third concept, trialogical learning, was introduced by Sajak (2015) and
Langenhorst (2016). They conducted interfaith learning sessions involving three
religions—Jewish, Christian, and Islamic—where constructive conversations were held
to explore life practices. Trialogical learning aims to foster understanding, respect, and
appreciation among participants (Kolb, 2021; Langenhorst, 2016; Sajak, 2015). The
selection of these religions is based on their theological similarities in belief in one God,
facilitating the concept of convivence (Kolb, 2021; Langenhorst, 2016; Sajak, 2015).
Convivence emphasizes perceiving without appropriating, acknowledging differences,
and developing an understanding of other religions (Kolb, 2021; Langenhorst, 2016;
Sajak, 2015).

When examining the three concepts, the underlying focus is understanding and
respecting other religions. This aspect is directly relevant to our study, as we aim to
design an interreligious learning approach that enables students to comprehend other
religions and appreciate the differences that arise through this understanding.
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2.2. Constructionism Theory as a Basis of Maker Education

Constructionism theory serves as the foundation for maker education, aligning with
the principles of constructivism (Hughes & Kumpulainen, 2021; Pei, 2018). Seymour
Papert initially introduced this theory, which asserts that students are active creators
of knowledge, aligning with constructivism (Papert, 1980). However, constructionism
differs in some aspects, emphasizing students constructing tangible, external, and
shareable artifacts using detailed materials to build their knowledge systems (Papert,
1980).

Constructionism encompasses fundamental ideas that underpin maker education.
Firstly, it prioritizes student-centered teaching, where students actively construct
knowledge instead of passively receiving information (Papert, 1980). Secondly, it
emphasizes teaching in real-life situations, enabling students to utilize appropriate
resources to support their learning. Leveraging modern resources is crucial for creating
more authentic learning experiences (Papert, 1980). Thirdly, collaboration plays a
significant role in learning (Papert, 1980). Knowledge construction is enhanced
through the sharing of collective thinking. The theoretical underpinning of
constructionism provides strong evidence for learning behaviors within maker spaces.
In maker spaces, students can develop new knowledge by building upon existing
knowledge and experiences through collaboration (Papert, 1980). These spaces provide
a conducive environment for students to share knowledge and construct knowledge
systems.

Concerning our study, this theory is relevant when students create art forms
representing aspects of their religion. Furthermore, collaboration through dialogue and
exchange aligns with this theory. The combination of interreligious learning and maker
education represents a novel approach to teaching interreligious concepts within the
classroom.

3. Method

3.1. Study Contexts

This research represents our ongoing investigation into the design of maker education
in primary schools. In this study, we implemented design-based research that consists
of three parts: 1) analysis and exploration; 2) design and construction; and 3)
evaluation and reflection (Van den Akker et al., 2006). This study is part of the
analysis and exploration. The research was conducted within a primary school located
in Linz, Austria, involving three classes: Grade 2, Grade 3, and Grade 4. Two religious
teachers from the school facilitated the interreligious learning process. The participants
in this study are students enrolled in religious subjects. Meanwhile, students not
affiliated with a religious community usually do not participate in this class, so the
religious subject only consists of Muslim and Catholic students. Consequently, the
study focuses solely on students engaged in religion classes.
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The choice of design-based research (DBR) aligns with its goal of refining
interventions and understanding design principles (Van den Akker et al., 2006). This
study aims to develop a STEAM learning design for religious education, necessitating
an iterative cycle to inform future STEAM-based maker education designs in classroom
settings. Currently, this study represents the initial phase of DBR, namely analysis and
exploration, laying the groundwork for subsequent design and implementation stages.
Given the absence of prior studies on this topic within religious education, this pilot
study provides a preliminary framework. Student perceptions gathered at this stage
will inform the format and content of future learning instruments.

3.2. Participants

The primary participants in this study were 111 primary school students, consisting of
61 males and 50 females. A detailed description of the overall participant data is
provided in Table 1. The participants engaging in interreligious learning were a mix
of Muslim and Catholic students. Furthermore, the participants included students from
different classes and age groups, categorized into three groups: 8-9 years old, 10 years
old, and 11 years old. The sampling method employed in this study is purposive
sampling (Campbell et al., 2020), meaning the samples were selected based on the
researchers’ criteria. The participants chosen are students actively engaged in religious
classes. It is important to note that students not involved in religious classes and not
affiliated with any specific religious community were not included as participants in
this study.

Table 1
Information of Participants

Frequency Percentage
Gender
Male 61 54.05%
Female 50 45.95%
Religion
Islam 87 78.38%
Catholic 24 21.62%
Age
8-9 Years 59 53.15%
10 Years 42 37.83%
11 Years 10 9.02%
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3.3. Implementation of Learning

This study’s implementation of interreligious learning was structured into four distinct
learning phases. These phases were inspired by the work of Kolb (2021), who explored
various applications of interreligious studies in Germany and Austria. However, we
employed an art-based approach by integrating maker education principles (Hsu et
al., 2017; May & Clapp, 2017) to cater to primary school children more efficiently. The
overall structure of the learning phases we designed is visually depicted in Figure 1.

Figure 1
Implementation of Learning

) Phase 2: Azt Phase 3: Phase 4:

Phase 1: Explora?:lon approach Dialogue and Reflections on
and Understanding through maker Exchange religious
education through Art diversity

In the initial phase, referred to as the exploration and understanding section,
students are collectively engaged in research, reading, and discussions about different
religions. At this stage, students are encouraged to formulate questions and
contemplate potential answers, aiming to cultivate their identities as researchers and
philosophers. These questions are saved for later use in subsequent stages.

Equipped with their self-generated questions, the second phase employs an art-
based approach within the framework of maker education. Students are tasked with
visually representing the answers to their questions through various art forms. This
study incorporates several mediums, including paper puppets, geometric shapes,
crafting with objects, and painting (see Figure 2). These artistic creations will be
utilized in the following phase.

The third stage revolves around dialogue and exchanges through the art medium.
Students belonging to different religious backgrounds are grouped. Within these
groups, they engage in dialogues centered around the questions they formulated
initially, sharing and presenting their artwork. Group members offer diverse
perspectives on the questions stemming from their religious backgrounds.
Additionally, they describe the questions they formulated and the art forms they
produced.

The subsequent stage involves reflection. During this phase, students reflect upon
their understanding of other religions. Furthermore, they are encouraged to apply
their experiences from the interreligious learning process to practice tolerance and
mutual respect among different religions within the school and community
environments.
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Figure 2
Implementation of Learning

3.4. Data Collection

Data collection was conducted following the completion of the learning
implementation, utilizing a questionnaire featuring a Likert scale ranging from 1 to 5.
The questionnaire sheets were developed based on a comprehensive literature review
about the theoretical concept of interreligious learning and multiple studies exploring
the implementation of interreligious learning (Horga, 2009; Kolb, 2021; Mercier,
2023). Furthermore, various aspects of maker education were incorporated into the
questionnaire (Hsu et al., 2017; May & Clapp, 2017). A detailed description of the
questionnaire can be found in Table 2. Prior to administering the questionnaire,
content validation and face validation were performed by experts and linguists to
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ensure that the developed questionnaire did not lead to misinterpretation among the
students. In each statement, we give a code in the form of an abbreviation, as in the
inter-religiousness indicator, we give the code I, and then the number is a serial
number. This code is used later in the results section.

Table 2
Statement Items in Questionnaire
No Indicator Statement item(s)
1 Inter-religiousness e I was able to have good conversations with children

of other religions. (I 1)

e The two religious teachers agreed and did not
contradict each other. (I 2)

e [ can also reflect on my religion with children of a
different religion. (I 3)

e Differences between religions were also discussed. (I

4)
2 Exploration and e [ can explain what a researcher/scientist/philosopher
Understanding is. (E D
e [ can ask questions. (E 2)
e [ can make predictions (E 3)
e I can read and think independently (E 4)
e [ can verify my prediction (E 5)
3 Art through maker e [ can engage in discussions with the teachers. (A 1)
education e [ can express my own opinions in class. (A 2)
e I was not criticized when I worked creatively. (A 3)
4 Learning progress e I have learned something through this type of

teaching. (L 1)
e I have found these lessons meaningful. (L 2)

3.5. Data Analysis

Data analysis involved examining the collected questionnaire data, whereby we
computed the percentages for each item based on the responses provided by the
students. Descriptive statistics were employed to analyze the data, enabling us to
determine the percentage distribution of answers for each statement item included in
the questionnaire (Chakrabartty, 2014). This approach allowed us to understand the
students’ perceptions and responses to the interreligious learning experience. We
summarized and presented the overall patterns and trends observed in the students’
feedback using descriptive statistics.

In addition to conducting descriptive analysis, we performed inferential analysis
on the questionnaire data to address the research questions concerning ditferences in
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perceptions based on student demographics. We utilized independent sample t-tests
and ANOVA (Ross & Willson, 2017; Sedgwick, 2010), depending on the number of
groups. For religious and gender groups, we applied independent sample t-tests, while
for age groups, we employed one-way ANOVA. The demographic grouping was based
on participant information, categorizing religious groups into Muslims and Catholics,
gender groups into male and female, and age groups into 8-9 years, 10 years, and 11
years.

4. Results

The results section presents the percentage of questionnaires completed for each
indicator, as depicted in Table 2. This section encompasses four discussion areas: inter-
religiousness, exploration and understanding, art through maker education, and
learning progress.

4.1. Inter-religiousness

The inter-religiousness indicator includes four statements within the questionnaire that
pertain to student interactions, teacher involvement, interreligious discussions, and
reflections on interreligious experiences. Figure 3 illustrates the outcomes for each
statement, revealing relatively consistent results across all areas. Notably, over 60% of
students expressed strong agreement with each statement. The highest percentage was
observed concerning religious teachers, with 91.9% of students strongly agreeing. On
the other hand, the reflection component had the lowest percentage, with 66.7% of
students indicating strong agreement. Furthermore, a substantial portion of students
agreed to the second position in each statement. For instance, in the reflection
statement, 21.6% of students agreed. It indicates an overall positive response from
students regarding the inter-religiousness aspect.

Figure 3
Percentage of Questionnaire Answers Related to Inter-religiousness

Ditferences between religions were also
discussed

I can also reflect on my religion with children
of a different religion

The two religious teachers agreed and did not
contradict each other

I was able to have good conversations with
children of other religions

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

strongly agree agree neutral disagree strongly disagree
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4.2. Exploration and Understanding

One of the stages involved in implementing interreligious learning is analysis and
exploration, where students are tasked with conducting research, reading, and
engaging in discussions on different religions. Students are encouraged to formulate
questions and contemplate potential answers during this stage. These aspects were
reflected in the questionnaire statements. Similar to the findings in the previous
indicator, a significant percentage of students strongly agreed with the statements,
ranging from 64% to 91.9%. Additionally, 7.2% to 25.2% of students provided an
agreed response (Figure 4). Overall, the statements within this indicator received a
positive response from students.

Figure 4
Percentage of questionnaire answers related to exploration and understanding

I can read and think independently. _ |I
ieve—
researcher/scientist/philosopher is

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m strongly agree M agree neutral M disagree mstrongly disagree

4.3. Art through Maker Education

This indicator focuses on how students respond to various art approaches used in
maker education to represent interreligious learning and facilitate dialogue and
exchange. The questionnaire assesses student responses regarding discussions with
teachers, expressing opinions, and engaging in creative work. The results obtained
from the questionnaire indicate a high level of positivity, with the percentage of
students strongly agreeing exceeding 80% for each statement item. The range of
strongly agreed responses falls between 81.1% and 87.4% (Figure 5). These findings
demonstrate that students responded positively to implementing multiple art
approaches through maker education.
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Figure 5
Percentage of Questionnaire Answers Related to Art Through Maker Education

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%100%

m strongly agree M agree neutral M disagree M strongly disagree

4.4. Learning Progress

The learning progress indicator pertains to students’ overall perceptions of their
learning experience. It encompasses their experiences in acquiring new knowledge and
engaging in meaningful learning. Similar to the previous indicator, the questionnaire
responses for each item in this indicator demonstrate a very positive trend. The
percentage of students who strongly agreed with each statement item exceeds 80%,
ranging from 86.5% to 88.3% (Figure 6). It indicates that most students believe they
have learned something new and have experienced meaningful learning throughout
the interreligious learning process.

Figure 6
Percentage of Questionnaire Answers Related to Learning Progress

I have learned something new through this |
type of teaching.

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m strongly agree M agree neutral M disagree mstrongly disagree

4.5. Comparison of Student Perceptions Based on Demographics

Following the descriptive analysis of the questionnaire responses, we conducted
inferential statistical tests to explore differences in student perceptions based on
demographics. As detailed in the methods section, our study focused on variations by
religion, gender, and age. We utilized independent sample t-tests for religion and

Peer-reviewed article
Apbpo pe SLmAn xprtixy) aELoAGY oM



26 RUSMIR HOSIC ET AL

gender comparisons and one-way ANOVA for age comparisons. The significant results
of these tests are presented in Table 3. Abbreviations such as I1 in the table refer to
specific statements outlined in Table 2 of the methods section.

Table 3
Difference of Student Perception by Religion, Gender and Age

Difference by Difference by Difference by age®

religion® gender®
In 0.190* 0.168 0.461
12 0.698 0.367 0.210**
I3 0.376 0.927 0.029*
14 0.445 0.133* 0.118**
E1 0.073* 0.911 0.139
E2 0.546 0.369 0.644
E3 0.397 0.699 0.479
E4 0.272* 0.544 0.574
E5 0.080* 0.479* 0.922
A1l 0.001* 0.766 0.021*
A2 0.268* 0.723 0.016**
A3 0.731 0.385 0.899
L1 0.002* 0.381 0.740
L2 0.051* 0.304* 0.138**

o

: analyzed with an independent sample t test because it has two independent
sample groups

°°: analyzed using one way anova because there are more than two sample groups
* 1 analyzed using Mann-Whitney because the data is not homogeneous
** : analyzed using Kruskal Wallis because the data is not homogeneous

®: there are mean differences between groups

Based on the analysis results, it was found that not all data for each statement
were homogeneous. Non-homogeneous statements were marked with an asterisk. We
used non-parametric analysis for these statements: Mann-Whitney tests for data with
two groups (coded *) and Kruskal-Wallis tests with more than two groups (coded **).
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Perceptions were considered significantly different if the significant value was less than
0.05. Most data showed a significant value greater than 0.05, indicating no significant
difference, except for a few marked statements (marked with 2).

In the religious groups, significant differences in perceptions were observed for
statements A1 and L1. Al pertains to student engagement in discussions with the
teacher, while L1 relates to students’ perceptions of their learning outcomes. No
significant differences were found in any statements for the gender group. Significant
differences appeared in statements I3, A1, and A2 for the age group. 13 concerns
students’ experiences reflecting on their religion alongside other religions; A1 relates
to engaging in discussions with teachers; and A2 involves expressing opinions in class.
The small number of significant differences suggests that student perceptions vary in
only a few aspects. Despite this, the descriptive analysis showed that most students
responded positively, with most strongly agreeing with each statement.

5. Discussion

Interreligious learning is a relatively nascent area of study, with limited existing
research in this field. Most previous research has primarily focused on interreligious
studies within the high school or higher education settings (Ali et al., 2021; Dahl et
al., 2023; Gill, 2016; Latifah, 2021; Rockenbach et al., 2018). Introducing interreligious
learning at the primary school level is still relatively uncommon, although a few studies
have explored its implementation in primary schools (Kim, 2017; Sterkens, 2001).
However, these studies have predominantly emphasized facilitating dialogue to foster
understanding and bridge student differences. The integration of STEAM, particularly
art, and the application of maker education within the dialogue process have yet to be
extensively explored, making our study unique in its approach. As our study is in its
early stages, we discuss this section of the discussion by comparing it to several existing
studies that have yet to be implemented in primary schools.

The first aspect addressed in the questionnaire pertains to inter-religiousness,
which encompasses understanding, respecting, and engaging with multiple religious
traditions or beliefs (Horga, 2009; Mercier, 2023). The questionnaire items are
designed to gauge students’ perceptions of their involvement in interreligious learning,
including their communication with students of different religions and their
interactions with teachers. The results indicate that students’ responses are highly
positive, with most strongly agreeing with the statements. One key focus in several
items is the communication between students regarding interreligious discussions.
Students demonstrated a strong ability to reflect on their religion compared to others
and engage in meaningful discussions about the differences that arise. This finding
aligns with Rockenbach’s (2018) research, which showed that the discussion process
in interreligious learning among university students positively impacted their
acceptance of differences and other worldviews. Reflection is particularly relevant,
enabling students to develop interfaith perceptions within their immediate
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environments (Moyaert, 2018). Thus, the exchange of perspectives between students
in our study facilitated a positive response to interreligious learning.

Furthermore, students’ perception of the teacher was examined within the inter-
religiousness indicator. The questionnaire included statements assessing whether the
two religious teachers did not present contradictory information. Most students agreed
with the statements, indicating the importance of coherence among teachers in
interreligious learning. This finding is consistent with Goldburg’s (2010) assertion that
teachers should foster critical dialogue, promoting self-understanding and supportive
attitudes among students in understanding religious diversity. Tabroni et al. (2022)
also emphasized the role of teachers in instilling respect and tolerance among students.
The positive response from students regarding the teacher’s perception in our study
suggests that the teachers effectively managed the interreligious learning environment
and implemented appropriate instructional strategies.

The subsequent indicator focuses on exploration and understanding, highlighting
how students manage their knowledge of other religions through reading, exploration,
questioning, and predicting. These steps aim to cultivate students’ philosophical and
systematic thinking skills, enabling them to approach interreligious learning as
scientists and researchers. Existing studies have emphasized the importance of these
stages, as they encourage students to formulate informed and well-grounded questions
during exchanges and discussions rather than relying on unfounded assumptions
about other religions (Harris, 2018; Peace, 2020). Furthermore, it has been suggested
that this approach helps prevent prolonged and passionate debates during
interreligious learning discussions (Syeed, 2020). The positive outcomes in this section
indicate that students respond positively to the exploration and understanding stages,
both within their religion and concerning other religions.

The art through maker education indicator examines students’ responses as they
engage in creative art-making activities within the framework of maker education,
where they represent their answers to the questions posed. For instance, students may
visually depict the concept of God or symbolically represent their religion through
their artistic creations. While limited literature specifically discusses maker education’s
use in interreligious learning, maker education within the broader context of STEAM
(Science, Technology, Engineering, Arts, and Mathematics) education is closely
connected to artistic expression (Hsu et al., 2017). Artistic experiences within maker
education can profoundly impact the learning process (May & Clapp, 2017). The
emphasis of maker education in our study is not solely on the technology employed
but on how students express their thoughts and effectively communicate them within
an interreligious context. One study stated that the dialectical role of culture and social
context within maker education could play a transformative role for students (Hughes
& Kumpulainen, 2021). The responses from students in the questionnaire demonstrate
that when they are allowed to express their thoughts creatively through art, they feel
fully supported in their learning journey.

Peer-reviewed article
Apbpo pe dLTAN xpLTinn akloAdynom



ARTFUL PATHWAYS TO INTERRELIGIOUS UNDERSTANDING 29

The final aspect examined in this study is the indicator related to learning progress.
It assesses how students perceive their learning experiences, specifically in acquiring
new knowledge and finding meaning in their learning process. The responses from
students in this indicator also indicate a positive trend, with a predominance of
strongly agree responses. This encompasses two dimensions: maker education’s
methodical application and interreligious learning’s content-related aspects. Previous
studies have highlighted that maker education aligns with the principles of meaningful
learning, as it encourages students to create and imbue their creations with personal
meaning (Chiu, 2022; Patton & Knochel, 2017). In our study, the meaning-making
process relates to the goals students set for their artistic creations, particularly in
interreligious studies and their aim to disseminate their religious perspectives to
students from different faiths. From a content perspective, interreligious learning is
inherently meaningful, as it promotes acceptance of human differences by fostering
knowledge about other religions and nurturing tolerance (Court & Seymour, 2015).
Consequently, students’ learning progress is positively influenced, indicating they
acquire new knowledge and find their learning experiences meaningful.

The differences in perceptions revealed minor variations between groups based on
religion and age, as outlined in Table 3. In religious groups, these differences were
evident in student engagement during discussions with teachers and in perceptions of
learning insights gained. While previous research has not highlighted perception
differences based on religious groups in interreligious learning, these findings
underscore the need to address the unequal engagement in teacher-student
discussions. This ensures all students receive equal attention and participation. The
variation in learning insights suggests that effective interreligious education requires
long-term implementation and clear objectives, aligning with previous findings
highlighting the challenge of providing diverse insights in such learning environments
(Berling, 2020; Sterkens, 2001). These differences serve as valuable reference points
for refining learning objectives to accommodate all students better.

Age-related differences in perception were notable, particularly in statements about
reflecting on one’s religion with others, engaging in discussions with teachers, and
expressing opinions in class. This may be attributed to the primary school setting of
the study, where students’ exposure to religious diversity is still developing, contrasting
with previous studies conducted at the high school and higher education levels (Ali et
al., 2021; Gill, 2016). These findings emphasize the need to consider these aspects in
future designs of interreligious learning programs. Additionally, the integration of
STEAM is in its early stages and remains underexplored, which may contribute to
students’ lack of focus. Incorporating art elements into religious learning is a novel
approach, requiring further refinement to enhance effectiveness.

In summary, most students responded favorably across all indicators, as evidenced
by the high proportion of strongly agreed responses. This indicates that students have
positively engaged with interreligious learning through integrating maker education
using multiple art approaches. The findings of this study contribute to the existing
body of research on interreligious learning and maker education, further supporting
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the effectiveness of these approaches in fostering interreligious understanding,
nurturing critical thinking skills, encouraging artistic expression, and facilitating
meaningful learning experiences. The positive outcomes observed in this study can
serve as a valuable reference for future implementations of interreligious learning and
maker education in diverse educational contexts, promoting inclusivity, empathy, and
constructive dialogue among students from various religious backgrounds.

6. Conclusion

In conclusion, this study explored the implementation of interreligious learning
through the integration of maker education using a multiple-art approach. The
findings indicate that students responded positively to this innovative educational
approach, reflected in their high agreement levels across various indicators. The
positive responses observed in inter-religiousness, exploration and understanding, art
through maker education, and learning progress suggest that students engaged
actively, developed interreligious understanding, and found meaning in their learning
experiences.

By introducing interreligious learning at the primary school level, this study
extends the scope of research in this field, which has predominantly focused on higher
education settings. The integration of maker education and art allowed students to
express themselves creatively and facilitated dialogue and exchange of perspectives
among students from different religious backgrounds. The positive outcomes observed
in this study align with previous research on interreligious learning and highlight the
effectiveness of incorporating maker education and art as transformative tools in
promoting interreligious understanding, critical thinking, and empathy.

While this study contributes valuable insights, it has limitations. A potential area
for improvement of the study is the reliance on a single data collection method. While
questionnaires provided quantitative data on students’ perceptions, the study could
have benefited from including qualitative methods to gain deeper insights into
students’ experiences, emotions, and learning processes. Furthermore, the study
primarily focused on students’ perspectives and did not extensively explore the impact
of interreligious learning and maker education on teachers or the broader school
community. Future research could consider investigating the perceptions and
experiences of teachers and the wider school community to better understand the
benefits and challenges of implementing interreligious learning and maker education.
Future research should replicate and expand upon these findings in diverse settings,
encompassing a larger and more diverse student population. Additionally,
incorporating qualitative methods such as interviews or focus groups could provide
deeper insights into students’ experiences and perspectives.

In conclusion, the positive student responses to interreligious learning with maker
education through a multiple art approach support its potential for fostering
inclusivity, empathy, and dialogue among students of different religious backgrounds.
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This study underscores the importance of incorporating innovative educational
approaches to promote interreligious understanding and meaningful learning
experiences. By embracing such approaches, educators and policymakers can create a
more inclusive and harmonious society where individuals respect and appreciate
religious diversity.
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Abstract

Religious literacy in Orthodox Religious Education in Germany is not only deter-
mined by the basics of Orthodox theology but also by the language skills of and
requirements for Orthodox pupils. The community of Orthodox pupils can be
characterized as a European microcosm, as most Orthodox pupils have a migration
background or experience from Eastern or South-Eastern Europe. The reference
to the faith is more at home in the language and the tradition of the country of
their background. However, the diverse shaping of the religious life at different
places and the unity of faith worldwide belong together. Orthodox Religious Ed-
ucation aims to build bridges between the languages of local religious traditions
and mentalities and the unity of faith worldwide, between the meaning of religious
content for the personal life of young people in Germany and the ability to com-
municate this in the current diaspora context. The article provides an insight into
the present situation, theological and didactic approaches to the development of
religious language and communication skills, as well as impulses for dialog skills
for religious literacy in denominational, religious, and ideological heterogenous
learning contexts of a post-secular society.

Key words: Orthodox Religious Education, religious literacy, language, dialog, denom-
inational cooperation

1. Introduction

The question of religious literacy arises in religious education, particularly in post-
secular societies, and must be reassessed depending on local contexts and models of
religious education. In the following, religious literacy is reflected on from an Orthodox
perspective in the context of the diaspora situation of Orthodox pupils and Orthodox
Religious Education in Germany. The situation of Orthodoxy in Germany and its dy-
namic development will first be presented. The focus here is on its migration-related
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character, which to a certain extent reflects a European microcosm. This is followed
by an overview of Orthodox Religious Education in Germany, its specific situation, and
its goals. A small proportion of Orthodox pupils take part in this, while the majority
of them participate in an alternative subject or other denominational religious educa-
tion. The third part focuses on the Orthodox pupils themselves, who have multilingual
religious experience due to their background and socio-cultural environment, which is
concretized in the fourth part with regard to Orthodox religious literacy from a theo-
logical perspective. Building on this, the fifth part presents principles and impulses for
the development of a religious didactic perspective. In the subsequent sixth part, this
complexity is taken up, and Orthodox religious literacy is reflected upon in the context
of denominationally, religiously, and ideologically heterogeneous religious classes. Fi-
nally, results are recorded, and impulses for the further discussion of religious literacy
are formulated with special consideration of the Orthodox perspective.

2. Orthodoxy in Germany as a European Microcosm

Germany is not only located in the heart of Europe, but can also be described as the
heart of Orthodoxy in Central and Western Europe, as it is home to the largest number
of Orthodox Christians in this region. Their presence in this country is largely due to
a migration movement from South-Eastern and Eastern Europe and the Middle East,
which is still developing dynamically today. In the last five years, the number of
Orthodox communities in Germany has almost doubled.! Orthodox Christians living
in Germany today encompass first, second, third, and distant generations, including
those who no longer identify with a migration background.? Their life and family
history are linked to at least one other country outside Germany with a predominantly
Orthodox population, such as Greece, Serbia, Russia, Ukraine, Belarus, Romania, Bul-
garia, and Georgia. The same applies to countries and regions with a historically grown
Orthodox tradition, such as Lebanon, Syria, and Turkey, where Christians today form
a minority. Furthermore, Orthodox Christians today are part of the autochthonous
population, even if their percentage share is relatively low at less than 0.1%.? The
following graph illustrates how Germany can be seen as a European microcosm, but
with the awareness that it is extended to the East.

! In 2017, there were around 1.5 million Orthodox Christians living in Germany (EKD, 2017,
p. 4).

2 A person is assigned a migration background “if they themselves or at least one of their
parents do not have German citizenship by birth” (Statistisches Bundesamt, 2018, p. 4).

3 According to estimates as of 2015, their number is around 3,000 (Thon, 2015, p. 4).
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Graph 1
Religious Affiliation in Europe (SMRE Dataset 2006-2015 )
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The colors on the map do not refer to a homogeneous population but to the largest
religious group in the country, which may vary in percentage terms. According to
surveys by the Swiss Metadatabase of Religious Affiliation in Europe (SMRE) (2006-
2015), the Orthodox share of the population in Greece is between 91.9% and 97%°
and in Cyprus (southern part) 94.9%; this is more comparable to the Roman Catholic
share of the population in Malta (94.4%), Poland (96.0%), and the Vatican (98.0%).°
In the other mostly Orthodox countries, the proportion of the Orthodox population
ranges from just under 60% to 88%. The figures may have shifted since the completion

* https://www.smre-data.ch/en/data_exploring/religious_affiliation#.

® The figures vary depending on the source. According to Thon (2023), 97% of the Greek
population are Orthodox (p. ID).

6 https://www.smre-data.ch/en/data_exploring/religious_affiliation#/mode/majority_religion/pe-
riod/2010/dataset/1562/presentation/table.
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of this study, but this is unlikely to have a significant impact on the majority constel-
lation of mostly Orthodox countries.

The latest estimate of the number of Orthodox Christians in Germany is also based
on such population statistics (Thon, 2022, p. IV). The following example is given to
illustrate this: In Romania, 87% of the population is Orthodox, so it is estimated that
about 87% of Romanian citizens in Germany are Orthodox Christians (Thon, 2022, p-
I1). The same principle is also applied to the calculation of Orthodox Christians with
other citizenships of countries with a historically grown Orthodox tradition. According
to estimates in May 2022, there were around 3 million Orthodox Christians living in
Germany (Thon, 2022, p. IV), without considering the growing number of Orthodox
Christians who have acquired German citizenship and no longer appear in the statistics,
as well as the number of immigrants from Ukraine in the last two years. At the end
of February 2024, there were 1,181,000 Ukrainian citizens living in Germany, over
seven times more than at the end of February 2022 (Statistisches Bundesamt, 2024),
whilst 62.7% of the Ukrainian population are orthodox (Razumkov Centre, 2022, p.
24). Overall, the number of Orthodox Christians in Germany is increasing.

In contrast to the majority situation in many so-called Orthodox countries, statistics
of the 6th Church membership survey of 2022 show that in Germany the highest
proportion of people (43%) have no religious affiliation (EKD, 2023, p. 8). It should
be noted that Christians are recorded in their denominational diversity and not as one
religious group. The members of the Roman Catholic (25%) and Protestant churches
(23%) together make up less than 50% of the population, while together with the
Orthodox Church (1,6%; SMRE) and other numerically smaller local churches, the
50% mark of Christians in Germany was reached (EKD, 2023, pp. 8-9). While the
number of Orthodox Christians in Germany is increasing due to migration, a decline
in the number of members of the largest churches is to be expected and thus also a
decline in the number of Christians overall below the 50% mark (EKD, 2023, p. 9).

The constant presence and growing number of Orthodox Christians in Germany
shows that this country will remain the center of life for many in the future. At the
same time, Orthodox Christians are not only geographically, culturally, and linguisti-
cally diverse, i.e., with a wide range of geographical origins and associated linguistic
and cultural references, but they or their parents or ancestors also arrived at different
times in Germany and its current denominationally and religiously pluralistic and
post-secular society. The Orthodox Church and its dioceses, which usually have ties to
their countries or regions of origin, face the challenge of establishing and expanding
structures to meet the religious needs of their faithful, foster inter-Orthodox commu-
nication and cooperation, and facilitate dialog with local society. Appropriate Orthodox
Religious Education is of particular value for cultural and religious language skills
within their own religious community and in society as a whole. Whilst the orthodox
dioceses organize themselves independently from each other, at the same time, they
act together within the Orthodox Bishops’ Conference in Germany (OBKD) after the
unity of Church, including the field of religious education (OBKD, 2010, Art. 2 & 5).
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3. Orthodox Religious Education as a School Subject in Germany

In 12 of the 16 federal states in Germany, religious education is provided in accordance
with the Basic Law (Art. 7 para. 3); in these 12 federal states the subject is regarded
as denominational religious education at public schools and therefore, a joint matter
for the state and the church. In case of opting out of religious education, an alternative
subject like philosophy or ethics is usually offered (Meyer-Blanck, 2014, pp. 145-157).
In principle, regular denominational religious education is open to all religious com-
munities, which decide whether the content of religious education is in line with their
religious principles. The OBKD is the cooperation partner for state authorities for
Orthodox Religious Education. Orthodox Religious Education is a regular subject in
five federal states, namely Baden-Wuerttemberg, Bavaria, Hesse, Lower Saxony, and
North Rhine-Westphalia. Orthodox Religious Education is open to all Orthodox pupils
and can be taught by teachers from all canonical Orthodox dioceses (Erkliarung der
kanonischen orthodoxen Bischoéfe in Deutschland zum orthodoxen Religionsunterricht,
1996, as mentioned in Kiroudi, 2021, p. 66).

In the aforementioned federal states, there are curricula of Orthodox Religious
Education for various school levels, both for elementary school and for lower and
upper secondary schools. The curricula meet the educational and pedagogical require-
ments of the school and the church’s educational mission and its religious content.
However, with the exception of North Rhine-Westphalia, curricula are not available for
all school levels in the various federal states. As a result, it is often not possible for
students to participate in Orthodox Religious Education throughout their entire school
career. Additionally, federal states require a minimum number of 5 to 12 Orthodox
pupils to establish Orthodox Religious Education classes (sf. in detail Kiroudi, 2021,
p- 32). This is not readily available in every single class or at every school (Kiroudi,
2021, p. 128), and lessons have to take place usually outside the regular school pro-
gram. This leads to a very limited offer of Orthodox Religious Education in real school
life (Kiroudi, 2021, p. 329), and less than 1% of Orthodox pupils take part in it. Most
Orthodox pupils either attend an alternative subject, religious education of another
denomination, or a so-called denominational-cooperative religious education; in the
future, a Christian Religious Education is going to be offered in Lower Saxony’, which
is officially aimed at students of all Christian denominations. The Orthodox Church is
not responsible for either of the latter, although it has already signaled its willingness
for cooperation.

The fact that religious education is not regularly attended does not mean that it
can be dispensed with; its contribution to religious education and education itself is
too valuable. Orthodox Religious Education aims to meet the needs of Orthodox pupils
and the Orthodox self-image, as well as the requirements of a school subject. The main
aim of Orthodox Religious Education is to make its own contribution to the personal

7 For further information on Christian Religious Education, see Heinig, Hinse, Lindner & Si-
mojoki, 2024, and https://www.religionsunterricht-in-niedersachsen.de/christlicherRU.
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development of Orthodox pupils, in line with the school’s educational mandate based
on the Basic Law (Art. 2 para. 1; Kiroudi, 2021, pp. 36-45, 157-158). The free devel-
opment of the personality of the individual requires a connection to the community,
and a free community thrives on the free development of the personality of the indi-
vidual (Langenfeld, 2001, p. 219).

Against the background of their diaspora situation, Orthodox pupils must be en-
couraged and empowered to develop their own religious identity in German society,
which is also reflected in the curricula (as it is compiled in Kiroudi, 2021, p. 163). In
addition, their language and dialog skills in their social environment are to be fostered,
which also requires them to define their own position. The guiding principle of Or-
thodox Religious Education when it was implemented was the “formation of a Western
Orthodoxy with an Eastern identity” (Papakonstantinou, 1998, pp. 209-212). This
principle is based on the theological basis that the faith of the church can flourish
under different conditions in different places (Kiroudi, 2021, pp. 327-328). Beyond
integration into German society, I would add that Orthodox Religious Education can
even build bridges across different cultures in Eastern and Western Europe. However,
the ability to build bridges through engaging in dialog in Germany and worldwide
requires language skills.

