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Abstract

The present study investigates the images related to Human Rights in Greek textbooks of Social
and Civic Education course in the 5th and 6th Primary School (2021). The images are analyzed
through an analysis grid that includes the first classification of the images according to: a) their cog-
nitive function, b) the degree of agreement with human visual perception, c¢) the formality of the
visual code, d) the description of the imaging code. On a second level, it includes the analysis of the
image at a design level and the connection and coherence of image - text. The results concerning the
relations of enforcement and the degree of involvement of the viewer show the pedagogical relation-
ship that is generated and indicate that the visual art motivative the pupils in a more creative and
critical awareness channel. Thus, the process by which children learn about their rights is fundamental
and a great experience for them.
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Introduction

The Universal Declaration of Human Rights (1948) 1is arguably one of the most
visible, significant and translated documents in the history of mankind (Nayar, 2019). The Article
29 refers States Parties agrees that the education of the child shall be directed to: (a) The development
of the child's personality, talents and mental and physical abilities to their fullest potential; (b) The
development of respect for human rights and fundamental freedoms, and for the principles enshrined
in the Charter of the United Nations; (c) The development of respect for the child's parents, his or her
own cultural identity, language and values, for the national values of the country in which the child
is living, the country from which he or she may originate, and for civilizations different from his or
her own; (d) The preparation of the child for responsible life in a free society, in the spirit of under-
standing, peace, tolerance, equality of sexes, and friendship among all peoples, ethnic, national and
religious groups and persons of indigenous origin; (¢) The development of respect for the natural
environment (Convention on the Rights of the Child, 1989).

The "reading" with pictures of the Universal Declaration of Human Rights (UDHR) constitutes a
"common" language that can be understood more easily and quickly by all. Visual culture works
faster and more effectively to tighten peoples and strengthen the sense of "community" in humanity
(Lydon, 2018).

It is important to integrate Human Rights Education (Burr & Montgomery, 2003) into education
either as a subject or as a culture that runs throughout the program. The process by which children
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learn about their rights is fundamental and a great experience for them to understand what Human
Rights are and adapt to the school level (Lansdown, 2002). In this way, by integrating Human Rights
education into the educational process, they actively participate and acquire skills to defend their
rights and show respect, fighting for equality and justice (Sounoglou & Michalopoulou, 2017).

Human Rights education has a small presence in Greek primary education curricula. The concepts
included in the curricula usually concern abstract concepts such as justice, respect, dignity, peace,
which however are very important and need education and struggle to defend them (Parker, 2018).

As Tibbits and Katz (Tibbitts & Katz, 2017) refer:

Human Rights Education is a global movement with deep roots in Paulo Freire's critical pedagogy,
popular education and social change. The critical pedagogic approach has led to an even stronger
theoretical emphasis on the emancipation of Human Rights Education, identifying 'true' Human
Rights Education as explicitly transformative intent and design. The transformational model of Hu-
man Rights Education emphasizes a pedagogical approach that is participatory and experiential. It
engages participants in the process of critical reflection on social realities and then builds on this
awareness to develop proposals for individual and collective action.

In this paper it is investigated the images related to Human Rights in Greek textbooks for the
Social and Civic Education course in the 5th and 6th grades of Primary School (2021). The selection
of the school textbooks specifically of the Social and Civic Education course is made precisely be-
cause it is directly related to Human Rights and Civic Education.

The images will then be analyzed based on Bernstein's categorization as classification, framing,
and formality.

Emerging models of Human Rights Education

Tibbits (2002) proposes three Emerging Human Rights Education Models. The models represent
an idealized framework for understanding contemporary human rights practice:

In the Values and Awareness Model, the main focus of human rights education is to transmit

basic knowledge of human rights issues and to foster its integration into public values. (p.6)

In the Accountability model the learners are already expected to be directly or indirectly associated
with the guarantee of human rights through their professional roles. (p.7)

In the Transformational model human rights education programming is geared towards empower-
ing the individual to both recognize human rights abuses and to commit to their prevention. (p.9)

Curricula and Human Rights in Greek school textbooks

The learning objectives of a curriculum identify the specific skills that learners must acquire
through the processing of specific contents. In this case, the teaching objectives of the Greek primary
education Curricula are listed below.

