- Publishing

Investigating the child’s world

Vol 13 (2014)

Special Issue

Esmermyuavuc) Tz oo Exbos 13 (UV_EP. ,
- D Mgt Aroris PRESCHOOL TEACHERS’ SOCIAL AND

Sk e EMOTIONAL LEARNING AND STUDENT-TEACHER

s RELATIONSHIP
Mapia NouAou (Maria Poulou)

doi: 10.12681/icw.17991

BEMATIKD TEYNOE:
AT TR Lo

g sl — Koy
Avaxrein oryr Dpeoyeiug wm

Mgy Epalnnd Hlaxin

This work is licensed under a Creative mmons Attribution-Non

To cite this article:

[MoUAou (Maria Poulou) M. (2014). PRESCHOOL TEACHERS’ SOCIAL AND EMOTIONAL LEARNING AND
STUDENT-TEACHER RELATIONSHIP. Investigating the child’s World, 13, 410-415.
https://doi.org/10.12681/icw.17991

Copyright © 2018, Investigating the child’s world

mmercial 4.0.

https://epublishing.ekt.gr | e-Publisher: EKT | Downloaded at: 23/02/2026 08:55:14



IMoYAov Mapia, Enikovpn kabnynpia Exrodevtikng Poyoroyiag T.E.E.A.ILH, ITavemotipio
[Matpav

H EINIAPAXH THX KOINQNIKHX KAI ZYNAIXOHMATIKHX MAOHXHX
TQN EKITAIAEYTIKQN ITPOXXOAIKHY HAIKIAX XTIX EXEXEIX ME
TOYX MAOHTEX TOYX

MEPIAHYH

O1 oyé0eIS TOV AVATTOOEOVTOL AVOUETT OE EKTALOEVTIKOVS Kol uabntés mpooyotikng nhikiog Epovv Oeuelicodn onuooio yio v
ouaA Tpooopuoyn TV wolntov, ™ uabnon koi Ty evnuEPio TV 01V TWV EKTOLOEVTIKAY. TO EPELVHTIKG EPWTHUAC TOV
avaxdmrel givar ue mwoio omo Ba Pelticdoovue ™y moLoTHTO TV GYécEWV ekTatdevTIKOV-UadnTwv. Toapd to mpoopoto
EVOLOQYEPOV 0TV KOAMEPYELD, TWV KOWVWMVIKDV KoL GOVOIGONUOTIKOY 0eCI0THTOV 0TOVG UOONTES, EAGYLOTES UEAETES OPOPODY
OTIS KOIVWVIKES Kai o0VoIoOnuatikéS 0e£10TNTES TV EKTaIdEVTIKDV. Zoupave. te ¢ Kovawviky kot XovaioOnuotikn Mabnon
o1 exmoidevtikol pobaivovv orovg pabntés tovg JelioTnTES OmMWS Vo  avuiloufidvovial, Kotavoobv, oloyeipilovial
ovvoucOnuoto O1kd ToVg Kol TV GAAwVv. AVTOS OpmS 0 1oYVPLoLOS TPOoDTOBETEL 0TI 01 10101 01 EKTAIOEVTIKOL EYOVY KOTAKTHOEL
NoN aVTES TIC KOWVWVIKES Kal ovvaioOnuatikés deliotnteg kou emimAéov oualavovior ikavol va Tig 0106E0vy atovg HobdnTés Toug.
Boaoiouévn otovg mapamove icyvpionods, n mopovoa Epevvo. exiyelpel va ueletnoel o Pabud otov omoio o1 avTIANWEIS TV
EKTOIOEVTIKMV TPOGYoAIKNG nAikiog yio t ZvvoucOnuatixy tovg Nonuoodvy, v tkavotyta tovg vo. didatovy Kovawvikn kai
2ovaroOnuotikny Mabnon otovg nobntés tovg kar T OLOGKTIKY TOVG OTOTEAETUATIKOTHTO. EXNPEGLOVY TIG OYETELS TOVS UE TOVG
nalntés tovg. Evevivia 0o exmaudevtikol mpooyolikng nlikios ocoumiipwooav v Kliuaxa Avtoavepopas yia
2ovaroOnuozikn Nonquooovy, tv Kliuaxa Ikovotitwv Aidackalioc Kovawvikne ko ZvvaroOnuotikng Mabnong, v Klinaxa
Midoxtikng Awoteleouotikotnrag kor v Kliuaxa Xyéoewv Mabnrov-Exmaidevtinod. Xty ueAéty Ppédnie ot n evkolio twv
EKTOLOEVTIKDV VO, O10GLOVY KOWVWVIKES KoL oLVOIoONuatiKeéS 0el10TNTES KoL 1 OLOGKTIKY] TOVG ONOTEAECUATIKOTHTO. OTH
O1oxEipion TG TALNS GVVOEOVTOL UE TIG TYETELS EKTOLOEVTIKOV-UaOnTdy. H uelétn vmoypouuiler v onuaocio diepedvvnons twv
AVTIANWEQY TOV EKTOIOEVTIKMV YIO. THYV OTOTEAEGUOTIKN EQOPUOYH TV Tpoypouudtewv Kowvwvikng kor ZvvaioBnuotikng
Mabnong.

