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Summary

Interactive touch screen technology upended the smartphone market with the
introduction of the iPhone and iTouch in 2007. But with the introduction of the Apple
iPad on April 3, 2010 things changed. The general public had access to the first mass-
produced touchscreen tablet with a 9.7-inch smooth glass surface. In a very few years,
touch screen devices such as tablets emerged as an alternative to ‘traditional’
Graphical User Interfaces (GUI) interfaces, providing children, even at a very young
age, with a new way of interacting with the digital technology without the need for
external input devices such as mouse or keyboard. By using natural ways to interact
with touch screen devices, young age users can express themselves in a natural way,
enhancing communication and collaboration between them (Rold4n-Alvarez,
Mirquez-Fernandez, Martin & Guzman, 2016). Furthermore, compared to other
connected devices such as desktop computers and/or laptops, tablets are cheaper, and
the addition of applications, better known as apps, make tablets multipurpose and
more versatile than other digital devices. Thus, although the first tablet type device
(iPad) was introduced for entertainment purposes, emerged almost immediately as the
dominant mobile learning self-education tool (Kalogiannakis & Papadakis, 20173,
2017b).

Additionally, tablets become the device of choice for young children because of their
large screen size, high mobility, offline and online media streaming ability, decreasing
cost and increasing interactive capabilities (Kabali et al., 2015). As a result, there is an
increasing trend towards using mobile devices from the youth population as their
touchscreens are just the right size for a young child to handle and operate
(Wohlwend, 2017). Even children, as young as 2 years of age, can effectively learn
and perform with these devices. In the United States, the nonprofit organization
Common Sense Media reported that the percentage of children aged from birth to
eight years who have access to a mobile device at home had sharply increased in the
past few years from 52% in 2011 to 75% in 2013 (Common Sense Media, 2013).
Given the high access and usage of Android/iOS tablets, it is not surprising that
applications related to the use of these devices that claim to provide educational
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experiences for young children have similarly high rates of growth (Godfrey & Reed,
2013; Papadakis & Kalogiannakis, 2017a, 2017b). Mobile applications or ‘apps’ as
they are less formally called are software programs for tablets, smartphones and other
mobile devices (Common Sense Media, 2013). With the appropriate content and
context, apps have the potential to positively transform the learning, while the use of
interactivity and personalization features offered, motivate young learners to invest
more effort in the learning task (Calder, 2015; Papadakis, Kalogiannakis & Zaranis,
2017). The playful nature of these apps is often appealing to children (Callaghan,
2018). In fact, the app targeted parents of younger kids (ages 3-6) dominate the
mobile app market. Comparing 2009 to 2011, apps for toddlers and preschoolers’
apps in the Apple store saw the greatest growth, an increase of 23% (Shuler, Levine &
Ree, 2012). The same researchers highlight the fact that with 58% of top 100 selling
I0S apps targeted children in this age range. Another non-profit organization,
Common Sense Media, reported that almost half the families in the United States had
downloaded apps for their children to use in the form of games to encourage children
to learn or to keep them busy at least (Dashti & Yateem, 2018; Rideout, 2017). App
developers claim that self-proclaimed educational apps can help children improve
their learning skills and performance. In fact, developers are capitalizing on a growing
market by creating a large variety of applications which are targeted at a young
audience (Joe, 2018). Although these apps can engage students by making learning
fun (Papadakis, 2018) in ways that are adaptive to different children needs, in fact,
many of these ‘educational’ apps aren't the best way for young children to learn math,
science and literacy skills (Callaghan, 2018).

As Donahoo (2012; 2013) highlights although the educational apps for young children
in mobile apps stores are developed with the intention to obtain the best results, few
really support children’s cognitive development. Unfortunately, the vast majority of
‘educational’ apps available to download in the digital stores (Apple iTunes and
Google Play) target only basic academic skills. This is because the software
developers are not following the established curricula and/or often design the apps
with little or no direction or guidance from developmental specialists (Martens,
Rinnert & Andersen, 2018). Many self-proclaimed educational apps just replicate
printed resources and outdated learning tools, like a series of flashcards (Donahoo,
2013).

In conclusion, apps targeting young children are continuously being released, with
many of them claiming to be educational (proper for the teaching and learning
process) (Kalogiannakis & Papadakis, 2017c). Many of these claims are
unsubstantiated. Even though some apps may provide enjoyable, and/or engaging
activities, the question is whether children can learn from these apps (Sari, Takacs &
Bus, 2017). This article provides an overview of the research used to study the real
value of ‘educational’ apps since the release of tablets in 2010.

Keywords
smart mobile devices, mobile applications, apps, preschool education, early childhood
education, pre-primary education.

Hepiinyn

2T népeg pag, to. péco oBovav apng Exovv otnv kvproieéio extofevbel ko Ta
ond1d veapng nAkiog £xovv Yivel YpOTEG TOV YNOLOIKADV TEXVOAOYIDV, OTMG eival Ta.
gEumva Kivntd ThALQMVO Kot Ol TAUTAETES. AVTEG 01 GLGKELEG LIOOBETOVVTAL OAOEVL
KOl TEPIGGOTEPO GE OAEG TIG TPONYUEVEC YDPES, OLGLUCTIKA MG OUKOYEVELNKES
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OLGKEVEG, OPIOUEVES (POPEC MG “OTOUIKT] 1WO10KTNGio’ TOL oS00 ATOTEADVTOS TNV
‘TPMOTN’ TOLG EMAOYN, TOGO AOY® TMOV YOPOUKTINPICTIKMOV TOLG OGO Kot TNG TANOmpog
TOV GLVOOEVTIKADV TOVG £QOpUOY®V. H dNUoTIKOTNTO TV HECHY AVTOV 6TA TodLd
VEQPNS NMKING EXEL 00N YNOEL GTNV TOPAYMOYT OEKAOWV YIAAO®Y POPNTOV EPUPLOYDV
mov vrdpyovv JSwbéoiueg eite dwpedv elte eml TANPOUN oTa dVO  OMUOQIAN
dtadkTvakd nAektpovikd kataotnuatoa, Apple App Store kou Google Play, kot ot
omoieg - BewpnTikd TOLAdYIOTOV - £YOoLV OYEdOOTEL Y Vo SOACKOVV TOIKIAES
pnadnolokég meployés. QQotodc0, mapd TNV dednAwuévn embouio Kol ev HEPEL avaykn
TOV YOVEOV KOl EKTOLOEVTIKMOV VO YPNCLLOTOCOVV TIS EQUPUOYEG OVTEG, OTNV
TAEWOVOTNTO. TOLG Ol OlBEoIHES EQUPUOYEG Ol Omoileg OvTOTPoPaAlovial ¢
CEKTIOOEVTIKESY, £YOVV EAAYIOTA SIKALDGEL TOV OWTOTPOGOIOPICUO TOVG, KAODS TNV
TAgoYNeio Tovg £yovv undoapvn 1 eAdyotn ekmtondevtikn aéio. H mapovoa epyacio
N omoio. amotedel oL EMOKOMNON TOL 7ESIOL EMYEPElL VA AMOTVLIIMOGEL TNV
KOTAGTOOT] TOV EMKPOTEL GTO OIKOGVOTNUO TOV EKTOOEVTIKMOV EQUPLOYDV Kol TNV
avovTippnTN OVAYKN YOVE®V KOl EKTOLOELTIKMOV YO EQUPUOYEG UE TPOYLOTIKY
exkmondevTikn aéio.

Ag&Egrc-KAe010
EEVTVEC POPNTEG GLGKEVEC, TOOLA TTPOGYOALKNG KOl TPMTNG OYOAKNG NAKiag, YOVELS,
EKTOLOEVTIKOL TPOGYOALKNG NAKING, EKTTALOEVTIKES EQPOPLOYES.