The expected learning outcomes in chapter “Human Rights and sustainable development” are:

-Determine the meaning and content of Human Rights and identify the cases where these are ig-
nored or violated consciously or unconsciously.

-To formulate a reasoned opinion for the defense of Human Rights and to act for their protection
in the school, local and wider community.

80



HXextpovuco IMeprodcd «Keipeva Iadeiog Tevyog 12° (IodAwog 2026). ISSN: 2732-7442

-Deepen their understanding of the 17 Sustainable Development Goals and link them to Human
Rights principles.

Indicative activities

-Create a dictionary or booklet with the words-concepts associated with Human Rights: human
dignity, equality, responsibility, non-discrimination, universality, respect, participation.

-Celebrating an internationally recognized Human Rights Day, such as International Human
Rights Day on 10 December or International Day for the Elimination of Racial Discrimination on 21
of March. Organizing events to communicate in the school and the community the values and prin-
ciples of Human Rights.

-The learners watch the UN awareness films about the 17 sustainable development goals.

-They create a mind map on a classroom wall based on what they saw and heard in the films.
Learner groups take it upon themselves to develop the 17 objectives. They gather photographic ma-
terial and create captions, which they place in the corresponding part of the mental map.

-They focus on Goal 3 “Good Health and Well-Being” and reflect on the reality that this goal
faces. For example, they reflect on the consequences of the COVID-19 pandemic and make the tran-
sition from the personal to the collective and from the local to the global dimension.

The researched material comes from the social and civic education textbooks of the fifth and
sixth grade primary school and concerns Human Rights:
Textbook 5th Grade

Section B: We have rights and obligations

Chapter 1: We Know Our Rights, We Assume Our Responsibilities

Chapter 2: Defending Our Rights

Chapter 3: The Greek state protects our rights

Chapter 4: What I have learned so far.

Textbook 6th Grade

Section B: Human Rights

Chapter 1: The Universal Declaration of Human Rights

Chapter 2: The Rights of the Child

The criteria for evaluating the images in the text will be analyzed below. Regarding their
cognitive function, images can be distinguished into five categories (Kapsalis & Charalambous,
2008):

Decorative Function: In this case the value of the images is only aesthetic. The images do not
contain facts and information, they are simply intended to attract the student's interest.

Presentation Mode: The images present reality very accurately. They contain the same elements
as the text and overlap with it or present something unnecessary.

Organizational Function: In this case the purpose of the images is to organize the content of the
text so that the learner can grasp the structure of the text that will follow.

Interpretive Function: With the contribution of images, some concepts or definitions of the text
become more understandable, they are combined with previous knowledge that the learner has re-
ceived and analogies from everyday life are presented.

Transformational Function: Images help the learner better retain some information and some new
ideas that are presented to him.

Depending on the degree of agreement of the images with the human visual perception, the images
are categorized into 3 categories (Koulaidis & al., 2001):
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Realistic images: This type of images are mainly photos - sketches, in which reality is depicted
according to human perspective perception.

Conventional images: They are coded representations of reality that follow scientific conventions.
This category includes maps, charts, pie charts and more.

Hybrid images: These are images that combine features from both previous categories. Most of
the time, these are conventional illustrations, in which realistic elements can be distinguished.

Classification - Framing - Formality

Below will be analyzed the terms of classification, framing, and formality.

Classification: is the strength of the boundaries that exist between some of contents, categories
or objects Bernstein (1990, 1999, 2020). It refers to how strong is the distinction (isolation) of one
category from another and can be applied to all kinds of categorizations, whether they refer to cogni-
tive objects, meanings, words, people, social groups, etc. A strong classification is the interdiscipli-
nary subjects while a weak classification would mean that the interdisciplinary approach is applied
in the textbook. The principle of classification also shapes the position held by the learner as a subject
of knowledge (Koulaidis, Dimopoulos, Sklaveniti & Christidou, 2001).