AEEEIZ KAEIAIA
Kowawviky kor ZovaioOnuartikny MoOnoy, S100KTIKY OTOTEAEGUATIKOTHTO, CYETEIS EKTOIOEVTIKOV-UOONTWOV, TPOTYOAKH NAIKIO

PRESCHOOL TEACHERS’ SOCIAL AND EMOTIONAL LEARNING AND STUDENT-
TEACHER RELATIONSHIP

ABSTRACT

The quality of the teacher-student relationships influences children’s classroom adaptation, students’ learning, prosocial
behavior, and more recently teachers’ well-being. Given the significance of teacher-student relationships, how to most
effectively improve the quality and impact of teachers’ daily interactions with students is a key focus of research. A plethora
of studies demonstrate that students’ behavioural problems are the strongest predictors of teacher-student relationships.
Despite much research interest in students” SEL, very little research has been completed about teachers” SEL. Teachers can
learn children to relieve stress, manage anger and deal with social interaction, and foster a sense of safety and well-being in
children. This assumption however implies that teachers are already socially and emotionally skilled to perceive, use,
understand and manage their own emotions and at the same time feel competent in teaching SEL to their students. Based on
these assumptions, current study aimed to investigate whether and how teachers’ perceptions of social-emotional learning,
competence beliefs and teaching-efficacy, influence teacher-student interactions. Ninety-two preschool teachers completed
the following instruments: a) Self-report Emotional Intelligence Scale (STRS), b) Beliefs in SEL Teacher Scale, ¢) Teachers’
Sense of Efficacy Scale (TSES) and d) Student-teacher relationships scale (STRS-SF). It was found that teachers’
competence in teaching social and emotional skills to their students as well as teachers’ efficacy in classroom management
are associated to their relationships with students. The study underlines the importance of teachers’ perceptions in the
effective implementation of Social and Emotional Programmes.

KEYWORDS
Social and Emotional Learning, teaching efficacy, student-teacher relationships, preschool education
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EIZAT'QI'H