1. Evoaymyn

Kobng ta péca 0Bovav ageng égovv mtolhaniacioctel otov Avtikd KOGHO, To TodLd
veapng NAMKiaG EYouv Yivel xpNnoTes TOV VEDV SLOOPACTIKAOV TEYVOAOYIDV, OTTMG eival
to é&umva KvnTd TALpmva Kot ot taumAéteg (smartphones, tablets) (Hiniker, Suh,
Cao & Kientz, 2016). Avtéc o1 6uoKeEVEG VI0OETOVVTOL OAOEVA KO TEPIGGOTEPO OE
OAEG TIG AVETTUYUEVEG KOWVMVIEG MG KOWES OIKOYEVELNKEG GUOKEVES, OPIOUEVES POPES
®¢ ‘atopkn okmoia’ tov modov (Chaudron, DiGioia & Gemo, 2018)
OMOTEAMVTOG TNV  ‘TPpOT’  €WAOY] TOV  VEQPAOV oV, AdYy® NG
TOAVAEITOVPYIKOTNTAG, TNG TPOGITNG TIUNG, TNG ATOSOTIKOTNTAS KO TNG POPNTOTNTAG
toug (Dunn, Gray, Moffett, & Mitchell, 2018). H apesotta tg mAonynong pécm g
QPN KoL 1| YPNOT TOV COUTANPOUOTIKOV QopnTtdv epapuoymdv (mobile applications -
apps) oaivetal vo eumiovtilovV TO TEPLOPIGUEVO YVAOGTIKO TESIO TOV TOODV VTNG
¢ nAkiog (Chaudron et al., 2018). H dwoyeipion g 000vng aeng givar mold mio
€0KOAN Yo T TOdLd veapng NAKiog, omd 0Tl T0 TANKTPOAOYIO 1| TO TOVTiKL, KOOMG
EMTPEMEL GTA TALOLAL TG CLYKEKPIUEVIC NAKIOKNG OUAS0S VO OVOTTTOGGOLY £VaL VPV
QAGUO KOVOTNT®V HE TN YPNON TOV QOPNTOV £QOPUOYDV. ¢ €K TOVTOL, 1
mieoynoeioc tov modwv nlkiog 3-5 €t@v umopodv va YPNCUYLOTOMGOVY  TIG
GLVOOELTIKES POPNTES EPAPLOYES Ywpic va vrootnpilovton amd eviiikeg (Marsh et
al., 2015). Xvven®dc, ot cLOKELEC TOMOL TapmAETOG Oewpovvial mALOV ®G pia
‘KaBolkn’ cvokevn xapn 6To GYETIKA GONVO KOGTOG TOLG Kot TN HEYOAN gveMEia
oTn YPNON TOVG, 68 CVYKPION UE GALEG KaTnyopiec ynolakdv cvokevmv (Papadakis,
Kalogiannakis & Zaranis, 2019; Papadakis & Kalogiannakis, 2020).

Ot Rideout, Saphir, Pai, Rudd, & Pritchett (2014) avapépovv 6tt and 10 2011 €wg t0
2013 avéndnke and 39% oe 80% 10 TOGO0TO TV TASIMOV NAKiag 2 £w¢ 4 £TMOV TOL
ypnopomroovoav EEvmveg popntég cvokevég otig Hvouéveg TloAteiec, evad o ypdvog
mAeBéaonc pewwbnke. To 2011, o NopPnywn perétn dwanictwoe 611 10 62% TV
ooV nMkiog petald 0 ko 6 etov elye eumepieg pe cvokevég 006vNg aPng oTo
onitt tovg (Hardensen & Gudmundsdéttir, 2012 om. avae. oto Lange & Meaney,
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2018). Mw éAAn perémm, emtd yopodv omv Evpdnn mov emikevipobnke oe
OIKOYEVELEG LE TOOLA UIKPOTEPH, TOV OKTM E£TAOV, £O€1EE OTL Ol TOUMAETEG £ivat
Wwitepa dSNUOPIAEIS T000 ota Todd 660 Kot otovg yoveic tovg (Mascheroni,
Livingstone & Chaudron, 2016). Xouewva pe tovg Blum-Ross, Donoso, Dinh,
Mascheroni, O’Neill, Riesmeyer, & Stoilova (2018) peléteg mov denybncav ot
Meyddn Bpetavia kot v OAlavoia €6ei&av 0Tt n TAEOYNGIio TOV TodmV, NMKING
TEVTE £0G ENTA €TOV, pabaivouy 1\ amd TV NAIKIo TOV 2 £TOV TIG TEPIGGOTEPES ATO
TI¢ Paocwkéc 0e€l0TTEG MOV amALTOVVTIOL Yo TNV aveEaptntn Aeltovpyion NG
teyvoloyiag apng. Kabdg ot yovelg mapéyovv ota moudid mpdcPacn o€ QopnTég
ovokevég apne (Hurwitz, 2018) mapatnpeitor oAoéva Kot TEPIGGOTEPO TO PUIVOUEVO
g petaxviong (pass-back effect), 60mov évac yovéag M évog GAAOG eviAkog
petaBiPacet tn eopnt GLOKELY TOL G€ £vol TOdL Y10 GOVTOHO XPOVIKO S1AGTNUA, LUE
o100 TV Yyuyaywyio (Chiong & Shuler, 2010).

Apketég Epevvec Exouv delEel OTL 1) SLOOPACTIKOTNTO, LIS CLGKELTG TOTTOL TOUTAETOG
etvar og Béon va dieyelpel T0 EVOIPEPOV TV TASIADV, EVIGYVLOVTOG TN HABNGN TOLG,
oe peyaAddtepo Pabud oe oOykpion pe dAla ekmadevtikd Pondfuata (Papadakis,
Kalogiannakis & Zaranis, 2016a; 2016b; Mascheroni et al., 2016). Ot Plowman et al.
(2012) vrodetkviovv 6Tt T0 moyvior pe tapmiéteg pmopel va fondnocet Ta moudd va
amOKTNCOVY Oe10TNTEG KOl VO EMEKTEIVOLV TIG YVAOELS TOVG, KOOMG Kot vo
Kotoddfovy to poro TG texvoroyiag otnv kabnuepwvn (on (Erdogan, Johnson, Dong
& Qiu, 2018). E&icov Oetikd podnoiaxd omoteléopata £xovv deifetl ol peAETeg mov
EMKEVTIPMOVOVTAL GTO YNOLOKO ToyVidl ToUddV e TAUTAETEG GTO OMITL. LTNV £PELVA
¢ Neumann (2016), moidid nikiog 3-5 1@V TOL aoyoANONKAV e GVOKELEG 00HVNC
0PN GTO OTITL EVIGYLOAV TIG TPOUES OEEOTNTES YPUUUATIGHOD GUYKPITIKG UE TO
oud1d wov dev acyoAnOnkav. Mo dAAN debvn épevva damicTmoe OTL TPV Amd TNV
€16000 TOV OOV GTNV TUTIKTY EKTOIOELOT, TO OKOYEVELNKO TEPPAALOV pmopel va
dwdpapatiost 101aitePO ONUAVTIKO POAO otV €kBEoT] TOV TOUOUDV OTIS EVVOLEG
STEM péocm tov opntdv YnouKkov eQoaproydyv, Koddg pmropobv va evhappivouv
TN GUUUETOYY| GE OPUCTNPLOTNTEG YL TV EKUAONGT TOV PUGIKADV EMOTNUDV KOl TOV
poadnpatikodv (Sheehan, Hightower, Lauricella & Wartella, 2018).

Qg ek TOVTOVL, €lval caPég OTL o1 000veS agpng mailovv 0Aoéva KOl CMUAVTIKOTEPO
poro oty koOnuepwvn (of Tov modiodv veapnc mikiog (Dunn et al., 2018).
Ewwotepa, ot tapumhéteg €xouv oAAAEEL TIG ‘TAATQOPUES’ TOL UTOPOVV VO EXOVV
npocPacn ta wandld yo va maiEovv (Dong, 2018) kot 01 GUVOIEVTIKEG EKTOOEVLTIKES
EQUPUOYES, oLYVE Stupnuilovtal ™G TO 1WOVIKO EKTOOEVTIKO EPYOAEID Yo TOVG
nobntég mpooyolkng kol mpmdTC oyoAkng mAwiag (Callaghan & Reich, 2018)
TEPLOGOTEPO OO omoladnmote GAAN mhwkiakn oudda (Hiniker et al., 2016). H
ONUOTIKOTNTA TOV HECOV OWTOV GTO Toudld veapng nAkiog €xet odnynoer oty
TOPUYMOYTN OEKAOWMV YIMASWV EPOPLOYDV TOV VITAPYOLV OAOECIUEG GTA OLO ONUOPIAN
dwdikTvakd mMAektpovikd Kotaotiuoate, Apple App Store kor Google Play
(Guernsey, 2014), eite dwpeav ite eni TANPOWUY, Kot 0L OTOIEG £YOVV GYEOIACTEL Yia
vo 01040KOVV YADCOO, HOOMUOTIKG, HOVLCIKN Kol GAAEG HoONGLOKES TEPLOYES
(Courage & Troseth, 2016). Qot660, 0 WPOGOOPIGUOG TNG TPOYUOTIKNG
eKTAdEVTIKNG 0&log MG ‘OVTOOTOKOAOVUEVIS EKTOOEVLTIKNG EQOPUOYNG €fvar
d0oKOAOG, Oyt uovo e€antiog g EAAEWYNG TG KATAAANANG YVOONG Omd TOLG Un
EOIKOVG OTOV YMOPO TNG EKMOOELTIKNG QOPNTNG TeXVoAoyiag (yovelc nM/kan
EKTOOEVTIKOVG) OAAA Kol EMELDN O1 TANPOPOPieg TOv doTifevion 6Ta SUOIKTVOKA
KOTOGTHHOTO AELTOVPYOVV GLYVA GE PEYAAO PaBUO MG SOPNUOTIKES KOl GUYVE G
napoaniovntikég (Larkin, Kortenkamp, Ladel & Etzold, 2018). Ot Guernsey & Levine
(2015) oe o avédivon 183 AVTOOTOKOAOVUEVOV EKTOLOEVTIKAOV EPUPLOYDV