4. Cultural Background and Linguistic Situation of Orthodox
Students

The biography of Orthodox students in Germany corresponds to the European micro-
cosm and the Orthodox Church described above. The Orthodox Church is worldwide
one church in which its believers are united in the same faith, liturgy, and canon law
(Labardakis, 2000, p. 299), while the language used in the church, customs, and men-
tality may differ. Thus, Orthodox students are united by the same belief, which for
them is rooted in the culture and language of their respective backgrounds with dif-
ferent intensity. In the family, among friends, in the church, and sometimes also at
school, at least one other language is generally used in addition to German. For chil-
dren from mixed marriages where the parents have different cultural backgrounds,
two languages in addition to German are common.

Parents quite often prioritize their children learning their language of origin, lead-
ing them to attend mother tongue lessons or bilingual schools, where available. This
does not mean that all languages are mastered at a native speaker level -some may
barely speak these languages. However, they often remain significant for one’s identity.
Different languages can convey different content, cultures, and thinking structures. For
Orthodox pupils, religious contents are usually also part of their language of origin,
which is often used in the parishes, at least for the sermon but also for communication
within the parishioners. The liturgical language can either be identical to the language
of origin or based on it. In the Russian and Serbian Orthodox churches, for example,
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Church Slavonic is used, which differs from the languages spoken in the countries of
origin. Thus, there is one more language in addition to the two or three everyday
languages. Even if knowledge of these languages is very limited, it is possible to be
familiar with religious terminology exclusively in these languages.

There is also a non-verbal level of religious language that can be perceived with
the senses and is particularly pronounced in church life. Icons, for instance, are om-
nipresent in the church and in worship as well as in forms of religiousness. Icons can
be found at home, in the children’s room, and in the icon corner; small icons can be
carried in the wallet; magnetic icons are attached to the driver’s or passenger’s seat in
the car; sometimes postcard-sized icons are placed in a book. What lies behind them
is most likely to be seen in church: When Orthodox Christians enter the church, they
first cross themselves in front of the icon, bow before it, and kiss it. In this way, they
greet the icon and thus the people depicted on it: Christ, the Mother of God, and the
saints. This non-verbal form of prayer can, but does not have to, be accompanied
verbally. It remains an encounter with the sacred, a communication between living
persons. It is a symbolic language including, a sense of sacredness. Orthodox children
are actually initiated into this language through participation. In a way, they are born
into this language, like in their mother tongue. However, as with the mother tongue,
the corresponding language skills can also vary at different levels.

Religious language skills and abilities of religious communication are related to
religious socialization. Not only can the environment of the post-secular society in
Germany have an impact on the Orthodox pupils’ own approach to religion, but also
the religious references in the society of their country of origin, through their family,
parish, and social environment, as well as through their own experiences in the coun-
try. They can be influenced by certain religious mentalities of a country of origin, i.e.,
an attitude of mind and ideas with which people approach questions of all kinds and
situations in life (Values Academy, 2020; Rexroth, 2022), or a zeitgeist that does not
necessarily correspond to the current times. Sometimes specific occurrences or simply
the natural approach to religious customs or religion itself in different contexts can
have an influential effect in dealing with religion and on religious identity formation.
Religious mentalities vary in different countries; this fact poses both a challenge and
an opportunity for dialogue in religious education.

It would be too shortsighted to reduce the religious language skills of Orthodox
pupils to the influence of their cultural background, even if it plays an important role.
The question is where they see themselves in the various cultures, which passive and
active religious language skills they have, and to what extent this is sufficient to find
answers to their questions, their age-specific as well as their personal needs and inter-
ests. Religious linguistic competences obviously do not only include philological lan-
guage skills. Moreover, it is about being understood in one’s own needs and being
able to understand religious references for one’s own life. Therefore, language skills
go hand in hand with literacy, with the actual content that languages convey.
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5. Language and Religious Literacy from an Orthodox Theolog-
ical Perspective

From a theological perspective, the language in the church is strongly connected to the
Word per se. The communion with the Word of Life and its testimony establish and
sustain the life of the Church. For “that which was from the beginning, which we have
heard, which we have seen with our eyes, which we looked upon and have touched
with our hands, concerning the word of life—the life was made manifest, and we have
seen it, and testify to it and proclaim to you” (1 John 1:1-3). The proclamation of the
message took place after the Word had been perceived with all the senses, since the
Word itself was revealed in all human senses. For “the Word became flesh and dwelt
among us, and we have seen his glory” (John 1:14).

Five aspects come together in this momentum of Word. Firstly, the “inexpressible
condescension of the Word of God” takes place; God condescends to himself; he “did
not count equality with God,” but he becomes accessible to people by becoming equal
to humanity, remaining God at the same time (Matins of Great and Holy Monday,
Canon, Ode 1). No words can fully express this “inexpressible” mystery of the incar-
nation of the Logos. Secondly, the condescension (xatdfootg) of the Logos corre-
sponds to the condescension (ouyxortdfaotg) of his words in the Holy Scripture. Ac-
cording to St. John Chrysostom, due to the love of the Lord, the language of the
Scripture condescends to human weakness and limitations in order to make the Word
accessible (sf. in detail Rylaarsdam, 2014, pp- 9. 17, 57 note 38; Despotis, 2024, pp.
70-73). Its language is compatible with the comprehension of the human being without
claiming to be able to fully fathom the Word of God. Thirdly, this enables people to
hear and experience it, and fourthly, to talk about and communicate it. The process
between listening, understanding, and communicating comprehensibly is the fifth and
indispensable point for religious literacy.

This process manifests itself in the life of the church as a Pentecost event. Those
who had heard and seen (1 John 1:1) were “filled with the Holy Spirit and began to
speak in other tongues as the Spirit gave them utterance” (Acts 2:3). A reciprocal
process takes place between speaking and hearing; thus, each of the addressees “was
hearing them speak in his own language” (Acts 2:5). What is even more astonishing
is that the addressees, “dwelling in Jerusalem... from every nation under heaven” (Acts
2:5), at the same time “multitude came together, and they were bewildered, because
each one was hearing them speak in his own language” (Acts 2:6). Scripture does not
go into detail about how people hear the same word in their own language at the same
time. However, it is certain that the word is comprehensible for everyone through the
Holy Spirit.

“The ‘Logos’, the Word of God, was not written down or verbalized, but embod-
ied,” which is why from the beginning there was no privileged language for the proc-
lamation of the divine Word; moreover, the Holy Scripture and other texts of tradition
and liturgical life were translated into the languages of the peoples of the known world
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(Sonntag, 2016, pp. 87-88). Hearing the good news in one’s own language is funda-
mental for its growth. The work of the Holy Spirit and the instrument of human
language go hand in hand to reach the souls of people. It is not only a sign of sincere
respect to include the linguistic and geographical-cultural characteristics of people and
peoples in the life of faith; it is also an act of sanctification of these characteristics and
a contribution to human self-discovery (Yannoulatos, 2020, p- 33). On the basis of its
tradition, the Church seeks to “unite the diversity of voices that has grown over time
into a harmonious praise of God” (Yannoulatos, 2020, p- 35).

The languages of the respective peoples are fundamental to the mission of the
Church.? The verbal level concerns both the liturgical language as well as pastoral and
social communication. The challenges differ between the traditionally more Orthodox
countries, the “classic” missionary areas without a Christian background, and the so-
called Orthodox diaspora. The latter has the greatest heterogeneity of its believers in
terms of language and culture. This heterogeneity does not refer to the entirety of
Orthodox believers but also heterogeneous the parishes in terms of origin, cultural
background, and citizenship (Miron, 2016, p. 205).? As described above, the faithful
are multilingual without speaking the languages at the same level or even at native
speaker level. There are only a few German-speaking parishes, while in the other
parishes, German as a liturgical language is used only depending on needs, to a limited
extent or not at all. The translation of liturgical texts into German also proves to be a
challenge, as it moves between the poles of meticulous textual accuracy, user-friendly
comprehensibility, and formulations of a historically grown Christian tradition in a
now plural and post-secular society. Furthermore, liturgical language has always been
a poetic language; the entirety of liturgical language is also a question of aesthetics
and beauty.

However, as Schmemann (1964) very aptly points out, “the language of the Church
[is] deeply all-embracing, and not only linguistic meaning of the word that man and
society do not hear or understand, the language which includes the texts and the rites,
the whole rhythm and whole structure of worship” (p. 176). The challenge of learning
this language lies above all in the fact that the church and the world no longer speak
the same language with regard to the “ultimate meaning of things” (Schmemann, 1964,
p- 176). In the liturgy there is an existential reference to life; even the symbolic lan-
guage is not only symbolic but real (Schmemann, 1964, pp. 176-177). Be it that one
kisses the icons, making the sign of the cross or receiving a blessing, the sanctification
of the gifts and receiving the gifts means receiving Christ himself and his grace. Fur-
thermore, human stands before the face of God (Hebrews 6,4), being revealed “to me

8 The work of the Slavic apostles Cyril and Methodius in the 9™ century (Gopenko, 2012, pp.
47-59) and reconstruction, or rather resurrection, of the Orthodox Church in Albania after
the political transition in the late 20th century by today, as well as mission in Africa, can
be cited as examples of the missionary history of the Orthodox tradition.

9 In the Greek Orthodox parish of St. John in Briihl, 67 different countries of origin or nation-
alities of bridal couples, godparents, and baptized people have been counted in 33 years.
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who I am, what I am given, it puts me face to face to the Kingdom, and, therefore,
reveals the exile and alienation from God of my whole life” (Schmemann, 1964, pp.
176-177).

In summary, from an Orthodox perspective, religious literacy is about opening up
the essential content that is expressed in the forms of language as a whole and goes
beyond them, as well as having an existential significance for the life of a human being.
It is about recognizing the condescension (ouvyxatafootg/xotdfaotg) of the Logos to
human for the ascent (&véBoaotg) of human to God (St. John Chrysostom, as mentioned
in Rylaarsdam, 2014, p. 8). Human beings themselves are actively involved in this
process of cognition, as a collaborators of the Logos, as seeker and questioner as well
as listener and speaker.

6. Language and Religious Literacy in Orthodox Religious Edu-
cation

The described theological basis of church unity and geographical-cultural diversity of
voices, the understanding of language in a holistic sense, both on a linguistic level and
with regard to the content associated with it, as well as the needs of Orthodox pupils,
are significant dimensions for the purposes of religious education. Above all, there is
a need for developing language skills for a profound understanding of religious content
and for literacy. There is a chance to perceive the potential of the diversity of voices
as a religious approach in awareness of its limits; at the same time, religious education
faces the challenge of using a common language. Finally, developing the language
skills and literacy of Orthodox children and young people fosters their ability to deal
personally with religious issues as well as to communicate them within the multilingual
Orthodox community and the local society.

Schmemann (1964) formulates from the perspective of the diaspora experience
and liturgical life a kind of elementarization process -without labeling it as such- and
translation that can provide orientation for the development of language competences
and literacy. It must first be clear which specific message is the focus. Therefore, one
must “go beyond the literal meaning and understand the place and the function of a
given text or series of text within the whole” (Schmeemann, 1964, p. 181). It is about
a deeper understanding of the message, namely “the same and eternal message,” which
can effectively be re-created (Schmeemann, 1964, p. 181). The creative use of language
is a means “in order to convey the meaning and the power of the original”; depending
on the needs, “one has to paraphrase it and shorten it” (Schmeemann, 1964, p. 182).
Schmemann (1964) does not, however, speak here of a completely free creative act,
but of a profoundly careful process of the “rediscovery of the meaning first, then its
‘reincarnation’ in adequate words and categories” (p. 183).

This impulse is to be made fruitful for religious education, implemented didacti-
cally, and combined with other didactic approaches. Three further didactic dimensions
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should be emphasized, which were selectively chosen from Danilovich’s (2021) concept
of language-sensitive learning due to their theological-religious pedagogical connection
(p. 17-19): Firstly, language as an independent topic must be examined in terms of its
significance for faith and religion. Secondly, the language skills of the pupils must be
recognized and strengthened; (theological) content and topics must be expanded
against the background of the pupils’ linguistic resources. Thirdly, the language of
faith should not only be considered from a linguistic point of view, but its content
should be reflected upon in the context of the pupils’ world of life and experience.

The approaches described for developing religious language competences and lit-
eracy are not exclusively theoretical in nature, which are then put into practice. The
foundations of Orthodox theology and the real situation of Orthodox pupils in the
diaspora offer impulses for theory and practice of religious didactics. Already in the
curricula, “the language of religion should be regarded as an independent phenome-
non,” whereby, in addition to linguistic elements and metaphorical dimension of the
language, the hermeneutical foundations also contribute to “being able to deal appro-
priately with statements of faith and, potentially, to identify with them in a well-
founded manner” (Kultusministerium NRW, 2017, p- 18). Of course, there are age-
specific differences in this respect. The Orthodox textbook for primary school, “Mit
Christus unterwegs” (“On the Road with Christ”), considers the background of Ortho-
dox pupils through identification figures (Keller, 2017, pp. 2-7).!° Theological content
and examples of lived faith are included in geographical and cultural diversity as well
as with regard to language skills in the German context and further reflection on the
content.

An example of this didactic approach in the primary textbook can be found in the
unit about resurrection. The Easter greeting “Christ is risen” is used in the various
liturgical languages of origin of the identification figures as well as in German (Keller,
2016, pp. 94-95). This greeting and the Easter hymn bear witness to the main message
of faith (1 Corinthians 15:15), and even less religiously socialized Orthodox Christians
are familiar with it in their geographical and cultural environment. A German version
of the Easter hymn, for which there is no standardized translation available, is hardly
known to Orthodox Christians. The textbook takes up the Easter hymn in German
and uses a Byzantine melody (Keller, 2016, p. 92) that is very familiar to a large
proportion of Orthodox believers; text and music are coordinated. In this creative act
and partly constructivist process, a bridge is built between the world of religious ex-
perience and religious linguistic competence.

On a so-called silent page, an icon and a prayer are usually depicted without
commentary; it is not the viewer who speaks, but the image and the prayer. Icons and
symbols have their own language and expressive power, which can be interpreted but
not fully fathomed. In the unit on the resurrection, a picture of the Easter light and
the Easter hymn are shown on a silent page. Only at the end of the unit are tasks
offered for further reflection, such as “Describe a situation in which it would be good

19 For the didactic concept of the textbook, see Kiroudi, 2022, pp. 179-182.
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to have light” or “What does it mean to be a light for other people? Share examples”
and “Talk about: How is the light of candles connected to the resurrection?” as well
as “Decorate candles that you can take to church for the Easter service.” Incidentally,
the so-called reflection page with the tasks is entitled “Christ, the light of the world.”
Through the perceptible light, the light of the world, people can also discover the light
for their own lives that makes it worth living.

7. Religious Literacy and Demands for an Interdenominational
Dialogue

In Orthodox Religious Education, religious literacy means not only opening up in the
language forms of Orthodoxy described above but also considering the diversity of
Christian denominations, religions, and worldviews (Kultusministerium NRW, 2011,
pp- 11, 13-15) and understanding the “meaning of religious ideas and religious testi-
monies in their various forms, also in comparison to non-religious ones” as well (Kul-
tusministerium NRW, 2017, p. 18). This competence requirement is initially formulated
for the denominational Orthodox Religious Education, which points to the develop-
ment of Orthodox pupils’ religious literacy and dialogue competences within a plural-
istic and post-secular society. The ability to understand also “the special claim to truth
and validity of religious forms of language” is regarded as essential to get in dialogue
(Kultusministerium NRW, 2017, p. 18), which requires competences of knowledge as
well as of judgment.

As most Orthodox pupils take part in religious education of other denominations
with religiously, denominationally, and ideologically heterogeneous classes, the com-
plexity of religious literacy and dialog competences as well as the related demands are
increased. They bring with them their own religious mother tongue, both verbally and
in terms of content, and a religious mentality that may differ from that of German
post-secular society. Their own religious literacy can also diverge, i.e., on the one hand
they come from a denominationally and linguistically-culturally divergent background,
and on the other hand they cannot and must not be seen as experts in Orthodox
theology. Against this background, they are faced with the challenge of entering into
a dialog with other religious mentalities and experiences as well as non-religiosity. The
question here is how communication on religious issues can be successfully arranged
and which language skills can be used and must be developed.

In denominational-cooperative religious education, i.e., in the joint responsibility
of the Roman Catholic and Protestant churches, the principle of “strengthening com-
monalities - doing justice to differences” (Schweitzer & Biesinger, 2002) has become
established as a guiding orientation. However, it can be asked which differences are
actually significant in the German Protestant-Catholic context and whether a common
culture of Western Christianity and post-secular experience of German society are ra-
ther setting the tone. This makes it all the more important to expand this orientation
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“to save what is special” (Simojoki, 2015, p. 74) with regard to Orthodox participation,
which is actually given through the participation of Orthodox children in these classes,
so far, without cooperation with the Orthodox Church and Orthodox religious teachers.

Religious literacy for sensitivity to differences and denominations is required (Kiroudi,
2019, p. 66).

Such sensitivity for denominational particularities places high demands on the -
up to now only- non-Orthodox teachers: “They must pay attention to the experiences
of strangeness and difference of Orthodox children and young people without repro-
ducing these experiences in the form of othering by using Orthodox pupils in classes
as representatives or experts of their faith” (OBKD & EKD, 2024, p. 29). At the same
time, Orthodox pupils should “feel represented in religious education in terms of con-
tent, belonging and atmosphere” (OBKD, 2023). Sensitivity is required to overcome
the tension between taking young people seriously on the one hand and preventing
them from being exposed on the other. In addition, students must be encouraged to
express themselves freely in the classroom, knowing that they are a vibrant part of this
learning community. This requires an atmosphere in which differences are not simply
permitted or tolerated but are seen as an enrichment for religious learning processes.
In order to moderate these learning processes, dialog skills must be introduced and
practiced that can convey religious content.

This complex learning setting requires religious education teachers to have not
only didactic abilities but also appropriate knowledge of Orthodoxy, which is not yet
sufficiently anchored in the training of Catholic and Protestant teachers (OBKD &
EKD, 2024, p. 29). Religious literacy is an issue for both pupils and teachers. In
addition, the question arises as to how they relate to the religious content of other
denominations that are not part of the Western tradition and the current zeitgeist.
What convictions and values, as well as individual “prejudgments,” do they have to-
wards other denominations (Simojoki & Lindner, 2020, p. 127)? Just one example
might be the Easter greeting “Christ is risen,” which is so natural and self-evident for
Orthodox Christians, even if they are hardly religiously socialized. Do Catholic and
Protestant teachers know this Easter greeting? What is their personal connection or
even belief to it? How far does their religious literacy for this Easter greeting reach,
and how far can they cultivate religious literacy for this greeting in a heterogeneous
class with Orthodox pupils?

Heterogeneous religious classes with pupils of different religious mentalities and
languages increasingly reflect the transformation and globalization of society as a
whole. It is not just a question of whether a common religious language can be devel-
oped for religious phenomena but to “make sense of religion” (Jahnke, 2023, p. 125-
126). It is about how one’s own religious mother tongue reaches a level that enables
them to communicate with others and bringing the “special” orthodox narratives into
a constructive dialog, expanding the horizons of religious education and worldview in
a nearly global classroom. This expansion requires the openness of all interlocutors to
listen to each other, to communicate, and to learn from each other. Finally, the holistic
perspective of orthodox religious literacy has the potential to benefit and shape this
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dynamic process of understanding, in which the human being unfolds the “Logos”
from condescension to ascent anew.

8. Results and Discussion

The development of religious literacy in Orthodox Religious Education in Germany is
a dynamic process. Various dimensions of religious mother tongues come together in
this process, namely linguistic, sociocultural and denominational dimensions. All di-
mensions are multilingual: on the one hand, they bring several verbal and socio-cul-
tural languages with them due to their origins and their life in the diaspora. On the
other hand, their living environment presents them with the challenge of being able to
communicate both within their own linguistically and culturally diverse Orthodox
community and with other confessional, religious, and non-religious ideological back-
grounds. The question is how they can present themselves and the particular content
of their faith and shape this dialog productively. However, this presupposes that the
orthodox students can find themselves and enter into a dialog in a safe and open-
minded space. This first requires perceiving and strengthening the religious language
skills of the students, then a careful and creative use of language in order to be com-
prehensible and expand the skills; and last but not least, improving language skills
and comprehensibility is a prerequisite for a successful dialog.

The didactic of religious learning processes and the development of religious literacy
not only in Orthodox Religious Education but, above all, in denominational-coopera-
tive religious education or in a future Christian Religious Education are still to be
discussed. How can a common language be found without leveling out the peculiarities
of religious literacy from an Orthodox perspective? Which common language skills are
already available, and which religious foreign language skills still need to be devel-
oped? What knowledge and what religious (foreign) language level are required for
religious education teachers? A sound basis of religious language and foreign religious
language skills in teacher training is just as essential as in religious education classes
themselves, so that religious literacy can be successfully developed. Such religious lan-
guage processes require the participation of religious native speakers, who by their
own experience can contribute not only to condescension in religious literacy but also
to common experiences and the ascent in life.
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Abstract

The paper is part of the wider debate on Religious Education (RE), with a special
focus on the teaching of the Catholic religion. It is a denominational teaching that
has evolved from a catechetical approach to a full-fledged school discipline. In the
last years there has been a further development in which this teaching has taken
up the challenge of multiculturalism through the promotion of inter-religious
dialogue. Through an analysis of the literature, we propose to deepen the
pedagogical identity of this discipline. Both theological and pedagogical issues as
well as legal aspects will be considered in this analysis. We will also consider the
international debate on the teachings about religions and beliefs. We can therefore
speak of dialogical teaching and try to outline its pedagogical profile by linking it
to the theology of hospitality. We propose a confessional religious teaching, Catholic,
but with an attitude of dialogue and hospitality.

Keywords: Religious Education reform, Teaching catholic religion, Interreligious and
intercultural dialogue, Pluralism, Hospitality, Pedagogy of dialogue

1. Introduction and Research Method

The political and cultural debate on Religious Education (RE) is very relevant today
and must consider a plurality of elements, including pedagogical ones. Sowing peace
seeds during times of war is essential, and teachings about religions and beliefs can
have a relevant role. These teachings suggest building bridges instead of walls.

The aim of our work is to explore whether and under what conditions the teaching
of the Catholic religion in Italy can contribute to a culture of peace. The research
methodology is a qualitative analysis of pedagogical documents and literature
(Onwuegbuzie, Leech, & Collins, 2012). The study was based on a previous work on
the evolution of Catholic education in Italy (Porcarelli, 2022). A thorough analysis was
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made of the literature written in Italian concerning Catholic doctrine and of all the
primary sources (normative texts and documents of the Italian Episcopal Conference).
The innovative contribution of this work is a comparison with international literature
on two topics that can represent a profitable triangulation with RE in Italy. It is the
overcoming of the paradigm of secularization that gives rise to the pluralist approach
(Berger, 1999; 2014) and the fact that authoritative international institutions emphasize
the importance of religious teachings in pluralistic contexts (OSCE/ODHIR, 2007). The
work of triangulation and connection between the different suggestions is the original
contribution of this paper.

A first focus concerns the general perspective with which we consider religious
identities. We need to overcome the prejudices of an exclusionary secularism. The
paradigm of secularization has gradually been replaced by that of pluralism (Berger,
1999; 2014), which has also been translated into specific cultural projects, such as
Harvard University’s Pluralism Project (Eck, 2001; 2015). A second element to consider
is the international debate concerning teaching about religions and beliefs, especially
in public schools. An important document is the 7Toledo Guiding Principles
(OSCE/ODHIR, 2007), which highlights the cultural and social reasons for these
teachings. The perspectives opened by this document have generated a widespread
debate (Gearon, 2019; Jackson, 2019; Vacca, 2019).

Our reflection focuses on recent developments and the current pedagogical profile
of Catholic RE in Italy (Cicatelli, 2022; Porcarelli, 2022). The thesis of this paper is
that the teaching of the Catholic religion, while maintaining the prerogative of a
denominational teaching, has moved from an approach of catechism to an approach
of multiculturalism. A pedagogical reading of this approach is proposed here, applying
the principles of a theology of hospitality to the teaching of the Catholic religion
(Brewer, 2021; Bretherton, 2017; Kearney and Taylor, 2011; Wrobleski, 2012). From
this approach we derive a disciplinary structure based on dialogue, which is why we
speak of a dialogical discipline with the attitude for building bridges. This perspective
is not very developed in the specialized studies on Catholic religious teaching in Italy.
Many of these studies are mainly based on the legal profile of such teaching and its
concordat status (Cicatelli, 2020; 2022). In other countries, interesting reflections have
been developed that offer useful suggestions, such as those of Rossiter (2018). In a
context very different from the Italian one (Australian Catholic schools), he outlines
interesting hypotheses for developing the RE curriculum, considering the changing
cultural scenarios at the global level.

2. Religious Discourse in the Age of Pluralism

We live in complex and "fluid" societies where people from different cultures, often
with different religions, live together. This phenomenon, which exploded in the last
decades of the 20th century, was initially interpreted from the perspective of
secularization. This led to an attitude of distrusting cultures and religious communities,
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fearing the risks posed by fundamentalism. This attitude of suspicion and distrust
towards religion has been described by some Italian scholars as the "paradigm of
suspicion" (Caputo, 2018; Porcarelli, 2018).

In the sociological debate, the paradigm of secularization, that has tended to
relegate religious experience to the private sphere and to exclude from the public
sphere, has been considered obsolete for more than twenty years (Berger, 1999). The
new perspective is that of pluralism, proposed by Peter Berger (2014): “I propose that
a new paradigm should be able to deal with two pluralisms—the co-existence of
different religious and secular discourses. This co-existence occurs both in the minds
of individuals and in social space” (p. IX). It is possible to promote mutual
understanding that increases the likelihood of finding agreements and avoiding
conflicts with a constructive approach. Pluralism is a point of balance with two
"extreme" positions, fundamentalism and relativism, which undermine the foundations
of peaceful coexistence: “fundamentalism balkanizes a society, leading either to
ongoing conflict or to totalitarian coercition. Relativism undermines the moral
consensus without which no society can survive” (Berger, 2014, p. 15). The debate on
how to conceptualize a postsecular world from a pluralist perspective is very broad
and includes different disciplinary approaches: from the social and political
(Admirand, 2019; Mavelli & Petito, 2012) to the philosophical and theological (Larson
& Shady, 2009; Weaver, 2020).

Based on Berger’s paradigm of pluralism, Harvard’s Pluralism Project has a
political soul, as evidenced by the general definition found on the project’s website:
“pluralism is an ethic for living together in a diverse society: not mere tolerance or
relativism, but the real encounter of commitments™!. The pluralist perspective proposes
the overcoming of both relativism and tolerance: in order to live together in good
harmony, it is necessary to include all subjects, each with its own identity. Different
identities are not an obstacle to be "tolerated," but rather a treasure to be cherished.
The specific cultural contribution of the Pluralism Project (Randall, 2015) is well
described by Diane Eck, for whom the language of pluralism is dialogue:

When [ say that the "language" of pluralism is dialogue, this means the
expression of critique and counter-critique, the mutuality of voices that count
and have something to say. It is a language of give and take, and the bridges of
understanding created by dialogue are also bridges snarled with traffic. Dialogue
is not always the language of agreement or "common ground," but the language
of relationship. But as in any relationship, it is strongest in its mutuality, and it
is weakest when one incorporates the other (Eck, 2015, p. 62).

Dialogue is not just a subjective disposition. It is a method and a language aimed
at building bridges rather than walls between the different subjects in relationships in
which religious identities are involved (Porcarelli, 2022). It is essential to overcome
opposing approaches that can emerge also at the cultural level. Very interesting are
the reflections of three Australian authors (Bouma, Halafoff & Barton, 2022) showing

! www.pluralism.org
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how "binary" oppositions in religion lead to misunderstandings and prejudices.
Religious fundamentalism leads to an overemphasis on differences and to the creation
of contrasts based on them. The fundamentalist’s belief is that he has a monopoly on
truth, just as secularist relativism is a form of irreligious fundamentalism.

3. The debate on Teaching About Religions and Beliefs in Public
Schools

The debate on teaching about religions and beliefs is broad and articulated. It is
necessary to consider both the cultural identity of the schools (public or private,
religious or non-religious) and the normative structure of the different countries
(Russo, 2021): this is how religious freedom is protected, but also the freedom to teach
and the existence of concordats or agreements with the main religions. In the US, for
example, there is a strong tradition of exclusion of confessional religious teachings
from public schools. There are, however, excellent private schools, many of which have
religious inspiration. In this scenario, we can understand the proposal of the American
Academy of Religion (AAR) to fill a gap in relation to religious teaching in public
schools in a way that is compatible with US culture: “it is possible to diminish religious
illiteracy by teaching about religion from an academic, non-devotional perspective in
primary, middle, and secondary schools” (AAR, 2010, p. 3).

Questions of RE in Europe are much more complicated due to different cultural
traditions and laws in European countries (Ferrari, 2014). Some general principles
were outlined in an important document prepared by an expert group in Toledo
(OSCE/ODIHR 2007). The result is the Toledo Guiding Principles on Teaching about
Religions and Beliefs in Public Schools, prepared by the ODIHR Advisory Council of
Experts on Freedom of Religion and Belief. The two key points underlying the
Guidelines are designed to demonstrate an open attitude towards religions: “first, that
there is positive value in teaching that emphasizes respect for everyone’s right to
freedom of religion and belief, and second, that teaching about religions and beliefs
can reduce harmful misunderstandings and stereotypes” (OSCE/ODIHR 2007, p. 12).

The document underlines the important role of teaching about religions and
believes in promoting mutual knowledge between people of different faiths and
cultural backgrounds. In this way, it will be possible to overcome stereotypes and
discrimination and to live together in a more peaceful and respectful way. We can also
consider how to teach about religions in ways that fully respect all students” human
rights and religious freedom. The question remains open between those who believe
that only historical and comparative approaches are truly neutral (AAR 2010) and
those who believe that confessional, but cultural rather than catechetical, teaching can
also be neutral (Cicatelli 2022; Porcarelli 2022). This possible situation is clearly
addressed in the fifth guiding principle of the Toledo document, where it is stated that
where teachings are provided that are described as “not sufficiently objective,” in such
a case “recognizing opt-out rights may be a satisfactory solution for parents and pupils,
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provided that the opt-out arrangements are structured in a sensitive and non-
discriminatory way” (OSCE/ODIHR, 2007, p. 16).

Finally, we can consider the evolution of the approach of the Council of Europe:
“the earlier view of excluding the study of religions in public education—because
religion was felt to belong only to the private sphere—was reconsidered” (Jackson,
2016, p. 15). The turning point is the Recommendation adopted by the Committee of
Ministers on 10 December 2008 on the dimension of religions and non-religious convictions
within intercultural education. The Recommendation defines the Principles for taking the
dimension of religions and non-religious convictions into account in the framework of
intercultural education, emphasizing how “information on and knowledge of religions
and non-religious convictions that influence the behavior of individuals in public life
should be taught in order to develop tolerance as well as mutual understanding and
trust; (...) intercultural dialogue and its religious and non-religious convictions
dimension are an essential precondition for the development of tolerance and a culture
of “living together”, as well as for the recognition of our different identities on the
basis of human rights” (Council of Europe, 2008a, p. 4). The Council of Europe also
provided a White Paper on Intercultural Dialogue (Council of Europe, 2008b), which
deepens the conceptual framework and the policy approaches to the promotion of
intercultural dialogue (Jackson, 2014).

4. History and Legal Status of Religious Education in Italy

RE in Italy has always been linked to the teaching of Catholicism, which, since the
time of the Albertine Statute (1848), had been designated as the state faith. In the
school reform of Giovanni Gentile (1923), the teaching of the Catholic religion was the
"foundation and crown" of all elementary education, but it was not intended for high
schools, where the queen discipline was philosophy. The Concordat of 1929 extended
religious instruction to all school levels, but from a catechetical perspective, as a
scholastic space granted to the Catholic Church. Teachers should be priests or religious
and, alternatively, lay persons, with the bishop’s suitability. It was possible, on request,
to be exempted from having to attend this teaching.

The Italian Republic confirms the Lateran Pacts, mentioned in the Constitution,
and the Republic’s school system maintains institutional and regulatory continuity in
relation to the Kingdom of Italy, confirming the teaching of religion. Following the
evolution of the programs of religious instruction (Dal Toso, 2020) during the first 35
years of the Republic (from 1948 to 1984), it is possible to observe a progressive
evolution of the contents. The subjects of the programs became less catechetical and
more cultural. Since the end of the 1960s (i.e., after the Second Vatican Council), there
has been an increasing openness to the intercultural and interreligious dimension,
which is clear in the 1979 revision of the secondary school programs.

In 1984, the Concordat between the Italian State and the Holy See was re-
examined. The new agreement is a recognition of the fact that Catholic values are part
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of the historical and cultural heritage of the Italian people and places this teaching
within the framework of the school’s objectives. Confessional character is still present,
and it’s underlined in the name: “Teaching of the Catholic Religion” (TCR). Teachers
may be priests, religious, or lay people, provided they hold a degree in theology or
religious studies awarded by a Pontifical University. The bishop declares teachers’
suitability and can also revoke it. Students (or their parents) may decide to choose
TCR or not.

Since 1984, there has also been an evolution in the way RE programs are written.
They are drawn up based on an agreement between the Italian Episcopal Conference
and the Ministry of Education of the Italian Republic. The programs drawn up in the
eighties emphasize the cultural specificity of a confessional doctrine that is
characterized in a cultural and not in a catechetical sense (Dal Toso, 2020). Catholic
RE programs have been characterized over the years by a greater intercultural and
interreligious openness, which is very evident in the National Guidelines for the
Teaching of Catholic Religion in the first cycle, published in 2010, and those for the
second cycle, published in 2012.

5. The TCR’s Cultural Profile in the Most Recent Curricular
Guidelines

With the beginning of the 21st century, great changes are carried out in the Italian
school system: schools become centers of educational experimentation with economic
autonomy (DPR 275/1999); according to a deep reform of the school (L. 53/2003), the
programs’ content and format had to be reviewed (now ministerial programs are called
National Indications and have the format of Curricular Guidelines).

The agreement between the Ministry of Education and the Italian Episcopal
Conference for kindergarten and primary schools was signed on August 1st, 2010 (DPR
11/2/2010) and has produced curricular guidelines that underline how Catholic religion
is part of the cultural heritage of Italian people. The pedagogical identity of the TCR
is explained in the general premise, in which we can read that “the explicit comparison
with the religious dimension of human experience plays an irreplaceable role in the
complete formation of the person (...), allowing the acquisition and appropriate use of
cultural tools which, by developing to the maximum the process of symbolization
which the school stimulates and promotes in all disciplines, make it possible to
communicate even about realities which are otherwise inexpressible and unknowable”
(DPR 11/2/2010, all. p. 2). The curricular guidelines recall that Christianity is part of
the historical heritage of the Italian people, but explicitly emphasize the TCR’s openness
to intercultural dialogue: “In this way, in a context of cultural and religious pluralism,
the TCR contributes to the formation of people capable of dialogue, respect for
differences, and mutual understanding.”