Ol oyéoelg Tov avOTTOGGOVTAL OVALESO O EKTOUOEVTIKOVG Kot HoNTEG TPOoYOAMKNG NAKiog £xovv
OepeMmon onuacio yio TV opoin Tpocappoyn tov podntov (Silver et al, 2005), ™ pabnon (Hamre &
Pianta, 2001), oAAG ka1 TNV eunuepia Tov id1ov Tov ekrodevtikav (Spilt et al, 2011). Katd cuvéneia,
TO KUPLO EPELVNTIKO EPATNIO TOV TPOKVATEL ival Pe Totd Tpdmo Ba PeAtidcovpe TV modTNTO, TOV
KaOnuepVaV oyxécemv ekmoidevtikdv-podntov (Hamre et al, 2012). IIAn0dpa epevvdv amodeikviet 0Tt
0 16YVPATEPOG TPOPAENTIKAC TAPAYOVTOS TOV CYEGEMY VTMV OTOTEAOVV T TPOPANLLOTA CUUTEPIPOPAS
tov pabntov (Birch & Ladd, 1998; Buyse et al, 2008). Agv vdpyovv Opm¢ HEAETEC TOV VAL SEPEVVOVV
TOV TPOTMO HE TOV OMOI0 Ol GYECELS EKTOLOEVTIKOV-UAONTOV emnpedlovial omd TIC OVIIAMYELS TOV
EKTIOOEVTIKMV Y10 TN GLVOLGONUATIKT KOl KOWMVIKT TOVG EXAPKELN OTIG OYECELS TOVG LE TOVG HoONTEC.
[Mopd 10 TPOoEATO EVOLAPEPOV GTNV KOAMEPYELD TOV KOWVOVIKOV KOl GUVOISONUATIKOV de&lotnTov
OTOVG HOONTEC, EAAYIOTEC WEAETEG VTLAPYOLY TOL VA OPOPOVV OTIS KOWMVIKEG KOl GLVOLGOMUATIKES
de&lomtec tov  ekmodevtikdv (Spivak & Farran, 2012). oppova pe v Kowoviky ko
YvvarcOnuotiky Mdabnon ot ekmodevtikol poabaivovv otovg pontéc tovg 0e1dtnTeC OTMG V.
avtidappdvovtal, Kotavoovv, dtayepilovtal cuvarcsOnuata dikd Tovg Kol TV GAAOV. AVTOG OU®G O
1GYVPIGUOG TPODTOOETEL OTL 01 10101 01 EKTOOEVTIKOL £YOVV KOTAKTNOEL 1O AVTEG TIG KOWVMOVIKEG KO
cuvarsOnpatikég de&10tnTeg Kot emmAéov awsBdvovtor kavol va tig dddEovv otovg padntéc toug. Ki
eV givor TALOV amOdEdEYIEVOC O POAOG TOV GLVOIGONUATOV TOV EKTAOEVTIKMOV GTO KIVITPO Kol TN
CLUTEPLPOPE TOVG, dEV EYEL eMAPKAOC HeEAETNOeL 0 TPOTOC e TOV omoio ot ekmandevTikol pvBpilovv Ta
GLVOLCONMUATA TOVG KO TIG GYECELS TOVG LE TOVG HoONTEG TOVG. ATO TNV GAAN HEPLA, O1 AVTIAYELS TWV
EKTOLOEVTIKMV Y10 TN SOOKTIKT TOLG OMOTEAECUOTIKOTNTO GYETILOVTOL LE TIG OXECEIS EKTOUOEVTIKADV-
padntov. Ot ekmodevtikol pe vymAdtepeg Pabroroyiec otn SOOKTIKN TOLG OMOTEAEGUATIKOTNTO
AVOQEPOVV TO VTOGTNPIKTIKEG GYECGELS e Tovg podntég tovg (Mashburn et al, 2006), evd 1 d1daKTiKy
ATOTEAECUATIKOTNTO. TePopilel Ta emimeda ocvykpovoewv pe tovg pabntéc (Hamre et al, 2008).
Emumiéov, ot ekmaudevtikol pe younAotepeg Pabporoyieg otn SOOKTIKE TOVS OMOTEAEGUOATIKOTNTO
avaQEPOVY VYNAOTEPO. EMIMESN GLYKPOVGE®V HE TOVG HOONTEC TOLG, ONAMVOVTAG OTL Ol uodnTég
OLYKPOVOVTOL LE TOVG EKTALOEVTIKOVG UE XOUUNAN anoteleouatikotnto (Spilt et al, 2012).

YKOTOG

Boaociopévn otoug mapoamdve 16xupiopons, 1 mopovco Epevva emyElpel va peremost 1o Babud otov
01010 Ol AVTIAMYELS TOV EKTALOEVTIKMY TPOGYOAMKNG NAKIG Yo T ZvuvaisOnuatikn tovg Nonpoovvn,
Yy TV KavotnTd Toug va d1dEovv Kotvovikny kot ZvvarcOnuotiky Mabnon otovg pabntéc toug kot
TN O00KTIKY] TOVG OMOTEAECUATIKOTNTA €MNPedlovy TIC OYECES TOLG WHE TOVG WHoONTEG TOLG.
SVYKEKPEVO, TO EPOTAIATO TTOV TEOMKOV NTaV: o) € TO1d PABUO 01 AVTIAYELS TOV EKTOOEVTIKMV Y10
™ ZvvaicOnuatikr Toug Nonpoohvn, v enapKela vo SdAE0VV KOWVOVIKEG 0e&10TNTES GTOVG HabNTEG
TOVG KOt TN SIO0KTIKN TOVG OMOTEAECUATIKOTNTA OXETICOVTOL UE TIG AVTIANWYELS TOVG Y10l TIG OYEGELS TOVG
pe tovg pantég tovg Kot ) pe mod TPOM 01 OVIIANYELS TOV EKTOLOEVTIKMOV GTOVS TPELS TOPOTAVED
toueig oyetiCovion petaEy Ttovg. YmobBétovpe Ot 0 TPOMOG pE TOV OMOI0 Ol EKTMOIOELTIKOL
avtidappdvovtal, dtayeipifovrot Ta Skl Tovg cuvarsHnpata Kot 1 aichnon g endpkelag Tov vidbBovv
0Tl umopoHv vo. fondncovy Tovg HadnTéC va Sl EPIoTOVY T OIKA TOVS GuvalcOnuata Thave vo Exet
dueceg eMOPACELG GTNV OOOKTIKY] TOVG ATOTEAECUATIKOTITO KO GTIV TOLOTNTO TOV GYECEOV LaONTOV-
EKTTOUOEVTLKOV.