Cven  Ldacation o8



Open Education - The Journal for Open and Distance Education and Educational Technology
Volume 15, Number 2, 2019 Section one © Open Education

STV OTL 0l TEPICCOTEPES OO OVTEG OOACKOLY UOVO Pocikég deE10TNTEC,
KUPpI®mG HEG® SPACTNPLOTATOV KAEIGTOV TOTOV GTIC OTOIEG TOL VIO, OTaloYOAOVVTOL
péom e€doknong Kot TPOKTIKNG, ¢ YvOSTdV ot d100KTIKOT 6TdHY01 TOV VITooTNPIilEL N
OLYKEKPIUEVN KaTNyopiot EKTOOEVTIKOD AOYIGHKOD €ivorl YounAol emumédov Kol o€
SLUBAALOVY GTNV TOADTAELPT| AVATTTVEN TOV TadImV. ZOopewvo pe to EAITY (2008,
oel. 83) 0 KUKAOG TOV OAANAETOPACE®Y OVAUECH GTOV GULYKEKPEVO TOTO
AOYIOUIKOV Kot TO ¥pNotn akoAovBel v €€Ng mpokabopiopévn doun: mapovsioon
NG TANPOPOPLNG, EPMTNOT, ATAVTNOT, ASI0AOYNOT KOl ANYT| ITOQAGE®Y AvVAAOYa, LE
™V TapeXOUEVT amdvinon. Avtd 10 yeyovog kabiotd ToAH SVGKOAO Yo TOVG YOVEIS
N/KOL TOLG EKTOOEVTIKOVG VO aSlOTOCOVY GTO £MOKPO TO TAEOVEKTNLLOTO TTOV
EMPEPEL M YPNON TNG POPNTNG TEXVOAOYinG ota madd veapns nikiog (Courage &
Troseth, 2016).

H mapodoo epyocio m omoio amotedel o emiokOmnon tov mediov emyyelpel va
OMOTLUIMGEL TNV KOTACTOON 7OV EMIKPOATEL GTO OWKOCVOTNUO TMV EKTOOEVTIKMV
EPAPLOYADV KOL TNV OVOVTIPPNTN AVAYKT YOVEDV KOl EKTOLOEVTIKAV Y10 EQAPHOYES LLE
TPOLYUOTIKY) EKTOOELTIKY a&iaL.

2. To owkocvoTNIA TOV £EDTVOV POPNTAOV GUOCKEVMOV KUl EQUPLOYAV

[Mopdtt N teyrvoroyia obBovadv aeng €kove OLVOUIKT EUEAVION OTNV ayopd T®V
EELVTVOV POPNTOV GLGKELMOV UE TNV KukAopopia twv Apple iPhone kot tov Apple
iTouch to 2007 1 el6ay®YN TG TPOTNHG CLGKELNC TOTTOV TauTAétog Apple iPad otig 3
Ampiiiov 2010 dAra&e Gpdnv oAOKANPO TO YNEOKO OKOGVOTNUO TV EELTVEOV
QOPNTOV GLGKELOV. 'l TPMOTN POPA TO KOwd elye TPOGPACN GE LA GVOKELT] APNG
polikng mapoy®yng pHe emoeaveld oens 9,7 wiodv eEopeTikng molOTNTOS Kot
a&omotiog eEareipovtag apketd and ta TpofANpate Tov TOAAVILAY TIC GLOKEVES LE
pikpotepeg 000veG OV UEYPL TOTE KLPLOPYOVLGOAV GTNV Ayopd OTMG TEPLOPICUEVN
yovio B€aong, yaunio Adyo avtibeong, xaunio pvbud avavéwong k.o (Kalogiannakis
& Papadakis, 2019; Papadakis & Kalogiannakis, 2020).

Ta mapomdve YopaxTnploTiKd o€ cVVOLOCHO pe TV ovénuévn aflomotioo ™G
OLGKELNG, TN HEYOADTEPT OVTOVOMIO TNG, TNV OVENUEVN] GLUVIECIUOTNTA NG, TIC
TOAVUECIKES dUVATOTNTEG NG, K.O. E€lyov ¢ OMOTEAECUO GE GUVIOUO YPOVIKO
SloTNUe amd TO AOVOAPIGHO TOVG GTNV 0yopd, Ol GUGKELES TOOV TOUTAETOS VO
OLEKOKOVV pe aELDOELS - KOl EVOEYOUEVMG VoL £X0VV 10T KEPSIGEL - TOV VEO TOLG POAO
®G EVOALAKTIKT] AVON 6€ eVOAAAKTIKEG OlEmaEg Ypapikav yprotn (GUI) énwg avtés
OV TPOGPEPOVTAL OO TOVG ‘TTAPAOOGLOKOVS VITOAOYIGTEG, TAPEYOVTOS GTO, AL,
KoL KOl 6€ TOAD veapn NAkia, Evav vEo TPOTO aAANAETIOpAoNG LE TNV YNOLOKN
texvoroyia yopig avdykn ypnong eEOTEPIKOV GLOKEL®OV £1GOO0V, OIS TO TOVTIKL 1)
T0 TANKTPOAGY10. XPNOUOTOIOVTOS avBOPUNTOVG TPOTOVG OAANAETIOpAONG LE TIC
oVoKeVEG 000VNG aPNG, 0TS TO Ayyrypo TG 006vng, ot vEoL YpNOTEC UTOPOVV V.
EKQPUOTOOV e QUOIKO Tpomo (Roldan-Alvarez, Marquez-Fernandez, Martin &
Guzman, 2016) e€aleipovtag To TpOPANHATO AETTHG KIVITIKOTNTOAG TTOL dVOYEPAIVOY
MV OAANAETOpAOT TOV VEOPOV 6€ MAIKIO TodldV pe TOvg emTpomélov Kot
(POPNTOVG NAEKTPOVIKOVG VIOAOYIGTES TIG TTPOTYOUUEVEG TPELS OEKOETIES.

EmumAéov, oe ovykplon pe GAAES YNOLOKES GVOKEVES, OTMG TOVG EMTPATELIONG 1Y/KaL
TOVG POPNTOVS VITOAOYIGTEC, Ol CLOKEVEG TOTTOV TAUTAETAG (tablet) etvar @ONnvoTEpPEC
EVD 1 TPOGHNKN EQUPUOYDV, PEATIGTOTOMUEVES Y10 YPNON LE TIG CLOKEVEG OVTEG, LIE
TNV OVOUOGTO QOPNTEG EQPAPUOYEG T OTMOC EIVOL TTLO YVMOOTEG E TNV OLYYALKT] OVOLLOGTO
mobile applications 1 copmtuypéva apps, KaIGTA TIC GLOKEVEG OVTEG MG GVOKEVES
TOALOTADV POA®V KOl ETMOUEVOG TO EVEMKTEG GUYKPIVOUEVEG HE QAAEC WYNOLOKEG
ovokevég (BA. Ewova 1). 'Etol, mapdho mov 1 Tp®TN GUGKELN] TUTOL TOUTAETOC
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(iPad) e1omyOn apycd Yoo yoyayoykovg 1 ETAyYEALOTIKODS GKOTOVS, KobiephOnke
oXe0OV OUECHG MG TO KLPIOPYO EKTALOEVTIKO EPYOAEID TOCO GTO TAOIGLO TG TUTKNG
660 g dtumng padnong kobmg Kot g péco avtoddackariog (Kalogiannakis &
Papadakis, 2017a, 2017b).
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Ewoéva 1: Zuykevipotikd katefdopote epoppoydy amd to 2008 émg kat tov Iovvio 2017 (TInyn:
Statista, 2019a)