Framing: what is and is not acceptable in the context of communication and the general distinction
between appropriate and inappropriate contents of communication within a particular context (Bern-
stein, 1990). It defines the relationship between teacher and pupil and refers to the strength of the
boundary between what can and what cannot be transmitted in the pedagogical relationship (Tsatsa-
roni & Koulaidis, 2001; Koulaidis et al., 2001). It refers to the degree of control that the teacher and
pupil have over the selection, organization, pacing, and timing of the knowledge that is imparted and
received. The concept of framing also regulates social behavior in communication. Strong framing
implies reduced choices on the part of the learner, while weak framing implies a range of choices for
the learner (Dimopoulos, Koulaidis & Sklaveniti, 2005)

Formality: degree of structure, elaboration and overall organization of the expressive medium in
general (Bernstein, 1990). Formality refers to the expressive means used in a school textbook. By the
term formality we mean at a higher level the expressive means (illustration, written word) in a school
textbook are formed and organized.

Regarding images, when an image represents the essence of what depicts by degrading the surface
features, then it is characterized by high formality. Whereas when surface features are viewed mainly
without highlighting the essence, then the formality becomes low. The high formality leads to the
ambiguous relationship of signifier signified and the scientific terms perform more effectively (Kou-
laidis et al., 2001).

Depending on their connection to the text in terms of their design level, i.e. their arrangement in
relation to the text. The classification of this arrangement of images is as follows (Koulaidis & co.,
2001): horizontal arrangement when the image is displayed to the left or right of the text and vertical
layout when the image is presented before or after the text.

Depending on the image-text consistency on the page. The images are in a state of coherence with
the text when the image is on the same page as the text, while the state is characterized as "incoherent"
when the image is located on another page (Koulaidis et al., 2001)

As Koulaidis et al. (2001, p.176) refer:
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Framing determines which side, the textbook or the pupils has the control over the pedagogic
interaction (Bernstein, 1996) and corresponds to the interpersonal function of a text or a picture (Hal-
liday, 1996). Therefore, framing determines the kind of social access pupils tend to experience using
textbooks during lessons. Strong framing means that the pedagogic control belongs clearly to the
textbook, while weak framing means that there is some space left to its readers to exert their own
control over the pedagogical process established by it. The notion of framing can be conceptually
further elaborated by referring to the dimensions of: (a) the power (hierarchical) relationships estab-
lished by the textbooks and (b) the control of the texts or picture over the conditions for the pupils’
involvement in the learning process. Strong framing, as far as the power relationships are concerned,
means that the text stands in a higher social position in relation to its readers, while weak framing
means quite the opposite. Furthermore, strong framing, as far as the conditions for the readers’ in-
volvement are concerned, means that the textbook has full control in determining these conditions,
while weak framing means that the students-readers have the potential for negotiating them.

Methodology

The present study aims to identify and analyze the images contained in the researched material of
the 5th and 6th Grade Social and Civic Education (2021).

The Central Research Problem concerns the depiction of images for Human Rights and how this
exists in textbooks for courses related to Human Pights, specifically Social and Civic Education in
the 5th and 6th grades of Primary School (2021).
The Research Questions are:

-Are the images related to cognitive function?

-Are they in agreement with the design level?

-Is there image-text coherence?

-Is the pedagogical relationship created that motivates the pupils in a creative and critical context?

Specifically, it is investigated the illustration of the textbook 5th grade - Section B: We have rights
and obligations Chapter 1: We Know Our Rights, We Assume Our Responsibilities, Chapter 2: De-
fending Our Rights, Chapter 3: The Greek state protects our rights, Chapter 4: What I have learned
so far and Textbook 6th Grade - Section B: Human Rights, Chapter 1: The Universal Declaration of
Human Rights and Chapter 2: The Rights of the Child.

As previously mentioned, Bernstein's classification and framework was adopted as a theoretical
model for the analysis of the research material.

The images are analyzed through an analysis grid which includes at first level the classification of
the images depending on: a) their cognitive function, b) the degree of agreement with human visual
perception, c) the formality of the visual code, d) the embossing the visual code. On the second level
it includes the analysis of the illustration at a design level and connection and coherence of image -
text.

The illustration analysis grid around which it develops this work is organized by Koulaidis,
Dimopoulos, Sklavenitis and Christidou (2001). According to this the images are classified based on:

-Their cognitive function in decorative, presentational, organizational, hermeneutics and transfor-
mation. If the image presents accurately elements of the reality (1st analysis criterion).

-The degree of agreement with human visual perception in realistic, conventional and hybrids de-
pictions. If the image depicts reality according to human perspective perception (2nd analysis crite-
rion).
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-The formality of the visual code in high, medium or low. If the image has or not realistic colors
(3rd criterion

analysis).