M£60d0og
YOPPETEYOVTES

Eveviivta 600 ekmondevtikol Tpoosyolkne nAkiog amd tov vopd Ayoiog copminpwcav €0ehovtikd yia
tovg 316 pabntéc Toug Ta TapaKAT® epyareio:
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Epyoicia

1. KXhipaxo Avtoavagopds v ™ ZvvarcOnuatiky Nonpoovvn (Self-Rated Emotional Intelligence
Scale, STRS) twv Brackett et al, 2006. [Tepthappavel epOTNOELS TOV APOPOVV GTIG KAMUOKES: IKOVOTNTOL
avtiAinyng tov ocvvacOudtov tov  dAlov, Katavomong, afloAdynong kot pvluiong tov
GLVAICONUATOV TOV E0VTOV.

2. Khipoko Aviiiyeov Adackoriog Kowvovikng kot ZvvoicOnpotikng Mdadnong (Beliefs in SEL
Teacher Scale), tov Brackett et al (2012) mov mepilapPdver epmToe; TOL aPOpPodV otov Padud
eukoMaGg Kol apocimong He TOV Omoio Ol €KTOdOEVTIKOL pmopovv va owasovy Kowvovikny kot
YvvarcOnpotiky Mdédnon otovg pabntég toug.

3. KXipaxo Awaxtikng Amotelecpotikoétrag (Teachers’ Sense of Efficacy Scale, TSES), twov
Tschannen-Moran and Hoy (2001), n omoio. meptiapPdver 800 empépovg KMUOKEG UETPNONG TNG
QTOTEAECUATIKOTITOG Y10l T SLOXEIPIOT TAENS KO Y10 T GLUUETOYY] TOV LOONTOV GTIC OPUGTNPLOTITEG
™G T0ENG.

4. KAipoka Zyéoewv Madntov-Extoadsvticon (Student- Teacher Relationship Scale, STRS-SF), tov
Pianta, 2001, n omoiot PETPAEL AVTIMYELS TOV GYECEMV TOV EKTOAOEVTIKOV LE TOLG HOONTEG TOVG,
AVOPOPIKA LE TIG SLUGTAGELS «OTOGTIPIEN» KO «O10POVIO.

Amoteiéopata

e OAeg TIG EPMTNOELG 01 AMAVTNGELS KVUAVONKav og SPabun kiipoka, pe 1 v amdéivtn dpynon kot 5
™V amoAivtn arodoyn g mpdtacns. Ot Hésol Opot, TVTIKEG AMOKAGELS Kol Ol OEIKTEG GUVAPELNG Y1a.
OAeg T1¢ KAMpakeg Tapovotdlovtal otov mivaka 1.

[Tivakag 1: Méoot dpot, Tumikég amokAoelg Kot OiKTEG CUVAPELNG TOV EPYUAEIDV

M sd Alpha
YuvareOnpoatikng 3.57 0.51 0.83
wKavotnTo
Evkoiia 0.80
013 0oKoAlG
oot TOV 3.96 0.66
Agocioon Yw. T 0.84
owaokariia
oggromTov 4.30 0.83
Amnoteheopatikotnra  3.93 0.54 0.85
Yo TN owyEipion
TaCNg
AmnoteleopoatikotTyta 4.09 0.57 0.90
Yo TN  GUMMETOYN
TOV podntov
Ynootypi&n 3.62 0.61 0.68
AwQovia 0.86 0.51 0.92