Q¢ OmOTEAEGLO, VITAPYEL O CLVEXDS ALEAVOLLEVT] TACT] YL TN XPNOT| TOV GLCKELAOV
AVTAOV OO T TSI TPOSYOMKNG NAkiag, kabmg ot 000veg apng sivar akplBdg to
owotd péyeboc Yoo ta woudld TG MAIKIOG VTG VAL TIG XEPICTOLV KOl VO TIG
Aertovpynoovv (Wohlwend, 2017). Akdéua kot to moudid, mAkiog €og 2 €Ttdv,
UIopovv va pdbovv Kot vor AEITOVpYodV LE GYETIKY EVKOAMA OVTEG TIG GLUOKEVES. €2G
ek tovtov, otic HITA, o un kepdookomikds opyaviopuds Common Sense Media
avépepe OTL TO TOGOGTO TOV TAAIDV NAKING MG OKTAO £TOV OV £YovV TPdSPaoct o
po EEVTVN POPNTH GLOKELY| GTO OTiTL ALENONKE oNUAVTIKA Ta TEAELTAIN YPOVIL AT
52% 10 2011 og 75% to 2013 (Common Sense Media, 2013) (BA. Ewova 2).
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News

Medical

Shopping
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Share of active aons

Ewova 2: O o dnpogireic katnyopieg epappoymv oto Apple App Store categories tov Mdio 2019
(IImyn: Statista 2019b)

"Exet Swomiotmbel 0TL ta mondid péc® Tv 00ovev a@ng Kol TG GUUUETOYNG TOVG O
EKTTOOEVTIKEG  OPACTNPLOTNTES  OVATTOGGOLV  OeEIOTNTEG KOl IKOVOTNTES OV
EemepvoOv TIC TPOPAETOUEVES V1oL TNV AVTIANTTIKO-KIVITIKT Tovg avamtvén (Marsh et
al., 2015; Plowman et al., 2008). ITio cvykekpiuéva, ol OVAOVOUEVES TPUKTIKEG
YPOUUOTIGHOD OVOTTOCCOVTIOL TEPIGGOTEPO GTO TOOLE TPOGYOAIKNG NAKING HE TN
xpion oBovev aeng KoOMG OTOKTOUV (®MVOAOYIKY] GLVEIONGCN Kol YvOON TOV
ypoppdtov Ko tov Aéemv (Marsh et al., 2015). To 2016 n Apepikavikny Axaonuio
[Mowdwrpikng (AAP) kukho@dpnoe 10 teAevTaio TG GHVOLO GUGTAGEWV GYETIKGL LIE
Tov ypoévo €kbeong TV TodldV  ota ynouokd péco. Metd and  ypdvia
TPOEWOTOMGEDV YO TIG OPVNTIKEG EMATOCES TV ofBovedv oto moudld, n AAP
dAAace ™ B€on g ko amd v amobdppuvon g EkBeong 6€ oMol TOTE TPOPOAN
006vnc, v Tondd NAKiog KATo TV 2 ETMV, GUGTIVEL TNV XPNOT] VYNANG To1dTNTG
TEPLEYOUEVOD Kol GLV-TPOBOAT Yo mandid nAkiog 18-24 etmv (Erdogan et al., 2018).
2VVALO, 01 GUGKEVEG APNG OTOKTOVV EVPELN OTOJOYY| GE GYOAKES TAEELS, YEYOVOG TTOV
amotelel TAYKOGUIO QOIVOUEVO, KOOMG TOALOL EPELVNTEG EMGNUOIVOVY TO OLVOUIKO
™mg éEumvng QopNTNG TEXVOAOYIOG YOO TO UETACYNUOTIOHO TNG EKTOLOEVTIKNG
dwadikaciog (Dunn et al., 2018). Ot Marsh et al. (2015) onueudvouvv 0Tt givar avaykn
T0. oyolel va avordpfovv MyeTikd poOro, TOPEYOVTOS evKopieg oTtol Toudd v
avamToEOVY  TIC ONUIOLPYIKEG TOLG OEELOTNTEG, YPNOLUOTOIOVTOS OVATTLEIKA
KOTOAANAEG POPNTES EKTOOEVTIKES EQUPLOYES.

Apketég epevvnTikég mpoomabeieg €xovv  KATOANEEL OTO GLUTEPAGHO OTL 1
daokaAio euTAOVTIGUEVT] KOTAAAN AN (TAaic1o Ko TEPIEXOLEVO) e TV 0pON YpNoM
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TOV QOPNTAOV EKTOLOEVTIKOV EQUPUOYDV, PBEATIOVEL Ta pobnolokd amoteAéopota
omv mpooyodkn taEn (Couse & Chen, 2010; Kalogiannakis, Nirgianaki &
Papadakis, 2018; Kalogiannakis, Ampartzaki, Papadakis & Skaraki, 2018; Schacter et
al., 2016) oe oyéon pe v ocovuPatikn - mopadoctokn dwdackaio. Emiong, pe v
Tayeio. avanTuén TV TEYVOLOYIOV TV obovav apng, N mpaktikl BYOD (@épe
own oov ovokevn)) 1 N BYOT (gpépe ™ Own cov tapmiéta) £xel yiver o
TOdOYOYIKY GTPOTNYIKY OV EMITPENEL 6TOVS HaONTES (cvumeptlopuPovopuéveoy Tomv
UIKP®OV TTOdUmV) VoL GEPOVV TIG 000VEG PN TOVE 1| AALEC CLOKEVEG OTIS OBOVOEG
dwaokariog (Xie et al., 2018) Eemepvavrog mpoPfinuata mov oyetilovior pe TIC
OVETOPKELG TEYVOAOYIKEG VTTOOOUEG GE OPKETES YDPEG.

Me 6edopévn v mpoOcPacn Kot xpnon Tov Toudldv veapng MAKiog o€ EEVTVEG
(POPNTEC CLOKEVES, OeV TPOKOAEL EKTANEN TO YEYOVAC OTL Ol EPAPLOYEG AOYIGUIKOD Ol
omoieg mpoopilovtal Yo xpron amd TIG GLOKELEG AVTEG KO avToYopaKTNpilovTal MG
EKTIOOEVTIKEG KOl KOTAAANAEG Yo ¥PNON OO TNV CLYKEKPIUEVN] NAKLOKY OpAda
yvopilovv e&icov mapodpole VYNAL tocootd avarntuéng kot amodoyns (Godfrey &
Reed, 2013, Papadakis & Kalogiannakis, 2017a, 2017b). Ot popntég epapuoyés sivar
TPOYPAUUOTO AOYIoUIKOV Yo tablets, smartphones kot GAAeg EEvTvEg POPNTEG KIVNTES
ovokevég (Common Sense Media, 2013). Me 10 katdAAnio weplexdpevo kot TAAIG1O,
0l EQPAPUOYEG OVTEG £YOVV TN OLVATOTNTO VO LETaoYNUaTicovy BeTikd ) pabnclokn
dwdkacia, eved 1 ¥PNoN TOV AVENUEVOV YOPUKTNPIOTIKOV O00POCTIKOTINTOS Kot
TOAVTPOTIKOTNTOG 7OV TPOCPEPOVY, TOPOKIVOOV TO. VeEOPNS mMAkiog moudd vo
‘emevdLGOVY’ MEPLGGOTEPO YPOVO Kot mpoomdbela otnv padnoloxn dpactnplotnta
(Calder, 2015; Callaghan, 2018; Papadakis et al., 2017).

Ot epappoyég ot omoieg amevBivoviar oe madd nAkiog 3 €wc 6 etV KLPLOPYOLV
OTIG TTPOTIUNGELS TV YOVEMV Yo ayopd. ['o mapddetypa, por cOyKpion HETOED TOV
etov 2009 pe 2011, £de1&e 0TL 01 TPOG O160e0N EQUPUOYEG GTO YNOLOKO KOTAGTI LN
¢ etarpeiag Apple kot ot omoieg oamevBvuvoviar o€ Todd TPOCTYOAIKNG NAIKIOG
napovciocay o ovénon oe mocootd 23% (Shuler, Levine & Ree, 2012). Ot id101
gpevvnTeg vroypappilovv to yeyovog 0tt o 58% tv 100 Kopveaimv eni TAnpmuN
EQPUPLOYDV Y10, Aettovpyikd cvotnua I0S (dnAadn yia Tig £EVTVEG POPNTEG GLOKEVES
g etaipeiog Apple) amevBovovior oto modd NG GLYKEKPIUEVNG MAKIOKNG
Kotnyopiog. O un kepdookomikds opyoviopds Common Sense Media avépepe OtL
oxed0V 01 poég okoyéveleg otic Hvopéveg [olreleg eiyov koatefdoel epaproyég yio
xpron omd ta moudd tovg (Rideout, 2017) pe ™ popen moyvididv TpoKeEWEVOL va
evBoppivoov 1o moudd  vo  aoyoANBoLV e OTOWEIDOELS — EKTOOEVTIKEG
dpaotnploTTeg N £0T® ®¢ e popen araoyoinong (Dashti & Yateem, 2018). Ot
opdoEG avATTLENG TOV EPUPLOYADOV OVTAOV LTOSTNPILOVY OTL Ol AV TOATOKAAOVUEVES
EKTOOEVTIKEG EQAPUOYEG HmopovV vo. Bondnocovv ta modid vo PEATIOCOVV TIC
EMOOGELS TOVG OTIG PacIKES 0eE10TNTEC AVAYVMOONG, YPOPNG KOl plOUNTIKNC.