The agreement between the Ministry of Education and the Italian Episcopal
Conference for secondary schools was signed on June 28th, 2012 (DPR 20/08/2012).
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This document emphasizes more explicitly the contribution TCR can make to
intercultural education, enabling students to dialogue and compare:

The study of the Catholic religion promotes, through appropriate pedagogical
and didactic means, the knowledge of the Christian-Catholic view of the world
and of history as a source of meaning for understanding oneself, others, and life.
For this purpose, the TCR addresses the universal question of the relationship
between God and humanity, understanding it through the person and work of
Jesus Christ and comparing it with the witness of the church in history. In this
context, it offers content and tools for systematic reflection on the complexity of
human existence, in open confrontation between Christianity and other religions,
Christianity and other systems of meaning. In today’s multicultural context, the
TCR proposes to encourage students to participate in an authentic and
constructive dialogue. This will educate them to exercise their freedom from a
perspective of justice and peace (DPR 20/08/2012, p. 1)%

A pedagogical interpretation of multiculturalism, especially when applied to
religious diversity, still runs the seemingly opposite risks of underestimating
differences or idealizing them ("diversity is beautiful"). The first formative goal of any
form of teaching about religion is a respectful attitude towards religiosity. A second
essential awareness is the universal dimension of human existence (including religious
experience), which students should recognize beyond the multicultural horizon. A
third awareness concerns the dynamic nature of personal identity, even in a religious
sense, expressed in the subjective right to transformation, even conversion, included in
a dynamic vision of religious freedom.

6. TCR’s Pedagogical Identity: Dialogue Paradigm

Each school discipline has its own cultural and pedagogical identity, based on two
factors: its epistemic identity (the cultural matrix) and its formative function. We will
see how these two elements converge into what we might call the paradigm of dialogue
in the case of Catholic religious teaching (Porcarelli, 2022).

Religious studies, and especially theology, are the cultural basis of this discipline.
Theology is a science which, from an epistemological point of view, has its basis in
divine revelation, which is the fruit of God’s desire for dialogue, as we can read in the
dogmatic Constitution Dei Verbum:

In His goodness and wisdom, God chose to reveal Himself and to make known
to us the hidden purpose of His will (see Eph. 1:9), by which through Christ,
the Word made flesh, man might in the Holy Spirit have access to the Father
and come to share in the divine nature (see Eph. 2:18; 2 Peter 1:4). Through
this revelation, therefore, the invisible God (see Col. 1;15, 1 Tim. 1:17), out of the

2 The text of the decree is only available in Italian; here is our unofficial translation.
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abundance of His love, speaks to men as friends (see Ex. 33:11; John 15:14-15)
and lives among them (see Bar. 3:38), so that He may invite and take them into
fellowship with Himself (DV, n. 2).

Theology is based on a "foundational dialogue," which is the divine will to relate
to human beings. This is the relationship that the Bible and the text of Vatican II (Dei
Verbum) consider friendship to be.

The second reason to speak of a "dialogue TCR" lies in that intercultural openness,
which we have read in the recent Curricular Guidelines and which, from a theological
point of view, is inserted in the field of interreligious dialogue. Interreligious dialogue
means not only respecting all religious beliefs but also being active in building ways
for us to walk together. The first meeting place between different faiths is active
charity: people of different faiths can work together to help the poor and needy. From
a Catholic perspective, interreligious dialogue has a theological basis. It is the awareness
that while the Holy Spirit is manifest in the Church, his presence and action are
universal, without limits of time or space. “The Spirit’s presence and activity affect not
only the individuals but also society and history, peoples, cultures, and religions” (John
Paul 1I, 1990, n. 28). In the life of the Church and in other religions, it is possible to
find real gifts of the Holy Spirit, which must be appreciated through dialogue.

Indeed, it is always the Spirit who is at work, both when he gives life to the
Church and impels her to proclaim Christ and when he implants and develops
his gifts in all individuals and peoples, guiding the Church to discover these gifts,
to foster them, and to receive them through dialogue. Every form of the Spirit’s
presence is to be welcomed with respect and gratitude (John Paul II, 1990, n.
29).

The third reason to speak of dialogue in relation to the teaching of Catholic religion
is because it has always been associated by teachers and students with a time when
they are free from the anxiety of evaluation, and thus the time when they can freely
discuss. Students’ vital worlds become part of the issues that need to be addressed in
the TCR.

7. Searching for a Theological Framework

The world of theological studies is a vast and complex one, and there are many lines
of thought that are intertwined in this complexity. It would not be appropriate here
to carry out an analysis; it seems appropriate to make a few observations that are
strictly functional to our topic and that can be drawn from research that highlights
opportunities for dialogue in RE.

An interesting research path is intercultural theology, which “draws attention to the
intellectual and spiritual resources of people of different religious beliefs, how they
interact, intersect, and diverge, and the role that the phenomena of religion can have
in different contexts” (Skrefsrud, 2023, p- 5). Intercultural theology modifies the
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traditional notion of stable religious identities with unchanging beliefs, dogmas, values,
and rites, emphasizing a dynamic understanding of religious identities and traditions.
Intercultural theology today takes the form of an “in-between theology” (Wrogemann,
2021), concerned with different cultures and contexts, with cross-boundary
interactions, and thus with very different forms of missions and with reflecting on
interreligious relations. According to Skrefsrud (2023), a non-denominational RE, with
the presentation of different religious and value perspectives, is more in line with the
approach of intercultural theology: “connecting the rich diversity of religions,
denominations, and worldviews to lived reality, students are encouraged to see the
significance and key functions that religion may have for people’s everyday lives in
contemporary society” (p. 7).

A second line of research is on hospitability theologies (Bretherton, 2017; Reynolds,
2010; Russell, 2009; Yong, 2008; Youngblood, 2019), which is deeply rooted in the
biblical texts since the Old Testament: “the alien who resides with you shall be to you
as the citizen among you; you shall love the alien as yourself, for you were aliens in
the land of Egypt: I am the Lord your God” (Lev. 19:33-34). Stories of hospitality,
such as Abraham and Sarah entertaining angels (Gen 1) or the widow of Zarephath
caring for Elijah (1 Ki 17), are a leitmotif throughout the Old Testament. Also in the
Gospels we can find many images of hospitality, such as visits to the home of Lazarus
and his family, Jesus washing his disciples’ feet, the Last Supper, and the meals enjoyed
by the disciples with the risen Jesus. Today, in a globalizing and interconnected world,
hospitality is a practice that opens up barriers and fosters relations of mutual respect
and concern. It is also a true paradigm of hospitality (Fuss, 2006; Russell, 2009),
which can be a source of inspiration for new trends in the theology of religions. It is
conceived as a "pilgrim theology." in dialogue with other faiths and religious traditions,
seeking the mysterium alteritatis rooted in the inscrutable divine plan. Hospitality,
both sacred and fruitful, can be the archetype of intercultural and interreligious
encounters aimed at sharing life and going beyond the mere exchange of ideas. (Fuss,
2006).

The aim now is to apply the suggestions from the theological considerations
presented here to the educational identity of TCR.

8. Conclusions: Towards a "Dialogic" and Hospitable TCR

We have seen above how intercultural theology is good to provide the basis for a non-
denominational RE. Let’s try to show how the theology of hospitality is appropriate
to provide the basis for a denominational RE open to dialogue. For Italian readers, we
have already proposed (Porcarelli, 2022) a broad reflection on how to apply the
structural characteristics of authentic dialogue to TCR’s identity as a discipline. In the
following, a few key passages from this reflection are presented in the light of the
international literature on the theology of hospitality.
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In any authentic dialogue, clarity of one’s own identity and sincere openness to
others are important. The denominational nature of the TCR is the result of a series
of historical circumstances and a concordat between the Italian State and the Holy See;
however, in the present context, it can also be considered a guarantee of the cultural
and spiritual identity of this doctrine. The Catholic Church guarantees that religious
teachers are competent in theology and are part of the ecclesial communion. The fact
that TCR has confessional disciplinary content is not a reason to close dialogue, but
another element that strengthens the clarity of identity of a dialogical discipline.

In order to characterize TCR as "host" teaching (Macale, 2020), teachers should
propose inter-religious lessons, hosting experts and believers of other faiths and
organizing with them paths to deepen their religious beliefs. This would allow the host
religion to speak without the "filters" of Catholic interpretation and would be consistent
with the typical principle of religious phenomenology that religious experience must
be read in the light of itself. There are already a lot of good practices in this area, with
teachers taking pupils on visits to synagogues and meetings with members of the local
Jewish community. It would be important for these good practices to be known, to be
disseminated, and to be extended to all the main faith communities living in the area.

The inclusion of experts from other religions in the working groups of the Italian
Bishops’ Conference to study the TCR and evaluate the textbooks could be a further
step in this direction. A positive sign in this regard is the collaboration project between
the CEI (Italian Episcopal Conference) and the UCEI (Union of Italian Jewish
Communities) for the production of 16 information sheets on Judaism (CEI-UCEI,
2023), which will help religion teachers and textbook writers for the TCR.

It is only the beginning of a possible dialogue with Italian Jewish communities,
which could help overcome some mistrust of Catholic confessional teaching. Similar
channels of dialogue should be opened with the other religious communities living in
Italy. This openness to interreligious dialogue, applied also to the management of the
TCR, could replace some anachronistic practices, such as the CEI’s "nihil obstat" on
textbooks. Some more specific legal aspects that characterize the TCR in Italy, such as
the fact that the place of service of the teacher must be chosen by the bishop, could
also be the subject of reflection. This is a normative provision, which could be in line
with a TCR of a catechetical nature with pastoral objectives. This aspect should be
overcome if we want to emphasize the cultural nature of this doctrine and its openness
to dialogue.

It is not an easy challenge, but it can be met by wanting to build bridges to help
overcome any barriers.
References

AAR—American Academy of Religion. 2010. Guidelines for Teaching About Religion in K—12 Public
Schools in the United States. Atlanta: American Academy of Religion. Available at:

Peer-reviewed article
ApOpo pe SLTTAY xpLTiny] aELOAGY oY



TEACHING RELIGION BETWEEN BRIDGES AND WALLS 63

https://aarweb.org/common/Uploaded%20files/Publications%20and%20News/Guides%20and%20Be
st%20Practices/ AARK-12CurriculumGuidelinesPDF.pdf (Accessed 25 september 2024)

Admirand, P. (2019). Humbling the Discourse: Why Interfaith Dialogue, Religious Pluralism, Liberation
Theology, and Secular Humanism Are Needed for a Robust Public Square. Religions, 10, 450.
https://doi.org/10.3390/rel10080450

Berger, P. L. (1999). The Desecularization of the World: A Global Overview. In. P. L. Berger (Ed.), The
Desecularization of the World: Resurgent Religion and World Politics (pp. 1-18). Washington D.C.: Ethics
and Public Policy Center.

Berger, P. L. (2014). The Many Altars of Modernity: Toward a Paradigm for Religion in a Pluralist Age,

Boston, Berlin: De Gruyter.

Bouma, G., Halafoff, A. & Barton, G. (2022). Worldview complexity: The challenge of intersecting
diversities for conceptualising diversity.  Social  Compass, 69(2), 186-204.
https://doi.org/10.1177/00377686221079685

Bretherton, L. (2017). Hospitality as holiness: Christian witness amid moral diversity. London: Routledge.

Brewer, D. J. (2021). Fuaith Encounters of the Third Kind: Humility and Hospitality in Interfaith Dialogue.

Eugene: Cascade Books.

Caputo, M. (ed). (2018). Oltre i "paradigmi del sospetto"? Religiosita e scienze umane (Beyond the "Paradigms

of Suspicion"? Religiosity and the Human Sciences). Milano: FrancoAngeli.

CEI (Conferenza Episcopale Italiana) & UCEI (Unione delle Comunitd Ebraiche Italiane). (Italian
Episcopal Conference & Union of Italian Jewish Communities). (2023). 16 schede per conoscere
I’Ebraismo (16 factsheets to learn about Judaism). Available at:
https://educazione.chiesacattolica.it/ebraismo-e-cristianesimo-a-scuola-16-schede-per-incontrarsi-2/
(Accessed 25 september 2024)

Cicatelli, S. (2020). Prontuario giuridico IRC. Raccolta commentata delle norme che regolano 'insegnamento della
religione cattolica nelle scuole di ogni ordine e grado (Annotated collection of the rules that regulate the

teaching of the Catholic religion in schools of all levels). Brescia: Querininana (X ed.).

Cicatelli S. (2022). Guida all’insegnamento della religione cattolica. Secondo le nuove indicazioni. Nuova ediz
(Guide to the teaching of the Catholic religion. According to the new indications. New edition). Brescia:
Scholé.

Council of Europe, (2008a). Recommendation CM/Rec (2008) 12 of the Committee of Ministers to Member

States on the dimension of religions and nonreligious convictions within intercultural education. Available

at:
https://search.coe.int/cm#{ %22CoEObjectld%22:[%2209000016805d20e8%22],%22s0rt%22:[ %22C
oEValidationDate%20Descending%22],%22tabview%22:[%22document%22] } (Accessed 25

september 2024)

Council of Europe, (2008b). White paper on intercultural dialogue: Living together as equals in dignity.
Strasbourg: Council of Europe Publishing.

Peer-reviewed article
ApOpo pe LAY xpLTiny] atELOAGYNoN



64 ANDREA PORCARELLI

Dal Toso, P. (2020). Cambiamenti dell’insegnamento della Religione nel primo ciclo della scuola italiana
dal secondo dopoguerra all’attuale contesto multiculturale (Changes in the teaching of religion in
the first cycle of Italian schools from the post-war period to the current multicultural context). Nuova
Secondaria Ricerca, 4(3), 161-179.

DV (Dei Verbum), Vatican Council II (1965). Dogmatic constitution on divine revelation: Dei verbum. The
Holy See. Available at:
https://www.vatican.va/archive/hist_councils/ii_vatican_council/documents/vat-
ii_const_19651118_dei-verbum_en.html (Accessed 25 september 2024)

Eck, D. L. (2001). A new religious America: How a" Christian country" has now become the world’s most

religiously diverse nation. SanFrancisco: Harper.
Eck, D. L. (2015). Pluralism: Problems and Promise. Journal of Interreligious Studies, 17, 54-62.

Ferrari, S. (2014). Teaching religion in the European Union. In A. B. Seligman (Ed.), Religious education
and the challenge of pluralism (pp. 26-44). Oxford: Oxford University Press.

Fuss, M. (2006). Riconoscere, conservare, promuovere. Il rapporto tra teologia e scienze delle religioni a
40 anni dalla Nostra aetate (Recognize, Preserve, Promote: The Relationship Between Theology and
Religious Sciences 40 Years After Nostra Aetate). In M. Crociata (Ed.), Teologia delle religioni. La
questione del metodo (pp. 71-109). Roma: Citta Nuova.

Gearon, L. (2019). The Politicization and Securitization of Religion in Education. In M. L. Pirner, J.
Lahnemann, W. Haussmann, & S. Schwarz (Eds.), Public Theology Perspectives on Religion and
Education (pp. 211-227). London: Routledge.

Jackson, R. (2014). Signposts: Policy and practice for teaching about religions and non-religious world views in

intercultural education. Strasbourg: Council of Europe Publishing

Jackson, R. (2016). Inclusive Study of Religions and World Views in Schools: Signposts from the Council
of Europe. Social Inclusion, 4(2), 14-25. https://doi.org/10.17645/si.v4i2.493

Jackson, R. (2019). Do the Toledo Guiding Principles Politicise Religious Education?. In Formatting
Religion (pp. 127-141). Routledge India.

John Paul II (1990). Redemptoris missio. On the permanent validity of the Church’s missionary mandate.
The Holy See. Retrived June 30, 2024, Available at: https://www.vatican.va/content/john-paul-
ii/en/encyclicals/documents/hf_jp-ii_enc_07121990_redemptoris-missio.html (Accessed 25 september
2024)

Kearney, R., & Taylor, J. (eds). (2011). Hosting the Stranger: Between Religions. New York: Continuum

International.

Larson, M. & Shady, S. (2009). Interfaith dialogue in a pluralistic world: insights from Martin Buber and
Miroslav Volf. Journal of College and Character, 10(3), 1-10. https://doi.org/10.2202/1940-1639.1086

Macale, C. (2020). La storia delle religioni: condizione necessaria, ma non sufficiente per 1’insegnamento
religioso nella scuola italiana (The history of religions: a necessary but not sufficient condition for

religious teaching in Italian schools). Nuova Secondaria Ricerca, 4(3), 180-196.

Peer-reviewed article
ApOpo pe LAY xprtixy oELoAGYNoN



TEACHING RELIGION BETWEEN BRIDGES AND WALLS 65

Mavelli, L. & Petito, F. (2012), The postsecular in International Relations: an overview. Review of
International Studies, 38, 931-942. https://doi.org/10.1017/5026021051200040X

OSCE/ODIHR. 2007. Toledo Guiding Principles on Teaching about Religions and Beliefs in Public Schools.
Prepared by the ODIHR Advisory Council of Experts on Freedom of Religion or Belief. Warsaw:
OSCE/ODIHR. Available at: https://www.osce.org/odihr/29154 (Accessed 25 September 2024)

Onwuegbuzie, A. J., Leech, N. L., & Collins, K. M. (2012). Qualitative analysis techniques for the review
of the literature. Qualitative Report, 17(28), 1-28. https://doi.org/10.46743/2160-3715/2012.1754

Porcarelli, A. (2018). La pedagogia tra le scienze delle religioni (Pedagogy among the sciences of religions).
In M. Caputo (Ed.), Oltre i “paradigmi del sospetto”? Religiosita e scienze umane (Beyond the “Paradigms
of Suspicion”? Religiosity and the Human Sciences) (pp. 143-160). FrancoAngeli, Milano.

Porcarelli, A. (2022). Religione a scuola tra ponti e muri. Insegnare religione in un orizzonte multiculturale
(Religion at school between bridges and walls. Teaching religion in a multicultural horizon). Milano:

FrancoAngeli.

Randall, B. W. (2015). Diana Eck’s Concept of Pluralism as a Norm for Civic Education in a Religiously

Diverse Democracy. Journal of Interreligious Studies, 17, 35-44.

Reynolds, T. E. (2010). Toward a Wider Hospitality: Rethinking Love of Neighbour in Religions of the
Book. Irish Theological Quarterly, 75(2), 175-187. https://doi.org/10.1177/0021140009360497

Rossiter, G. M. (2018). Life to the full: the changing landscape of contemporary spirituality-implications for
Catholic school Religious Education. Kensington NSW 2033, Australia: Agora for Spiritual, Moral and
Religious Education (ASMRE). Available at: https://asmre.org/LifeToTheFull-Rossiter.pdf (Accessed
25 september 2024)

Russell, L. M. (2009). Just Hospitality: God’s Welcome in a World of Difference. Louisville: Westminster John

Knox Press.
Russo, C. (ed.) (2021). Law, Education, and the Place of Religion in Public Schools, London: Routledge.

Skrefsrud, T-A. (2023). Rethinking the Intercultural Potential of Religious Education in Public Schools:
Contributions from Intercultural Theology. Religions, 14, 224. https://doi.org/10.3390/rel14020224

Vacca, M. A. (2019). Education and Religious Freedom in the Toledo Guiding Principles: A Comparative
Analysis between the Holy See and the United States. Ariz. J. Int’l & Comp. L., 36(2), 112-132.

Weaver, D. F. (2020). Christian formation and moral pluralism: Challenges and opportunities. Studies in
Christian ethics, 33(1), 27-39. https://doi.org/10.1177/0953946819884551

Wrobleski, J. (2012). The Limits of Hospitality. Collegeville: Liturgical Press.

Wrogemann, H. (2021). Intercultural Theology as In-Between Theology. Religions, 12, 1014.
https://doi.org/10.3390/rel12111014

Yong, A. (2008). Hospitality and the Other: Pentecost, Christian Practices, and the Other. Maryknoll: Orbis
Books.

Peer-reviewed article
ApOpo pe LAY xpLTiny] atELOAGYNoN



66 ANDREA PORCARELLI

Youngblood, P. W. (2019). Interfaith chaplaincy as interpretive hospitality. Religions, 10(3), 226, 1-14.
https://doi.org/10.3390/rel10030226

Notes on contributors:

Andrea Porcarelli, a Associated Professor in General and Social Pedagogy at the
University of Padua, Coordinator of the doctoral school in Pedagogical Sciences,
Education, and Training, member of the International Joint PhD in "Religion, Culture,
and Public Life". National Coordinator of the SIPED Research Group on "Religiosity
and Religious Formation"; Member of the National Board of CIRPED (Centro Italiano
di Ricerca Pedagogica). Member of the Directive Council of CIRFIM (Interdepartmental
Research Centre for Medieval Philosophy) and of the Research Group ReSTI (Religions,
Spiritualities, Traditions, Inquiries), University of Padua. Co-director of the editorial
series '"L’esperienza religiosa. Incontri multidisciplinari,” publisher FrancoAngeli
(Milano). Member of the Scientific Committee of the magazine “Dirigenti Scuola.”
Winner of the Italian Pedagogy Award, issued by SIPED, in 2016 and 2022. Winner
of the Accademia AsPel Award (Italian Pedagogical Association) in 2015 and 2022.
He has participated, as invited speaker or as presenter of a contribution, in over one
hundred scientific conferences. He usually carries out training activities for teachers
and school managers. Research fields: 1) identity of social pedagogy and of citizenship
education; 2) foundations of general pedagogy; 3) pedagogy of school and services to the
person; 4) education of religiosity and religious dimension of the education.

ORCID

Andrea Porcarelli =" https://orcid.org/0000-0003-3098-7419

Peer-reviewed article
ApOpo pe SLTTAY xpLTiny] aELOAGY oY



EMnviny, Tleproduny]'ExSoon yiow t Opnoxevtixy; Exnoidesvon (EAGE) E ﬂ eE
Greek Journal of Religious Education (GjRE) 7(1), 67-81, 2024 GJRE

ISSN: 2623-4386 DOI: 10.12681/gjre.39559

The Narratives of Secularization
and Their Implications for Religious Education

Marlene Printz Jellesen "%/, Associate Professor at the Department of Teacher Education,
Aalborg, Denmark, and PhD student at the Centre for Education Policy Research, Institute of
Culture and Learning, Aalborg University, Denmark, mpj@ucn.dk

Abstract

In Religious Education (RE), it is not possible to talk about the role of religion
today without addressing the concept of secularization. Using an explorative
methodology, this article explores the potential of approaching key topics in RE,
in this case secularization, with a narrative approach. The article presents four
narratives of secularization and explores their possible implications based on
research literature on RE. In doing so, it draws on empirical research from a
Nordic RE context and reads this research as if it were narratives of secularization.
The article demonstrates that the narrative approach has potential in RE and can
be an alternative to the distinction between learning about and learning from
religion, as students always learn both about and from the content they are
presented with. The distinction is due to the recontextualization in the school not
being an option in the pedagogical practice. The article also shows that the
narratives about secularization must be in motion so that the teachers do not pass
on an outdated secularization hypothesis but present the complexity of religion in
a post-secular context.

Keywords: Secularization, recontextualization, narrative approach, RE, learning about
and from religion

1. Introduction

The secularization of Western European societies is the result of a long historical
process in which the role of religion has changed. It is not possible to talk about the
role of religion in RE without addressing the concept of secularization. In the
recontextualized pedagogical-didactic context in RE, teachers make simplifications: A
school subject is never a direct reflection of an academic subject at the university level.
Given the aim of the school, the school subject will always be embedded in a political,
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societal, cultural, and pedagogical-didactic context in ways that are different from other
educational facilities. The English linguist and sociologist of education Basil Bernstein
(1924-2000) clarifies this theme with the concept of recontextualization (Bernstein,
2000, p. 33). The school is a pedagogical Bildung institution that aims at
understanding the content it works with. Therefore, in a school context, one will
endeavor to ensure that students learn from the academic content they are learning
about. The very widespread religious didactic distinction between learning about and
learning from religion (Grimmitt, 1987, p. 235) therefore contains some built-in
challenges in a pedagogical context. In what follows, a narrative approach will be
explored as a possible alternative based on the secularization theme. Students
encounter narratives of secularization in RE that they both learn about and from. It is
therefore crucial that the narratives are nuanced and in motion so that an outdated
hypothesis of secularization is not passed (Berger, 1999).

In my ongoing PhD thesis, I am examining how religions are constructed in the
context of RE in the classroom in the Danish primary and lower secondary schools (8.
and 9. grade: 14-15 year old students). Through classroom studies, the thesis intends
to study which discourses about religion are present in the classroom. By applying
critical discourse analysis (Fairclough) and with the use of Bernstein’s methodology,
it is the aim to study these discourses” influence on the students’ opportunities to
participate and hence their academic benefit. How teachers talk about religion and
secularity can have an impact on the students’ ability to engage, participate, and
understand the phenomenon of religion. In Denmark, where the subject is non-
denominational, it is necessary to talk about religion in a secularized context, but it
becomes crucial how the teacher recontextualizes secularization and its consequences
to give the students an understanding of religion in modern times.

2. Research Question and Methodology

The article has an explorative character and will study the following research question:
Can the narrative approach be a way to approximate key religious phenomena in RE,
in this case secularization, and act as an exploratory tool that supports students’
nuanced and critical understanding in RE practice and which secularization narratives
carry implications to be challenged by multi-layered narratives? The research literature
on RE is in the article read as if it were based on certain narratives of secularization
to explore the narratives in the recontextualized and pedagogized classroom and
investigate what possible implications they may have for RE. The study does not aim
to use the narratives as analytical tools but as explorative tools to test whether the
narratives can function. In addition to Bernstein’s concept of recontextualization,
Fairclough’s critical discourse analysis is applied (Fairclough, 1992). The ‘narratives’
are treated in the article as ‘discourses’ that are related to studies in the sociology of
religion, philosophy of religion, and RE. Narratives can contextualize abstract concepts
such as secularization and conceptual knowledge and understandings and be a
mediating tool and structure that is familiar to students. Narratives can be seen as
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academically exploratory tools through which the students can think and learn
(Wertsch, 2008).

The article will first clarify the concept of ‘Narratives of Secularization’ and give a
brief insight into how secularization and secularity have been dealt with in religious
studies and in RE research. Studies on religion and religiosity from different disciplines
and research areas (e.g., sociology of religion, philosophy of religion, and theology)
help to clarify what understandings of religion the process of secularization has led to,
and these disciplines also help to challenge the narratives. Four narratives of
secularization are presented, and based on classroom research from Denmark, Sweden,
and Norway, including elements from my own ongoing research project, the possible
consequences of these narratives of secularization for RE and students’ academic
benefit.

3. Narratives of Secularization

Narratives of secularization express the recontextualization of religion and
secularization that happens in the classroom, in stipulations, and in society in general,
for example, through the media. The term recontextualization is, as mentioned, taken
from the English linguist and educational sociologist Basil Bernstein and used in my
thesis to study the interaction between the levels of the education system and the
pedagogical practice in RE. Bernstein identifies three central fields in the educational
system: the intellectual field, the official field (stipulations), and the pedagogical field
(pedagogical device) (Bernstein, 1990). Bernstein emphasizes that recontextualization
takes place both in the official field through the stipulations, which are "colored" by
the time and the political, cultural, theological, and pedagogical currents that prevail,
and in the pedagogical field, where a wide range of pedagogical-didactic conditions
come into play when academic knowledge is selected, disseminated, and pedegogized
(Bernstein, 2000, p. 33).

In a pedagogical didactic context, simplifications are always made. But every
teacher must ensure that these simplifications do not become an obstacle to
understanding the phenomenon of religion. Even though the secularization hypothesis
has been rejected (Casanova, 2015; Habermas, 2006; Berger, 1999), the secularization
thinking associated with it, inspired by Max Weber (1864-1929) and the early Peter
Berger (1929-2017), among others, has had significant impact and historical
consequences, resulting in narratives about religion that can have an impact on RE in
schools. I will try to clarify the problems and counterproductive results that certain
secularization narratives can cause in RE. Without an awareness of the multi-layered
nature of different narratives, secularism risks becoming the normative and dominant
approach to RE.
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4. Secularization — a Complex Phenomenon — also in RE

Secularization is a framework condition for RE, but what do we mean when we use
the term “secularization”? And how do we make students aware of the complexity of
this concept? The secularization of Western European societies, including Danish
society, is an expression of a long historical process in which the role of religion has
changed greatly. Internal religious factors in the West and societal changes and
decisions have contributed to the process. The process of secularization is not an
evolutionary, irreversible process, but the result of several complex cultural and
political conditions (Dobbelare, 2002, p. 157).

A distinction must be made between secularization at the political-institutional
level, caused by concrete changes in law, and secularization as a condition of the
worldviews and lived reality of individuals and communities, caused by changes in
ideas and social attitudes (which may of course be underpinned by the political-
institutional level). In Denmark, for example, church and state are not separated in
the constitution from 1849, as the state supports the Evangelical Lutheran Church as
stated in section 4 of the law. None the less however, the Danes are very secularized
when it comes to religious consciousness. In general, they don’t see themselves as
thinking or acting in terms of religion. It is therefore essential to introduce students
to a narrative with this distinction, just as it is crucial to teach them to distinguish
between secularization and secularism. Denmark, for example, is a secularized country,
especially on an individual level, but is not characterized by secularism like France.
There is room for religion in public spaces such as schools, high schools, and hospitals.

The Canadian philosopher Charles Taylor (1931-) problematizes in A Secular Age
the secularization hypothesis with the question: ‘Why was it virtually impossible not to
believe in God in, say, the year 1500 in our Western society, while in the year 2000 many
of us find it not easy but even inevitable?”’ (Taylor, 2007, p. 25). He unfolds the process
of secularization by nuancing the common understandings of secularization, either
understood as the liberation of the state and its institutions from religion, where
religion is displaced from the public to the private sphere (societal level) or a historical
dismantling and decline of religious belief and practice (individual level).
Secularization, according to Taylor, indicates instead a historical development from
societies where it was impossible not to believe in God to societies where belief in God
is one option among many (Taylor, 2007, p. 5).

The modernity narrative that characterized the secularization hypothesis has been
challenged and post-secularity has been used as a concept to capture the renewed
influence of religion in society. (Habermas, 2006). Post-secularity is an ambiguous
concept that can be defined in different ways, e.g. “as a Rediscovery of a Continuity
with the Past” and “as the Resolution of the Sharp Boundary Between “the Religious”
and “the Secular” or “Non-religious” (Franck & Thalén, 2021, pp. 1-16). The public
school must thematize this ambiguity and how religion manifests itself in new ways
both on a societal and individual level. Norwegian professor of RE Oystein Brekke
challenges the assumption that a secular approach will ensure equal treatment of
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religions and worldviews in RE because it is based on a problematic dichotomy
between the secular and the religious. Instead, he points to a worldview-open
disciplinary ontology where both critical and resource-oriented disciplinary approaches
are used (Brekke, 2022, pp. 323-328).

Narrative 1: Religion is a Private Matter and the Implications

One of the dominant narratives that recontextualization of secularization has led to is
that religion may be constructed as something private and individual, detached from
the public and the common sphere. The discourse of religion as a private matter is
very dominant both in RE and in general (Flensner 2015, pp. 130ff., 145ff.; Risenfors,
2011): For example, in a 2011 survey of 1,500 Danish primary schools, 409 school
leaders responded to a questionnaire about the role of religion in schools, where the
survey showed that the statements that received the most support were 1) Religion is
a personal matter that has nothing to do with school, 2) conflicts about religion are
about something else, and 3) religion is a source of conflict (Vive Jensen, 2019, p- 143).
The background for this narrative is, of course, the Enlightenment’s secularization
efforts, which sought to remove religion from the public sphere domain on a secularist
ideal. The general individualization of modernity has also contributed to this, and in
the Western countries Freedom of religion naturally implies that religion is a private
matter (cf. Section 67 of the Danish Constitution; UN Universal Declaration of Human
Rights, Article 18). But this narrative can exclude insight and prevent learners from
gaining a broader understanding. They might think that religion has no significance
for common public life, which is contradicted by both historical, educational and
welfare research (Buchardt, 2023; Holland, 2020; @stergaard, 2005).

In Denmark, as mentioned, there is still a bond between the state and the church
in our constitution (§ 4 & 6), and following tradition, the Danish parliament opens the
political year first Tuesday in October with a religious service in the national folk
church (“folkekirken”). Many schools in Denmark visit the folk church in the run-up
to the Christmas holidays and take part in a Christmas service. On the Danish passport
is a picture of Jesus painted on a stone from the Viking Age—the so-called Jelling Stone
from 965. So, no matter whether you are an atheist, Muslim, or Christian, as a Dane,
you have Jesus in your passport as a symbol of the historic connection between
Christianity and the Danish nation. Therefore, when a teacher in my research, after
telling the students about secularization and the relationship between state and church
in Denmark, sums up that religion is a private matter, it is a problematic, simplistic
narrative (Observation 190923).

A vague and sharp separation of the private and the public sphere when it comes
to religion can lead to a particular “school secularism,” which makes religion taboo
and difficult to talk about in the public space that is the school (Gilliam, 2015). We
have seen this in a Danish research project on “Muslims in the ‘secular’ Danish
primary school.” Teachers downplayed the role of religion in general and in RE and
did not want religion to play a role in the daily life of the school (Gilliam, 2015, p.
173ff.). The ideal in the school was a relaxed and moderate religiosity. In RE, only
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similarities between religions were emphasized because the teachers were afraid that
revealing any differences between the religions would promote conflicts between the
students (Gilliam, 2014, p. 47).

If, as in Gilliam’s research, religion becomes a private matter and this becomes a
hegemonic discourse in the classroom, it can lead to the misunderstanding that religion
has no significance for common public life. That will make it difficult to legitimize the
subject’s place in a public school and difficult to understand the role of religion in
public debate. The students with no religious affiliation may lack motivation for
participation in the subject (Flensner, 2015). However, religion is a public and common
matter, both societally and existentially. In the newspapers and on TV, there are daily
stories involving religion; e.g., an issue has been the burning of Qur’ans in Sweden
and Denmark and the public discussion of the relationship between freedom of
expression and violations of religious feelings. This has led to an extensive public
debate about whether the governments should ban the burning of religious books or
not. The Danish government decided to ban Quran burnings in December 2023. The
law, which has come into force, reads: °... publicly or with intent to disseminate to a wider
circle is guilty of improper treatment of a writing that has significant religious significance for
a recognized religious community, or an object that appears to be such a writing’ (§ 110 e).