-The framing in strong or loose. If the shot is from below, close up and forward. The image calls
for intense or not participation (4th criterion of analysis).

The position of the image in relation to the text (5th analysis criterion).

Results

After a thorough reading of the textbooks, the images were identified and analyzed based on the
axes. The total number of images is 18 in the researched material.

Regarding the 2nd analytical criterion, images are presented that are realistic, conventional, picto-
rial and Hybrid. In both school textbooks there are decorative images (most of which are realistic) to
create a more accessible situation of learning, presenting and interpreting Human Rights for a better
understanding of reality.

Concerning the 3rd analysis criterion, a weak formality is observed (12/18) (Table 4). In the 4th
analysis criterion: moderate framing (participation terms are partly determined by the transmitter)
and weak (pictures require intense participation, opportunities for self-activity are provided). With
low framing, the pupil is given the opportunity to not be a passive receiver but to actively participate
in the construction of knowledge. Regarding the 5th criterion of analysis, the images of the two books
are in a "state of coherence" since are placed on the same page as the text.

Regarding the results, there are images characterized by weak classification, which means that the
depictions of Human Rights are closely related to reality and depict scenes from everyday life. Their
features are realistic and displayed in relative detail. A few images were identified in the two manuals
that have a strong formality (4/18) (Table 5) and present the world in a naturalistic manner.

In addition, the pictures in the 5th grade textbook are characterized by lower formality than the
corresponding pictures in the 5th grade textbook, which are characterized as moderate in formality.
An interpretation that can be given to this finding is that the pictures in the textbooks present a de-
piction of reality gradually as they go up the school grade, they have more realistic content about
Human Rights (Table 5).

Concerning the degree of viewers' involvement with the content of the images, it was found that
the images in school textbooks indicate a high level of familiarity of the viewers with the meanings
projected by the images. Also, most of the images are realistic and detailed, thus placing special
emphasis on capturing reality. Specifically, 10/18 of the images in the two textbooks represent Hu-
man Rights as familiar to the viewer (Table 4).

In addition, comparing the degree of viewer participation promoted by the pictures in the 5th and
6th grade textbooks, it was found that the textbooks of both grades motivate the viewers to process
what is represented (Table 3).

The results concerning the relations of enforcement and the degree of involvement of the viewer
show that the visual display in the textbooks of the two classes promotes a kind of socio-pedagogical
relationship characterized by weak framing. That is, the images that accompany the texts create a
sense of empowerment in their readers to maintain their own control over the communicative-peda-
gogical process.
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the image presents ac-
curately elements of the re-

ality

the image depicts
reality according to hu-

man perspective
perception

Realistic colors

Shot from low, close up
and forward

The image calls for in-
tense participation

Table 1: Analysis Criteria

Mode
presentation

Realistic I1lustration

Low formality

Strong framing

the picture calls for
a small participation

the picture calls to
moderate participation

The image calls for
intense Participation

Strong 3/18
Modarate 8/18
Weak 7/18

Table 2: Framing of Involvement Relations in Illustration
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The power clearly high 0/18
belongs to the Trans-
mitter

The receiver is al- Modarate 6/18

lowed some Changes

There is a wide Low 12/18
range of options for
the receiver

Table 3: Power Relationships Submitted by Image

the power belongs High 0/18
clearly to transmitter

they are allowed to Modarate 6/18
receiver some changes

there is a wide range Low 12/18
options for receiver

Table 4: Formality index based on image capture

High 4/18
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Modarate 6/18

Low 8/18

Table 5: Color-based formality index

Below are presented two examples of the evaluation of the pictures:

Image 1:. Metaphorical image 6th grade textbook
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Image 2: Realistic images 5th grade textbook

Conclusions

As the the Central Research Problem concerns the depiction of images for Human Rights and how
this exists in textbooks for courses related to Human Rights, specifically Social and Civic Education
in the 5th and 6th grades of Primary School (2021) below is is answered the Research Questions if
the images are related to cognitive function, if they are in agreement with the design level, if there is
image-text coherence, and if the pedagogical relationship motivates the student in a creative and crit-
ical context.