Ymv  mpaypotikotnTa, 1 Popnyavio  Aoyiopwkod  aflomotel  po  SlopkdG
OVOTTUGOOUEVT]  Oyopdl ONUIOLPYDOVTOS MWL HEYOAN TOWKIMO  EQOPUOYADV TOV
angvfvvetar ota oSG TG TPOGYOMKNG Kol TPOTNG GyoAikng nAwiog (Dorouka,
Papadakis & Kalogiannakis, 2019). Qotdco, moikileg Epevveg Exovv deiet OTL TOPITL
ol €QOPUOYEG OVTEC - Oswpntikd TOVAd)OTOV - mpoomabodv HEGH amd  TIG
OPACTNPIOTNTEG TOV TPOGPEPOVY VO GLVTOPLAEOLY TNV HEONoN HE TV Jl0oKEDNOT)
(Papadakis, 2018), otv mpaypoTikKOTNTA, 1 TAEOVOTNTO TOV EPUPUOYDV OVTOV
TPOGPEPEL EAAYIOTO LoBnolakd o@éAn oto Kowvd oto onoio amevbivetar (Callaghan,
2018).

Onw¢ emonpaiver o Donahoo (2012 2013), tapOAo OV 01 EKTAOEVTIKEG EQAPLOYES
Yo LKpd odd ool 2 o SNUoeIAY KataoTiuoto Kvntov epoppoyav (Play Google,
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Apple Store) oAld ko oto Amazon App Store mov émetar o€ aplOud EMOKENTOV
pumopel va avOmTOGGOVTOL LE OKOTO TNV €mitevén TV KOAVTEP®OV HoONGLOKOV
ATOTEAECUAT®V, €AAYIOTEG OO OVTEC UTOPOVV VO, VIOGTNPIEOVY TPAYUATIKE TN
YVOOTIK]  avdntuén Ttov  moddv. Avotoymde, 1 HEYOAN TAEloymeio TV
OVTOOTOKAAOVUEVAOV EKTOOEVTIKAOV EPAPUOYDV OV €ivar dtobéotpeg yio Ay -gite
ent mMANpoun &ite enl dwPedv- 6TOYXEVOVY HOVO G€ PACIKES dEEOTNTEG KLPIMG HECH
CUUTEPLPOPIOTIKOD TOTOV dpacTnpOTNTeS. ALTO O0QEiAeTAl GTO YEYOVOS OTL Ol
TPOYPOUUATIOTEG Ogv akoAovBOUV Ta Kabiepopévo eBvikd mTpoypapULaTO GTOVI®V
N/kar cuyva oyxeddlovv epapuoyés pe pkpn M kobBorov kabodnynon omd ducode
OTO YMPO NG TPOSYOMKNG ekmaidevong (Martens, Rinnert & Andersen, 2018).
ApPKETEG  EKMOIOEVTIKES  EQOPUOYEG OMAMG  OVOTAPAYOVV  EVTLTEG TNYEG KOl
Eemepoopéva padnolakd epyaieio, omog ot kapteg pvhung (flashcards) (Donahoo,
2013) (PA. Ewova 3).

000

| Vool Lolad Nl b 1 ally |
il o e A

ad  Malb Ul

a
Ewéva 3 (a, B): Kdpteg pviung oe évronn popon (o) Kot oe ynoeakn popen (B)

3. H ‘aypra 6061’ TOV EKTAOEVTIKOV QOPNTAOV EQUPLOYAV

[Tapd v dednropévn embopio Kot v UEPEL AVAYKN TOV YOVEMV KO EKTOOEVTIKMV
VO XPNOLOTOMGOLV  TIG £EVTVEG POPNTEC CLOKEVEG KOl TIG GUVOOEVLTIKEG TOVG
eQapuoyés, ot dabéoueg epapuoyéc oto Appstore kot to Google Play ot omoieg
oVTOTPOPAALOVTIOL  OC  «EKTOWOELTIKEG),  £YOUV  EAAYIOTO  OKOLADGEL  TOV
QVTOTPOGIOPIGUO TOVG, KaODG otnv TAEoYNQio TOVg £xovv undopvn N eAdylo
exkmandevtikn oio (Vaala, Ly & Levine, 2015). O un kepdookomikog opyouviopuos
Joan Ganz Cooney Center £yet yopoknpicel v ayopd TOUSIKOV EKTALOEVTIKMV
epapuoydv g ‘Aypla ynoewkn Aven’ - Digital Wild West - (Guernsey, Levine,
Chiong & Severns, 2012).

I tovg yoveig kot TOVG EKTAOEVLTIKOVG, 1] EMAOYT KATUAANA®V EQOPUOYDV Elval Lo
TPOKANGN 1 omoia GLYVA KATAANYEL o€ omoyonTevTikd amoteAéopoato (Papadakis et
al.,, 2016a; 2016b). v mpaypotikdéTTa, 0 KOOOPIGHOG TOL TL OTOTEAEl i
EKTTOOEVTIKY] €Qapuroyn €ivor éva moAvmapayovtikd Cntnuo Kot O0VGKOAO GTOV
TPOCIOPIGHO TOV. Mepikég Qopéc eival evKOAdTEPO VO TPOGdloptoTel TL amoteel
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EAMAELYN TOLOTNTOG GE L0 EKTOLOEVTIKN epappoyn. ['a Tapdderypa, ot Martens et al.
(2018) avagépovy G EVOEIKTIKG YOPOUKTNPIOTIKA TNG EAAEIYNG TN TTOLOTNTAG LLOG
EPAPUOYNG, TV VIapén SlopNUIcE®V OTOONTTOTE HOPONG  EVTOS TNG EQOPUOYNG
(pop-up advertisements, banners), tov kako6 1 ovemapKn GYESIAGUO TAOTYNONG, TO. U
Aertovpykd otoygeion (Menu, kovpumid miofynong), v Vmapén ayopdv dixwg tnv
avtiotoyn Yapén Tapadvpov yovikov eAEyyov, TNV EAAEYN OloPAvVELNG 6€ CnTHHOT
11 TIKoy amopprtov K.o. (BA. Eucova 4).

]

S gﬁzgs B

efood
delivery
*ok ko (72672)

P Google Play

Katéfaoe to App

v Pizza Fan m
i 38 % GoogePley

Ewéva 4: [opadeiypoto SlopnUice®V 68 VTOUTOKAAOVUEVT] EKTOULOEVTIKT] EPOPLOYT
Yo VATTLOL.

Ot Kucirkova, Messer, Sheehy & Panadero (2014) oyoAldlovv 0Tt 01 ekmodevTikol
oV Tpocmdoeln TOVg Vo opicovy Eva TAIGIO AE0AGYNONG Yo TNV ETIAOYT TOV O
KATOAANA®V  €QOPUOYDOV OVTILETOMILOVY TOAAES amd TIG 1018 TPOKANGES TOL
avVTIHETOMEAY Ol  OVTIOTOU(OlL YPNOTEG TOV  EKTMOIOEVLTIKOV AOYICUIKOV Y10l
vroAoyiotég Vv oekaetio Tov 80. H Hirsh-Pasek kot o1 cuvepydreg tng meprypdpovv
NV TPEYOLGA AYOPH EKTOOEVTIKMOV EQPUPUOYDOV ®G TO «ITPAOTO KOUO 0vATTLENG
EPAPLOYDOV» GOUE®VA e TNV omoio VAKO to omoio Ppioketor dtwbécio oM o€ un
ynoakn popen (m.y. évromn popen) anid petatpéneton o ynoewokn (Hirsh-Pasek et
al., 2015, p. 5). To meplEXOUEVO TOV TEPICCOTEP®V EPAPUOYDOV EIVOL AVATAPAYMYN
amA®V oxedlwv o1 omoleg OVOTOPIGTOVV YVMOOTA GYNMUOTO KOU TPOPEPOLV HOVO
padnolokég eumepieg kAewotod TOmMOL o€ Paocikd OEpato  YPAPUATIGHOD Kot
aplOuNTIKAG petatpémovog ta VATe og Tofntikovg tapoinmteg g yvoong (Lynch
& Redpath, 2014).