If you detach the subject of religion from controversies and challenges and make
religion an individual, ahistorical, and apolitical phenomenon, the school fails to
support the purpose of preparing students for a pluralistic society (Barnes, 2006, p.
398). Gert Biesta and Patricia Hannam make it clear that religion is a public matter
and that it is therefore important that RE is a part of education in the public sphere.
They argue that RE is about making it possible for children to understand “what a
religious way of existing in the world might offer in leading one’s life individually and
collectively in order to play an educative part in the lives of children and young people as they
come to speak and think and act in the world” (Biesta & Hannam, 2023, p. 108). In
Religion and Education. The forgotten dimensions of Religious Education? Hannam raises
the question, “What should religious education seek to achieve in the public sphere?”
(Hannam, 2021, p. 124). Education should be seen as preparing students for
participation in the public space, and therefore she finds it desirable that students gain
insight into the meaning of answers to existential questions expressed in religious and
secular traditions and how people organize their lives as lived religions (Hannam,
2021, p. 131f).

Narrative 2: Religion and Faith as the Opposite of Knowledge and the
Implications

Another narrative that the recontextualization of secularization can entail is that
religion, or faith, and knowledge constitute two completely different areas. Max
Weber’s (1864-1920) secularization thinking, with its focus on rationalization, has
contributed to this sharp separation. Also, a subjectivation of religion, as we see for
example in the religious existentialism of the Danish philosopher Seren Kierkegaard
(1813-1855), can increase the distance between faith and knowledge. In Fear and
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Trembling, Kierkegaard states that “Fuaith begins precisely where thinking leaves off”
(Kierkegaard, 1843/2003, p. 38) to clarify that religiosity has to do with the absurd
and the incomprehensible. There is an incommensurability between the inner and
outer when it comes to religiosity, which makes communication about the religious
difficult. There is a hidden fervor attached to religion that has nothing to do with
knowledge (Kierkegaard, 1843/2003).

Contflicts can arise between faith and knowledge, for example, if one wishes to
relate religious doctrines to recognized scientific statements about, for example, the age
of the universe or the biological evolution of species from a fundamentalist biblical
view. However, too sharp a distinction may overlook the fact that faith and religion
are also thought and reflection, and that beliefs have an epistemological content. Thus,
faith and knowledge must be thought of dialectically so that RE can focus on "'what is
believed, what faith is, what it is to know, and what is known’ (Huggler, 2008, pp. 13-
35).

A paradoxical approach to the relationship between belief and knowledge can be
found in students’ statements. In an interview I conducted with a religion teacher, she
points out that students often come up to her and say, "You know a lot about religion.
[...] How can you not believe in it?". She also states, “It’s still me— right up until they are
15-16 years old—who must be the guarantor that they can believe. I believe so you can too. I
would rather be a stone in the shoe because that’s how it is with believing and not believing.
It’s only you who must take a stand” (interview, 310523). It’s thus as problematic to
blur the distinction between faith and knowledge as it is to separate the two. The
relationship between faith and knowledge must be thought of dialectically, and RE
must deal with believing as a concept as well as the content of the belief. The Danish
theologian N.F.S. Grundtvig’s (1783-1872) distinction between faith (da. tro) and belief
(da. anskuelse; view) can be used. Where faith indicates the private immediate trust
in a metaphysical power, then belief indicates the belief content that the subject must
provide knowledge of.

In several research projects, the Swedish researcher in RE, Karin Kittelmann
Flensner, has shown how a generalized "we" is established in the classroom in RE in
the upper secondary school (students aged 16-18). The generalized “we” is linked to
the idea that religion belongs to the past, where there was less knowledge. A dominant
discourse is that religion plays no role today, while atheism represents a kind of
“neutrality” and “normality.” Religion is constructed negatively (especially Islam and
Christianity) and linked to fundamentalism, oppression, and superstition, while
secularity is linked to modernity (Flensner, 2015, p. 117ff.; Flensner, 2018, pp. 8-9).
A non-religious position becomes dominant, which also means a clear neglect of the
knowledge part of the subject while religious students keep a low profile and feel
segregated (Flensner, 2015, p. 285f.).

A singular hegemonic discourse with a dichotomy between faith/religion and
knowledge can lead to a neglect of the knowledge dimension of the subject and a
negative social understanding of religion (Fairclough, 1992). Flensner shows, for
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example, how a course on the Reformation and Martin Luther becomes more about
what students do not believe in than giving students knowledge about this central part
of European history and its historical consequences (Flensner, 2018, pp. 11-12). It can
be a pedagogical challenge by focusing only on faith as a subjective certainty that one
either has or lacks, as it leads to an anti-intellectualism that makes it difficult to discuss
the content of faith as a subject matter (Huggler, 2008, p. 17).

Narrative 3: Religion is Weakened and the Implications

A third narrative of secularization that is dominant in the classroom is that there has
been a general weakening of religion (Flensner, 2015). This is evident in the sense
that religion has lost power and influence at a societal level, and there has been a
significant decline in the membership of religious institutions in most European
countries, such as the National Church in Denmark. In addition, there has been an
increase in the number of “nones”— people with no religious affiliation (Andersen,
Erkmen & Gundelach, 2019, p. 231). But if we delve deeper into sociological research
on religion, the matter seems more complex, at least in Denmark. There are fewer non-
churchgoers in the latest value survey from 2017 than in the 1981 survey, and there
has been an increase in church attendance at festivals from 1990, which has remained
constant since. In addition, there is an increase in belief in a divine power, while there
is no or very little change in the proportion who believe in life after death, heaven, or
hell (Andersen, Erkmen & Gundelach, 2019, pp. 236-237).

Anne Lundahl Mauritsen’s PhD thesis examines the phenomenon of "The
Scandinavian Paradox"- that is, the seemingly contradictory paradox that
Scandinavians remain members of their national churches but identify themselves as
irreligious. Based on semi-structured interviews with 30 people from Denmark, the
analysis shows that the majority consider Christianity as a national, cultural foundation
of society, even if they consider themselves irreligious. They associate Christianity with
holiday celebrations and a strong foundation of values. The interviews showed little
interest in matters of faith but were instead concerned with identity, meaning, tradition,
and relationships. These are not mutually exclusive identities, but rather identities
characterized by flexible and situational standpoints (Mauritsen, 2022). The research
shows a need to take a broader perspective on religion and, for example, include the
phenomenon of lived religion (McGuire, 2008). Emotions, narratives, embodiment,
and practices must be considered when talking about religion. Everyday religion rarely
follows dogmatic beliefs but is instead dynamic and highly context dependent
(Mauritsen, 2022).

Focusing solely on the fact that membership in religious institutions is declining
gives students a distorted and simplistic picture of religion in modern societies. For
example, value studies and interviews must be included in RE to provide an
antagonistic discourse and thus a more varied understanding of how religiosity is
changing in the contemporary world. Complexity theory can nuance students’
understanding because it makes clear that "religious weakening, growth and change are
occurring simultaneously " (Furseth, 2018, p. 16). Secularization and individualization
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alone cannot be referred to, thus breaking away from mainstream theories of religion,
as there is no single indicator to understand religiosity: all indicators must be
considered equal to examine how they relate to each other.

Having a hegemonic discourse of the weakening of religion will result in students
thinking that religion is an outdated phenomenon (Flensner, 2015, pp. 100, 118). As
a teacher, you can, whether deliberately or not, pass on an outdated secularization
hypothesis, which will be problematic and unhelpful in understanding a society that
is characterized by post-secularity (Ziebertz & Riegel, 2009). The renewed role of
religion in society is not captured if such a narrative is not challenged in the school.

Narrative 4: Religion is a Phenomenon of Deprivation and the Implications

A fourth narrative the recontextualization of secularization can entail is that
religion is constructed as a phenomenon of deprivation. Religious conviction and
commitment are explained by the fact that religion provides comfort and compensation
when people are in a state of deprivation. This understanding of religion has roots
back in Karl Marx’s theory of religion but was further developed by American
sociologists in the 20th century, especially Charles Glock (Furseth & Repstad, 2024).

We find the deprivation theory in the American sociologist of religion, Phil
Zuckerman, who conducted field studies in Denmark and Sweden in 2007-2008. He
interviewed a total of 150 people about their faith and concluded that a large
proportion of Danes represented what he termed “mild indifference”. One of the main
explanations he finds in the Nordic universal welfare state, which has ensured a high
degree of equality and security in the Scandinavian countries: according to Zuckerman,
the welfare state has made religious life in Denmark redundant (partially), as Danes
no longer live in a state of (material) deprivation. He makes comparative analyses in
relation to the American context, where the various religious communities play a
crucial social role (Zuckerman, 2009).

Zuckerman overlooks the internal connection between the welfare state and
Evangelical Lutheran religion and does not distinguish between a secularized and a
secularist approach to religion. There is still, in the light of demographic developments,
a high level of adherence to the National Church in Denmark (71.4%) as an expression
of a sense of belonging and being that is both religious and cultural (Mauritsen, 2022;
Skeie, 2021, p. 41). Zuckerman’s analyses indicate a pietistically oriented approach to
religion, which is not widespread in Denmark and is more characterized by a liberal
theological and Grundtvigian position. Nor does he address the Danes’ lack of religious
language. In a critique of sociological studies of religion and what they can capture,
the Danish sociologist of religion Iben Krogsdal points out that if you ask in isolation
what people believe in, religiosity in Denmark cannot be captured (Krogsdal, 2012, p.
10). In her PhD, she has studied people from the Danish National Church, their
religiosity, and the changes it is undergoing. Through interviews, she clarifies that for
many Danes, Christianity disappears as a foreground but lives on as a background,
where a do-it-yourself spirituality is linked to personal life stories (Krogsdal, 2012).
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A hegemonic deprivation discourse about religion can distort students’
understanding the phenomenon of religion. There are studies that, through interviews
with religious students, show that these students blame teachers for allowing a
hegemonic secularist perspective to dominate the classroom. Teachers are criticized for
supporting the stereotypical presentation of religion as an historically outdated
phenomenon of deprivation and for generally presenting an image of their tradition
and religion that the religious students cannot recognize and are not comfortable with
(Holmqvist Lidh, 2016; Osbeck & Skeie, 2014). These deprivation constructions of
religion can promote indifference, lack of curiosity, and segregation of students with
religious backgrounds in the classroom (Flensner, 2015). RE teachers therefore must
make sure that religion as a deprivation phenomenon is only one discourse to religion
among others.

5. Narratives in Movement: A Critical Reflection on Learning
About and From Religion

Within RE research, the distinction between learning from and learning about religion
is often used. This distinction originates from Michael Grimmitt, who formulated the
distinction to point out the importance of including an educational and Bildung
perspective in RE (Grimmitt, 1987, p. 235). It is a distinction that has been used in
numerous Religious Education research projects to show key aspects of RE (Everington
et al., 2011; Harenstam 2000; Osbeck, 2014; Ziebertz & Riegel, 2009). For example,
the distinction was part of a larger European questionnaire with 16 countries, in which
a large group of Swedish teachers participated. The study showed that 95% of Swedish
teachers supported learning about religious perspectives, while only 49% supported
learning from religious perspectives (Osbeck & Petterson, 2009). In the recent Danish
dissertation on the subject from 2016, this divide is also a key element in the analysis
of executive orders, teaching materials, and teachers’ lesson plans (Kjeldsen, 2016).

In the history of the distinction, learning about and learning from religion have
been separated. For example, Associate Professor Bengt-Ove Andreassen has pointed
out that learning from religion would be in violation of international conventions on
religious freedom when it takes place within the framework of a compulsory religion
subject (Andreassen, 2016, p. 216). What might seem to appear to be a good analytical
approach is in an educational, sociological, and pedagogical context incomplete, like
separating knowledge/skills and Bildung (formation). When a school has overall
educational and Bildung aims (cf. the mission statement of the school) and the
curriculum has recontextualized these aims focusing at understanding and democratic
education, the students must and will learn from every time they learn about. It is not
possible to separate the two categories in pedagogical-didactic practice, and you would
probably not make this distinction in other school subjects. Gert Biesta and Patricia
Hannam offer an alternative to the distinction learning about and from by pointing out
the difference between students finding meaning in the subject matter and the teacher
deriving a single meaning from the subject matter. In a school with a non-affirmative
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educational aim, the latter is problematic, while the former must be the ideal. They
also point out that RE should open new existential possibilities: religion should be
seen as a belief, as a practice (rituals, ethics), and as an existential matter (Biesta &
Hannam, 2016). This can be linked to the fact that school and education must aim at
qualification, socialization, and subjectification (Biesta, 2011, pp. 30-32). Religion is
neither just about knowledge nor just about belief, but about being in the world in a
particular way, where both cognitive awareness and emotional aspects play an
important role. It is also crucial that the training of teachers for RE supports that
teachers can nuance the secularization phenomenon to give students an accurate
picture of the role of religion in late modernity. There is a need for the subject to be
linked both to academic skills and powerful knowledge (Young, 2009) (learning about
religion), but also to students’ socialization (a democratic and culturally broad “we”
and to students’ subjectification (a humane, existential ‘we’). All three domains
contribute to students’ education and Bildung (formation).

Overcoming this distinction between learning about and from requires challenging
dominant and hegemonic secularization discourses with value studies, interviews, and
inside perspectives and using different approaches to deal with religion; for example,
combining phenomenological approaches with existential-life philosophical approaches
will contribute to this. Not passing on hegemonic secularization narratives that
statically fixate on what secularization means. Antagonistic secularization discourses
serve to give students a nuanced picture of what religion can mean in modern life and
society. Because what the students learn about and how they learn about it is also
what they learn from. The narrative approach can help ensure that the narratives of
secularization are not static but rather in motion, as new narratives are constantly
emerging. This could also apply to narratives about rituals, prayer, and religious ethics.
A narrative approach can help give students a more nuanced view of religion.

6. Concluding Remarks

It is not possible to talk about the role and importance of religion today without
addressing the concept of secularization. In the recontextualized pedagogical-didactic
context of the school, simplifications are necessary. However, it is crucial that students
are not presented with hegemonic narratives of secularization that do not nuance the
phenomenon and put in relation to post-secularity. Simplifying the complex theory of
secularization should not be an obstacle to understanding the role of religion in
contemporary times. RE risks developing in a one-sided normative secularist direction.
The narrative approach can help avoid this by presenting narratives in motion to the
students. This is significant because when religion is embedded in a pedagogical-
didactic context, students learn from religion every time they learn about religion.
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[TepiAndm

2ty mapoboa €psvvor emyetpeitor M Stepedynomn TG CLUPBOAYG TNG TEWLYYG
obvaEng ol TEwLYNg TEOoeLyNg oTovg uabntéc/toteg twyv dvo Pobuidwy tov
EMLXOL oyoAelov xotd TN oyoAhxn ypowid 2022-2023, boov opopd otny
TOVTOTNTO, TNV EVOWUATWOY, 0AAG %ol TNV PUXOAOYLXY TOLS xoTéoTooy. Méow
™G BLPALOYPOPLXTG OVOOXOTINGYG, XOL TLO OUYXEXQLUEVO OO EUTELOLXEG KOl
DewpnTinéc peréteg avadelyOnxoy XoLVOVIXOTOLIAYWYLXE OQEAY TTOL UTTOPOVY VO
amo@EPoLY aUTéG oL dVo dadixaocies oto oyoAxd TepLBdAlov. EmimAdov,
EVTOTLOTNXOY TTOPEYOVTEG TTOL ETNPEALOLY TNV TEWLYY] oVVaEy/Tpocsvyy, dTwg
glvol 1 TTOADTTOALTLOULXOTNTOL X0 OL JLOPOPES GTOV TPOTO SLEEQYWYNS TNG TTPWLVNG
OoLYXEVTPWONG O Oyéomn UE GAAx xpdty. H €pesuva mov emAéybnue ftav 7
TOCOTLXY], XOL OUYXEXQUULEVO UECW TG OLOVOUYG OGVGVUUOL NAEXTEOYLXOV
epwTNatoroyiov pe deiypa 311 atépwy. H otatiotian avédivoy twyv dedopévwy
gywve pe SPSS. Ta amoteAéopata €detEay o oyéon pe Ty TELLVY oVVaEN xaL TNy
TEOoELYN OTL Ol ATOPELS TwY UabNTOY/TELOY YL TNY LTOYPEWLTIXOTNTO TNG
TPOoELYNG oxeTileTar pe TV OToPEY aAAdbpnoxwy pabntwv/ToLwy oto oyoAElo,
61t M BpnoxevTxdTNTO TV pabnTdy/TELwY oyetileton ue T Oetixn oyéon mov
EYOVY UE TYY TPEWLYY TPOCELYN XL OTL N TAELOVOTNTO TOOCETOL UTEQ TNG
SLATNENOMG TNG TTPWLYNG TTROOEVYNG OTO EAANVLXO OYOAELO.

Aékgig — KAewdwd: mowtvy] oovady, moooevyy), ayoAtxy xovoTyto
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Abstract

The present research attempts to investigate the contribution of the morning
assembly and morning prayer to the students of the two levels of the Greek school
during the school year 2022-2023, in terms of identity, integration, but also their
psychological state. Through the literature review, and more specifically from
empirical and theoretical studies, socio-pedagogical benefits that these two
processes can bring to the school environment were highlighted. In addition,
factors influencing the morning meeting/prayer were identified, such as
multiculturalism and the differences in the way the morning meeting is conducted
compared to other states. The research chosen was quantitative, namely through
the distribution of an anonymous electronic questionnaire with a sample of 311
people. The statistical analysis of the data was done with SPSS. The results showed
in relation to the morning assembly and prayer that the students’ views on the
obligation of prayer is related to the existence of non-religious students in the
school, that the students’ religiosity is related to the positive relationship they have
with the morning prayer and that the majority is in favor of keeping the morning
prayer in the Greek school.

Keywords: morning assembly, prayer, school community

1. Ewooywyn

H mpwiwvy odvakn civor ploe mpoxtixn mov veiotatol xol oTo oUYYXPOVO OYOAELO,
x0PlWS YL TNY EVNUEPWOY] TWY UOONTWY/TOLWY OYETIXAR UE TO TEOYPAUUOTO TNG
NUEPOS XOL TLG OPACTNELOTNTEG TOL OYOAEOL, OAAG TOPAAANAX CLUPBEAAEL oTY
SLTNENON TNG OLYOYNG TNG XOWOTNTOS XOL OTNY XAUAALEQYELX OELDY (wNg TTOL
SLoLLOPPWYOLY  TOV  YopoxThpo. Ty  polbntedy  xow  pabntowdy  (Bondy, 2001;
Giannantonio, 2011; Kovxovvépog Atdyxng, 2019; Hoavtalng & ZaxsAiopiov, 2003;
Williams, 2011). Xe TOAAG xpdty, Omtwg xar oty EAAGSa, éyet xoan Opmoxevtind
TEPLEXOUEVO, ONACSN TN CLANOYLXY TTPOGELY Y. (2G Ex TOVTOL GuYTEAE! 0TY SLapdPPLWoN
TNG TPOOWTILYNG X0 GUAAOYLXNG TOVTOTNTOS TWY TPOGWTWY GTOY XWEO TOL TYOAELOL
N AVTLUETOTILETOL WG CLOTATIXO TNG KOLVWYLYNG XOL TTOALTLOTLXYG XANPOVOULAS TTOV
xAnpodoteiton otig véeg veviég péow Tng oyohxng dtadixaoiog (Hamilton, 2002;
Koatoévov, 2007; Kasédk & Gajiidkovd, 2012). H mpwivi pooevyn ouuBEAAeL xan oe
OAMeC AELTOLPYIEG TNG OYOAXNG MOVASHGS, OTWG OTNY OVATTILEN TOL OLodLxol
TVEDUOTOG %o oty aloBnon Tov «avixewy» oc pLo xowdtntor (Benincasa, 2017;
Evotabiov et al., 2008; Kaak & Gajdkovd 2012; Kdétoevov, 2007). H bmapEn g
TTPOCGELYYG OTO GUYYPOVO OYOAELD, OTTO TNY GAAY], OEXETOL ETULXPLOELG TTOL AUPOPOVY ELTE
oTNY TEOLULYN OLadixaoion €QUEUOYNG TNG TPEOCELYNG, ELOLXA OCOV OPOPA CTNY
TIPOGYOALXY NALXLOL E(TE TNV XTIt TNoY TNG HpnoxevTixng eAcvbeplag o Eva TAaloLO
ToALTONTLOUXGTTOG X0t Ttotxthopoppiog (Haynes et al., 2007; Riley, 2019).
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2to mapdy capbpo diepevvdtal N oLUBOAN NG TEWLVNG CVVOENG oL TEWLYNG
TPOCELYNG OTOLG LabnTég/Toleg Twy dV0 Pabuidwy Tov eAANVLXOL oyoAsiov, ooV
OPOPEL OTNY TOTOTNTA, TNY EVOWUATWON, AAAG XOL TNV (PLYOAOYLXY] TOUS XA TATTOOY.
Apywxé Bo mapovatdoovue oty BLBALOYPOPLKY] 0VOOXOTINOY] T OQEAN TTOL ULTTOPOVY
VOU OTTOPEPOVY OUTES Ol OV0 OLadxooleg 0TO OYOAXO TEPLBAANOY %ol TG Ol
LOLAITEPES CLUVONKES OTOL XPATY), AAAQ XL OL VEEG GLVONKES TNG TTOAVTTOALTLOULXOTNTOG
eTNEEGLOVY TNY TPWLYY cVvaEn/mpooevyy. XTn ovvéyelta ba Toapovaoldoovue TNV
T000TLXY] €pevvar TToL OtevepyNoope Tov 2022-23 péow NG SLAVOUNG OVWYLULOL
NAEXTPOVLXOV gpwTuatoloyiov oe Seiypa 311 pobntov/tpldy twv dbo Babuidwy
exmtoidevong. Me v avdAvon Twv  OedougVwY  XOL TNV  TOEOLCLNOY  TWY
OTOTEASOUATWY TG €pevvag bOa vmootmpiEovue o6t 7m Betxny amodn  Twy
LOONTOV/TELOY YLoL TNV TEWLYN TTPOOELYY OYETI(ETOL UE TN OPNOXELTIXOTNTA TOVG.
Avoldeixvdovtog 0Tl N TAELOVOTNTO. TAOOETOL LTEQ TNG OLUTNENOYNG TNG TEWLYNG
TPOCEVYNG OTO EAANULXO OYOAsl0, ®&TL TOL JeV ATV YL EUES OVOUEVOUEVO, %O
oVaYVWELLoVTaG TOLG TTEPLOPLOLOVS TNG EPEVVAG LOG AAAD XOL TLG GUYYPOVES GLUVOXES
TWY OYOASlwY, €QYETOL WS TTPOTOOY, TN oLlNTNoY vo StapopPwbel évar TAaloto yio
TNV TEWLYY] GUYXEYTOPWO TTOL VO LTINEETEL Tt OQEAN TNG xoiL Vo Aopfével vtddn ™
OpnoxevTtiny etepdTTO.

2. ITpwwv Tovakn xow Evnuepia

H mpwvi] ouYREVTPWoN 0TOV TPOOUALO YWEO ToL GYOAEioL eivaw ovolooTixd UIOL EXTTOLOELTLXN
SLodxaolo, OV OYETILETAL UEV XATA EVOL UEYGAO TOOOOTO WUE TO TAAVO XOL TNV
0pYAVWOY] TOL OYOAELOL %Ol OAWY TWY EUTTAEXOUEVWLY, evioyVeL O Ty aiobrnoyn tov
OLUVOAOL, TOU OVNXELY XOL TNG XOLYOTNTOG UETHED Tou pabntinod Suvoutxod %ot Tov
TPOOWTLXOL ToL oyoAeiov (Kriete, 2006; MmeAéom, 2009). Ard tnv épevva Twv Bondy
xor Ketts (2001) mpoxdmrer 6T 1 Tpwivy] obvaky pmopsl vor omoteAsl plo
TPOCOUOLWON OLXOYEVELOXNG OTLYUNG OTO XWEO TOL OXOAELOV. XT0 TAALGLO TNG UEAETYG
Toug eEgtaoay pobntég/tpleg mouv ocvupeTElyoy 0TV TEWLYY] oVvaEn xolb’ 6An
SLAPXELO TNG OYOALXNG XPOVLAG, SLATLOTHYOVTOGS OTL TO HeTind TEPLBEANOY TNg TTEWLYNG
oOvoEng xaAMEpynoe otovg/otig pobnTég/tpleg évar TEPLRAAAOY  «TTPWLYOD OTO
oxoyevelaxd TEomElL» Bwvovtag ocvvatcbuoata Omwg OBoAmwen, amodoyn xow
aopareto. (Williams, 2011). Yrté owtd t0o piopo n WL OVOEN XOANEQYEL XL TLG
OYEOELS, OAAG xaL TOV OEBAOUO TTPOS TOV GANOVG, OAAG KO TNG OLVETELOGS KLTTEVOYTL
OTLS OPYES %o 0TOLG xavdveg tov oyoleiov (Kopoapmelde, 2015; Kwvotavtivov,
1995B). KoAhepyel, étor Ty  mpoowtixn Oioyeipton g  eAevbeplog  TwV
pabntov/tordy (Biesta, 2022) pe ™V EVOWUATOOY TOLUS OTN ULXEY] XOLVWVIOL TOL
oyoAeiov xol Ta 6pLé ™e. [apdAAnAc avamTdooeL xol TNY TOVOULOL TOVG, UE TNV
XAAALEQYELX TOV GEBAGLOD TNG LOVASIXOTNTAS TWY TEOOWTWY, TTOU GUWLUETEYOLY OAOL
uoli otn obvokn oavEdvovtog TV xOowwyxn SLaoVVdEoY] xal ELMUEPLA  TOLG
(MuAwvdxov - Kexé, 2013), xor tov oeBoopod g SLopopeTxdTnTag, opol oL
pnontég/toteg eivar eAedbepol var GURUETEYOLY 1N OXL TNV TTPOGELYY.
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H Sradixaoio tng mpwivig obvaEng yio tig Avtwviddou & Mripmov-Néxov (2012)
UTopetl, oxour, vo Bonbnoet tovg/tig pabntég/toleg va emixevtpwbody ota pobuoté
TOUG, WG MUEPOG EVOG OLVOAOL TIOL EVNUEQWVETAL XOL OVTAAAAOCOEL OTOPELS YLow
oLoopeTixd OEpota, cotidllovtog €Tol GLUANOYLXA KOl CTOULXE TIEPLOCOTEPO OTOLG
OYOAX0Ug Toug otoHYovs. EmimAdov, umopel va efvol ptor geuxowplar yioo TOug
EXTTALOEVTIXOVG VO WOOVY TO KEVUPXTYOLO ACXTLOUO» TNG NUEPOS XAL YO EUTTAEEOVY
Toug/TLg LobNTEG/TOLEG OTLG XOLVES BPATTNELOTNTEG TOL GYOAELOV, BIVOVTAG TTOPGAANA
xow pioe Betind) mwpooéyylon yro Ty nuépo ou Eexnwvdel (Avtwviadov & Mmipmov-
Néxov, 2012).

Y€ TOANEG YWPESG TOL XOTLOV, OL TTPWLVEG CLVAEELS EEXLVOVY YotlpeTILOVTaG TOVS/TLG
pobntég/toteg, amopoaoilovtog N ovobewpvtag TG dPAOTNELOTNTES TWY MUEPWY,
ovl{nTHvTog Yo TLHoVES AAXYEG TTOL TTEOXVTTTOLVY OTO XAONUEPLVO TTEOYQOLLLOL TWY
LoONTAOV/TELLDY, YLOPTALOVTOG TOL ETTLTEVYUOTO XL TNV TTPOOS0 TWY LabNTWV/TELWOY xow
OTLONTTOTE GAAO TTPOXVTTTEL XL APOPA XADE OYOAELD. TNV 0LOLO, TTPOXELTOL YLOL Lok
exTaLOELTIXY] Otadtxaoior, M OTolot AVATTTOOOEL TNY XOLYWVLXY] XOL GUVOLCONULOTLIXT
pabnon twv pabdntdy (Mmeréon, 2009; IMoavtalic & Zaxelhapiov, 2015). To
TopddeLypo, ot Bopeto Apeptun] utapyeL €36 xoll SEXAETIEG TO ASYOUEVO XV TWY
«ATOTEAEOPOTIXWDY ZYOAELWY>», TO OTOLO OTOYEVEL OTYY OAOTTASLEY OVATTTUEY] XOL
VTOOTNPLEN  Twv  pobnNTov/Tptdy o xowwvixoovvorohnuotixd  emimedo  xow
yonorpotmotel yror avtéd Ty TEWvY obvaEn (Reynolds, 1997). Kow ofjuepo 1 mpwivy
oVvaEn €xel Tov exmondeuTixd g PoAo ot HITA pe éva véo pedpor atov XwEo g
exmaidevomng, YVwoto xal wg «Responsive Education» (Avtaroxprtix? Exnaidevon),
TPOGPEPOVTOC TOAMATAG 0péy; (Kriete & Bechtel, 2002; Kriete & Davis, 2014). Q¢
mpoxTxy) Oev elval evialor o OAeg TLGC TAEELG, OAAG OL SPaOTNELOTNTEG NG
XMUOKDOYOVTOL O SLOPOPETIXES TAEELS, €TOL WOTE OL pabnTég/Ttoleg Twy LYNAGTEPWY
TaEewy va owxodopoly TG SeELOTNTEG oL LXOVOTNTES TOUG TAVW OE XOLVWYLXO-
ovvarobnuotixég OcELdTNTEG TTOL OTEXTNOAY, TEONYOLUEVWGS, ot xabe Takn. Me
eotrpto T Responsive Classroom xow Ty xotvmvixf-cuvorodnpotixny wébnon (SEL)
o Williams (2011) avadeixviet péoo amd ty pevvd Tov, Tl oTNY TEWLYY cOVIEY oL
pronTég/toteg AoUBEvovy ULor LOPOY XOLYWVLXYG XL GUVOLCONULOTIXTG OLOXOKRAALOG,
UECW OYETLXWY GPAOTNPLOTATWY, TTOL EYELPOLY TLG XOLVWVLXES %Ol ouvoloHnuaTinég
ocklotnreg. OAny n Srodwxaoior dtoxpivetal omd To Opodixd TEQPLBAANOY XoL TLG
OMNAETLOPAOELS LE TOLG/TLG exTodevuTixols. TEAog, Tpoéxvde OTL Tor TEGGEQX
otoLyelat TNg TPWIYIG obvaEng (yapeTiopds, %oy YeNom, dPaoTnoLoTTo. XoL Vol
SLadpaoTind puAvopa) cLVEBOAOY OTNY 0LX0BOUNOY TNG XOVOTNTOG TNG TAENS, TOV
xaboplopd TPOGOXLHY TWY LoONTOY/TOLWY Xl TNY avATTUEN VEwY JeELOTNTWY o
OLUTIEQLPOPWY UE OTOTEAEOUO TN Onutovpyio evég TePLBAAAOYTOS UE ALYOTEPES
drapwvieg, alMnAeTtidpaorng xor ovvepyaoiog (Williams, 2011).

Onwg  clvor  oavepd 71 ovufBoA] oty Puyoxovwylxy] LTOOTNELEN Twy
LoONTAOV/TELDOY KoL TwY eXTodeLTIXWY elvor pio Bootxy] avdyxn Tov Y XUAVTTTEL 1)
TEWLYYN COVOEN, 0pod CLUPBEAAEL Xl 0TOVG TEELG AEOVES TOL PLYOAOYLXOV XALLOTOG
07O OYOALXO TEPLBAANOY: TOV GUYOLGONUOTIXG, TNG XOLVWILXYG 0PYAYWOTG XAl QVTOY
g gpyowoiag (Matooyyobpog, 1985). Te oyxetixn épevva (Allen-Hughes, 2013) mov
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opopa 0To cuvoohnuaTind oToLyelo, INAadY T cuvolshuaTo TOL aVATTOGGOLY OL
uontég/totee, Omwe aAAnrofonbdeia, eyydTnTor xow GAAo, %xabdg ®aL TNV KOLVWYLXY
0pYOAVWOY, VTA Tt VO OTOLYELO POLVETOL OTL ETNPEEALOVTOL OTTO TNV TEWLYN GOVOEN.
Kt avt6 Lot 10 oY0ALXS TTEPLREANOY CUVIEETOL UECO OTTO GUYKEXPLUEVES OLEQYOOLES
xoL  JPUoTNELOTNTES UE TNY TEOWOnom TG xowwvxng xol  ouvolonuoTikig
VONULOOOVYG, 7 OTTOLoL UTTOPEL VO TTPOCGEQEPEL OTO GTOUO OOQAAELO. xoL otyovpld. H
alobnon emdpxelog, TOL UTOPEL VoL VLWOEL TO QTOUO YL TNV LXOVOTNTE TOL Vo
TIETUYOULVEL XATW OTTO OLOPOPETIXEG CLVONKES %O UATAOTACELS, CUVADEL XAL UE TNV
aioBnon avBextixdtrrog, Tov dHvartar vo EYeL TO &ToUOo YLow Tov €0 TH ToL (Anuéxog
et al., 2012).

H oy avBextixdtnro, odupwvo pe xATOL0LG UEASTNTEG, OYETL(ETOL UE TNV
TEWLYY] COVOEY], LETW OLaPOPWY SLEQYAOLLY, TTOL ACULBAVOLY XWE TNY WEO EXELVY.
Soppwva pe épsvvar tng Schoaf (2017), 6ro/eg ov pobntégitoreg g TEENS
eTnEedoTNXOY DETIXA ATTO TLG TTAPEUPAOELS TTOL TTPAYLOTOTTOLOXOY 0TO TAXLOLO TNG
TEWLYYG OVUVAENG XoTd TN OLapxeLo TEGoApwY eRSouddwy. Méoo o oavtd TO
dtgotue, 1 (St TopaTenoe 0Tl oL pabntég/tpLeg evioyvoay Ty avtonemoitnoy Touvg,
%x00¢ xort aVETTLEAY GLYOLTONUOTOL AAANAEY YOG, EVE TTAPAAANAC LOYLEOTTOLNTOY TLG
oyéoelg petoEd toug (Schoaf, 2017). e pia avdhoyn werétn mpoéPn xow n Ricei (2013).
To amoteAéopato TG EPELYAG TG €8LEay OTL oL pabntéc/ToLeg, avEdvovy Ta xivntpd
TOUG, OVOAXUPBAVOLY  VEEC TIPOXANOELS %O OVTLUETWTILOVY UE UEYAADTEQEY
avBextixdtyTo Ty arotuyio (Ricci et al., 2013).