g YEVIKEG YPOUUES Ol EKTTALOEVTIKOL TPOGYOMKNG NAIKIOG TNG HEAETNG HOG OVEQEPOV VYNAL ETITEIQ
YvvarcOnuotikng  Nompoohvng, €vKoAlG KOl  0@QOGImoNG o1 Ol000KOAIDL  KOWVOVIK®OV Kol
covacOnuotik®v  0eloTTOV  6TOVG  HOONTEG  TOVG, OWOKTIKNAG — OMOTEAECUATIKOTNTOG Ko
VTOGTNPIKTIKAOV GYECEDV LE TOVS HOONTES TOVG.
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Yvoyetioelg avapeco otic PETAPANTEG TG HEAETNG Qavépmoay OTL 1 XuvorsOnuotikny Nonpoovvn
OYETILETO ONUOVTIKA LLE TNV EVKOAIQ LE TNV OTO{0 Ol EKTOUOEVTIKOL UTOPOVV VO O10AEOVV KOWVOVIKEG
Kot cvvoroOnuotikég de&lotteg otovg pabntég tov. Kvpimg opwg Ppébnke va oyetileton pe T1g
OVTIANYELG TOVG Y10 TNV OO0KTIKT TOVG OMOTEAECUATIKOTNTA, TOGO TN OlAXEIPIoN TNG TAENS, 00O Kot
OTN CLUUETOYN TOV podntodv otlg dpactpotnteg e 1aénc. H ZuvaisOnuatiky Nonpoolhvn dev
Bpébnke va oyetiletor oNUOVTIKE LE TIC OVTIAMYELS TOV EKTOOEVTIKAOV Y10 TIG GYECEIS TOVS UE TOVG
pantég toug. H evkoAlo pe tnv omoiol ot ekmoudevuTikol Umopovv vo SdAE0LV KOWMVIKEG Kot
oLVVAICONUOTIKEG 0eE10TNTEG GTOVG HOONTEG TOVG OYETICETOL CNUAVTIKA HE TIG OVTIMWYELS TOVG Yo TN
OWUKTIKT TOVG OMOTEAEGLOTIKOTNTO KO [LE TNV LIOGTHPIEN OTIC GYEGELS TOVG LE TOLG pabntéc tovg. H
aQOCiMOY TOV EKTOUOEVTIKOV Yol TN O000KUAIN KOWOVIKOV KOl GLVOIGONUATIKOV JeE10THTOV
OYETIOTNKE UE TN OWOKTIKY OMOTEAECUOTIKOTNTA Yo TN Olayeipion g tdéng. Téhog, pikpn oAAd
OTATIOTIKA ONUOVTIKY Ppédnke va elvol 1 GLGYETION AVANESH GTIC OAVTIAMYELS TOV EKTALOELTIKOV Y10l
TNV OTOTEAECUATIKOTNTA TOVS TN Olayeiplon TG TAENG, UE TIG OVTIANYELS TOVG Yo TNV VITOGTHPIEN
GTOVG LaONTEG TOVG.

[Tivakag 2: ZuoyeTicelg avapesa oTIC AVTIMYELS TOV EKTALOELTIKOV Y10l TY ZVVOICONUOTIKNG TOLG
Nonpoovvn, v endpkeld Toug va didd&ovv Kotvavikn kot ZuvoisOnpatiky Mdédnorn otovg pobntég
TOVG, TNV 0iGHNON OMOTEAEGLATIKOTITOG KOl T GXECGT TOVG LE TOVG LaONTEC.