MV TPAYUOTIKOTNTO, Y10, KOTOWV, WUN €01KO OTOV TOUEN TNG EKTOOEVTIKNG
TEYVOAOYIOG, M EMAOYN TNG KATAAANANG EKTOUOEVTIKNG EQPOPUOYNG OTOLTEL LEYAAN
TPooTabeln. oe Opovg YpOvoyv Kot yvocewv. o mapddetypa, ota VO INUOPIAN
KOTOOTAUOTO EQOPUOYADV TO CLOTNUHO TAOYNONG &ivarl mPoPAnuUatikd Kol Oev
TapEXEL EMOPKEIS TANPOPOPlEG DOTE KATOOG YPNOTNG VO TPocdlopicel TOGO TOV
aplOpd 660 Kol TNV TOWOTNTO TOV EKTALOEVLTIKOV EQUPLOYDV Y10, OTOTEAECUOTIKN
Myn anoedoemv. Or Martens et al. (2018) emonpoivovv yopakTNPIoTIKG OTL HiaL
amin ovalnmnon oto App Store (ynelokd katdotnuoa tg Apple) pe tovg 6povg
‘ABC’ 1 ‘Alphabet’ enéotpeye peta&y 279 ko 286 amotedespudtov. H mieovotnta
TOV EQUPUOYDV OV TOPELXE Koo emmpdsOetn TANpoeopios GYETIKA PE TIG apPYES
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mov axoilovOnoe M opdda AvATTLENG TNG EPOPUOYNG KATh TNV oyedioon Tne.
EmnAéov, vdpyovv eldyiota epyareia dtabécipa o yovelg Kol eKTOOEVTIKOVS Yo
v a§loAdynon Tev epappoydv avtdv. Lo ta dubéoipa de epyareia, ot yoveig kot
ol eKmOdeVTIKOl, €lte ayvoovv TNV VTOPEN TOLG €iTe €ival SVOKOAO Vo Ta
YPNOUOTOIGOVY KOl VO EPUNVELGOLV T0, omoTeléopatd tovg (Martens et al., 2018).
[Tapoéro mov vmdpyovv OabEoiueg TANPOPOPIES YO TIGC EPAPUOYEG OTO YNOLOK
KOTOGTHUOTO, KOTA KUPLo AOYO Ol TANPOPOPIES OVTEG YPNOILOTOIOVVTOL oAl Kot
HOVO Yo TNV TPOMONGN TOV EPAPLOYDOV OVTMOV KOl OC EK TOVTOV OEV UTOPOVV V.
ypnowonomBodhv g kprrnpro aglohdynong g ekmadevtikng tovg aiog (Larkin,
2013) xabm¢ dev umopovv va. BewpnBolv we axpiPeic 1 a&omioteg. O Larkin (2015b)
ocuvoyilel OTL N EMAOYY TOV KATAAAA®V epappoydv mapepmodiletal oyt povo amd
TOV ‘TOAD pHEYOAO aplBUd CLVOPOV EPOPUOYDOV’ OAAG Kol omd TNV ‘KoK doun Tov
TePPAALOVTOG SlEMAPNS TOV YNOK®OV Kotaotnudtov’ (cel. 7), oAl Kot omod
eCwyevelc TOPAYOVIEC OMMC 1 OVETMOPKEIS — TMEPLYPOPT] TOV EPUPLOYDV, Ol
npoPAnuatikoi adyopdpot avalnTnong ToV YNEeoK®OV KATOSTNUATOV KAT.
Epevvnrég 6mmg n Kucirkova (2016) kot ot Hirsch-Pasek et al. (2015) toviCovv eniong
T0 GKANPO AVTOyOVIGHO TOV Kuplapyel oty ayopd epappoydv. H Kucirkova (2016)
ONAmver 0Tt M avamTuén (o eeaproyns stvor por damavnpr mpoondbeia, pe Eva
KOGTOG TOpaywyns To onoio kvpaivetror petald twv 10.000 pe 70.000 dorapiwv. Tnv
Ol otrypn|, N néon TN pog el TANPOUNG EPAPUOYNS Eivar mepimov ota 3 doAdpla
EVD YIMGOEG e@appoyég dtatiBevior dwpedv. Katd cuvénela, n mopoaywyn YyneloKov
TEPLEYOUEVOL UE €va €DKOAO Kol YPNYopo TPOmMO Yo éva OGO TO duvatd €VPVTEPO
nAKlokd Kor €Bvotikd koo eivor €val oTolynmuo. Yo TOVG TPOYPOLUOTIOTEG
TPOKEWEVOD Oyl VO OTMOKOUIGOULV KEPON OAAGL va emPLOCOLV GE U OLPKAGS
HeTABOAAOUEVT] ayopd pe YapNAES TES ota ynelokd Kotaotipato (PA. Ewova 5).
Mo 1o Adyo avtd, TOALES EQUPLOYES TPOCPEPOLY TO 1010 EKTOUOEVTIKO TEPLEXOUEVO
OALG pE EAOPPMG JOPOPETIKO TEPIPAAAOV SIEMAPNG KOl TOAVUECIKAOV GTOLXEI®V
(xpdpoTo pevod, Nyot, kixr.) (Hirsch-Pasek et al., 2015).

Aoppavoviag vrdym 1o yeEYOVOG OTL M ayopd ToV €Qapuoy®V givor vrepPoitka
KOPEGUEVT] LE EKTOUOEVTIKEG EQOPUOYES Yo TTOdLd, 1 €mTLYioL N 1 OmOTLYIO oG
EQOPUOYNG Yoo EELTVEC POPNTEG EQUPUOYES, €0IKA OO TAELPAS OIKOVOMIKNG
TAELPAG, Oev elval HOVO OMOTEAEGHOL TG EKTTOLOEVTIKNG TOLOTNTOC, OAAL LOAAOV KOt
0éna Toyng kabmg e&optdtanr otevd amd 10 TANBOG TV XPNOTOV Ol 0moiol EYovv
EYKATAGTACEL TNV EQPAPUOYY], LEGO OO TO TANOOC TV YIMAO®V TOVOUOIOTUTI®V GE
YEVIKEG  YPOUUEG EPOUPUOYES Ol omoieg sivan dtoBEcIeg oToL YNELOKE KOTOUGTAUOTO
kot to amoBetnpua. Eivor emopéveog mbovd or epappoyés pe to mepocoTEPO
katePdopato (downloads) | ToAncelc 1 aplOud Oetikdv cyoAinv va unv gival ot o
anoTeELeGHOTIKEG amd modoywywkr, dmoyrn (Kucirkova, 2016; Hirsch-Pasek et al.,
2015). Ewdwotepa, ta oxdoho tov ypnotdv £xst Ppebel O6tL dgv pmopovv va
XPNOOTOMB0HV OTIS TEPIOTOTEPEG MEPWMTAOGCELS G £va aOMIOTO KPLTplo Kabmg
dev Paocifovtal oe avTIKEHEVIKO Kputnp oEoAOYyNong m Kol GE YvMOOTN TOL
TEPLEYOUEVOD OO TNV TAELPE TV XPNOTAOV. AVLTN N KATACoTOON pHmopel vo givorn
TOPOTACVNTIKY] Y10, TOVG YOVEIG KOl TOVG EKTAIOELTIKOVE Ol omoiot ayopdlovv 1
katefalovv eQoppoyEG HE  HOVOOIKO KPP0 Tovg Ogikteg OmuogiiMog Tov
EQOUPUOYDV OTO OlOIKTVOKAE KotaoTApate Oewpdvtag OtL 1 OnuoPiMa  avTh
ovpPadilel ko pe o ovtiotoryn vynAn mowdtra mepieyopévou (Flewitt, Messer &
Kucirkova, 2014).
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Ewéva 5: TTaykdopia £50da omd Tig popntég epapproyés omd to 2014 éwg to 2023 (o dioekatoppdpla
dordpra HITA) (TInyn: Statista 2019c)

4. EKTo0g0TIKES EQUPUOYES NE EAAMNVIKO TEPIEYONEVO KOl  TPOYHATIKY
EKTAOEVTIKY] a&in

Ynrdpyovv 600 gupeleg mpoceyyicels ot PpAoypapia yio tnv a&oddynon g a&iog
TOV OVTONTOKOAOVUEVOV EKTOOEVLTIKOV €Pappoydv. H mpmdt mpocéyyion apopd
TOUG €PELVNTEG Ol OTOIOL GTOYXEVOLV GE UKL EPAPULOYN 1 OE v (KPS GUVOAO
EPOUPUOYADV YO OVOAAVLOY TOV EKTOWOEVLTIKOV TOLG  YOPOKINPIOTIKOV. Evog
TEPLOPICUOG OVTOD TOV €100VE NG £PELVOS EPAPULOYDOV glvar OTL Kdmola dtadtkacio
TpoemAoyNG £xel 1O cvpPel mpwv amd o mo otoyobetnuévn épevva (Papadakis et
al., 2019). H devtepn mpocéyyion apopd Tovg £peLvvnTéC ot omoiot £EETALOVV TIC
TPOGPEPOUEVEG EPOPUOYEC OTAL YNOOKAE KATOGTAUATO, HE Pdon KAmolo KpiTnplo
(m.yx. dwpedv N enl TAnpoun, top 10 epoapuroyés) TPOKEWEVOL VO ATOKTHGOLY LLd
TAPN €KOVO (OTIYHOTLTTO) TOV OIKOGUGTHLOTOS TMV POPNTOV EQPAPUOYDV Yo, £VOl
npoKaBopIoéEVO ypoviko dtdotnua. [leplopiopdg avtig ™g Tpocéyyiong ivol o moAd
ueydAog apuog tov epapuoymv mov mpénet vo a&toroynovv (Larkin, 2013; Larkin
etal., 2018).