TéAog, elvor onuavtind vo onuetwbel xot v Asttovpylo Tng TEWLVYG oVVAENS XoTA
™V TePlodo NG Tavdnuiag, 6Tov TEbxe avamdpevxta oe dedtepo TTAGVO. H éAcvon
tov COVID-19 dnutodpynoe moAA& mpoPAfuato oe xébe Touéor TNg xOLVWVInG,
TANTTOVTOG OVOULQIBOACL %Ol XOTR €vor TIOAD UEYGAO TTOCOOTO XL TOV XWEO TNG
exmaidevorng. Koata tn Stdpxetor tng mTovdnuiog, AOYw xot Twy SLo@Opmy TEPLOPLOLWY
IOV LOYLOOY OE TOAAEG YWPES, TO TEPLBEAAOY TNG TAENG N KoL TNG TEWLVNIG COVOENS
JeY NTaY TO TPOOOALO 1 OL TAEELG TOL GYOAELOL, OTtWG YLYOTAY 0TNY TTEPLOJO TTELY ATTO
™Y €AELGY] TOL XOPWVYOLOV, OAAG TO SLASLXTLOXO TTEPLRAAAOY. LE TTOAAEG TTEQLTTTWOELS,
éywve 1 mpoomdbeta vo Statnonbel 1 Stadixacio TG TEWLYNG oVVAENS, axdpo xot
ULETW TOL SLOBLXTVOL.

AT6 €pevva oL dMpootebTXE aTO TTEPLODLXO Tov [Tavemiatnuiov tng Kivog Xi’an
Shiyou mpoxdmter Ot vEPEe Tpoomdbeion  piog  pepido xolbnymTwy  Tng
devTepofdbutag exmaldevong v SLATNENoOLY T LOVOWEY] TEWLYY cVvakn 7'-8', Ly
aré To Eexivnuo Twv  oxoAwey pobnpdtwv  (Devulkar, 2021). Méoo amd
JpaoTNELOTNTEG  OVATTUENG TNG OLVOLGONUOTIXAG XL XOLVWYLXNAG  VONUOCUVYG,
Statneninxe M emopn xal N oVVSED TWY UEAWDY TNG OYOAXTg Takne. H Stadixtuoxy
TEWLYN CVVAEN AELTOVOYYOE EVEPYETLXA XOL YLOL TOVG/TLG EXTIOLOIEVTIXOVG XOL TOVG/TLS
uontég/tolteg vou poLpooToly TLG YVWOELS TOUS UE TN OLaTOTTWoY ox€Pewy, TOY
OYOALOUO ELONOEWY, TNV TPOCELYY, TO TEAYOUSL, %OULLL, YLOYXO XOL OOXYOELS.
[Mapatnendnxe 4Tt N TAELOVOTNTO TWY LOONTOV/TELOY TTOL CLUUETEYOY OTNY TEWLVY
SLoOXTLOXY] CLUVEAELOY] XL TTAPOLGLUOAY OLAPOPES SPATTNELOTNTES oL Blwooy TNy
OVOYVWELOY XOL TNV EXTIUNON ATTO TOUG YOVELS, TOUG EXTTOULIEVTLXOVS XOL TLS OUAGES
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OLUVOUNALX®Y  Tovg, PBondnbinxay vor  avamtdEovy TNV ALTOEXTIUNOY XOL TNV
ovtomemolnon Ttouvg. Avtol/ég ov  pobnTég/toleg  evioyvooy TNV XOLVWYLXN
evepyNTXdTNTd Toug. Emopévwg n ouvvoobnuatixy Toug xOTAOTOOY, ATEXTYOE
otobepdtnTa, Eytvay Lo @LALXol xow cuvdElMUaY cuvatchnuaTind Le ToLG YOveLS xow
Tov/tny exmtadeutind toug (Devulkar, 2021).

ZopQwva e &Y épevva, oto Ilavemiotiuio ™ avatoAxng KapoAivag, xatd ™
OLdpxetor TG TaVONUioG, SLPALVETAL 1] ONUOGLO TNG AVOOTOAYG TG SLadLXaoiog NG
TpwLYYg oVvaEng. H €peuvva eiye wg emixevtpo TNy OVTLUETWOTLOYN TEAVUATOS (LETO
omd ™ Oadxaoior XoL TYY TEOCPOEE TNG TEWLVYG oVvaEng, xobwg xat Ty
EVOLVAUWOY TNG EUTILOTOCVVYG TwV HobnTidv/Totey. Ot xabnyntés mapationooy Ty
odvvopion abvdeong pe Toug pobnTég/Tpleg Yoo ol SLaSLXTLOXY] TTAATEOPULOL KOl
ETOL XOTEANEXY GTO GUUTEQUOUO OTL TOL OQEAY] TNG TTEWLYNG oLVOENG EE emapng elvor
TOA) TLEPLOOGTEPX OE OYEON PE OWTE T1g € amootdocwg exmaidevorg (Battle, 2021).
Qc opodixn Sodxooio, AOLTOY, N TEWLYY] GLUYAVTINOY QEOLVETOL VO €Ol TTOAD
ONUOVTLXY XoL oxdpo 8ey Yvwpilovue e Oo ovveyioel vo LPLOTOTOL XKoL XATE TTOCO
Bo dobel onuacio ot BepamevTiny g lowg SLAGTOOY, YL TNV XOLVWYLXY] ATTOUOVWOY]
Tov TtpoxdAeoe 1 mavdnuia tov COVID-19.

3. Ipwivn IIpocevyn xow Evnuepio

EAddo

310 Tovraypo g EMGdoc (BouAy, twv EAMAvwy, 2019) vrdpyet n eEfg avapopd
Yl TV avaTTLEN TNg OpmoxevTixng ovveidnong oty exmaldevoyn: «1n Todelo
amotelel Boaowxy] amootoA Tov Kpditoug, pe Baoixd oxomd tny by, mvevportixm,
ETAYYEALOTIXY] XL QUOLXY YWY Twy EAMpvwvy, v avédmtogy tng ebvixng xon
Opnoxevtinng ovveidnong xat T JATAxoY Toug oe eiedbepoug xor vTevHuvoLg
moAiteg» (Gpbp. 16, mop. 2). H «ovamtuEy g Opnoxevtixrg ovveidnong», mov
OnAwvetor oto Zovtaypo g EAAGSog, Tpaypoatomoleital 0To ox0Axd TeQLBdAAOY pE
™V xoONUEELYY] OYOALXT] TTPOGEVYN, TNY VTTaPEN EXOVWY OTLG TAEELS TV OYOAEWY, TTOL
aTeELXOViCoLY aYlovg, oTLg TEEELS TwVY OYXOAELwY, TO Labnuo Twv OPNoxsLTIXWY XOL TLG
Opnoxevtinég yvooelg dAAwY pobnuatwy my. Aoyoteyvio, lotoplor %.&, xow TOV
OYLOOUO, TTOV TPOYUOTOTIOLELTOL OTNY QYN TNG OYOMXNG XOOVLAGS, AAG %ol GAAWY
DonoxsuTIXWY TEASTWY XL AELTOLVEYLWY, TOL EXXANCLAOUOVY, TwY BOpnoxsuTixwy
YLOOTWV.

H mpwwn mpooevyn oty EAAGSo €Eyer  optotel pe Ty eyxOXALO0
®200/21/16/139240/26-11-1977 YIL.E.IL.O xot eve yiveTal DTOXPEWTIXA COUPWVOL UE
to II.LA. 79/2017 - ®EK 109/A/1-8-2017, 8ev eivowl LTOYPEWTIXY YL TOVLG/TLG
robntég/tpteg, ato mAaloto tng OpnoxevTixng eAevbepiog Tov atdpov. Tlpy amd Ty
EVOPEN TV HOOMUATWY TEAYULOTOTOLELTOL XOLYY TTPOCELYN TwY UobNTwy xol Tov
SL3OXTIXOD TPOOWTILXOD GTO TPOAVALO TOU OYOAEiOL UE VOVYYN TWV EXTOULSEVTIXWDY
TIOL  EQPMNUEPEVOLY. Xe TEPITTWON OUOUEVRY XALELXWY oLYVOMNX®Y 7N TPooeLYN
Tpoypatoroleltar  otny  olbovoa xdbe TAENG. Ov exmondevTixol GUUUETEYOLY
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UTTOYPEWTLXG OTYY TIEWLVY] XOLYY] TIPOCEVLYY] XOL GTOV EXXANCLOOUO XaL ETLBAETOVY TO
Tuquee tovg. H ovppetoxn xat twv pun 0p0630Ewy exmondevTtin®y eivol amapalitntn
Lot TV ETLTNPENOY Twv podntwy tovs. H ovppetoyn twv etepddokwy pabntdy oty
TEWLYY] TEOCELYN YIVETOL OOUPWVO UE TA OVOPEPOUEVH OTO e3P0 O TG
moporypbpouv 10 avtod tov dpbpov. Aaufdvovtog vTOYY GTL LETOEXE N TTEOGELYN
gxeL TolEEL oNUOVTIXG POAO OTY SLASLXOOLO TNG OLOLOYEVOTIOINGTG, YIVETOL AVTLANTTO
0Tt ot éxel évay Loyvped xat ouufoAxd péro (Zambeta 20000, 20008; 2008).
EEoutiog g poalixdmntée g ovufBdiet oty cbvixy) dtamondaydynon xoL otny
edpaiwon g ebviung TowTéOTTOG OTLG YWEES oL v Opnoxelor elvar  dppnHTo
ouvdedepévn pe ™Y ebvixy TawtoTnTe, OTwe N EAAGSo (Aparywva & Dporyxouddxn,
1997, Zopméta, 2003). Emiwiéoy, dtav ov podntég/toteg éxovy mapdpota o, N
TTPOCELYY] GTO. OYOAElL TOLG/TLG Dlvel TNy evuxatpia vor evwbody PeTaED Tovg LE evioio
mvedpo (Mavtalig & SoxeAhopiov, 2003).

H mpoosvyn mouv mpoypotomoteitor 0t0 TAxioLo TOL OyOoAgiov, xabe TEwL,
oToTeEAEL Eva Bootxd OTOLXELD TNG EXTTAIGELONG XOL TNG AYWYNG TTOL TTPOGPEPEL N
OO EXTIALOELGY COUPWYOL UE TOVGS YEVLXOVG GXOTTOVGS TNG, OTtwg optlovtor atov N.
1566/85 xaL Loybovy PEYPL ONUEPX. ZE OVTOV 1 «TTLOTN TEOG TNV TOTELON KAl YVYOLXL
otowyeion g 0pBG630ENC ypLoTLavixic Topddoone» (Apbpo 1) opileton we YeEVirdg
oxomdg g exmaidevong. Kabog n mpwivy cuyxéytpwon elvar pLor oTtiyun yio Toug
pontég/toteg vor auvdeHoY PETOED TOLG XAl LE TOUG SUOKRAAOVG TOVS INULOLEYEL TNV
olonon g xowdTTaG xoL avT) UToEel va Bonbnoel atn dnutovpyio evég Hetinod
®OlL LTOOTNPELXTLXOV TtEPLBEANOVTOG PéBNomg (Kovxouvdpag Atdyxng, 2019). AMwore,
oyetxée épevvee, (Kovxouvépocg Atdyxne, 2014) xatadeixvdovy 6t 0 StédAoyoc, 7
YVOOT, GAAR %O Y] OUUUETOYN OE OLAPOPES AXTPEVLTIXEG TPAEELS, OTWE ELvaL YLo
TOEASELYUO V] OULUTPOCELYY] TOL AUPBAVEL YWEK OTNY TEWLYY] GLYXEVTOWOY),
oLUBAAOLY OTY OavATTTUEN TNg OpmoxevTixVg Yvworng xor Tov HpnoxevTinod
YOUUUATLOLOD, OAAG O TNG EVOTNTOS TWV TOLOLWY XOL TWY EXTALGELTIXWY OTO
TAQLLOLO TNG OYOALXNG XOLVOTNTOG.

Koouog

Avtifeta pe ™y Tpwiyn oVvaEn oto eAANVLXO OYOAsio, M omolo E€yeL ULor TTOAD
OUYXEXPLUEVY] SOUN KO CUYXEXPLULEVO ETLONG TTALOLO XAANAETTLIPOONG TWY UEAWY TNG
OYOMXNG KOWVOTNTUG, 1 TEWLYY] OOVOEY o GAAeg Ywpeg tng Evpwdmng, tng Apepinng
xoL TG Aotog €xet xo pioe GAAN woper. Kot n mpoypotixdtro elval 6Tl v Tpwivy
oVUVOEY exTds EANGDOG 08 0OXETEG TEPLTTTWOELS OLXOOOUEITAL OE Vol OLOUPOPETLXO
TAaloto.

‘Ooov apopd otig HITA, odppuva pe oxetiny épevva twv Kriete & Bechtel (2002),
TO WOVTEAO TG TPWLVNG OLYAVTINOTS EXEL WG Baotxd oTdo TNY OVATTLEN Twv
XOLVWVLXWY  OeELOTTWY 0TO TAXIOLO €VOG OULYXEXQLUEVOL TPOYQOUUOTOS, WUE
3o TNELOTNTES OL OTTOlEG ElvaL SOUNUEVES HE TETOLOV TPOTIO WOTE OL CLVETELEG OTNY
xowotnTo. g Thkng vo eivar moAd Oetixég (Allen-Hughes, 2013). Mo o
TOEOS0oLOX0D TOTTOL TEWLYY] CGUVAEYN] UE XEVTPLXO TTLENVO TV TEWLYY TEOCELYN
TpoypatoToleltar oe oyoheia g Ivdiog. e avtibeon pe to eAAVLxd oyoAEl0, aTNY
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Ivdia n mpwivn obvakn otoyedel oe éva Oetixd Eexivnuor g Nuépag, To omoio eivor
TTAOVOLO G SPUOTNELOTNTES, TTOL ATTOBAETOVY oTNY TTPOoWinon Tov avtooeBacy.ov, Tng
ovtomeLtbopylag, ™G ELALXPIVELOG KOl TNG ATTOTEASOUATIXOTNTOG, LE ATUWTEPO OXOTO
Y ool Asttovpyio Tov ayoAeiov (Gambhir, 2020).

A6 v dAAY, M Evpwdmn mALoy €xel xooutxd yopoxtnoa, yiatt Poaoiletor ot
OLOPOPETLXOTNTO. X0l GTOV TAOVPOALGUS. YTépyovy, INAASY, %PATN TOL EYOLY
otorywptoet ™y ExxAnola amd 10 xpdtog, aAAG UE OYECELS TTOL TTOUPAUEVOVY GE QAN
emimteda. Mo mopdderypo n Avotpio xor 1 lomavio, ©wg ovdétepa ATy, eivor
XWOLoOUEVA OaTtd TLC OPNOXEVLTIXEG KOLVOTNTEG XL TLG EXXANOLES, OAAGL €YOLV OTO
oyohelo vmoypewtixf opoloytoxy exmaidevon, (Lihnemann & Schreiner, 2009).
Emiong xpat o6mwg n EABetio, n OAovdior xar to BéAyto Staxmpbooovy Ttny
0LIETEPHTNTE TOLG, X TOV SLoywpELopd ExxAnotoc xa xpdtovg (Rutz, 2001), dpwe 1
TTPOCELYY] oxouY Dewpeltor pépog Tng exTaldevorg.

Mo dAAn TepimTwon amotehody 1 AyyAla, aAld xat v, Ovoio, oL o GAa Ta
OYOAElor TNG YWEOG TEETEL Vo YIVETOL X0 1 TEWLYY TEOCEVLYY], TTPOXELUEVOL Ol
OUUUETEYOVTES XOL CUUUETEYOVOES VO aVTLAOUPGvovTaL XaAbTEQX TLg TteTtoLhnoeLg xot
TLG TOPOOOTELS TNG YWPAG, OL OTTOLEG ELVaL XATE XVPLO AOYO YOLOTLOVLXES. XE avTiOeom
ue ™ Boépeio IpAavdio, mov €pevva €detEe 6Tl mMAvw omd T0 45% Twy IpAavddy
miotevay 0Tl oL HPNoxELTIXEG TEAETEG, OL TIPOOELYES XOL TO OYOYVWOUNTO OO TV
Bipro Oa €mpeme va xpotovvtor €Ew amd To dNUOcto oxoAxd cvoTnua TNg Bdopetog
TpAavdiog (Pépin, 2009). Télog, pia EeywpLoth Tepittwon arotedel n l'eppovia, dov
70 JrotxnTixod StxaoTELo ToLv BepoAivou €xel amopaoiost amd To 2009 6Tl Tor oAl
TEETEL Vo OLaETOLY YWPO GTOLG LOVGOLARAVOLS HOONTES YLow TTPOGELYY], Uiow POP&
™y uépo (épa amd Tig TUTILXEG WPES TWV UAONUATWY) TOUPWYO PE TO. LOAOWULXE
teletovpytxd (Pépin, 2009).

Extég Evpodmng, T xpdtn mov PBploxovtal oe aueoy oxéon pe tn Opnoxeio elvan
n ABon, to NemdA, to Hoxtotdy, n Zoovdixn ApaBio xor v TatAdvdy. ‘Ocov apopd
oty mepintwon g Kolopflog (uto ywpo mov  egivar  xotd  x0pto  AGYo
Popotoxabolxn), mapd ty andoraoy g ExxAnoiac and to xpdtoc, to 1991, 7
moAttelor eEoxoAovbel vou eTTLTPETEL TNV TPOGELYY] OTA OYOAELD, XATL TTOL WOTOGO
amoTeAEl Xt AGYO E0WTEPLXNS TOALTLXAC avTimtapdfeone oty ywpo (Parachini, 1995;
Pépin, 2009), 6mov 7 Opnoxevtxn exmaidevon oavixer €€ 0AoxAfipov ot
Poporoxaborxy Exxinoio (Koukounaras Liagkis, 2023).

Avodexvdetal, AOLTOY, 08 TOMEG TEPLTTWOELS OTL 1] TTPOOELYN YOMOLLOTOLELTOL
WG OLYEXTIXOG XOL XOLVWYLXOTOLNTLXOG TTOPAYOVTAS OTNY TEWLYY] OOVOEN xow Ol ©¢
UECO aVATTUENGS NG Tlotng Twy Ttondtwy. H mpooniwon xot n aydmn os uLo Opnoxeio
d0ev pmopel vo evioyvbel péoo amd TOV TUTOTOLNUEVO TEOTO UE TOV OTOLO
TOAYLOTOTTOLELTOL 7] TEPWLYY] TTPOCELYH OTNY TAELOVOTTAL TWV TEPLTTWOEWY (Zopméra,
2003). AEiler Opwg vo avoapepbei 6Tt 6toy M TEWLYY TEOOELYY ETLBEAAETOL
VTTOYPEWTLXA, O/ pobNTig/Tolor dev UTOPEL VOU OVOTTTOEEL TTPOOWTILYYN XAL XOLYWVLXY
TOVTOTNTA, EQPOGOY oVTO eV amtoTeAel eEAeOBeEY kot cuveLdNTY eTtAoyY. IIdvew o avtod
0 Oéuo didpopeg €psuveg €detEay OTL aVaYVWEILETAL N TTYELUATIXY] LTTOCTACY TG
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OYOALXNG TTPOGELYNG, LE ATTOTEAEGULOL OL CUULUETEYOVTEG VOL LMV TNV OVTLULETWTLLOVY UE
™y amottodpevy cofapdtnto (Zapméta, 2003; Kwvotavtivov 199583; Romanowski,
2002).

Octixy Eridpaon tns lpooevyrs

H mpwivy tpooeuyy ovpumeptAaufévetol oto YEVIXATEPO TAALOLO TNG TTEWLVNG CVOVAENS
oty exTaldeLoY), SLOTL UE AVTHY TOY TPOTTO OAOL OL EUTTAEXOUEVOL EQYOVTOL TILO XOVTA,
EVE TTOPAAANAO TTPOWHOVVTOL RO ONUAVTLXE LNVOUOTO TTOL OYETLLOVTOL UE TNV ELONVY,
™Y ao@aieLo o Ty Meepio (Avtwviddov & Mripmou - Néxov, 2012). Tduewve e
Tig Mmipmov - Néxov xow Ztoytawidov (2006), 6tav oyedidletor pLor TEIV
OLYXEVTPWOY, ELVOL ONULOVTLXO YOL ANPOOVY LTTOYY] OL AVAYHES TWVY LOONTOY/TOLOY, TWY
EXTALOEVTIXWY, OAAG X0 TOU TTPOCWTILXOV TNG OXOAXYG povadog. [lopdAAnia eivor
Boaowxd or Spaotnoldtnieg mov emAéyovTol xdbe @opd vo elvor  avomTuELoxd
XOTAAANAEG, DOTE VO OTTOLTYOANCOLY TTAPXYWYLXA OAOVG TOLG CLUUETEYOVTEG. [Tpémel
eTioNg o ETLAEYOVY JpaotnELoTNTeg Tov Hor Tpowbnoovy Oetixég aAAnAeTLd pdoELg
xo onoBfpato obvdeong (Mmipmov - Néxov & Ztoyravvidov, 2006). Zvvermdg v
TPWLYY TTtpooeLyY] Dewpelitar pior TETOLL SPOOTNELOTNTO XAL YLOL OVTO ELVOLL EVTOYUEVY
oTNV TEWLYY] GOVOEN.

Axopn n mpoosvyN EUTAEXEL BLpoTind Tow LEAN TNG OYOALXNG XOLYOTNTAG OE Ui
%oy dpaoTNELOTNTA, TOL UTTOPEL Yo oLUPEAEL oty MO cLYXEOTNON TOL KLTOROL
xal ot Otaudppwon g Opnoxevtixng Tov TOULTOHTNTOG, OAAE XOL YEVIXA NG
moATtotxfic  tawtotrog (Mavtlobpog, 2011; Mountain, 2005; ZoxeAhopiov-
Kapopéon, 1998). Yrootnpileton, eniong, 6t 1 mpwivi mpooevyy| sivor pio Lopen
ovtomtetbopyiog, diaitepa xotd T Stadixacio  avamtuEng  deElotiTwy oty
TPOCYOAXY] X0l oXOA] NAtxio, yrott Bonbd to mondi voo eAéyEel 10 oo Tov €V
rpooebyetar (Richert et al., 2017). "Epeuvor avadetrvieL oaxoun Ty TPOCELYH WS LEGO
EAEYYOUL TNG OLUTEPLPOPAS, UETW TNG SOUNG XOL TOU GLUPBOAXOD TEQLEXOUEVOL TNG
TPOOELYNG, POV 1 TPOCOYN Tov/Tng pabnti/Totog xobodnyeitor xol eAéyyeTon
(Kas¢ék & Gajndkovd, 2012, o. 5).

Avrippijoets yioe v Ipooevys}

A6 ™y &AAY, N TPOoELYN OTO OYOAELO YLoL TTOANOUG elvarl €var ohLAeyouevo Béua,
Otay poAotar T oxoAstar dev elvor Bpmoxevtind xol Asttovpyody pe gvbdvy Tov
Kpdtovg. Avtd onuetdvetal oe avtidlaoTtoAn pe to Hpnoxsvtind oyoieio, dnuocto
XL WOLWTLXE, TTOL LTTEEYOLY TOAAG xot oty EAA&da. Ymapyovy cpevvntég mov
fewpoldy OtL N TpoosLY OeV TPETEL VO ETLTPETMETOL OTX ONUOCLX XOL LOLWTLXE
oxoAela, mov dev elvar Bpnoxevtixnd, emeldn mopaBLalel Tov Stoywpeloud ExxAnoiog
xo xpdroug (Zopméta, 2003; Avtotodon, 2014; Tsioumis et al., 2013). T ot 670
oxoAeto ey Oo mpémeL va €xel B€om, Wiaitepa AdYw NG OTTOPENS TTOAVTTOALTLOULX WY
oyoleiwy. Qotdo0, OTWS aVOPERHNUE %KoL TOHPATEVWL v TEWLYY TEOCELYN Elval évo
ONUOYTIXO EPOG TNG OXOALXNG MUEPOS Xl WLt euxaLpiot TV LoHNTOY/TLDY vou
ouvdebovy pe ™ BonoxevTiny Toug xoWdTTA TELY EEXLVNoEL TO dy)XOg Kol N aywvic
TV pobnuétwy. Avtéd extipnos, Yoo TAEAJELYUX, N OXOALXY] xovdTnTar Tov 13200
Anpotixod Abnvody t dexacetio Tov 2000 xon pe mwpwtoBovAio Tng AtevbdvTpLog
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x. Ipwtovotapion, 6mwe avoapépetor ard tov Xapofrtoidn (2013), n mpooevyh
(TT&tep Hpwv), n omtoia amtéxiete 10 80% Twy podntedv/ToLdy mov Aoy ToAYAwooot
%Ol TTPOEPYOVTAY OTTO TTEPLOGOTEPES AT 23 SLUPOPETIXES YWPES, AVTLXATOOTAONME UE
évo. molnuo-mpoosvyn tov [avvn Pitoov ovumepthopfBavovtog 6Aa Tt ToLdia.
[MopdAAnAc, oL exmtondevTixol elyoy OTOOPEL OTLS OLXOYEVELEG TwY LabNTOY/TELWY,
ETUOLOXOVTING OCUOTNUOTLXY] ETULXOLVWVIOL XOL OCULVEQYOXOLOL YL TYY E€vioyvon NG
YOVeELxNG ovppeToNS. Oor mEETeL vau onuelwbel 6Tt N TpwToBovAia awt To 2007
otoxOmnxe xo M otevbvvrpla amopaxpdVinxe amd To oyoAElo.

A%OPY, ETLYELONUOTA OYETIXA UE TO YVWOTLXO o Puyo-cuvoroOnuatixd eminedo
TOY  paONTOY/ToLY, ovadetxvbovy 0Tl N TEWLYY] TTPOCELYY] TEOYUATOTTOLE(TOL
OVOLPWYO. UE TOL OTEPEOTUTILXA TPOTUTIOL XOL OEY XOADTITEL TLG OVOYXEG XOL TLG
TtPoadoxieg Twv pLabnTov/Ttotwy (Kwvotavtivov, 1995). Tuyxexpipéva, n tpooeuyy| ey
amoteel pio evdragpépovon Stadixacio Yo Toug/Tig pobntéc/TpLeg xo dev dlvel TNy
ELXOLPLOL YLOL VO TTPOGOLOPLOTOVY OITOULXA KL XOLVWVLXA ol TEALXE Oy eEuTtnpeTel
70 Bpnoxevtixd aiohnuo (Kwvotavtivoo, 1995). Tlop’ 6o auTd xATOLES EPEVVES YLoL
T0 Oépa xatadetxvdovy 0Tl ot pobntég/toleg Bewpody v mpoosvy WS €va HEco
avamTuEne g opodixdtnroc (Benincasa, 2017), mov ovpfdirer oty uyo-
ouvaLeONUOTIX aVATTUER Tovg. Xtn UeAétn tng Kdtoevou (2007) yapoxtnolotind
Topadetypo amoteAel évog dlbeog pobnte, Yo Tov 0molo N TpooeLYN VL cEY LA BEY
POLYETOL VO EXEL XATTOLO VONULOL YLOL TOV (OLO, OWG UE TNV TTAPOJO TOL YPOVOU KLTTOXTA
vonuo, xobwg o idtog o polntig dNAwoe 6t «H Tpooevyn pmopel vo pog evedoet
6roug poli» (Kétoevou, 2007).

4. Etepbtmta oto TxoAeio xou Aramoltiopxy] Exmaidsvon

H TOALTIOALTLOULXOTNTO TNV EAANYLXTY] XOLVWYIOL ATTOTEAEL TTAEOY UL TTOOYULOLTLXOTYTCL.
Yoyva Stépopol Touels TG xotvwvixng Lwng Oev Qaivetorl vo eivol XOUTAAANAC
TTPOETOLUOOUEVOL VO OUUTEPLAGPBOVY  VEX  &TOpO, TOL  €YOLV  OLOPOPETLXEG
mpooeyYioels, OTwe ot Hponoxeia, ™ YAWooa x.ATt. Autég oL Taboyéveleg eivar eOx0AO
VO EVTOTILETOVY XOL OE EVAY 0T TOVG ULXPOXOOUOVS TNG EAANYLXNAG XOLVWVLOG KoL (OWG
Tov o {wTxd, ™ oxoAwx? xowdtnta (Kupidng & Avdpéov, 2005). H amdvtnon éxet
gpber e3¢5 xow dexoaetieg pe ™ AramoMtioutxy) Exmaidevon xow tqy avamtogn tng
SLOTTOANLTLOULXOTNTOG, 1] OTTOlOL, OTTH TN LD, OVOTTTOOOETAL EX TWV TROYUATWY aTtd T
CLVAYTNOY TWY TOALTIOUWY XOL TWY ETEQOTNTWY XOL OO TNV GAAY], ETLSLOXETAL GTO
mAatoto tov [poypdupotog Zmovdwy Twy pabnudtwy xot ) oxoAxy] {w1).

Ewdwxd ot abyypovy emoyn,  Atamoltioutxy] Exmtaidevon eival ToAd onpovTixy,
xabdg otoyevel oty evovvaicbnon, Ty avoyy, ™ cvvepyaasio, TNV GAANAEYYDY, TNV
OVTLOOTOLOTLXY] OYWYY), TNV TTOALTLXN LOPQPWON XOL TNV TEOCEYYLOY TNG TTOALTLOULXNG
droupopdic péoo artd Tov dLédAoyo Twy ToALTLop®y (I'xdéPapng, 2011; Nixordov, 2011).
Eniong, n AtamoAttiopixn) Exmtaidevoyn otoxedel oty ooy g duvatotnTog O
OAOLG TOLG POPELG TNG EXTTOLIEVTIXNG XOLYOTNTAG Vo EXPEALoVY eAeVepa TNV arTouLXY]
X0l GUANOYLXY] TOUG TOVTOTNTO XOL VO ELGOXOVYOVTOL TO TTOMTLOULYA TOVG ALTNULOTOL.
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Eivar Boowd 6Aov ov epmAexduevor, Sdoxaror xot pLobnTég/Ttoleg, vor xoTtavoody
Baoxég €vvoleg NG €TEPOTNTOG, OAAG XL vor U1topoby vo dexboldy to StapopeTixd
otoryeio (Méyog, 2022; Nixordov, 2011).

2710 ybdopo g BpnoxevTinng etepdTNTOG OvdETH OTOLS/OTLS LobNTES/TOLES TOL
o0YYPOVOU TIOAVTTOALTLOULXOD OYOAELOL YOPOXTNELOTIXO TIOPADELYLOL OTTOTEAEL 1
TTPWLYY] TTPOCELYY], OTTOV TTOANOL UEAETNTES AAAD KOl EXTTOLGEVTLXOL X0l AAAOL 0(PLODLOL
€)0LY BLoPOPETIXEC aTtOELS Yo ToV TPOTO Ttpooéyytong (Gay, 1985; Lawrence, 1988;
HMovtalic & Toxehhopiov, 2003). Omwg TEOXOTTEL ATTO TOL TTEOUVOPEPOUEVD, N
OYOALXY] XOLVOTNTO EYEL VO OVTLUETWTILOEL OUPXETA {NTNUOTO. OYETLXO UE TLS OYEOELG
TOWY LoONTOV/TOLOY xot YEVIXOTEQO TWY UEAWY TNG, LOLALTEQP LAAOTO OTOY LTTEEYOLY
xor  pobntég/toleg, oL omolol E€yovy dopopetixd OpnoxevTixd Totebw. [
TOEABELYLOL oY OL XAANGDPNOXOL LOONTEG/TOLEG TTPETEL VO TTUPEVPLOXOVTOL GTY] OYOALXY
TPOCELYY, OV €XOLY T SLYATOTNTA VoL EXOLY XPOVO YL T OLXY] TOUG TPOCELYY], OV
BéBoara axorovbody xdmolo Hpnoxeto.

Ooov  apopd otovg aArodamodg/éc 1M aAldbpnoxovg/eg  pobntéc/tpleg,
TP TNEELTOL OTL BLEdVOLY PXETE TTPOBANUOTA, OTIWS EVTOENS 1| SLUTERIANYNG xa b
ovyxpovovtol oty TpooTadetar EvTaENg Toug AGYW TNG SLOPOPETLXNG TTOALTLOULXN
TOLG TOVTOTNTOG, EVE OTIEVLO ULTTOPOVY VO GUUTEPLANPOOVY otny exmtaidevon, ywoELlg
rpoPMjupato (Ntxordov, 2000). Katd ovvémeta, ToAESG opég oL pobntég/toteg awtol
vidbovy avoo@dielo, ayyxos, xobwg xor amoEévworn. Qotéco ou (dtot/eg TV
OUUUETEYOVY OE XATOLEG DPUCTNPELOTNTES KOUL CUYXEVIPWOELS, TTOL AaUPBEvouy UEPOG
OTO GYOAXO TTAXLOLO, LTTOPOVY GLYQ OLYQ VO AYTLUETWTLOOVY TiLo OeTixd TN Véa TOoLG
OYOALXY XOONUEPLYOTNTA, OAAG KO VO OV TLLETWTILGTOVY OTtO TO GVVOAO WG LEPOG TOUG.
Mo mopadetypo, n TEwvy obvakn umopel vo evioydel to Oetind xAlpor yrow 6Aovg/ec,
utoe xor Aopfdvovtog pépog o auth, ol uobntég/toleg umopody vor YLwoovy Ot
OTTOTEAOVY [EAYN €VOG GLVOAOVL, OTTOL XOAALEQYOLVTOL aLoHNpoTor aAAnAocEBaao,
xowwy o0&y x.Am. (Giannantonio, 2011). Emiong, yivetow avtiinmtd ot 6yt wévo
yoeLaletor vo evioyvbel ue €100 TPOTO TO OYOALXO TEPLBAANOY WOTE VO VATTTOCOEL
T SamohtiopxdtnTo. (Avtwviddou & Mripmouv-Néxov, 2012), aAAd xot vo evTdooet
Dépotor SLATTOALTLOULXOTNTAG OTO WPEOAGYLO TIROYQOUUO XOL TTOOOTTOOYQOUUO. TOV
oxoAstov amd v Ilpooyoiux) axdun Exmaidcsvon.