In relation to the socio-pedagogical relationships implied by the visual images in both textbooks,
it was found that not many images are used to empower readers in Human Rights. The visual part of
school textbooks on Human Rights is that as classification and familiarity with the nature of rights is
not reinforced much, the pupil is not encouraged enough to gain a sense of ownership in the commu-
nication process.

From the findings of the analysis, it was observed that in the researched material the number of
illustrations is equally divided into strong and moderate framing. That is, in about half of the images
of the material receiver control is evident, leading to lose control of the training process, and the same
percentage in moderate control. From the choices of images, it appears that the authors consider that
pupils can make their own choices about issues related to the pedagogical process. For this reason,
they give a moderate and loose demarcation to their educational material, trying to exercise moderate
control on the one hand, but at the same time, lose control of the educational process.

From the analysis of the images, it emerges that the application of Human Rights is still in demand
and aims to enable the child to know and understand the world in which he lives. At the same time,
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respect for diversity emerges in the context of Human Rights. This is shown by the fact that reference
is made to the Rights of the Child and in addition to images of children identified from different
cultural backgrounds.

Knowing the Rights of the Child plays an important role for children, while protecting themselves,
participating in society, being self-confident, creative, respectful, empathetic and developing society.
From this point of view, the images listed in the researched material play an important role in the
school period so that children can realize their rights.

The individual dimensions of Children's Rights appear in a separate unit only in one book. It is
thought that examining different versions from Article 42 of the Convention on the Rights of the
Child states that children must be taught the convention by effective means. Therefore, children
should be informed and educated about the Convention. As a result of this research, it was found that
rights were included at different levels in the books. It is considered that the illustration showing
children with different cultural backgrounds will be effective in raising children's awareness of their
rights. Also, it can be said that it is important for textbook writers to write books with more consid-
eration of Children's Rights (Kahraman, Kartal & Yildiz, 2020).

At the same time in the light of critical pedagogy it is essential that the curriculum and content
including images lead to an explicitly transformative intention and have such a design that a "trans-
formative Human Rights Education" is organized (Bajaj et al. 2016) to emphasize the potential of
pedagogy to promote action to a transforming change. According to Bajaj (2011) the experiential
approach to the transformative model of Human Rights Education is based on participation and crit-
ical reflection for critical awareness to motivate collective action (Bajaj 2011; Tibbitts 2002, 2017).
As Bajaj, Cislaghi and Mackie (2016) succinctly conclude:

transformative Human Rights Education helps people at the grassroots level to act together to
change their world and work towards realizing Human Rights for all.

Critical awareness is a social act, a group struggle, which does not work individually, but takes
place through a focused reality historically and socially. In the process of awareness pupils gain
awareness, not only of the given situation, but also of their ability to change and reshape that reality.
Therefore, it is the view that individuals have of themselves in relation to knowledge, the way they
use language and their power in society (Freire, 1977).

That is why it is important that together with the text there are corresponding images concerning
Human Rights that will raise these concerns and encourage the pupils to take action. Visual language
is a special system of communication that relies on a set of specialized media and codes and can
communicate qualities that no other language is well equipped to do (Sakellaris, 2013).

The power of visual art is great and can affect consciousnesses that no other language is properly
equipped to do. It is important to understand that visual arts experiences they are irreplaceable. As
Freedman and Stuhr (2004) refer:

when students are allowed to explore the breadth of visual culture with a teacher's guidance, they
can actively discover complex meanings, multiple connections, and enriched possibilities for creation
and critique.

The image as a teaching tool contributes to provoking interest, concentrating learners' attention,
and enriching information (Grosdos, 2013). Awareness strengthens the individual, helps him to ac-
tively participate in social reality and orients him to action for emancipation. The act of acquiring
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knowledge involves a dialectical movement that proceeds from action to reasoning and from reason-
ing about action to a new action. This is also the circle of critical awareness (Freire 1977; Grollios
2005).

So, the curricula should embrace the transformational model of Human Rights Education in order
to be aligned with the theory of critical pedagogy and according to Freire to cultivate critical aware-
ness as an explicitly transformative intention as emphasized in the introduction. According to Tibbits
(2002) these depictions of human rights educational practice raise new questions about the complex
role of education in supporting social change and human development and in textbooks we must use
more the visual art in order to motive the pupils in a more creative and critical awareness channel.
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