Y10 efwtepikd €yovv mpaypoatomomBel v televtaio dekaetio apKeTES TETOLES
epeuvnTikég mpoonmafeleg. Xtov EAL0dWKO ymdpo Oumg €yovv Kataypoagel 2 Hovo
nopopoteg epevvntikég mpoondbeleg (Bratitsis, 2018; Papadakis et al., 2018). Ou
Papadakis et al. (2018), e&étacav Katd TOGO Ol AVTONTOKAAOVUEVES EKTOUOEVTIKEG
EPAPULOYEG HE EAMAMNVIKO TTEPLEYOUEVO Y10l TOL OO TTPOGYOAIKNG eKTaidgvong elvarn
KOATAAANAEG ©€ OPOLG TEPLEYOUEVOD, GYESIOONG K.O.. TPOKELUEVOD TPOYUATIKE Vol
SLUUPBAAOVV GT YVOOTIKT aVATTVEN TV Todmv. Ot epeuvnTég damicTmsay ATt LOVo
40 gpappoyéc and to TAn0og Tov dabéoiumv epapuoydv oto Google Play (ynolako
KOTAGTN O EQAPUOYDV Y10 POPNTEG CLOKEVES e Agttovpykd Android) mAnpovocay ta
apywd kprnpla g peAétns. H a&oddynom tov epapuoydv pe tm Ponbeta evog
E101KA SLOHOPPOUEVOL £PYOAEIOL (POVUTPIKOG) OTOKAAVYE OTL GTNV TAELOYNPIL TOVG
(060016 95%) avinkav oty Katnyopia ‘Tpaktiknig kot e&doknong’. Qg anotélecua,
Ol EPOPUOYEG OVTEG OV €KOVAY TIMOTO MEPLGGOTEPO amMd AMAG Vo TPO®OOLV TNV
oteipo amouvnuovevon HEow emoAapfPoavopevov opactnplot)tov (cei. 145). Aev
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VINPYOV EQUPUOYEG ovolyToD TOmov. Ommg kol oe GAAeg peAéteg, emionudvonie
eMioNG OTL OAEG O1 EPUPLOYES GLVOOEVOVTOV OO L0l OVETOPKT) TEPLYPOPY| OYETIKA LE
TO TEPLEYOUEVO TOVG, TNV OUAd avATTLENG, KAOMG Kot TN dadtKasior aEoAdYNoNG
TOVG TPOTOL avaptnBoHV oTa YNerokd Kataoctiuata. TEAog, ol epguvntéc onueiwcsay
NV 0movcio cuoyétiong peta&d g Padpoioyiog g e@aproyng OTme TPOKVTTEL amTd
TNV YPNON €VOG OVIIKEWEVIKOV €pYaAEiov (povumpika) Kol TOV VTOKEWWEVIKOD
ovotpatog Pabporoynong (mevtdfabun kAipoxko aotepldv) Paciopévo oTic KpIoELS
TOV YPNOTOV TO OMOI0 YPNOIUOMOLEITOL OTA YNPLOKE KOTaoTHUOTo. X& KAOe
TEPIMTMOOT, OL EPAPULOYEG GTO YNPLOUKE KOATACTLOTO QOIVETOL VO, EIVOL VITEPTIUNUEVES
OGOV QPOPE TNV TPOLYLOTIKT EKTOLOELTIKY| TOVG aiaL.

O Bratitsis (2018) mpaypatomoince €pevva Y10, EKTOOEVTIKEG POPNTEG EQPOPUOYES
oV EAMNVIKY YA®ooo Yo pobntég vnmayoyeiov eEicov oto Google Play. Evd n
apPYIKY OmOTEPO, KOTNYOPLOTOINONG TOV EQUPUOYDV UE PACT TO TEPIEXOUEVO TOVG
enéotpeye 248 epappoyés, o epevvnthg Olamictwoe OTL vAnpyxav AGOn oy
KOTNYOPLOTOINGT OVTOV TOV EPUPUOYOV GOUGOVOL HE TO oOoTnuo dafaduong
nhkiog movevpomaik®v minpogoptdv moyviolwv (PEGI). Ou 39 amd avtéc T1g
EPAPULOYEG - VIO SLAPOPOLG AOGYOLG - OEV NTOV KOTAAANAES Yo TV Kabopiopévn
Nty opddo. Onwg ko o1 Papadakis et al. (2018), o gpevvntic eniong danictwos
OTL To. oTOLYElD TOLV GLVOOEVOLVY TNV TEPLYPAPN NG epapuoyns oto Google Play,
oM 0 apBUOC TOV AYEDY Kot TV 0EOAOYNCEMY 1 TO ACTEPLO. HIOG EQPOPLOYNG,
dev gival ot KOTOAANAOTEPES TN YEC TANPOPOPLOV Y1 Vo Koo YOV TOVG YOVELG Kot
TOVG EKTTOLOEVTIKOVS GTNV VAl TNON EPUPLOYDV UE TPOYLOTIKY EKTOUOEVTIKY a&ial.
O Bratitsis (2018) dwomictwoe 6Tl GYEOOV TO MUIGD TOL TEPLEYOUEVOL EQUPUOYDV
pmopel va. Bewpnbel O6TL oyetiCeton pe TOV YPOUUOTIGHO Kot TV opduntikr. Ot
VTOAOITES EQUPOYEG KATNYOPLOTOMONKAY G HOPPN TOTTOV TALYVIOIDV TTOV OEV iy
OmOdEdEYEV  TPayHoTIKY  ekmodevtiky] afla. O gpguvntg KatéAnée oto
ovumEPaca OTL TOAD AlyeC €QOPUOYEG 1OV TPAYUATIKY, EKTOLOELTIKY oo Ko
EMOUEVMOG LTOPOVV VAL XPNOLUOTOMOOVV 6TV TPOGYOMKT TAEN, KAOMOG oviiKouy KaTd
KOPLO AOYO GTOV TUTO ‘TPOKTIKNG Kol e€doknong’, pe o Thova LEIOVEKTILLOTO TOV
EMPEPEL TNV LOONGLOKT S10d1KAGT0 O CLYKEKPLUEVOG TOTTOC AOYIGLLKOV.