H avamtolEn tng StamoAttiopxng txavotntag eivor Cwtixtg onuooiog xobg
OLUPBEAAEL oY exTtaldevon evOC ToLOLOY YOI XOTOVOEL XOL VO OYTLUETWTILEL TNV
TOADTTOALTLOULXY, TEOYLoTIXOTTO oL T dtagopetixétnto (Mdéyoc &
ToLovtopuAAidy, 2014). Tpdmor emiteLENG UTOPEL Vor ATTOTEAODY M YENON LOTOPLLY,
OPNYNOEWY 1] TTPOCWTILXWY EUTIELPLWY, OL OTOLES KTTOOXOTIOVY GTNY XOATOVONOY] XOL
avoyfi 0TS SLopoPETIXEC %OLATOVPES xor oEiec (Mdéyog, 2013). Omwe mpoxVTTEL,
AOLTTOY, N AVTLUETWTILOY] TOV OYOAELOV WG XOLVOTNTO ATTOTEAEL YLor ONUOVTLXY ADOY OF
nafoyéveteg, OTWS 0 PUTOLOUOG, N TTEPLOWELOTTOINGY, N aTOEEVWON %Ol OL TTOEOPOTIXKES
OLUTIEQLPOPES, TOL  LTEEYOLY  OXOUY XaL oTn obyypovn emoyy. ‘Olot/eg ot
ponTég/Toteg aVEEXLPETWE OV OVNXOLY GTNY TTAELOVOTNTOL 1| XATTOLOL LELOVOTNTOL OTO
oxoAeto eivor PBoowtxd va céBovtar TLg OYOAXEG VOPUES xoL VEeg aEleg, OTwg 1
drapopeTxdtnTor xor dhhar (Schaps, Battistich, Solomon, 2004).
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AT6 TV &AAY, TO OYOoAelo oTOTEAEL UECO UE TO OTOLO OLAULOPPWVETOL %O
ESPOLWVETOL 1 TOVTOTNTO TOL XTOUOV, CAAL XL N TTPOCWTLXOTNTA TOL, LECA AT TV
YVOOT, OAA& xo ot TLG SLAPOPES SPAOTNELOTNTES TTOL AcBAVOLY YWEX GTO TTAXLGLO
o (Aporydva & Pporyxovddxn, 1997; Zopméta, 2003). Baowxd otowyeio amotedel 1
Stamotdoywynon, Tng omotag pta Bootxn Stadtxacio etvot xot  TEwiyn cOVaEY, Lépog
NG OTTOLOG OTTOTEAEL ] TTPOOELYY, TTOV LTTOPEL YO TTPOGOWOEL GTOLG/OTLG LobnTEé/TELES
extég amd PBoowxég akieg {wNg xaL TRy €vvola ToL GLVOAOL, TNG XOLYNG TTOPELOG KO
ToTOTNTOG p€oor 0TOo TAaloLo Tou oyoAstov. Qg opodixyn Sradixoocio, emiong,
vmooTNEIlETOL OTL M TEWLYY] TTIPOOELYY] OULVTEIVEL OTNY XOLVWVYLXOTOLMOY XOL
emPefondver T ovAhoyixh tawtotnro (Kasédk & Gajndkovd, 2012). Avtd BéBora
LOYVEL OE TEPLTITWOELS TTOL LTTEPYEL OUOYEVELXL o Bépatar Tlotng ko Opnoxeiag. Av
7 OpnoxevTiny TOTY YUEOW TYNG TPWLVYG TTPOOELYYNS ELVOL OITTOULTOVUEYY], YEVVATOL O
TEOBANUATIOUOS €AV LTLAEYEL N SLYATOTNTO SLOAGYOL UETAED HabNTdV/TOLWY e
StopopeTiny] Bpnoxsvtiny] mlotn xor ay umopel vo StooaAtotel n HBomoxsvTing
TOVTOTTOL OVTWY TOWVY LoONTOV/TELWY, OAAG %o vaw xohAtepynOel pioe xowvn TavtdTnTo
mov o elval LTEPGYW OAWY TwWV GAAWY xaL vo LTEEPPBaivel TN SLOPOPETIXROTNT
(Kwotvoddy, 2013), xor owtd vo yivetow péow tng mpooevyis. Avtd, dpwg, Omwg
ovoEPbnxe oTNY EAANYLXY TTIEOYUATIXOTNTO OEV E(VOL ATTOGEXTO OTTO TO XOATOG.

Kotéd ™ Stdpxetor Twv ofoMxwy Ypo0vwy, T0 ATOUO OSLOVOEL TN CNUAYTLXOTEQN
TePl0d0 NG {WNG TOL WG TTPOG TV CLUYXPATNOY XAL TNV ATOJOYY] TNG TOAVTOTNTASG TOV.
H ovyxpdtnon avt dev eivor amaAraypévn amd to Bpnoxevtind cvvaichnuo xdbe
atépov (Avtotodon & Towobung, 2018). E@doov, Aotmdy, 1 perétn Tou pOAOL TG
TEWLYNG GVVAENS 0TO OY0Asio oyeTileTOL He TN LEVEQYELX DTTOYPEWTIXA TNG TTOEWLYNG
TPOCELYYG Elvol amoEPalTNTo var Aaufdvetor LTOPN N THVTOTNTR TOL OTOUOL WG
uetoBAnTy, AapBavovtog vmédhn to Stxalwpa oty aveEtbponoxeio xotr oty eAsdbepn
OVETTTUEN TNG TTPOCWTULXOTNTOS TOV A TOUOV.

5. H Epevva

H moapoboo épevva emiyelpel vor eEeTdoel TOVv POAO TNG TEWLYNG GVVAENS, M OToio
TEPLAOUPBAVEL TNV TEWLYY] TTPOGELYY], OTO TTAXLOLO TNG TYOMXG XOLVOTNTOGC, LECW UIOG
TOCOTLXYG EPELVOS UE EQWTNUATOAGYLO TTOL UEAETA TLG UTTOPELS TWY UoONTOY/TELY
Twy Vo PBobuidwy, Tpwtofddutag xor devtepoBadutag, Tov eAANVLXOL oyoAsiov. O
ox0oTOg NG €peuvoag elvat vou dLepevYNoeL TN GLUBOAY NG TEWLYYG oVVAENS Xow
TOWLVNG TPOCEVLYNG XOL, TILO OCULYXEXPLUEVX, oTovg/otg wabntég/tpleg Twv dvo
Bobuidwy ToL EAANYLXOL o)oAsiov xoTd TN oyoALxn xpovid 2022-2023, doov aopd
oTNY TOOTOTNTE TOUS, TNY EVOWUATWOYN TOUS, OAAR %ot TNY (YPUYOAOYLXY] TOLG
xataotooy. H ouyxexpipuévn yoovixn meplodog €xel eTMLTAEOY EQELYNTIXO EVOLUPEPODY,
xobwg €metal g movdnuioag Tov COVID-19. Ta epevvntixd epwtiuotor Tow omToio
emyetpNinxay va amovtnody eivar to Topoxdtw:

Epsvvnuixd cpdtnua 1. Yoiotator 1 mpwivy oOvaEn 0to eAAYLXS GY0Aslo xoL oc
ToLo Bobud N TEWLYY TEOoELYY XAUTAEYNONXE;
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Epevyntind epdmuor 2. O polintéc eivor odp@wvol pe ™y UTopEn ™S TEWLVIG
oVVaENG xOL TTPOCELYNG OTLS OYOALXES ovadeg; Tloteg elvar oL amdeLg Tovg yLow TV
TEWLYY) OOVOEN %L TNY TTEWLYY TTPOGELYT;

Epevyntind epdtnuoa 3. Tow dnuoypo@ind oToLyelor TwY GUUUETEXOVTWY ETTLSPOVY
OTLG ATTOPELS TWY CLUUETEXOVTWY YLow TN PUYOAOYLXY] ETTUSPAOY TNG TTEOCEVYNG;

Epevyntind epdmpa 4. H oxéon twv podntdv/toiwy pe v Exxinoio emidpd otig
OTTOPELS TOVG OYETLXA LE TNV TTPOGELYY);

Epesvvnuixd cpdmua 5. H OmapEn oA 6bpnoxedy pobntoy oto oyolieio emnpedlet
TG OTOPELS TWY OLUUETEXOVTWY OYETLXA WE TNV ULTOYPEWTXOTNTH XaboAtxng
OLUUETOYNG OTYY TTEOCELYN;

Epevyntuixd epdmuo 6. H onpoaviixdétnta g Oponoxeiog ot {wn tov pobnm
ETNEEALEL TLG OTOPELS TWV OCLUUETEXOVTWY OCYETIXA WUE TNV UTOYPEWTIXOTNTO
%xOOALUNG CLUUUETOYNG OTNY TTPOGEVYN;

Epevyntixnd epdmpor 7. Tow dNUOYPOPLXE OTOLYELOL TWY OGULUUETEYOVTWY XOL 1
onuovTxdTnTa TG 0p0680ENG Tiotng Yiaw Tov palbnty emdpd otig améPELs TOLG
OYETLXA UE TLS TTPOTELYOUEVES OAANYES BTNV TTOWLYY] TTOOCELYY);

2T0 TAQLOLO TG TNG EPELVOS KATUOXEVAOTNKE EPWTNUOATOAGYLO, TO OTOLO
XWPELOTNKE OE TEVTE LEEN:

A. Anpoypopixé otovyeio (4 Epwtjuata): [@ONo, Hhxio, Exmordevtiny Bobuida,
[TA00g pobntov oty taEn].

B. XEyohxdé mepBdihov  xow  Opnoxeia (6 Epwtjuara): [«lldoo ovyvd
emoxénreote v ExxAnoio;», «Ilooo oquavtixd polo Exet n Gonoxeior oty {wy
oog;», «lloayuartoroisitar moweyyy ovvady oto oyoleio oog;», «llpayuoatorotsiton
TOWLVY) TOEOCEVYY OTO CYOAELO oag;», «lloco ovyva TEXYUATOTOETAL TOWLYY]
TOOCEVY Y OTO YWOO TOV GYOAELOV 00>, « H mowtyy) mpooevyy elvot VTOYOEWTIXT OTO
oyoAelo oog;»].

I'. Woyohroyio, Tpowivi odvakn xor mpwivy Ttpooevy (5 Epwtjuara): [H mpwivi
OLYXEVTPWOTN PEATLOVEL TN (PLYOAOYLXY] OOG XATAOTOOY; », «H Tpwivn TPooeLyN
BeAtidver ™) PLYOAOYLUN OUG XATAOTAON;», «IILOTEVETE HTL N TEWLYY] GLYXEVTPWON
oog Bonbaet vo xotvwvixomownbeite; », «Iltotedete 1L N TEWLVY TTPOoELYY Gdig Bonbdiet
v xowvwvixorolndeite;», «H mpwivh Tpooeuyf odg xdver vo. owcbéveode (EmiaéEte
TO ETUXPOTEGTEPO ouvaiatnua)»].

A. Etepddotol pobntéc/totec xow mpwivy mpooevyy (3 Eowtjuate): [« Yrdoyovy
UaOntegtpLleg oto oyolcio oo wov, eV elvat adAAOOONOKOL, CUUUETEYOVY TTRY TOWLVT
TOOCEVYY;», «Exet toyer v tyuwonbel mwoté ovupalntisc oo emetdr opvidnxe vor
OUVUUETENEL TTNY TLOWLYY] TTOOCEVYY;», «lliotevete 0Tt elvan owoto va apynbel xamotog
VO COUUETEYEL TTNY TOWLYT) TTOOTEVYY; > ).

E. Tpww? mpooevyn: Tpoomtixés, alayés, mpotdoelg (3 Epwtjuata):
[«ITioTtedete 6T o Ty *OAG Vo AAGEEL XA TL 0T SLASLXAOLO TNG TIPWLYNG TTPOGELYG;
Av vou, Tt O NTay owTd;», <Exer aAAGEeL M dradixacion TG TEWLVNG TTPOCELYNG LETA
™V Tteplodo g Towdnpiog Covid-19;», «Av val, g TTPOg TL AANEE; »].

Peer-reviewed article
Apbpo pe dttAn xprtinn oELoAGYMom



O POAOX THX ITPQINHE XYNAEHY KAI TIPOZEYXHX XTO EXOAEIO 95

Ov atavtoelg ouyxevTpwinxoy Paotopéveg oe xAlpoxa Likert tecodpwy Pabpwy
[o: TTote (1), Xravier (2), Miax pooc tov usjve (3), Kabe gfdoudda (4), Kabe usoo (5)
/1 B: Kelborov (1), Aéyo (2), Mézpio (3), IToAv (4)]

"Yotepo amtd ™Y OAOXANPWOY] EAEYYOV TOU EQWTNUATOAOYLOL TNG EPELYAG, OVTO
ovapTNinxe o NAexTEoVLXY QOpUa, YLow vau lvolt TTLo EOXOA0G O SLootpooog Tov. O
oVvdeopog dtaveundnxe nAextpovixd oe oyetixég opddeg tov facebook, pe ooy
TOEGXANoN YLow LTTEVOLYY, GLUETOYY OTNY EPEVYA XKAL TTPOTPOTTY] YLOL GULUETOYN LOVO
6owy civor p€pog ToL Jdelypotog Tng €pevvac. H otatiotixn oflomiotio Ttov
epwTNUOTOAoYlOL e Bdon tov Seixty cronbach’s alpha petpnbnxe oto 0.93.

Aetyua xae deryuaroAnpio

Yty moapovoo €pevva ovppeteiyoy 311 pabntéc/toleg g mpwtoPabuiog  xow
deuTepofdbutog exmaidevong, pe detypatoAndio StobeotudTnrog xoL Tor ATOTEAECUOTO
ovoAOOeay e to otoTtotind gpyadelo SPSS. Apyuxd, Bo mpémel vou AdBovue vTtoHPLY
KOG WG TTPOG TOL INUOYPOPLXA OTOLYELD TNG EQPELYAG OTL OL TIEPLOGATEPOL CUULILETEYOVTEG
ovNxovy oty JOevTEPOfdbuta extaldevon oe TTO00OTO 45,7%, €V OL CUUUETEXOVTEG
TOL AYAXOLY OTTY TPWTOPRGOULA eExTaidevon atoTteAodY To Ttoc0otd 22,8% (Tlivaxog
1). "Etot, w¢ enti T0 TAS{OTOV Ol amavTACELS TTEOXVTITOLY OTth dTopo TToL Ppioxovrton
oTo NALoxd dopo 12-18, ywpelc vo eEatpéoovpe BéRotar xo to Toocootd 31,5% mov
avixovy oty xotnyopio ANAo, yior To Axtaxd @dopa 18+ (Hivoxag 1). Apa, avtéd Oo
TEETEL var ANQOEL LTTOPLY, WG TTPOG TO GTL TLG ATTAVTNOELS TLG EXOVY SWOEL PLodinTég/ToLES
UEYOADTEQENG MAXLOG, XATL TTOL TPODTODETEL ULlar TTLO WELUY OXEYT, OLUPOPETIXES
OVAYXESG, OAAG %O Le TTLO ovTLSPAOTLXY LOLoovYXpaoio otar Aot g epnfeiog. Qg
TEOS TO (QOAO TWY OCULUUETEXOVTWV/XOLOWY, OL YUVOIXEG TOL GTTAVTINOOY TO
EQWTNUATOAGYLO, Ty OYEDGY JLTTAAGLES ATTO TOVG AYTPEG.

Mivaxog 1
lopovoiaon dstyuatos

Soyvétnro () Mocooté (%)

[Toto ivo to Avdpo o1 29,3
) } lNovaixo 203 65,3
POA0 o0rg; Aey emhopdd va ataytion 17 5,5
6-11 ety 35 11,3

To qhixio: éyete: 12-15 ety 23 7.4
’ 16-17 eTyv 54 17,4

18-20 ety 199 64,0

Ye mota Anpotixd (IMpwtofddua) 7 22,8
EXTTOLOEVTLXY| T'ovpvéoto (AsvtepoBéduia) 42 13,5
BoOpido Adxero (AsvtepoBdbuLo) 100 32,2
(POLTATE; AAho 98 31,5
Amé mdoovg >5 2 0.6
uontég/Toteg 5-10 pobnréc/ToLeg 17 5,5
OTTOTEAELTOL V) 11-20 pobntéc/toLeg 96 30,9
TéEN oog; 20 xow dvw podntég/toteg 196 63,0
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6. 20vbeon Evpnudtwy xow AmoteAsopdtwy

O1 TP TEg EpLOELS oTGYELOY OTY OYEom Ue T Bproxeio, xolbwg 1 TTpwLvY TTIpooeLYN aTtoTEAEL
évor LEPOG NG TtpwLvng ovvaEne. O amavtioelg Yo ™ onuowoio g Opnoxeiog o (o Twy
LOOMTOV/TELDY XOPAYVONMaY TNV TTAELOPMPiat TOLG OTLG XALLOES: XoBOA0L, ALYO xou LETOLOL
UE TN oTtdymom “xkalAoL’ var suyxevtpwvel To 28,3% (Tivoxog 4). To too0otd owtd Epyeton
OE OLUPOVIO XOL UE TLG TYLES TNG CUYVOTNTOG ETToXEPNS TwV pobTv/Towy oty Exsdnoto,
UE TOL UEYOAVTEQOL TTOCOOTA VoL GUYXOTOAEYoVTOL 0T0 ZTeevie 40,2% xow oto Tloté 20,9%
(Mivoxog 2). Apelntéo, BéBoua, dev eivow o 42,4% Tov amdyvmooy 6t 1 Bpnoxeion Todlle
onuovTix6 POA0 ot {em Toug xar To 19,9% Tov SnAvver 6Tl emttoxénteton T ExxAnoio pio
popd. ty eBdopddo (TTivorog 4).

Mivaxog 2
Karavour Xyetxdy Zoyvoryjtwy ws mpos g ZoyvoTyto

) , [I6oo ovyva
[T6co ovyva

Aedopéva ] TOOYLOTOTTOLELTOL TTOWLVY
, ETILOXETTETTE TNV ] ]
(Kwdtxomoinon) , TPOGELYY| GTOV YWPEO TOL
ExxAnoto; )
oyoAeiov oog;
[oté (1) 20,9 0,0
Sréveo (2) 40,2 7,7
Mia popé tov pfve (3) 17,4 3.5
Kébe eBdopdda (4) 19,9 3.9
Kébe pépa (5) 1,6 84,9
M.O. 2,41 (Zmévia) 4,51 (Kébe epdopéda)
T A 1,08 (IToté - Mia 1,21 (Mot popé tov phvor-
o (QOp&. TOV UHVOL) Ké&be pépo)

Ooov a@opd 0t10 eAANUxd OYOAElo, YLX TO OV Y TEWLYY TPOOELY Elvol
vToYEEWTLXA, T0 71,1% Twv pabdntdv/ttwy ardvnoe “vo” (Tlivoxog 3). Xty EAAGSo
N TTOEOVGLOL GTNY TTPWLYY] TTPOCELYN ELVOLL DTTOYPEWTLXY, O)L OUWG XOL V] COULUETOYN YLOL
TOLG ANOBATTOVG 1 YeVixdTEPX OAAGDpNoXOLE LabnTég/ToLes, aAAd ko yiow GAovLG/EG,
0OV OLGLUOTIXE OEV LTTEPEYEL KATTOLOG €LO0G OYETIXNG TOEATNENONG N ETLBOAYG.
[draitepo evdiapépoy amoteAet to “OxL” Tov amévtnoe t0 28,9%, To omolo, duwe, dev
WOG ETLTEETEL 7 HOPQY TOL EPWTNUATOAOYIOL vor yvwpillovue ov o@eiAetor oe
oANGbpnoxovg pobnTég /Toleg N O LEPOVWUEVES ETILAOYES OYOAELWY Vo uny xabiotody
™y mpwvy Tpooevyy vroypewtx (Tlivaxoag 3). AME PEANOY, avoQEQOVTOL
TEPLOOOTEPO OTY] (U1 VTTOYPEWTLXY] GUUUETOYN.
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Mivaxog 3
Katavoury Xyetixdy Xoyvotitwy ws moos toy Bobuo Xoupwyviocs

Aedopéva Now Oyt Aey yvwpillw
[Mpaypoatomoleital TpwLvy] oVVOEY aTO GYOAEl0 TOG; 85,2 14,8 0,0
H mpwivy mpoosuyn elvorl LTTOYPEWTIXY OTO TYOAELO 7M1 9289 0.0
00G;

[Miotedete 6t 7 Tcpwwn oLYXEvTpwaon oog Bonbaet vou 627 373 0.0
xotvwvixorotndeite;

[Miotedete 6TL 7 POV TEOTELYN G0 Bonbaer vo 4bhh 556 0.0
xotvwvixomotndeite;

YTtapyovy pobnTéc/Tpleg 0TO OYOAELO TGOS TTOV, EVL

elvor cAAGBPNO%OL, CLOUUETEXOVY OTNY TTEWLVY| 58,5 16,7 24.8
TPOCELYY);

"Exetl toyel va ttpwpnbel ovppodntig oog emeldn

, . , , 74 727 19,9
0PYNONXE VOU GUUUETEYEL OTNY TTEWLYY TTOOOEVY;
"Exet oAAGEEL M SLtadixaoion TNG TEWLYNG TTPOGELYNG 248 759 0.0
KeTa MY Teptodo g Tavdnuiog Covid-19; ’ ’ ’
[Mpoypatomoteitor TEWLYY TTEOGELYY] GTO GYOAELO 897 10.3 0.0

ooG;

To 0@QEAN TTOL TPOCEPEPEL N TEWLYY] OLYXEVTPWOY OTOLG/OTLS pobnTég/TELEG,
OTOLG/OTLS EXTTOULSEVTLXOVGS, XAAG XOL GTNY XOLVOTNTO TOL OYOAELOL Elvoil TTOAAL, OTTwG
N oTodoyn, M LoOTNTO, TO oloOnuo Tov «avnxeLy», M eAevbepior xoL M KOLVWYLXN
OxoooVvy. HopdAAnAo LEGL TWY TOPATIAVEW XTOTEASOUATWY dtamiotwinxe 6Tl éva
T TO TTAEOVEXTNUOTO TNG TTEWLVNG oVVaENS elvor xow M BeAtiwon tng PuyoroyLxyg
XOTAOTOONG TV  PoONTOV/TELY. AV X0l Ol aATTOVTYOELS TOUG  (QOLVETOL VO
SLOPOPOTTOLOVVTOL OLPXETA, EVOL TTOCOOTO TNG TAENS Tov 34,1% Oewpel 6Tl N TPWLYY
oo obVOEN UTopel vo TTPOoQEpeL TTOAAG atny Puyoroyio Twy pobntwv/ToLwy,
XWELS, OpwG, v Egmepvd TOAD TNy amdvtnon “Kabdrov” mov €dwoe 10 29,6 % Twy
pabntov/tordy (ivaxoc 4).

ZoyxpLttxd, Aaufavovtog vTody THY TLUY TOL UEGOL OPOL XOL TNG TUTILYNG
amtéxiong (M.0.=2,59 | T.A.=1,23), SLOTLOTWVETOL TIWC PLOL EXTIUNON YLOL TO GUVOAO
T0U Oelypnotog Ociyvel OTL v TEWLYY] OLYXEVTPWOY BeATidvel v  YPuYoAoYLXT
®xotdotoon Twy podntiv/towdy oe wavorotuixkd Babud (Tlivaxog 4). ‘Ooov apopd
OTNY TEWLYY] TTEOOELYY, UE BAON TNV TLUN TOL LEGOL BPOL AL TNG TUTILYNG ATTOXALONG
(M.0.=2,49 | T.A.= 1,34), SLomoTOVETAL TWG L0 EXTIUNON YL TO GOVOAO TOL
delypotog delyvel, 6Tt emiong, ovuBdAel oty BeATiwom NS PUYOAOYLXTG KATACTAONS
Ty pobntdy (Tlivaxoc 4). Acy pmopodpe, BERata, Vo orYVOAGOLUE X0 TNV OTTAVTNON
“Kaborov” (39,2%), yeyovdg ov TEoxoAel evdLopépoy, Lot @aivetar ot yia éva
IXOVG TTOCOOTO 1 TEWLYY] TEOCELYT OV GLVTEAEL GTNV PLYOAOYLXY] LTTOGTNPELEN TwY
pabntddv/tordy (Tlivoxag 4).
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Mivaxog 4
Koatavourn Xyetixdy Xoyvotritwy ws mpog toy Bouo Xyuayvrixotyrog

, , H mtpowy , ,
[T16c0 onpovtind ) H mpwivy Tpooevyn
-, OLYXEVTPWO ]
) P00 EYEL M , BeAtidver
Aedopéva , BeATiover ™ )
Opnoxeion oty ) (uyoroyLxn oog
] (uyoroyLxn oog ,
(w1 oog; , XOTAOTOOY);
XATAOTOON;
Kafdérouv (1) 28,3 29,6 39,2
Afyo (2) 13,2 15,4 9,6
Mézpro (3) 16,1 20,9 13,8
[ToAb (4) 424 34,1 37,3
M.O. 2,73 (Mé7pL0) 2,59 (Mé71pL0) 2,49 (MézpLo)
T.A. 1,27 (Atyo-TIoAd) 1,23 (Aiyo-TToAd) 1,34 (Aiyo-TIoAd)

[MopdTt, N TEwLyY ouyxévtpwon otny EAASa Sev ouyxevtpwvel oTolxelor TTov,
OTwg eldape amd 1 PLAloypapixn Epevva, TEQLAAUBAVOLY TTPWLVES GUYXEVTOWOELG
Tov  AopBévouy  ywpa oe AN xp4Tn  (SPAOTNOLOTATEG  XOLVWYLXTG O
ovvorohnuotinng evduvduwong, Opodixés OLadLXaoieg evioyvong NG OYOAXTNG
XOWOTNTOC), Tat amoTEAéoUaTO. TToPOoLOLALoLY evdLa@épov. TTopd Ty ENeLdn Twy
TPOUYOUPEPOUEVWY OL LabNTEG/TOLEG PaLvETOL VO TILOTEVOLY UE TLG ATTOYTNOELS TOUG
oTn onuoocior ™G TEWLYNG oVVaENS xot 6To BeTind PuyoroyLxd xAlpo TOL TOLE/TLS
XOAANLEQYEL, AN aVOLYEL X0l TOLG OPLLOVTEG VLo TTEPALTEPW SPAOY, EQOCOV LTTAPYEL
®ow €vo onpoayTixd 10600to (29,6%), Tou dAwvet 6Tl Sev avtiAopPdvetol Beitivwon
™G PLYOAOYIXTAS TOL XATAOTOONS LEOW TNG TPWLVAS obvakng (Tlivoxag 4).

To dedopéva (TTivaxog 5) Topovotdlovy evdLoPéPOLOES TTANPOPOPIES OYETLXA [LE
™MV TEWLYY oVVaEn xol TEOCELY OTo EAANVLXA oyoAsio. Ag eEstdoovue UEQELXA
onueio: YTaEyeL LEYGAN TOLXLALOL OTY] GUUUETOYY] OTNY TTEWLYY COVAEYN XOL TTPOGELYN
UETOED TwVY JLoPOPETIXWY eXTOLELTIXWY Pobuidwy. o Topaderypa, oto dnuLoTnd
OYOAELO 1 GUUUETOYY OTNY TPWLYY TEOCELYN elval LPNAGTEET (86,2%) ot abyxpLom
pe To Axeto (70,3%). H vmoypewtxdTnta g TEWLVAg TPOoELYNG SLPEPEL OVAULETOL
oto emtimeda exmaldevong, UE TO INUOTIXO OYOAElo Vo €xeL TO LYNAGTEPO TTOGOGTO
vroypewTxfg Tpooevyng (86,2%). H avtiindn twv poabntdy yio ) onuaocio g
TPOCELYNG OTNY XOLYWYLXOTOINOY Toug eivor dtaopetixn. Eve évag onpoavtindg
oplbuds  pobntdy  motedEl 6TL M MEWLYY  OLYXEVTPWOYN Toug Ponbael  vo
xoLvwytxomotnoty (YOpw oto 70%), Aydtepot TTLatebovy GTL 1 TEWLYY TEOGELYN EXEL
avTiy T ermintwon (mepimov 40%). H mavdnuice tov COVID-19 @aivetor vo
eTNEEaoe TN JSLaSLXOOLO TNG TTEWLYYG TIPOCEVYYG OE OPLOUEVO OYOAElX, UE WUEYAAO
T0000TO oaMayHg LeTd Ty Ttepiodo Tng mawvdnuiog (mtévew ard 80% oc opLopéveg
TEPLTTTWOOELS).
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Mivaxog 5
Koaravous Xyetixdy Xoyvorijrwy ws moos toy Batuo Xoupwviog ave Exrotdevtixy Batuido
AeSoud Anpotixd I'vuvédoto Adxeto AN\o
EooReva: Now Oy AT Now Oy A/T Now Oy AT Now Oy AT

[Mporyporomor-
STHTOOVT 966 34 00 895 105 00 892 108 00 742 258 00
oOvaEn ato
OYOAElO oO;
H mpwtvn

TIPOCELYY] ElVOL

VTTOYPEWTLXN 86,2 138 00 73,7 263 0,0 703 297 0,0 66,3 33,7 0,0
07O oyoAio
ooG;
[Miotedete 4t
N TEWLVN
OLYXEVTPWON
oog Bonbdet
VO XOLVWVLXO-
motnBeite;
[Miotedete 4t
N TEWLVN
TIPOCEVYY| OOG
Bonbaet vau
XOLYWYLXO-
motnBeite;
Y7tépyovv
polbntéc/ToLeg
0TO OYOAel0
00G TTOV, EVK
elvo 55,2 241 20,7 789 53 158 554 12,2 324 573 18,0 247
aAA6Opnoxot,
GULULETEYOLY
aTY TEWLVY
TIPOCELYN;
"Eyet toyet va
TLpwEnoel
ovppabnig
oo ETTELON
opvNonxe vo
OUULUETEYEL
OTNY TEWLVN
TIPOCELYN;
"Exet oAAGEEL
7 Stodtxoatio
™G TEWLVAG
TEPOIEVXNS 138 862 00 158 842 00 338 662 00 236 764 00
UETE TNV
mep{od0 g
mavdnuiog
Covid-19;
[poryparromor-
elTon TEWLVA
T(POCEVYY| OTO
oyoAelo oog;

69,0 310 00 737 263 00 581 419 00 607 393 0,0

414 586 00 737 263 00 324 676 00 461 539 00

34 724 241 00 895 105 81 716 203 79 742 180

1000 0,0 0,0 158 842 0,0 919 81 0,0 820 180 0,0
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Zoppwva pe to amoteléopoato oto [pdpnuo 1, dtamiotwveTol Twe omd TNy
Teplodo TG TaVONULOG ETNEEACTNKE TOAD 1 TEWLYY] TPOCEVLYY OTO. OYOAELX.
Ewdwdtepa, cite dev yvotaw, eite xotopyhdnxe, eite xatapyndnxe ev pépet (28,57%).
Y& GANEg TEPLTTTWHOELS YLVOTOY 0Ty TEEN (27,14%) M xdmotor o0AEiaL TNV XOTAEYNOOW
HE TEOoYNUA TNY Qo@EAELoL XoL Tov U1 ovvwotopd (20,00%). Ze pixpd moc0oTo
714% ovopépetol Twg eEMoVIADE 1 CLUYREVTPWON %Ol V] TTEOCELYY OTO TEOOVALO UE
0Aovg toug poabntég/toleg M Twg Yvotay péoa oty albovoa, av MieAe o ddoxoiog
(7,14%). Tlopdpota, oc (8L TOCOOTH OVOPEPETOL TG TEPLOPLOTNXE Y TLPOCELYN
(7,14%). Mixp6 TT0600TO GUUUETEYXOVTWY OVOPEPEL TIWS BEV TO VLWOoLY TTOANOL TTAZ0V
xoL ovppeTéyoLy emteldf mpémet (1,43%) %o TS ®REATOLES POPES YLVOTOY YWEIC TN
QLo Ttopovoio Twy pobntey (1,43%).

Todpnuo 1
Ermidpaoets: H Mtadixaoio Ty Howevis Ilooosvyss Meta tny Ilspiodo tyns
llayoquiag Covid-19

28.5...
Aev ywotav, Koatopyninxe, Zxeddév xatopyndnxe

]
0
Tivetow ot TdEN d"m o

Kémoto oyoheion xatdpynooy tny wpooevyy pe... I 20,00%
[Teproptotnue N mpooevyy; I 7,14%
I'wétay péoo oty aibiovoa, av Noeie o... I 7,14%
EnaviiOe 1 ouyxévtpwan xt 1 mpooevyr oto... I 7,14%
Kamoteg @opég yvotay xwoeto v euotxn... Il 1,43%

Aev to vibouy moAhol Aoy ko cvppetéyouy... Il 1,43%

O Ilivaxog 6 TopovoLlalel TNV XATOVOUY TWY OXOMW®Y Twy pabnTtwy wg Tpog To
Bobud ovppwviog oyeTind Ye TG EXTOLOEVTIXES PobUldEg XKoL TIG TTOOKTIXES OYETLUE
KE TNV TEWLYY] OOVOEN %O TPOCELYN. L& OAeg TG exTaLdeLTIXES Pabuideg, €va
oNuov 6 T0600Té TV PodNTWy (Ttepimov 25% éwe 50%) avapépet dTL N TEOTELYN
elte O yivetow xobdhov eite €xel oyeddv xatopynbel. Ymapyel pio motAlor OTLg
TOOXTLXEG OO0V OPOPAL TNV TTPOGELYN oTNY T&EN. [lepimov to 45% Twv pobntwy oto
ONUOTIXO OYOAEl0 %ol TEPLTOL TO 25% OTO YUUVAGCLO OVAQEQPOLY OTL 1 TEOCELYY
yivetor oty TaEN. Optopéva oxoAsion QalveTol Vo €X0LY XUTAPYNOEL TNV TTPOCELYY UE
TEOGYNUAL TNV LOPAAELDL, LE TTOG0TTA TtePLTTOL 40% G070 dNUOTIXS TYOAEl0 XL TTEPITTOL
17% o7o yvpvéoro. H mpooeuyn @aivetor vor €xel TEPLOPLOTEL O OPLOREVA OYOAElL,
UE T0000TA YOPW 0T0 7% ¢we 10% o 6Aeg Tig exmondevtixég Pabuides. H mpoosuym,
entiong, yivetow péoa oty aibovoa, av o Sdoxohog to emibupel, pe pLxpdTEQPX
TTIOC0OTA GE OYEOY] LE GANEG TTROXTLXEG.
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Mivaxog 6
Karayouy Xyetxdy Yoyvoritwy ws mpos toy Baluo Yovupwvies ave Exmoedsvtixs
BoGuidoo

Aedopéva Anpotixé  Topvéoro AVxelo Ao

Aev ywotav, KatopynOnxe,

2xedbv xoTopyninxe

Iiveto oty tékn 45,0 25,0 26,3 12,5
Kamrowa oyoreion xatdpynooy

8.0 25,0 31,6 50,0

TNV TPOGEVYN UE TTPOCYNULOL 40,0 16,7 5,3 8,2
™V ao@aAELa
[Tepropiotxe M pooevyN 7,0 7,0 10,5 6,3
w6 > (6

LV(?‘EO(V usooc, oty afbovoo 0.0 105 105 125
av NbeAe o ddoxorog
EmoviA0 >

Tcocv'r] €M cioyxs\rcpwcm o'co, 0.0 105 105 105
TIPOOWALO e GAOLG ToLG pobMTég
K z Z 7 7

ATtoLeg (p/opsg on"cocv xwolg 0.0 5.3 0.0 0.0
TNY QLOLXY] TTOPOVTLOL LOLG
A 50 AoOL TTAE

ev 1o yuiwbovy oMol TAEo 0.0 0.0 5.3 0.0

X0l GUULUETEYOVY ETIELDY] TIPETEL

Zoppwva pe to Lodenuo 2, Stamiotivetar mwg to 30,.9% Tov delypotog
arofdvetan Péow TNg TEWLYAS TPOOELYNS Ttwg avhxeL ot pLo. opddo (30,9%) o to
21,5% mwg ypetdletar va vroxpivetor (21,5%). Qotéoo to 21,2% arobdveton
oo@arela, T0 12,2% epmiotoobvn xal 10 4,5% 6t pmopel vo exppootel eAedbepa.
Qot600, 10 9,6% TWY CLUUETEXOVTLWY atabdveTal GBoAo.