1 2 3 4 5 6
1.XvvareOnpatikn
Nonpocvovn
2. EvkoAio, 0.67**
010 0oKUAI0G
deComTov

3. Agocioon yw Tt 0.08 0.12

owackKaAiia degroTTOV

4. Anotedeopotikotnro 0.64**  0.63**  0.24*

Yo TN drwuyeipion TaEng

5. Anoteheopotikotnre 0.70**  0.67** 0.18 0.70**
YWO TN GUUUETOYN TOV

podntov

6. Yrnootipiin 0.25 0.31** 0.11 0.27** 0.25

7. Avwgovia -0.04 -0.06 -0.15 -0.14 -0.05 -0.29**
YXYZHTHXH

2rc pépeg pog n Kowwvikn kor ZvvoisOnuotiky Mdabnon éxer emikevipmbel oty kaAlépysia
KOWOVIKOV KOl GUVOICONUOTIKOV Oe&loTTOV OTOVG MHOONTEG Kol OV €QOPUOYN  AVTIIGTOLY®V
TPOYPOUUATOV OO TOVG EKTALOEVTIKOVS. Oempovpe OTL Ol OVIIMYELS TOV EKTOOEVLTIKAOV Y10, TNV
KOAALEPYEWD OQVTAOV TOV OeE0THTOV 0TOVG HaBNTEG Oxl LOVO emnpedlel TV OMOTEAECUATIKOTNTO TWV
apoypoppdtov  Kowoviking kot ZvvawsOnpoatikng Mdfnong, oAdAd kot TG OVIIANYE TOV
EKTTOOEVTIKMV Y10 TN OO0KTIKT TOVG OTOTEAECUOTIKOTNTO KOl TIC GYEGELS TOVG LE TOVS HoONTEC TOVC.
2 peAétn avty Ppébnke OTL M €VKOMO TOV EKTOOELTIKOV Vo O0AE0VV KOWOVIKEG Kot
oLVOLCOMUOTIKEG OeE10TNTEG KOl 1] OO0KTIKY] TOVG OMOTEAEGUOATIKOTNTO OTN OlayEipon ™G TAENG
GLVOEOVTOL UE TIG OYECELS EKTOOELTIKOV-pontdv. H ZuvvaisOnuotiky Nonpoohvn cuvdéetal pe v
EVKOMO TOV EKTOLOEVTIKADV VO, O100E0VV OVTEC TIG OEEIOTNTES, O dVO OLTEG KAIUOKEG LLE TN GEPE TOVG
ocvoyetifovtol pe TN JOOKTIKY OTOTEAECUATIKOTNTO TOV EKTAUOEVTIKOV GTN Olayeipion g TaENG Kot
OTI] GUUUETOYN TOV HoONTOV, evd o€ UKpOTEPO Pabud cvoyetilovionr pe TIC OXEGELS TOVG LLE TOVG
podntéc.

H pelét avt depedhvnoe Tig avtidqyelg evog pikpolh aptBpod EKTodEVTIKOV TPOGYOAIKNG NAKiag,
EVOD EMKEVTIPOONKE ATOKAEIGTIKA GE OMAVINGELS EKTAOEVTIKMOV. MEAETEG TOV APOPOVV UEYOADTEPO
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apOUO EKTALOEVTIKMV, GE GUVOVLOAGHO LE TIC OVTIANYELS TOV {01V TOV LoNTAOV Y10, TIG OYEGELS TOVG LE
TOVG EKTTOLOEVTIKOVS TOVG EIvaL GTO ETOUEVO GYEIA LLOG.

[Tapd tovg TEpLOpIGHOVE, M HEAETN avTy| givol | TP®OTN -6T0 Padud mov yvmpilovpe- mov emyelpel va
ocvoyeticel TV Zuvorcnuotik Nonpoouvn TdV EKTOLOEVTIKMY, TNV EXAPKELL TOVG VO KOAMEPYGOLV
™ ZuvarcOnuotiky Nonpoovvn tov Hobntdv Toug Kot T SO0KTIKY] TOVS OUTOTEAEGUATIKOTNTO, LE TIC
OY£0ES EKTAOEVTIKOV-pobntdv. H pedétn eumiovtilel mponyovueves HEAETEG OV OTOOEIKVOOLV
OGUCOYETIOE OVALESO OTIS GYECELS EKTOOEVTIKMV-UAONTOV Kot 6€ cuvousOnuatikés deE10TNTeg Ko
dnpoypaekd yopoktnprotikd (Lo Casale-Crouch et al, 2007, Brown et al, 2010), vrootnpilovtag 6Tt ot
ocuvaloONUaTIKEG 0e£10TNTEC Kol 1 SOOKTIKY] OTOTEAECUOTIKOTNTO TOV EKTOLOEVTIKOV GLVOEOVTOL LE
TNV TOOTNTA TOV OAANAETIOPAGE®Y LE TOVS LOONTEC, KUPIMG TIG LVITOCTNPIKTIKEG.

Ot avtyelg tov ekmodevtikov v v Kowoviky kot ZvvaicOnpatiky Mdabnorn pmopovv va
EMMPEACOVY GNUAVTIKAE TNV EQPOPLOYN KO TOLOTNTA TOV AVIIGTOLX®V TPoypoupdtov. ['a 1o Adyo avto,
eqv Béhovpe va emevdhlGoLE GTNV OVATTTLEN TOV HOONTOV LG, OPEIAOVLE VO EEKIVIIGOVUE LEAETOVTOG
TIC AVTIANVYELS TOV 010V TV ekmondevTik®v. H peAém eniong vroypappiler v onpacio ekrtaidevong
KOl TPOETOOGIOG TOV VIOYNOLOV  EKTOOEVTIKOV TPOCYOAKNG mMAkiag otnv Kowovik) kot
YvvoicOnpotikn Mabnon.
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