T'obpnuo 2
H Iocweysj Hpooevyy; odc Kaver vo Atodyvecbe (EmiAéére to Emxoatéorspo Xovedotnua)

30,9
21,5 21,2
12,2
9,6
. . 4,5

‘Ot avixete o Ot ypelaletar  Ao@dieta Eumiotootvy ABoAa ‘Ot pmopeite va
ulor opGdor  vor LTTOXPELVEDTE EXQPEOOTE(TE
ehebbepa

Peer-reviewed article
ApOpo pe LA xprtiny] aELoAGYNoN



102 AHMHTPHXE XAPANTOY

2T OLVEYELH TOPOVLOLALETOL TO ETXPATEGTEQPO ovvaichnua wg TEog TLg
exmondevtixés Pabuidec. O pobntég oto dNUOTIXG %L TO YOUVAOLO QALVETOL VO
eXQEALOVY TEPLOCOTEPO TNV amodhn Ot owcbavovtol &Boio oe oyéon pe ™
OLUMUETOYN TOUG OE OUBAGEG M TNV OVAYXN YO LTTOXPLYOVTOL GE CUYXQLOY UE TOULG
pobntéc tov Avxeiov. H avdyxn yio ac@dieio sppoviletor wg €vog onuavtixdg
TOEAYOVTOG O OAa Tl ETUTES XL EXTIOLIEVLONG, LE TO ONUOTLXO VO EXEL TO LYNAGTEPO
17060076 (34,5%) (Ilivaxag 7). H epmiotoodvy Qaivetorl vo petdvetol e Ty 1pdodo
oty exmondev vy Topeia, Le TO dNUoTG va €xeL To LPMAGTEPO TTooooTd (17,2%)
oe obyxpton pe 10 AOxeLo (8,1%). Ov andelg oyetixd we Ty eAedbepn éxppoon
elvar mepLoplopéveg oe O tor emtimedo exmaldevong, UE TO INUOTIXO Yo EYEL TO
YapwnAGTEEO T00007T6 (3,4%) (ivaxog 7).

IMivoxog 7
Karayvourn Xyetixdy Yoyvotirtwy ws llpog tov Babud Youpwyios ave Exrotdsvtixng
BaOuide

Aedopéva Anpotixéd lNopvaoto AVxelo Ao
O oomprete o 10.3 36.8 17,6 19.1
pLoe opado
O ypeldieTon var 2.1 5.3 23.0 19,1
vTtoxplveaTE
Ao@drea 34,5 15,8 12,2 28,1
Epmiotooivn 17,2 10,5 8,1 10,1
ABoia 0,0 10,5 13,5 12,4
Ot pmopeite va
EXPPOOTELTE 3.4 5,3 1,4 5,6
eAebbepa
AXho 10,3 15,8 24.3 5,6

Mo epwdTnom avorytrig oVYTOUNG ATAVINOYG, TTOL oL LobnTég/TELeg amdyTnoay,
emiong, eivor av vopilovy 6tL mpémer vo xoatopyndel n mpooevyn (23,5%) A vo
vTpyeL eAebBepyy emhoyy ovppetoyhe (12,9%) (Fpdoenuo 3). Avtéc o. dvo
OTTOYTNOELG EYELPOLY TPOBANUATIONS xaL €pYovTal o ovpEwvio Le TN Oewoenon
tov Kwvotavtivoo (1995) yio otepeotumikd TEOTO TOL TEOYULOTOTOLELTOL N
TTPOGELY .
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T'odepnuo 3
Tlpotetyvoueves AAMayés oro Zjtnuoer s Howtyvrns lpoocvyrs

[Tiotedete 6Tt Oor Moy oA vou aAAGEeL xétt otn Stadixaoio
NG TTPWLYAS TTPOoELYHG; Av vat, Tt B ftay awtd; (%)

No mwopopeivel ) Tpooevyy S —  ———————— /() ()
Now pny vtapyel Tpwivy Tpooevyy / Not.. ——— ) 3 5
No vmépyet eAévbepn emAoyn oLUUETOYNC. .. — ] ) O
No petver wg éxel xan va elvan oefoot) amd.. . mm 3 5
No Stdoryfel o vomuo g mpooevyNg xol Tg...mmm 3 9)
No ovppetéyxovy meptoabtepo ondid / Now tv..mm 9 3
No yiveton émopon onuoatag! | Meté tnv...m 1.3
Aev Eépw [ Aev amavtey B 1,0
No mepthopBdiver dradixacion Tpooevyng xot...1 0,6
No yiveton  mpooevy) amd awtodg ov tv...1 0,6
No v xdvet o xabévag omitt tov 1 0,6
H éyxoupn mpooéievon 6Awy moLy Eextvnoel 1 0,6
Kébe pépo voo Aéyeton amd Stapopetind...k 0.6
Noat,vo v Aéet Ty TpwLyn Tpooevyn xamotos...1 0,6
No yiveton o ouyvé 10,3
No yiveton  mpooeuyy mo apond 10,3
H yAdooo tng mpooevyns vo etvor ot...l 0,3
No ywvovtaw ou Tpooevyeg ahhwy Bpnoxetwdy 1 0,3
Qo émpeme vo uny éxet xabiepwdel ws...1 0,3

e €pWTNOY, N OTOloL APOPE GTO oY LTTAPYOLY LoONTEG/TOLEG OTO OYOAElD TWV
epwTNOEVTWY TTOL €YoLY AAAN Bpnoxeior A GULUETEXOLY GTNY TTEWLVY] TTPOCEVLYY], TO
58,5% Twy pabnTtwy avaépel Twg LTEEYXOLVY PabNTEC/TPLEG TOL AVXOLY OE GAAEG
Opnoxeieg, evw Eva TOGOOTO TNG TAEEWS TOL 16,7% OVTWY OVAPEPEL TTWS GEY LTTAPYOLY
uobntég/toteg amd AaMeg BOpnoxeieg TOL CLUUETEXOLY OTNY TEWLYY TEOCELYY
(Tpdepnuo 4). Xto idto TAaioto, opxetol ouppetéyovtes (Le 10000t 75%) amdvTnony
Tws Oewpody 6TL av xdmoLog/a Sev TLoTEVEL OE €val CLUYXEXPLUEVO BOYUaL ELVaL OWOTO
vou apvnOel vor suppeTdoyel oty Tpwivy Ttpooeuyy) (Fpdpnua 4).

To mooootd 72,7% amovtd 6t av dev Aopfdvel xamolog/o HEPOG TNV TPOCELYY),
dev vTAEYOLY TOWES, ®VPEWOELS 7 TePotTépw Tpwpieg (Mlivaxag 3). Evdtopépov
arotedel, Ott éva TONS Uxpd moo0otl (7,4%) twv podntdy  amdvimos 6t
ovppodnTég/ToLég Toug E€xovy TLpwEnNlel emeldn Sev EAafoav PEPOS OTNY TEMLYN
TpooeLy xot éva 19,9% amdvtnoe 6t dev yvwpilel (Mivaxog 3). Auvtéd Oo propodoe
VO ATTOTEAEL LEUOVWUEVO TTEPLOTOTLXE XL OEY UTTOPOVUE Vo YVwEIllovue oe Tt TAoLoLO
UTOEEL va TTporypartoTToLninxoy.
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T'odpnua 4
IIiotevete o1t Elvar Ywoto va Apvnbel Kamotos va Xouuetéyer otny [owtyy
Iloooevyry;

m Not
= 'Oy
= A\\o

ZYETA PE TNY oNUOVTIXOTNTO TNG 000030ENG TloTng YLoe Toy poabnt) xow mwg
eTLIPOVY OTLS ATOPELS TOUG OYETLXE UE TLG TTPOTELVOUEVES OAAXYES OTNY TEWLYY
TPOOELYY, OTO TOVv EAEYYO0 TOL TPoypoTomoinxe JdomiotHbnxe ot 7
onuovTxoTNTa TG 0p0630ENC TloTNg Yo Tov/TY pabnTtr/Ttota emdpd oTig amdPeLg
TWY LoONTOV/TOLWOY OYETIXA UE TLS TTPOTELVOUEVES OAAXYES OTNY TEWLYY] TTOOGELYN
xobog  Sig.=0,000<0,050 (Mlivaxag 8). Axohobbwg omé 7To Tpdenuo 5,
emBefotvetol Twg 600 TLO EVEPYN ExxANOLOOTIXY (w1 €xovy ot pabntég/Toleg Téo0
TLO €VTOVOL CUUPWYOVY GTNY TEOYUAXTOTOLNOY TNG xoONUEQLYNG TOWLYNG TTEOGELYNG
oTo OYOAELL.

ivaxog 8
Avaivon Ataxvuovons

Sum of M
METABAHTES um o df can F Sig.

Squares Square

i B

o etween 89,523 2 44,762 33443 0.000

& ?E’ . Groups

g U < Withi

2580 i 412,245 308 1,338

© o x5  Groups

23 &5

c a g

S TS Total 501.768 310

Peer-reviewed article
ApOpo pe LAY xprtiny] aELoAGYNoN



O POAOX THX ITPQINHE XYNAEHY KAI TIPOZEYXHX XTO EXOAEIO 105

Todpnuo 5
2puovtixotyre g Oplooosns Hliotns xaw Arogets yior tis llpotetydueves AAMayés
otyy Howtyy [loooevyr

93.75 96,21
77,27 80
22,73 20
(| —
Koabérov Aiyo Mérpro oAb

B Avtivleteg M YTOOTNELXTIXES

Téhog, otov llivaxa 9 mapovotdlovtar oL eXTIUNUEVOL OUYTEAEOTES TYG
ToAwdpounong woli pe to avtiotoyo t otottotixd. [lapatnpodue 4t oL cLYTEASOTES
TIOL E(VOL OTATLOTIXG ONUaYTLXOl o emimedo eumiotoodvng 5% ceival: «H mpwivy
TpooeLyh BeAttdver T YuOAOYIX Tog xotdotaorn;» (t=7,286 Sig.=0,000) xar «H
TEWWT TEOoELYY oog x4vel vo owobhveohe» (t =-2,256 Sig.=0,025). Zvvermde, 7
ovppetoy oty ExxAnola amd tovg pobntéc/tpieg emidpa ot PeAtiwon TNg
(YLYOAOYLUNG TOLG XATATTAONG, OTAY YIVETOL TTEWLYY TTPOCELY N OTO TYOAELO %Ol ETLSOA
otov TPoOmo pe Tov omolo owcBdvovrtar. ITo avoivtixd, 0w Topovoldletar oTo
Fodpnuo 6, damiotwvetonr 6t 600 Lo ovyvd oL pobntég/toleg Tnyalvovy oTNY
ExxAnoio 1600 mo TOAD M TPWLYN TEOCELYY O0TO OYOAEl0 TOLG OMULOLEYEL €va
alobnua ac@aielog, eumiotooivng xot 0Tl ovixovy o i opodo. Emeldy, duwe,
ovotpéyovtag otov Ilivaxa 4 mpoéxvde éva 39,2% mov amévtnoe opynTxd ot
BeATtiwomn TG PLYOAOYLXNG XATACTOONG ATTO TNV TTEWLYY TTEOOELYY QPALVETOL XL XTTO
7o [papnpa 6 6Tt 1 ouyvoTTo emtoxedpdtTnTag oty ExxAnoio emnpedletl Tov TpdmO
0L oitabdvovtol ylor TNY TEWLYY TTEOCGELYY.
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Mivaxog 9
Avaivoy Xvoyetioewy twy MetofAntdy tov Moytédov

Standardize
Unstandardized Coefficients d t Sig.
Model Coefficients
Std.
B Bet.
Error eta

(Constant) 1,250 ,332 3,770 ,000

H mpwiv

OLYXEVTPWON

BeATidver , 104 ,068 ,120 1,532 127
(uyoroyLxn oog
XOTAOTOOY);

H mpwivn mpooeuym
BeATidver
(uyoroyLxn cog
XOTAOTOON;

463 ,064 575 7,286 ,000

[Miotedete 6T 1
TOOWN OUYUEVIOOTN 436 121 061 1125 262
oog Bonbaet vou
xotvwvixornolnbeite;
[Miotedete 6L 7
TEOOWN TPOGELYN 129 133 059 -964 336
oog Ponbaer va

xotvwvixomolndeite;

H mpwivn Tpooeuyn

00G KAVEL VO

orobdveabe - -

(EmiAéEte to ,060 027 098 oo OB
ETUXPOTEGTEPO

ouvaichnuo)

[Tiotedete 6T Ho

NTOY XOAS VO

OMGEEL ®ATL OTY)

dLodixooion g -,011 ,013 -,033 -,837 ,403
TPWLVNG TTPOCEVYYS;

Av vor, Tt o Ty

aVTo;
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T'odpnuo 6
H Yyéon twy MaOntdv/roidy ue tnpy Exxinoia xaw ot Amogers tovg Yyetixc yue tnpy
Toooevyr

72,31%

60,00%

42,59%
40,80% 40,00%
37,04%
32,26%
29,03%
27,42%
20,379
18,46% 18,40%
4’40% 16,00%
1,29%
7,69%
800405:60%
549
0,009 - 0,00%) ,009 0,00%0,00% ,009 0,00% ,009 ,00%,00%0,00%

Mot Zravia Mia ¢popd tov priva Kabe eBdopdda Kabe pepa

H Mpwwvn [Mpooevyn aog Kaver vor Atabaveabe:

[Iéoo Xvyva Emioxénteote Ty Exxinoio;

B Aopdiera H ABoio
B Epmtiotoodvn B0t avixete oe pLa opddo

B0 propeite va exppoaoteite eAebbepo BOTL ypeLdletor voo VTTOXPIVEDTE

7. Ileproprop.ol épsvvag

Me v mapodoa €pevva emiyxelpNinxe N SLePedVNON TOL AVILXTLTTOL TTOL EYEL TO
Eexivnuor tng oyoAuxng mMuépag otovg pobntég/tpleg Touv eAANVLXOL oyoAsiov, TO
0Tt0L0, WG ETTL TO TAELOTOY OLOPEPEL OE OYEON E AAANEG XWPEES OTTWG TTPOEXVPE %O
oméd ™y BipAoypopio. ‘ETol, TPOXVUTTEL xOL 0 TTEWTOS TEPLOPLOUOG oG EQOCOY Ot
OAEG YWPES M TEWLYY] TEOOCEVLYY EUTEQLEXETOL OTNY TEMWLYN oVVAEY, v omola
amoteAel pta evpetar Stadtxaoio, V) 0TO EANVLXO OYOAEl0 M TTPWLYVY] cVVOEN, oTLg
TIEPLOOOTEPEG TEPLTITWOELS ATTOTEAELTOL LOVO OTTO TNY TEWLVY] TTEOCEVLYY, OTOTE v
dLéxprom eivor dboxoAn. H mpwivy obvakn eival plo ToAd onpovtixy Stadtxooio Ue
TTIOAOTTAEVPEG OLAOTAOELS, 1| OTOLO OE YEVLXOTEPO TAXLGLO OTEYEL ATt TNY EAANYLXY
TOOYLOTLXOTNTA.
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2T GLUAANOYN KOl YAAVGY OESOUEVWY OL TTPOXTIXEG BVOXOALEG TTOL GLVOLYTYOOULE
XOL TNV TEPLOPLOOY NTAY: O XPOVOS SLAYOUNG TOL NAEXTEOVLXOD £0WTNUOTOAOYIOL, O
OTTOlOg MTOY TEPLOPLOUEVDG, AGYW TWY oLYONxwY ULAOTOIMOMG TNg €pevvag, O
TAnO0vopdg TG €pevvag, TOL TPEONADE ATTOXAELOTIXG OTTO OLOUSLXTUOXES OUADES, 1
OULOXOMO  CLYXEVTPWOYG  XavoD  TANOOLG  GUUUETOYXWV/XOLOWY, TAPOAO  TTOL
OLeLXOAOVOTIME 7 SLodxooior UE TN XENOM NAEXTEOVLXOD E£PWTNUOTOAOYIOL oL 7
TIEPLOPLOWUEYY OLUUETOYN oo LobnTtég/Toleg atig Takelg Tov 'vpvaciov évavtt Twv
OAMWY OYOAXWY ETUTESWY EXTT{GELOYC.

Mo, oxdpo, TopaeTPOg TTOL ASLTOVPYMOE TTEPLOPLOTIXA Xo Bar artoteAoVoE peydho
EVOLOLPEPOY YL TIEPOULTEQW EQELYXL, MTAY OYETLXA UE TNV OTTAVTNON TNG VTTOYPEWTLXOTYTOG
NG TPOOCEVLYNG XOL TO TTOGOCTO TOL ATAVTNOE DeTixd. Ao NTOY YPNOLUN 1 TTEPALTERW
OLEPEVYNOY, WOTE VOL CUULTIEPAVOVULE OV TTPOXELTOL YLO. LELOVWUEVES TTEPLTTTWOELS KO
ovyxexplpéva oyoieio, xofwg dmwg TpogxvPe o amd Ty BiAoypopio n oxoALXY
Ttpocevy oty EAAGSa ey elvol LTOYPEWTLXY] YLOL TOLVS AAGOPNOXHOLG, OAAGL %Ol YLOL
6hovg yevixa. Efvol LTOYPEWTIXN N TEOYLXTOTOMON TNG, OAA& Oev QaiveTal omd
movfevd dTL elval LTTOYPEWTIXN N CLUUETOY] TWV LoBTWY/TELWY o avTiy. ['evixdtepa,
oL SuoxoAieg eEoxelwomng Tov EAANYLXOD OYOAELOL UE TNV TOALTOALTLOULXOTNTO, T
oTolot VEAVETOL OAOEVAL TTEPLOCHTEPOD ETULTATOOVY OANXYES WG TTPOG TO TTAXIOLO XOLL
™ dradixaoior TNG TEWLYNG GOVOENG, HAAG XOL TNG TTEWLYNG TTPOCELYYS.

8. Zvumepdopoto-XulnTnon

YUUTEQAUCUOTIXE, ATTO TO ATTOTEAECUOATO. TTOV TLOPOVOLACTNAAY GTNY EVOTNTO OVTY
OTTOYTATOL TO TIPWTO EPEVYNTIXO EQW TN « Y PLOTOTOL 1 TTEWLYY GVVOEN GTO EAANYLXE
oxoAsto xow o moto Babud N Tewivy TEooeL xoTaEYNONKE;», OTToL dLaTLoTWiNUE
WG OXEJOV O OAXL T OYOASiOL TTOOYUOTOTIOLELTAL 1] TEOWLYY] TTPOGEVYY, EVEW OE 7 0T
10 oyoAeio elval voyPewTXY. ETtiong amavtdtal to deitepo gpevvnTXd gpwTUo. «OL
uolbnTég elvor aUPWYOL HE TNV DTIOREN TNG TTOWLVNG COVAENS XOL TIPOGEVYNG OTLS GYOMUES
uovadeg; Iloteg elvor oL amtdPeLs TOLG YL TNV TTEWLYY GOVOEN XOL TNV TIOWLYY] TTOOGELYY; »,
IOV AVOPEPDNHAY PXETES OTTOYPELG LTEY N XKATA TNG TEWLVNG TPOCELYNG ATTO TOLG
ovppetéyovtes. Qotéoo Ho umopovoe va Aeybel Twg cuvoAxd to 71,9% Tov GLYOALXOD
delypotog avaépet Hetiny) dtabeon amévavtt oTNY TEWLYY TEOGELYY, OTIWG TTEOXVTTTEL
oo TO GOPOLOUO TWY CGYETIXWY CLYVOTNTWY OTLS HETIXES ATIAVTNOELS TWY CUUUETEXOVTWVY.

Ev ovvexeia o éAeyyog tou TELTOL £PELYNTIXOY EPWTNUOTOS «Tor SNUOYPXPLUE
oTOLYELOl TWY OCLUPETEXOVTWY ETLIPOVY OTLS OTOPELS TWY CLUUETEXOVTIWY YLOL TNV
PuyoroyLxn ETUSPOON TNG TTEOOELYNG; » E0ELEE OTL Bev aANDEDEL YLt TO CLYXEXPLUEVO
Oelypa eved 0TO TETOPTO EPELYNTLXO EPW TN «H ovppeToy oTNY exxAnoior ortd TOLG
pontég emSpa oTl ATMOPELS TOVG OYETIXG HE TNV TPOCELYN;» OlamloTwinxe 6T
UTTAPYEL YLD OTATLOTIXG ONUOVTLXY OYECT XAL CLUVETTWOG oAnbeVEL.

‘Oooy oupopd 0T0 TEUTTO €PeLYNTIXS P TNUO «H VTopEN aAAdOpnoxwy pobnTdy

0TO0 OyOAelo emmEedlel TG amOPELS TWV  OUUUETEXOVIWY OYETIXE UE TNV
VTTOYPEWTUOTNTO  XUOOMXNG OLUUETOYNG OTNY  TPOCELYY;», UTEEYEL OTATLOTIXE
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ONUOYTLXY] OYEON UETOED TwY PETOPBANTHOY X0l CUVETIHG ETURERALWOVETOL TG TTEAYLOTL
toyVeL 6t M OmapEn oAAGbpnoxwy pobntwy oto oyxoieio emnpedletl TG amoOPELS TwY
OUUUETEYOVTIWY OYETIXR UE TNV UTOYPEWTXOTNTO  XOOOMXNG OLUWUETOYNG OTNV
TPOooELYN. Ax0A0VOWG 6T0 €xTOo gpeLYNTIXG cpwTNUa «H onuavTixdTTa Tng Bponoxeiog
ot {wN Tov pabnTy emnpedler TG ATMOPELS TWV CGUUUETEXOVIWY OYETIXE WUE TNV
VTTOYPEWTIUOTNTO. XODOAKNG CULUETOYNG TTYY TTROCELYY]; » PAVNXE GTL N ONUOVTLXROTNTO
g Bponoxeiog ot {wn ToL pabnT ETNEEALEL TIG ATTOPELS TWY CLUUUETEXOVTWY GYETLXA
UE TNV LTOYPEWTXOTNTO. XDOALXTG oLPUETOYNG OTNY TPooeLyY. Télog, otaor Aol
eEAEYYOL TOL EBSOKOL EPELYNMTIXOD EPWTNUOTOS «Tor SMUOYPOPLXE OTOLXEIXL TWVY
OUUUETEYOVTWY oL 1 oNULovTXOTNTO TG 0p0630EN S TTioTNg YL Tov polbnT emidpd otig
OTOPELS TOUG OYETIXA UE TLS TIPOTELVOUEVES OAAXYES OTNY TEWLYY] TIOOCELYN;>»
oTodelyTNE OTL N oNUoVTIXOTTO. TNG 0p08d0ENC TioTNg Yior Tov ponTy emdpd oTig
OTOPELS TWY UOONTWY OYETIXA UE TLS TTPOTELVOUEVEG OXAAXYES OTNY TOWLYY] TTROCELYY
X0l TTWS 000 TLO EVEPYY] EXXANOLOOTIXY] (WY €xovv oL pobntés 1600 TLO €vtova
CLULPWYOVY GTNY TTEAYULATOTOLNON TNG XAONUEQLVNG TTOWLVNG TTPOGELYG OTO OXOAELOL.

[To avoAvTIXE, €Vor TTEWTO CUUTIEPUOUO TTOV TTPOXVTITEL AT TNV EPELYX Elval OTL
KETE TNV TToVONULOL XL TTAEA TNV LEYOAT OTTOYN OTTO TYY OYOALXY] XOLVOTNTA ] TTOWLYN
OLUYXEVTPWOY TOU OYOAELOV GUVEYLOE VO TTOOYLOTOTIOLELTOL XOVOVLXA. ATTH TNV EPEVLVAL,
UOMOTO, TPOEXLPE XOL M CAVAYXY TV UoONTOY/TOLDY Yiow TNV €TOVOPOEd TNg
SLodLXaolOG TNG TEWLYYG GVVOENS, YEYOVOS TTOL POVEPWVEL TNY ATTOJ0YY] TOLG YL OVTY
™ Sradtxooior. AANWOTE, T CUYOLGHNUATO TTOL ETUXPATNOOY OTTO EPWTNCY OYETLYN
UE TNY TPWLYY] TpooeLuyn Ntay Betixd. Luyxexpipéva, to alohnuo g ac@aisiag, g
EUTILOTOGVYNG KOl OTL AYNXOLY OE ULO OUASO TOVLLEL TNV ONUOYTIXOTNTO TNG OYOALXNG
OpnoxevTinNg aYWYNG.

Avapepinuoay apreTtég améPeLg LTTEP N XKATA TNG TTEWLVNG TTPOCELYNG AT TOVS/TLG
ovppeTEYOVTEG/YOoVTES. QoTHoo O pmopodoe vo Aeybel Twe ovvoAxd to 71,9% Tov
OLYOALXOV delypatog avaépet Betiny Stdbeon amévavtt oty TEWLYY TPOGELYY, OTIWS
TEOXVTITEL OTtO TO GOPOLOUO TWY OYETIXWY CLXVOTNTWY OTLS DETIXEG ATAVTNOELS TWY
OLPUETEXOVTWY. EEAANOL, amd T pbom TN, N BPNoxeLTLXY TTPOTELYY] EIVOLL ULOL XOAN
TLOOXTLXY] YLOL TOL TEOLOLEL, KO 0VTO BLATL, EXTAG aTtd TNV evxALPLL TTOL divel vow aToYdlovTOoL
xoAQ Tpaypoto mov emtbopody vo cvpfody, n Tpoosvy| eVOTOAGLEL €TTioNG TNV
evouvalonon xot T ovuTévle, xA&TL oL Oor YPELoTOVY oL pobntég/tpleg Yo vou
SMULOLEYNICOLY KO YO SLUTNENOOLY SLUPXELS OYETELG XAL GTOY XOLYWYLXO TOLG TTEPLYLPO.

21N OLVEYEL, €V 1] PLYOAOYLXY] ETUSPUOY TNG TTEWLYYG GOVAENG XL TTPOGELYNG
€detke 6T dev LoyVel oe peyaro Boabud yio To ovyxexpluévo deiypo, dtamiotlnxe
OTL LTTREYEL Uit OTATLOTIXA ONUOYTLXY] OXEOY LETAED ovppeToyNS oty ExxAnoio xow
SLopOPPWoNg améPewyY Ylow TNV TEOoELYY. Me Tepaltépw E€Aeyyo cidope 4Tl oL
pnontég/toteg mov emioxémtovion TV ExxAnocio, €xovv plo xoaAOTEEY, OXEoN HE TNV
mpooevy xot emOPG oty PeAtiwon g PuyoAoyixvg TOug xotAoToons. To
OpmnoxevTind Povopevo eival éva B€pa ToOL ATOOYOAEL TLS XOLYOTNTEG XL T OYOAELL,
Wtaitepa Tor TEASLTALO YPOVLO, XVPLWG AOYW TNG AVENONG TWY UETOVAGTEVTLXMY POWY,
edXd O YWPEG TTOL ATTOTEAOVY €loodo Yiow v Evpwmy, 6mwg eivor xo v EAA&So.
Soppwvo pe tov Kovxovvdpa Avdryxn (2019), Tpdxertor yiow éva @ouvip.evo mou divel
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™y euxonplor Yioe SLEAOYO UETOED TwY ETLOTNUWY, OAAG %ol TTEOXOAEL Tov/Tn XA be
ponTi/tota EExmwELoTd vo Yvweloel xoAdTePD TOV X000 YOP® TOL XL TOV EXVTO TOL
- XQTL TTOL EVLOYVEL ONUOVTLXE xoL TOV HONoRELTING YOOUUATIONO TWY LaONTOY/TOLWY.

EmmAéoy, Stamiotdbnxe 4t N OTopEn odAGOpnoxwy pobntwy oto oyoieio, émwg
xor N onuavtxdtnTo ™ Oponoxeiog ot Cwn tov/tng pobnti/tpLag, emnpedlel TLg
OTOPELS TWV OLUUETEXOVTWY/YOVOWY OYETIXA WKE TNV LTOXPEWTLXOTNTA XOOOALXG
ovppeETOYNG Oty Tpooevy. Ilto ovyxexplpéva oL pobntég/tpleg pe  evepyn
OpnoxevTixdTTO SV BEWPOVY OWOTN TNY APVYNOT GUUUETOYNG OTNV TTEOTELYY], EVE OL
LolbnTég/ToLeg TTOL BEY CUUUETEXOLY OTNY EXXANOLAOTIXY (Y] CLUPWYOVY e TN BEon o).

OL mpwTapyixol exmondeuTinol oToYOL T XPATY UEAN Tng Evpwmaixnng Evworng
elvo vou eEOTTALOOVY TOLG/TLG PabNTEG/TOLEG UE TLG LXOVOTNTES Ol TLG YVWOELS TTOL
YOELALOVTOL YLOL VO CUVLTIEPEOLY ELPNYLXAL GTNV ETEPOYEVY] XOLVWYI TNG TTOYXOOULOG
emoyng. O otéy0g g exmaidevorng sivol vor TPOETOLUAOEL Toug/Tlg nabnTég/Toteg vou
OVTLULETWTLO0VY OPNOAEVTIXES KO TTOMTLOTIXES OLYNOLYLES, LE EXTIUNON o OEPBOOUO
OTTEVOYTL OTY] OLOUPOPETLXOTNTA, AAR XL OTO Sxoiwpor Tov xabe TaLdLod Yo Yvwo,.

TéAog, vmapyovy evdeiEelg ot N onuavTxdTnTa TG 0pHBAd0ENS TtioTNg YLow Tov/TN
polbnTi/tota emdpd oTig amOPELS TV LOONTWOV/TELOY OYETIXA LE TLS TTPOTELVOUEVEG
OANXYEG GTNY TIPWLYY TTPOCELYY XL TIWG OGO TTLO EVEQYY] EXXANCLAGTIXY (w1 €XOLY OL
ponTég/Tpleg TOOO TTLO EVTOVAL GLUPELYOVY GTNY TEOYUOTOTOINOY] NG XoONUEQPLVIG
TIPWLYYG TTPOCGEVYNG OTOL OYOAELOL.

2 € YEVLXEG YOOUUES, M TTOWLVY GOVOEN OAAG %o OAEG OL LTTOAOLTTEG DPAUCTNPELOTNTES
oL AaUPBAVoVY YWEo xoT& TN JLAEXELR TNG Oivovy oTovg/otig pabntéc/tpleg Alyo
XOOVO YLt VO tELOAOYNOOLY T XOAG TTOAYUOTO OTY (Y] TOVG, EVE TTORAAANAX TOUG/TLS
TPOCQPEPEL xoL i OELPE AT AN OQEAY], OTTWG 1] DLIAGHAALLL TNG EVYVWULOGVYYS, 1|
BeAtiwon NG TPEOCOYNG, O OLTOCTOYOOUOS, 7 €JpAlwOY EUTLOTOCVVYG  XOL
memtoldnoewy, N metbapyio, N aAAnrofonbdeia, o oePoopdsg, xobwg xol TOAAG GAAAL.

Ov mpwivég ovvavtioelg sivar Baoxd vo etvor oe mpoxabopLtouéveg WEeg, eved
AT TN OLAPXELG TOLG OL LonTég/Toleg UToPovy vor ovalnTtnoovy oyOMo N LOEEG Lo
™V entiAvoy TPoBANUTwY ot (w1 Tous. [Ipémel vor TovioTel GTL OL CLYVAVTNOELS VTEG,
TTOV ETILXEVTPWYOVTAL OTNY XOLYWYLXY] cuvolaOnuotixn pabnoy, propody va Bonbnoovy
Toug pobnTég/Tpleg vou elvoll TLO OLYXEVTPWUEVOL, OAA& xol vo. [Bploxovtol o€
EYPNYOPON XAL VO E(VOIL TTDOETOLUAGUEYOL VO AYTLULETWTLGOVY TO LTTOAOLTIO TNG NUEPOS
ToV6. ITopdAANAa, atoTEAODY évary SLooxedaaTixd TPOTO Yo vou Egxtynoet xébe pépa,
voo Onurovpynbel poe  oyvpdtepn  alobnom  xowdTnTag, oAAG xoL Yl vo
TPOETOLUAOTOVY T TTOLILA VO ETULTUYOVY TOCO XOLVWYLXG OG0 xal axodnuoixd. H
eumiotoodyn o avknbel dtay ov poabntég/toieg apyloovy vo orobavovtol Gt
Bploxovtor o évar LEPOG YLOL VO [LLANOOLY, VO LOLOOGTODY XOL VO 0X0Vo0VY, OAX OE
Eval aoQOAEG TTEQLBAAAOY. ZOVOVTHOYTAG XOONUEQLYE %Ol LLADYTAG YLO TTOAYUOTO TTOUL
elvor onuovTixd yLoo Tor Todld, oL ddoxohol Bonbody oty dnutovpyic LoyLEITEPWY
OXETEWY %O EVOG XALLOTOG ELTILATOGVVYG. Y'TTAEYOLY TTOAES JEELHTNTESG TTOL LTTOPOVY
vo. ué&bovv or pabntég/totes. o mopddetypo, dtov diveton Eupaon otilg deELOTNTES
xowwvxic ouvatednuotixic pébnone (SEL), ov pabntéc/toieg deiyvouy xoldtepn
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OULUTIEQLPOPA OTNY TAEY, BeATLwpévy PuyLxn vyela xow €xovy Detixy] oTAoN ATEVAYTL
OTO OYOAELO, TOY EQLTO TOLG XOL TOVG GLYVOUNALXOLG TOUVG.

AE(leL vo avoupepbel 6t oL abyypoveg Bewpicg TOL APOPOVLY GTNY TALIAYWYLYN
oc oyéon pe 1N Bpnoxelo, OMWS QAVYKE xOL ATTO TO ATTOTEAECUOTO TWY EPELYRY,
divouy opxeTég Baoelg xow TPODTODEDTELS (YOTE VO VTTAPEEL GTO LEAAOY XL TTEQULTEQW
dLepeiynon Ty V0 avTY oTtolxelwy. H mpwivn odvaEn dAAwoTte opopd utor ToAD
ovoLaaTixy] dtodixaaia, Tov AauPavel nEpog ato mAalolo TG xobnuepydTnTEG TOL
oyoAeiov, dlvovtog TNy euxopior 0 OAOLG, EXTTOLSELTIXOVS xol pabnTég/Toles, vou
OUPLEPWTOLY ALYO XPOVO YLOL TOL XOLVE TTPOPRANUOTO XOL TLG OLAPOPES JPATTNELOTNTES
xor voo ouyxevtpwboldy oiov pali. Ilpdxeiton yioo ptor evxopla, oTo TAXIGLO NG
exmaidevorg, mov Bonbd oe onuavtixd Bobud xor ™y Puyoroyio, oAA& xon TNV
evioyvon TNg TaLdelag Twy VEWY avbp®TTwy.

AvoAdovtog, AOLTOV, TLG OLOQOPETIXES OLOOTACELS TNG TEWLYNG oVVOENG XKoL
TIPOCELYYG OLVELINTOTOLOVUE TTOGO WEEALUT Oor NToy M €QaEULOYN TNG ®aL oTn OLxN
UOG TOOYROTIXOTNTA, %XATL ToL €Yve Egxdbopo xal amd To omoTEAECUOTO TNG
gpevvog oL avEdelEay, wg emi To TAsloToy, TN BeTinn didbeon TwY cvppeTEXOVTWY
©wG TPOg owTéEG TLg OVo dradxooies. Kot vyl owtd Ta amoTeEAéopoTor  XOL
OLUTIEPAOUOTO TNG TTAPOVCOG EPELYOG ELVaL XONOLUX GE GOOVLG/EC ATOPAGLLOLY YLoL
™V eXTTALSEVON XAl GE EPEVLYNTEG TTOV EPELYOVY T CNUAGLO TNG CUVOYNG TNG OULASOG
o070 oyoAeio. Oo uToPOLOY, ETTLONG, VO ATTOTEAEGOVY EVOVOULOL YLOL TIEQALTEPWL EPELVOL
oc xa&be Boabuida ywerotd xar pe évtaln morotixwy pebddwy, yro va avoivbody oe
Bébog 6pot 6TTwe Tlotn N PuyoroyLxn BeAtiwon.
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MA in Religious Education, King’s College London

H 77 MoveAMvio Zovavtnorn Ocordywy, Tov SteEnybn amd 6 éwg 8 ZemteyPplov 2024
oto Xvvedpltoxd Beooaiiog g lepdg Mrntpomdiewe AnuntoLddog otov Bohro, eixe
%xevTEO Bépar « Yép NG ToL *OoUOL LwNG : OOAOYLXES, OLVWYLXES KoL OLOUXTIXES
TPOTAOELS OE VoY UETUBOAANOUEVO XOGUO». LTV GUVAYTYOY, TOL TTEOYLATOTTOL0YXE
oe ovvepyooia pe Ty Axadnuio Ocoroyxoy Lmovdwy Bolov xot pe ™y vmooTpLEn
¢ lepdg Mytpomdérewsg AnuntpLéddog xat AAULEOD, CLUUETELYOY axadNuUoixol %ol
BeoAdyor amd 6An v EAAESo.

To ZuvédpLo emtixevtpwlnxe YOPw amd To *e(PLEVO « I'TTEP TNG TOL XOGPOL LWNG»:
To xowwvixd Mbog g OpbddoEng ExxAnoiog», mov ovvétake cidixn OeoAoyixy
emttpoTy] xo evéxptve to 2020 to Owxovpevixd Hatprapyeio. To xeipevo, Tov pumopel
xowvelg va Bpel otny totooeAido https://www.goarch.org/el/social-ethos, owpopd xoiprow
xowwvixd Oépato Omwg patoloud, @Twyete, ovbpwmiva Suxonwportoe, [Bronbixm,
TEYVOAOYLOL XOlL XALUOTLXY] OAAOYY] xou ETLYELPEL pioe OoAoYixn TEOCEYYLON TG
0pb6d0Enc ExxAnolog emionuaivovtag vy evbdvn twv OpboddEwy yptotiavey otov
oVYYPOVO xOG.0.

Report of a conference
AvtomdxpLon amd guvedpLo
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7" TTANEAAHNIA LYNANTHZH ©EOAOT'QN

«Ymp TfiG T0D KOO0V JwTion:
& Bc0AOYIKEG, KOVWVIKEG Kat O1daKTIKEG poTdoelg
) o€ évav petafalAdpevo kdopo

6 - 8 ZEIITEMBPIOY 2024
XYNEAP]AKOKENTPO ‘OEZZAAIA” MEAIZZATIKA, BOAOZ sy o

oD =

N

Trnv Zvvéayvtnon tiunoe pe vy mopovsiar Tov 0 MytpomoAitng Anuntetddog x.
Iyvériog, o omolog, LeTaEd dAAwY, dtafooe ta unvdpota Tov Owovpevixod HoatpLdpym
x. Bapboropaiov, Tov Apyemiondmov Abnvwy x. Iepwvdpov xatl tov Apylemioxdmov
Konteg x. Evyeviov. Xatpetiopodg ammbdbuvvay o IavteAng Koiait{idng, Atcvbuvtrg
™M Axadnpiog Ocoroyixwy Emouvdwy Béiov, o Anuntong Mdboyog, Ilpdedpog tov
Tunuatog Ocoroyiog g Ocoroyixng ZyxoAng tov E.K.I1.A., o Anuntong Xoatlnytavvng,
AtevBovtig g BifAwxnc Etowplog, xor o Xprnotog Kopoxding, Koabnyntig touv
Tunuatog BOeoroyiog Tng BOeoroyixng ZyoAng tov E.K.ILLA. xow [lpdéedpog Touv
Zuvdéopov KAIPOX.

Kevtpinde outAntig Mtoy o xobnyntig BootAetog Maxpidng, Kobnyntig touv
Moavermotnuiov T Eppovptne (Teppavic), pe Bépo «AELoAOYWVTOC TEPOGQOTES
Ocoroyinég ckeAikelg: To emionuo xeipevo yio 1o xowvwwixd mMbog g OpHEdoEng
ExxAnoiog xor 0 0p0630E£0G XOGUOTTOALTLOROG» avaADOVTOS UE abYYEOVO OgoAoyLxnd
AGYO TNV XOLYWVLXY] TTPOGEYYLOY TOU XELUEVOL.

AxoroVOnoay ot Ospotinég tpameleg Adyov: H mpoytn elye wg Oépa «"Ymép g
ToL %600V LwNG'": ATMON OTNY KOLVWVLO», UE OULANTES Tov ZTodpo [Moryxdloyiov,
Av. Kabnynm tov Tunuoatog Ocoroyiog tov E.K.II.A., Tov Anuvton Méoyo, Kabnynm
tov Tunuatog Osoroyiog tov E.K.ILA. xow tov Xpvodotopo ZtopodAy, Kobnynt
Tov Tpnuatog Ocoroyiag Touv A.ILO. OL OULANTES LTTOYPAUULLEOY TO AVOLYLO. SLOAGYOV
oL N ExxAnoio opeilel vaw xAveL TPOG TNY XOLYWYIK, TNV TTOALTLXY] XOL TOV TTOALTLOUO.
H debtepn Oepatinn tpamelo Adyou eiye optAnt) tov Mdépto Kovxovvapo Aidyxn, Av.
Kobnymtm tov Tunuatog Ocoroyiag tov E.K.ILA., xou sionynroleg v Evpudixn
[Maréloyiov, ZvpLovro Exmaidevong Ocordywv, xar ™ Pwtetvny Owxovopov,
OcoAGY0. XTLG OULALEG TOUG TTOPOVOLACAY TTPOTATELS EQAOLOYNG OTNY TAEYN UE OPOPUN
TO XelPEVO « I'TTEP NG TOL XOGUOL LWNS».

Report of a conference
Avtaméxplon amd cuvESELo
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Axolodbnoav Emipoppwtixd Epyaotipla pe Oépo «Metagépovtog pebodixd éva
xelPEVO 0T SLOOXTLXY] SLASLXAUOLO» [LE TTOOATIXES EQUOUOYES TOU XEVTOLXOD XELUEVOU.
Ty matdoywyixn evbvvn twv Epyaotpiny eiyoy o Ayyerlog BaAlavatog, T. ZxoAxdg
20uPovrog OsoAdywy xon ETLLOPPWTNG eVNAixwy, 1 Bdow ['dyov, OHeoAdyoc,
LoTOPLXOG, LWwYPAPOS, exTondedTolar evnAixwy, o MapLog Kovxovvdpog Atdyxng, Av.
Kobnymtig E.K.ILA. xow 0 Amtéotohog Mmtdprog, Hcordyoc, exmondevtmg evnAixwy.

210 mAaiolo Tng Zvvédvinorng mpoaypoatomombnxe, emiong, n Toxtixy ExAoyo-
Amoloyrtotiny 'evixn Zovérevon tov Xvvdéopov KAIPOX, otny omola, extég ortd Tov
Amoloytopd Ilempoypévwy xol tov Owxovoutxd AToAOYLORO, €YLVE PETOED GAAWY
ovlNon YOpw omd TO eVaAAOXTIXO pabnuo Yoo Tovg/tig pabnTtég/tpleg oL
oA oGoYTOL Ol To pLabnuo Twy OpnoxeuTixwy.

To TEOYPOUPO TNG PETLYNG LUVAVTNOYG TEPLAGUPaVE TTEPLYNOY 0T Moxpuvitoo
[InAiov, émov ot ovpuetéyovteg/ovoes Egvayninxoay oto Buloavtivé Movoeio xat otov
totoptxd Nod g Kotunoewg g Ocotéxov. Try Kuproxn otn Osior Asttovpyia, otov
[epé Nobd Ayiwv Kwvotaviivov xow EAévng BéAov, terdéotne pynudouvo vTEp Twy
XEXOLUNUEVWY OEOAGYWY, TTAVETULOTNULOXGWY OUCHAAWY KO EXTIOLIEVTLXWY.

H Xvvavimon yopoxtnplotnxe omd Ty Tpoomabeior  amoxévipwaong oL
TPOCEYYLOYG ETAPYLOXWY TOAewY TG EAAGSoc. Ontwg xdbe xpdvo mopapéver pto
euxoLplot CLUTPEOPRANUATIOUOD KOl OVTAANOYNG OTTOPEWY, pabnong xot xolvwviog
LETOED oLVOSEAPWY BEOAGYWY.

Report of a conference
Avtoméxplon amd cuvédpLo
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50 IlaveAAvLo ZuvédpLo OcoAdywy Exmotdeutiney
[@ecoarovixn, 23-25 OePpovapiov 2024]

NwxbéAaog TorpéBerog L , EAIIT Tunuoatog O@coroyiog AILO., EAA&Sa, ntsir@theo.auth.gr

5% Panhellenic Conference of Religious Education
Teachers
[Thessaloniki, 23-25 February 2024]

Nikolaos Tsirevelos .. , Laboratory Teaching Staff, A.U.TH., Greece, ntsir@theo.auth.gr

To 50 IlaveAAvio Zvvédplo BOeoddywy Exmowdevtinwdy pe Otebvy ovppetoym
«Xyedwalovras xow Aidcoxovras Gonoxsvtixa ue ta véer llpoyodupato Xmovddy.
Aedoxtixce osvapta yio 10 udbnua twy Bonoxcvutixdys» mpoypotormobnxe ot
Ocoroyxn ZxoAn Tov AIIO amd tig 23 péypt g 25 PeBpovapiov 2024.

MANEAAHNIO ZYNEAPIO
OEOAOIQN EKMAIAEYTIKQN
HE BIEBVH OUpPPETOXN

Ixedialovrag kai Aibaokovrag Opnokeutikd pe Ta véa Mpoypdupara
Zmoudwv. AibokTika Zevapia yia 1o pabnpa Twv OpnokeuTiKwY

23 - 25 ®EBPOYAPIOY 2024
ZYNAIOPFANOZH

©EOAOTIKH EIXOAH
APIZTOTEAEIO NANENIZTHMIO @ EPFAZTHPIO MAIAAT QT IKHE TOY
GEXZIAAONIKHE TMHMATOZ @EOAOTIAL

Report of a conference
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To ovvédplo, mov TAéov amotedel Oesoud Yo Tor Bsoroyixd Spwpevo xon ™
fonoxevtiny)  exmaidevon, Sopydvwooy amd  xowwod 7 Sevbdvtolar  TOL
[Mowdaywywkod Epyaotnpiov xor xobnynrtoio tov Tunuoatog Ocoroyiog AIIO, xo
BootAauey Mntpomodrov xon o Ilepipepetoxds Atevbuvtic Exmaidevong Kevtounng
Moxedoviag, x. AAéEavdpog Kémtongs.

Baowbg oxomdg Tov Zovedpiov LTNPEEE M TTOPOLOLOGY EQYOOLLY TTOL OLPOPOVY
owdoxtixég mpooeyyloelg oto  udabnuo  twy  Opnoxesvtikwy.  Ewdixdtepo ot
sLonyNTég/etonynTpLteg mapovsiooay SdaxTtixd oevapla Tov Paoilovtoar oTto véa
[Mpoypdppoto LToudwY XoL AYTATTOXPIVOVTOL OTLS OVAYXES TOL GUYYPOVOL CYOAELOL
XOlL TNG XOLVWVLOG.

Koatd v mpwtn muépo tov ovvedpiov to Ilpoedpeio amotesAodoay o x.
Xpvobotopog ZTapoVAns, Koountopog tng Ocoroyixng XyoAng AIlO, xow o x.
ANéEavdpog  Koémtong Ilepipepetoxdg  Arevbuvtrg  Exmoaidevong  Kevtpuunig

Report of a conference
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Moxedoviag. [Tpwtog etonyntg Ntay o Iavayiotatog MntpomoAitng Oscoaiovixng,
%x. OuAdbeog, mov owvémtvEe To Oépa «To walpua tTwy BonoxevTixdy wg
ovvoTtoTyTer  ovvEpyaTios  Towuoalvovoes ExxAnoios, xolOnyntdy Ocoloyios xo
loMitelog».  Axohodbnoe n  ewofynon g xabnyfitoiog llona Nord, Tou
Havertompiov tov Wurzburg (Ceppavio) pe 0épa “Religious Education in the
digital change. Concepts and reflections from a German context” xou tov xofnynT
Martin Ubani tov [avemotquiov Eastern Finland (Owiovdio) pe 0éuo “Religious
literacy as a professionalist’s skill of the 21st century teacher”.

/—

O Oepatixol &Eoveg ToL ovvedplov oL ovoTTOYONKaY pe TOWXIAES xOow
LOLLTEQO EVOLOPEPOVOES ELONYNOELS XOL TTOLPOVOLAOELS TLS ETOUEVES OVO MUEPES
nTowv ot eENg: «Bewpntixég Tlpooeyyioelg g Opnoxevtixng Exmaidevong», «Koiég
OLOOATIXEG TIPOXTIXES KOL XOLVOTOUES OLOOXTIXEG TPOoEYYioels TNng Oprnoxsutinrg
Exmaidevong ot oyoAxn TaEn», «AwomoAitioutxés, Stabpnoxeloxée, Siabepotinég
Ol OUUTIEQLANTITIXEG OLOOXTIXEG TPOOEYYLOELS», «HEE amootdoewg exmaidevon,
yonon TIIE, Texynt) vonuoodvn» xot oevdplor SLOUOKOALNG TTOU OVOPEPOVTAY OTO
«Néa TMpoypaupota Emoudwy oto Méabnua twy Opnoxevtinwy tng [MpwtoBdabutog
xot Aevtepofdbutog Exmaidevong.

Xt0 ovvédpLo EAafBay pépog xabnyntég/xabnyntoteg amd v TprtoBdbuia
Exmaidevon, oxoAwxol ovVpfoviot, exmondevtixol amd Ty IpwtoBdbuio  xon
AevtepofBabuta Exmaidevon, Ocohdyor xon exmondevtinol amd AAAeG ELIUOTNTES, LTT.
OLOGXTOPEG, METOTTUYLOXOL XOL  TTPOTTTUYLOXOL  (POLTNTEC/POLTNTOLEG OO TLS
Ocohoyxég Lyxorég xal amd [Mowdaywywkd Tunuato amd 6An v EAAGSa xor to
eEwTeELXO.

Report of a conference
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Xe 6An T SLdpxeLo Tov CLVESPLOL NTOY UEYOAN M ovpueToxn. Ou epyaoieg Tov
TopovatdoTnray xabwg xol n ovltnon Tov axoiovboloes petd amd xédbe cvvedpia,
E3Wwoe TNY ELXOLELO YLOL OVTOAACLYY] EUTIELOLOY, YVWOEWY, LOEWY oL OTOPEWY amd
eXTTALOELTIXOVG TNG Takng. Emimpdobeta 1 xoatdbeon xoAwdy mpoxTixwy cuvéBaie
070 vou TpoxAnOel yévipog mpoBAnuaTiopds xo dnuLoveYnds StaAoYog HETHED Twy
OLUPETEYOVTWY exmtondeutixwy. Ov elonynoelg xor to oevaplo Stdaoxoaiiog Oo
exdobovv oe tépo [Mpoaxtixwy Tov Xvvedpiov.

Report of a conference
Avtaméxplon amd cuvESELo
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Bdaow I'vyyov, Amtdéotohoc Mméprog, Nixoc TorpePeioc,
Xonotoc PpadéArog, ATd T odyrpovaoT 1Y
oLVOVTNOY]: ALSOUTINES OLOPOWES YLOL TYV OIVOLOYEDT)
™™g Bloag, Tou PovoTLopod xot ™S ULoANOSOELOG,
Exdotixn Anunrorddog, Bodog 2024, oeA. 208.

Mopia Svpytdvvn, Zoppoviog Exraidevorng Osohéywy Avat. Ococorovixng & N. AéaBov,
ma.syrgianni@gmail.com

i

it Ano Tn 6OYKPOUON GTI) CUVAVTNON

ABaKTIKEG BLadpoOPES yia TNV avaocxeon Tng Biac,
TOU PavaTiopol Kat Tng ploalAodogiag

T PR

A\ 4 A b
‘\\g@ Exdbmh Anpnpiddb 1

Mo ToAvdidototn TEOTao OdooxaAiog omoteAel To PBiffAio pe Titho Amo 17
oUyx0000 OT) CUYAVTNOY, OLOAXTIXES OLXOPOUES YLl TRV avdoyeon tns Blos, Tov
povaTiouov xoi T utoaddodoéias, Exdotinn Anuntoiddog, Bérog 2024, oei. 207, pe
mp6AoYo Tov [lavteAn KoAaitlidn. Eivat To exmotdeutind TEOLoY TG CUUUETOYNG TNG
Axodnplog Ocoroyinwyv Lmoudwy Bolov oto Evpwrmaixd Siemiotnuovixd [lpdypoppo
«H exrmaidevoy oryy vrgosoioa e avlextixdtyrasy (EDUCS), mov eiye otéyo vo
@EpeL oe emtan Hpnoxevduevovg vEoug amd SLopopeTixég Bpnoxsutinég ToPaddoeLg
-Opbodotia, Pwpatoxaboiixiopdc, Ilpoteotaviiopds, lovdaiopds xot IoAGu- oG xow
un Bpnoxevdpevovs, avamTOOOOVTAS SLAAOYO TAVW OTO UEYGAO TEOBANUOTO TOL
olyYYPovoL xbopov. H moudoywyixn opdada ou eiye ™y evbdvn Tov TEOYEAULOTOS -
Béow TI'tyyov, Améotorog Mmdphog, NixdAoog Torpéferog, Xpnotog Ppadérrog -
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OcoAdyor, pe moAOYpovn Onteior xow  eumelpioe ot Opnoxevtinn exmaidsvon,
eTeEEPYATTNXKE SLOOKTIXES TTPOTAOELS KOl EXTTOLIEVTLXS DALXO YLow ToV 0008300 YO,
oV eYxplOnxe amd ™ [evinn Alvor HpwtoPdbutag xar AsvtepoBabutag Exm/ong Tov
YITAIOA xor e@apuéoTnxe TLAOTIXA O eAANVXE  o)xoAsiow amd  BHeoAdyouvg
exmatdevTiXoVg oto Mabnua Ty Opnoxsutix®y. IlapdAnio duwe, cOUPELWYO e TOLG
oLUYYPOQEIG TO ULAO pmopel, emiong, vo oktomoinbel oe  Siaopa  oYOALXE
TPoYPdppoTo. xor SpaotnetdTnTeg (T, TONTLOTIXE, OYOAXAS SLoecoAdPnong %.4.),
OS XOTMNTLUG OYOAELD, OE OYOAELO TWEQEOVLOTIXWY XATOOTNUATWY OXOUY XOL OE
portntég Ty [Modoywyxwy Tunudtwy. Avtd 10 exTaldeuTIXd LAXO ®XVXAOPOPNOE
WG NAEXTEOVIXO PBLBAO oTor oY YALRE, YOAALKE xot QAOULOVILXA Xol wg évTtuTo BLAlo
oty EAANVLXY YAWOOoO, o pLor eEotpeTid xoholonty éxdoon.

Ye éva XOoUOo OOV XVPELOPYEL M SLAOTIOOY, N COYXQEOLOY], N ULGOANODOELOL XL T
QPYNTLXY] OVTLUETWTILOY TOU «AAAOU», TOL OLoOoPeTLX0V, N Bomoxeio/ oL Bpnoxeleg
TOMEG  (POPES  YOPMOLLOTOLOVYTOL G EQYOAELD TOL €ELTINEETOVY LOLOTEAELEG V)
LOEOAOYNLOLTOL X0l OLTTELAOVY TNV ELPMVLXY] CLUVOTTOEN %o TNV oppovixy oulBiwon.
Ontwg onuetwvetal otov mpodAoyo tov PBLBAiov amd tov Stevbovty g Axadnuiog
[Movted) KaAaitlidn, o. ovyypoapeic tov PBLBAloL YEow TWY SLOOKTIXWY TTPOTACEWY
o emteEgpyalovtor delyvouy Tov dpopo g 0pH6d0ENG TPHTOoNG GTTOL O «BANOG»
dev elval 0 «eX0p06», AL TTPOGWTO Xt ELxdva Oco) xon adeApadc, 6mov 1 ExxAnoio
eQYGLETOL YLOL TNV EVOTNTOL XL TN COUPLALWGY] TOL *OoRoL GAoL. KoAAtepywvtog ™y
xoLTixn o€y Ty pobnTdy péoa amd SdoxTixég OLadpouéc g OpmoxeuvTixng
exToldevomg, oL oLYYPUPELS ToL BLBALov, eTTLOLXROLY VYo AVASELEOLY TTWE 1 GLYAVTNOY
KLE TOV OLoPOPETIXO Oev 0ONYEL OTN OUYXEPOLOYN GAAG OE ELPYYLXN KOL OCYOTTNTLXN
OLYOTTOPEY).

"Etot, ot StdaxTinég SLadpOouég EESLTTADYOLY XL TTOXYUXTEDOVTAL EVOL VPV PACULOL
OXEOEWY %Ol OLVOTTOPENG, OUYXPOLOYG XOL CUYAVTINONG WE EXTOLOELTIXO LALXO
Oeoloyxd emeEepyoouévo, TOL ETIXEVTPWYVETOL Ot TEOOEPeElS QEovec/Oepotinég
evotnTeg: o) otn PBla ot BLBAxé xeipeva, B) ot cLYAVTNON UE TOV «GANOY», Y) 0T
oLVAYTNOT HE TO QLOLXS TEPLBAANOY %ot 3) oTo Béuor ToL TOAEUOL X0 TNG ELPAVTG,
UE OTOXO TAYTOTE TNY TEOXYWYY TOU TVEDUATOS OVOYNG, ELONYLXNG CUVOTTOOENG,
OTTOS0YNG TNG ETEPOTNTOG XOL TOU HONOKEVLTIXA KoL TTOALTLOULUA «EAAOL .

TG oeAideg Tov PBLBAlov, 1 dLdaxTix EMEEEQYXOLO ATTOTUTTHOVETAL (G O CUVEYNG
onuovpyxy]  Stodwxaoctia, mouv  Pootletor ot PBrwpotixy  yvwotoaxn  pabnon,
EUTTAOVTLOUEVY] LE SPAOTNELOTNTEG XOL TEYVLXES, TTOL OELOTTOLODY TO TTAODGLO, TTOLOTLXO
®OL TOAVTOIXLAO  eXTTodeVTIXO LAXO, TO omoio eite eivar xewpevixd (BpAxd,
TotePd, Ocohoyixd, AoyoTEXVLXd xelpevor ¥AT) it eovioTIXO/EQYOL TEYVNS
(Bulavtivég ewxdveg, yerpdypopa, Lwypopixol mivaxes %.6.) A Pnoroxd. H odvdeon
mov yivetow oc OAeg TG OSUOTIXEG PE TOAYUOTIXEG XATOUOTACELS TNG OVYYQOVYS
XOLVWYLXO-TIOALTLOULXTG  TEOYUATIXOTNTOG  Touv  [Budvovy  Tor  Toudld oty
xabnuepyoTnTd Tovg, petaoynuotilel ™ Heoloyixn Yvwon oe Plwpotixy eumelpio,
EUTIAEXEL OFE Lot DLEPYOOLOL XOLTLXOD GTOYUOULOD, OVOXLVEL GUVELPUOVG YLOL GTEPEATLTTOL
XoL  TEOXOTOANPELS ot avoamtdoost  JeEotnreg (wNg pe miwy  didotoon:
evouvaiotnoy, oeBoaoud, avoyy, apcpoAndia, xatavonon, avbpwmrioud, axcpordtnro.
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Emirpdobeta, oto dedtepo pépog Ttng xabe evotnrog, LTAEYOLY CoEElS XKoL
otoyevpeéveg 0dnYleg yiow TG Beoroyiuég TpodTobETELS KoL TN SLBAKTIXY] TTPOCEYYLON
omd TOUG OLIAOUOVTES HE TNV XATOYQOPY TWY OTOYWY, TV ETLIWEEWY, TWV
TPOCGOOXWUEVWY  UoONOLOXWY ATOTEASOUATWY %ol ToEGAANAL, Tapotifetar Eva
mAovaLo amdviiopo Beoroyinod LALXOD, TToL TPOGEEPEL aTEPEN bBeoAoyLry] YVvwon xo
SLYOTOTNTO VLo TCEPALTEPW TPOPRANUATIONG Xl ovltnoy. Avaroyo BéPoto pe TLg
TOLOOYWYLXKES xoL LoONoLoxég vy reg xal TLG LOLALTEPOTNTES TS xAbe exmtadevTing
opadaG, O PO OYEOLOOUOS WUTOPEL VO TPOTOTOLELTAL OVEAOYX, UE TOLXLIAEG
EVOAOXTIXES ETILAOYEG, TTOV TTPOTELVOVTOL OTTO TOLG (BLOVG TOVG CLYYPOPELC.

H mepdiafoon otig oeAideg tov PBLPAlov %o 1N TEOXANCT NG EQOEUOYNG TWY
OepaTIXWY EVOTNTWY TOL OTNY EXTTALOELTLXY] OLAUSLXNOLON OTTOTEAEL oSLOoQLOPBNTNTO
ptoe eEonpetiny eumelpion yra ddaoxovteg xot  Otdaoxdpevous. ‘Evo  moAbTLpo,
TOOYULOTLXE, EYYELPLOLO SLtdooxaAing, pe oohnTiny aPTLOTNTO ATtd TNV CPYN UEYEL TO
TEAOG - EOLPETIXO TO QYO TG OLYYPUPEWS XOL ELXOVOYPAPOL X. BoaotAtxng I'wyov
0T0 EEMQUANG TOL %Ol WPE TEPLEYOUEVO, €V TTOAUILAGTATO OLIOXTIXO LAXO %o
OLOOATIXES OTPUTNYLKEG/TEYXVLXEGS, TTOU OV XPOUTOVY SEOULOVG TOVG UTTOOEXTES OE ULOL
TToONTLXN 0XPOOGT LAAGL TOVG XEAVOLY PETOYOVG XOL CUUUETOYOVGS OE OA0 TO polinoloxd
ToEISL YVWOEWY, CLUTEQLPOPWY, OTACEWY X0l GELDY OYXTTNTLXNG CUVAVTINONG O
oLYOTIOPENGS, TTOL TINYALOLVY aTtd Tov TEOTO (WYg ot Ty Tapadoon tng OpHES0ENg
ExxAnotoc.
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KoaAAppdm Axavbomodov, Opnoxevtind oty TEAEN
xot Y TéEN. A" T'vpvaciov. POAa epyociog yLow TO
Lébnuo twy Bpnoxevtixwy g A’ IN'vpvaciov
obpewvo pe to véo Tlpdypoupo Xmouvdwy OEK
416/30.1.2023, ©. B’, Maiotpoc, Abnva, 2023, o. 88.
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KAAATPPOH AKANGOITOYAOY

OPHIKEYTIKA

A’ Tvopvaciov ITHN MPAZH KAI THN TAZH

®OA\a gpyaoiag yia 1o
HaBnua 1V OPNOKELTIKGV
mg A’ lfopvaciov
OOUPWVA YE TO VEO
Npoypappa Inovsodv

1 S
Malo‘tpog ®EK 416/30.1.2023, 1. B’

Oeodyol Exmtandevtixol ev taket...

Kabe xardmiotog/n ovoyvdotng/otplar xoL  LEALOTOL EXTTOULOEVLTIXOS TNG TAENG
orobavetor yopd xot txoavomoinom, Otay peAetd €va xouvovplo BifAlo, To omoio
TTPOEPYETOL OTTO [LLOL LEO(LLY] CUVADEAPO 7 OTOlo EQYETOL XAUONUEQLVA OVTLUETWTN UE
XOLVEC TPOXANOELS OTNy TPooTabeior vor SLoyelploTel 0 OYOAY] TAEN xot vo
OVTLUETWTILOEL LE ATTOTEAEOUATIXOTNTO, {NTNULOTOL, TOL OTCOLOL AVOXVTITOVY X0l 0POPOVY
oty OdoxTixn TEAEN. Avtd ovpfaivel oMV  TEOXELWEYN TEPIMTWOY ME TNV
LTTOYPAPOLTR, XD oAV UE UEYAAN XOEA VO TTPORW ot plor TTaLdorywyYtu xo
oLdoxTixn arwotiunon tov PiAlov g x. KaAAipdng Axavbomovrov.
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Me ®OAAa epyaoiog Tpo@odotel N x. KaAApdn AxavbomodAov toug ev evepyeio
Ocordyovg Exmardevtinodg, ov omoiol dtddoxovy oty A’ 'vpvaociov. Ilpdxertor yio
®OMa  Epyooiog, too omoior dnutovpyninxoay pe Baon to véo oavabewpnuévo
Mpbéypoppo Zmoudoy ota Opnoxevtixd vuvaciov (PEK 416/30.1.2023, t. B) xou
vTtneeTovy To Ilpoadoxwueva Mabnotoxd AmoteAdéopotd Tov.

To BifAio xuxropdpnoe amd tig exdboelg Mototpog t0 2023 ol wg SL3oxTLUO
LALXO YLow TN SMLovEYia TOLG KELOTTOLOVVTOL LETOUPEOOUEVD Ywpela TNg Aylag [popig,
XePEVOL ol T OYOAXA eYXeLpidtar Twy Opnoxevtixwy g A° Tvpvaociov Twv
ouvyypoéwy OAyog Dptlomovrov xow IImyng Kalhédpyn, ™ B° T'vpvaoiov twv
oLYYPOPEWY ATtooTéAoL MTtdpAov xor T'ewpyiov Toavavd (2006) xabg ko xeipevo
artd To Loyboy SdoxTixd YXELPidlo Tov pabfuatoc Ty Bpnoxevtixdy (2020). To
BipAlo mepthapPdver DOAAa Epyooiog yia xdabe Ospotixn Evétnta twv tecoqpwy
oLVOALS Ocpotixwyy Iediwy evd yio xdmoleg Ocspoatinég Evdotnreg, o omoleg eivor
TTLO TTUXVEG WG TTPOG TOL DEPATIXA TOLG KEVTPO LTTEPYOLY TTEPLOGHTEPO TOL EvHG DOAA
Epyaoiag. Xpvolpeg elvot emiong xow oL TTPOTACELS YLO. WELKLEG YOATTTES DOXLUOOLEG,
oL omtoleg ovuTepLAapBavovtor ato BifAlo.

To ®OAM Epyoaoiag Stoproppadnxoy pe Béon ta t€éoocpa atadia ¢ Biopoatiung
Meb6Sdov  Awdaoxaiiog xobéva amd T omolo vTMEeTeElTaL OO pLot  TTOLXLALOL
dpaotnolottwy. Ou dpaotnEldtnTes avTAONxayY omd TIG TEXVIXEG OPAUOTOS YLO
OVOOTOYOOUO, ONULOLOYLXNG EXQPEAONG, PLOUATIXEG TEYVIXES o WLOTIBor EvTeEyVou
oLAAOYLOPOV. Xtor Betixd ototyeion Twv POAAwY Epyaociog ovyxatoréyovtal t6o0 v
aElomoinon tng opodoovvepyatixng pebodov ddaoxaiiog oo xor N cvuTEPIANYY
TIEPLEXTLXWY XOTA TEPITTWON TYESLOYPOULUATWY, Ta OOl TTPowHovY TNy eufdbvvon.
EmmAéov v emionuavoy oe xdbe otddio tng Stdaoxaiiog Tov Bepotinod xévtpov-
éworac- PBonbd Tov/tmy pobnti/uabntoroe voo eotidost o awtd woL vor pny
mieAaryodpopnoetl. H olvdeon twy SLdooxouévmy UE TN aOYYPOVY TTEOYLATIXOTNTO OTO
T€T0pT0 oLYNOWG 0TASLO LTINEETEL TNY TALSAYWYLXY CEYY TNG oVVSEDNS TNG Labnong
ue Y xolbnuepvy Lwn vonuotodotivtag Ty xot xodiotwvtoag ™y eAxvotiny. Télog
oL EPWTNOELS, OL OToleg ovumeptAapBavovtor otoe POAAa epyaoiog SLELXOAOYOLY
Toug/tg pobnTéc/uabnToleg vou xatoxtrioovy TNy €dixy] opoAoyiar Tov pobnuotog
Eepedyovtog amd N otelpo amootiion.

H epmepion g OcoAdYOL eXTTOLIEVTLXOV-CLYYPOPEWS OoTtd TN OLdAOUOALO
mpoyevéotepwy Ipoypouudtwy Lmouvdwy xol 1 aEtomoinon g Biwpatixng pebddov
OL3OOoXOANOG, N OTTOlOr LTTOGTNELLETAL OTTO TEYVLXES TTOL AVTAOVYTAL TG TOV XWEO TNG
TEYYNG, xabiotovy To BLBAl0 €var oUYYPOVO xal XPNOLLO EQPYOAEl0 OTa YEQLO TOL
Ocordyov  Exmowdevtixod. Ta  mpotewdpeva DPOAAo  Epyaociog pmopody  vo
oEtomtotnbovy eite avtodola €lTe INULOLEYLXE TTPOCUPUOLOUEVOL OTLG OYOYXES TWY
EXAOTOTE PabNTWV/TOLWY o oOp@wvoe Ue TNy xplon Tov Exmoaidevtivod. Xe xdbe
meplTTwor o BP0 amoteAel Eva xpNolno exmondevTind Bonbnua ot PopETpa Tov
BecoAdyov exmatdevTixol €v dpdoel bTooTnEllovtag T ULETAPBOON oTTd TN UETWTILXY
Sdooxoon oty xotevbuvopevy nabnon pe vomuo péow dpaoTNELOTATWY.
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