5. O pOLog TOV YOVEMV GTNV GCOUUETOY] TOV TULOLOV GTO POPNTA YNOLOKE péca

Eivon emapkég texunplopévo Ott, o1 amOYELS Kot 0L OVTIAWYELS TV YOVEMY CYETIKAL LE
TIC YNOQUWIKEG GUOKEVEG WUTOPOVV VO EMNPEAGOVY TOV TPOTO HE TOV OMOi0
vrootpilovy TN GULUUETOYN TOV TV Tovg oto ynelokd péco (Livingstone,
Mascheroni, Dreier, Chaudron & Lagae, 2015; Palaigeorgiou, Kamarina, Bratitsis &
Xefteris, 2017). I'evikd, 10 LOPOOTIKO EMMENO TV YOVEWDV, Ol TPOCHOTIKES YNPLOKES
eumelpiec KOOMG Kol TO. OWKOYEVELNKA YOPOKTNPIOTIKG, EVOL GNUOVTIKOL TOPEyOVTES
oV EMOPOVV OTIG YOVIKEG TEMOONOELS GYETIKA LE TN YPNOT TOV YNPLIKOV UECHV
and o wandid toug (Erdogan et al., 2018; Murphy & Headley, 2018). T'a mapdadstypa,
ot yoveig otov AuTikd KOGHO €xovv OeTiKr] 6TAON Yo TN XPNON POPNTAOV GLCKEVDV
and to mwoudd veapns niwiog (Wartella et al., 2013). EmmAéov, yoveic pe yoapniod
HOPQOTIKO EMMESO, KOWMVIKY] TAEN K.A., OElYVOLV AyOTEPT EUTIGTOGVUVY] GTN XPNoN
TOV YNOWKOV HECOV KOl KATO GUVETELD gival Alydtepo mBAVE va EQYLYDOCOLV TN
CUUUETOYN T®V TMOdlOV TOVC o€ Ynolakég eumelpiec pabnong (Livingstone et al.,
2015; Mascheroni et al., 2016). Evallaktikd, yoveilg pe vynidtepa eminedo avto-
OMOTEAECUATIKOTNTAG GTT) XPNON TOV SLadIKTOHOV Elval o Giyovpot yio TV KavoTTa
ToVG va dwoyepilovral Tic ynelokég eumelpieg Tov madiov tovg (Mascheroni et al.,
2016). Ze yopnAod HOPEOTIKOD KOl KOWMVIKOOIKOVOUKOD ETITEOOV OIKOYEVELES,
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etvar mbavd va vmapEel €va ybopa yeve®V oty kavotnto dlayeipiong Tov
YNOKOV pécmv petaé&d tov yovémv kot tov maidiov (Livingstone et al., 2015).
Emumpdobeta, 1 0140 TOV YOVE®V OTEVOVTL GTIC YNOLOKEG TEYVOLOYiES EMOPE OTIC
OTPOTNYIKEC TOV VIOBETOVV Y10l TN SOUUOPPMOT TOV YNPLOUKDOV SEEIOTHTMOV KO Y10 TN
YPNON TOV YNeukodv epyoreiov amd ta modid tovg (Chaudron et al., 2018).
MoAlovoTt, ot 10101 01 YOVEIC deV EVOLOPEPOVTAL Y10 TO. LAONGLOKE OTOTEAEGLOTO. TWV
OAANAETIOPACE®V TOV TAOIDV TOVG UE TO YNOPLUKA HEGH, MGTOGO TO OO, OTOV
YPNOLOTO0HV 006VeS PN Kot GALN yNeloKd HESH, avaPEPOVY OTL Ol YOVELG TOVG
amoTeEAOVV TNV KOplow 7yn vroot)piéng tovg (Mascheroni et al., 2016). Xty
Evpodnn, n pelétn towv Mascheroni et al. (2016) dwomictwoe 6Tt Tar TOUSLA VEUPNC
nAkiog ypnoonoodv Kupiwg To Yynelokd péoa yo vo moilovv mouyvidlo kot vo
TapaKoAoLOoVV TEPIEYOUEVO LEG® TOL SLOOIKTVLOV, OEOOUEVOL OTL Alyol Yoveic elyav
eEomhioel Tig £ELTVEG POPNTEC GUOKEVEG TOVG E EKTTOOEVTIKES EQUPLOYEG.

Y1 HITA, wo pedétn mov devepyndnke omnd tov Ouhko NPD 10 2010 og yoveig
modiov nukiag 0 émg 14 et@v mov ypnoyorotovcay EEVTVES POPNTEG GLUOKEVEG,
dwmictwoe  OtL M mAsloymein TV EELTVOV  QOPNTMOV  GLUGKELMV OV
YPNOoToovvVTaY omd yovelg kot modid elyav Ayotepeg omd 20 epapuoyEg
‘Katefaopéves’ €0kd yuoo to moudld. Ta moayvidwe Mtav o Mo INUOPIANG TOTOG
epapuoyng mov meptlauPavayv ot €Eumveg @opntég ovokevés. EmumAéov, ot
TEPIOCOTEPEG OMO TIG EPAPLOYES NTAV dWPEQV Kol OG0l aydpalay EPAPUOYES Yo TaL
modld Toug, dMAwvay 6Tt fTav Tpodupotl va EodEyouv TEPIGGATEPA YPNLOTO Yo
aVToVG ToVg TVTOVG ePapuroydv (Chiong & Shuler, 2010).

Ymv EAAGda, o1 Papadakis et al. (2019) e&étaoav tig amdyelg 293 yovémv moudimv
TPOcYOMKNG NAkiag 0 £10G 2018 GYeTIKA e TIG GLUTEPIPOPES TOVG GTNV XPTOT TOV
EELTVOV  POPNTAOV GLOKELOV Omd TO OO TPOGYOMKNG KOl TPADTNG GYOAKNG
nAkiog, TIC OTPUINYIKEG TOL YPNOUYOTOVV Yyl TNV EMAOYN  EKTOOELTIKAOV
epappoydv k.a. H épguva avth, n omoia givor n mpodtn 1 omoio deEnybn otov
EAadwuco yopo katénée o€ 0pIoUEVE EVOLOPEPOVTH GUUTEPAGLOTA. Apykd omd Tig
ATOVTIOELS TOV YOVEMV QOIvETOL OTL VTLAPYEL VAL SIMAO YACHO: PETOED TOV VEDV KOt
TOV PEYOADTEPOV G€ NAKia YOVEDV KABDS Kot LETOED TV HOPPOUEVOV Kot AYOTEPO
LOPPOUEV®V YOVEDV.

AvoATikdTEPO, 01 NAKIOUEVOL | 0L AYOTEPO LOPP®UEVOL YOVelS qaiveTtal OTL dgv
UTOPOVV VO, TPOGOPUOCTOVV GTNV TaYEID TEYVOAOYIKT TPOOdO Kol OEV UITOPOLV VvV
emmEeANBoOV amd Ta 0EAN NG PopnTNS ndbnong oo mepPdAlov dtvnng pnabnong.
Tovvavtiov, ot vedtepol yoveic 1 Ot yovelc pe eminedo omovdwv TprtoPdduag
ekmaidevong eoiveTal Vo £(0VV TPOGAPUOGTEL TOAD KAAVTEPO GTO VEO WNOLOKO Kot
padnolokd mepiPaArov mov mapEyetal omd TIG POPNTES TEXVOLOYIEG KOl QaiveTOl VO
npootafovv vo. Bpouv TO KOADTEPO Yoo TO TOOE TOVG OE OPOVLS TOLOTIKMV
EKTOOEVTIKOV gQappoymv. Emiong, Ba mpénel vo emonuavlel 6tL o1 6movdég Tmv
YOVE®V, TOOUYWYIKNG KatevBLVoNS N Un, dev paivetar va ennpedlovv Tn 6TAoT TOVG
amévavtt otnv eopntn pddnon. Ev katakdeidly, n Oetikn otdon twv yovémv yia
eopnt pabnon mepropileror amd TV EAAEWYN YVAGEDV GYETIKA LE TNV EMAOYN
EQUPUOYDV HE TPAYUATIKY EKTodELTIKT alia Kabmg kol pe tnv opBoroyikn ypnon
TOVG 670 oKlakd epiPdrrov (Papadakis et al., 2019).

6. Zvpunepaopata - Zolntnon

Ot gpappoyéc mov anevfhvovtarl 6ta Tl veapns NAMKIOS ovaTTOCoOVTOL SLOPKAOG,
HE TOLG ONUIOVPYODS TOVG - TIG TEPLOGOTEPEG POPEG Y Adyovs emitevéng
TEPLOGATEP®V EGOOMV - Vo 1oyvpilovTan 0Tt elval KATAAANAES Yia TV VTOGTNPIEN TG
pobnotokng dtadkaciog 6to TVmKO Kot dtvmo weptBdAiov pddnong (Kalogiannakis
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& Papadakis, 2017¢c). Qot600, N épevva TV teAevTaio dekaetio £xel dei&el OTL oTNV
mAgoyneioc Toug ot 1oyvpopoi avtol eivar ofdoipol. I[Mapdrlo mov opiouéveg
EPOPUOYEG  UTOPOVY VO TPOCOEPOVV  ELYAPLOTEG KON  CUVOPTOCTIKEG
OPACTNPLOTNTES, TO EPAOTNLO EIVOL OV TO TOILA LITOPOVV VO, LABoLY UECH TNG YPNONG
TV e@appoydv avtav (Sari, Takacs & Bus, 2017). EmmpdécOeta, o porog Tmv
YOVEWV G’ avT TNV €navdotaon towv ofovav aeng eivol kaboplotikng onuociog,
KaBdc M épevva €xetl deigel 6TL N kKaBodNYNoN TOV YovE®V UTopel Vo PEATIOCEL Ta
HaBNGLoKdE ATOTEAEGLATO TOV TALOLMV GTO ATVTTO TEPIPAALOV nddnong, Wimg O6Tav To
EKTOLOEVTIKO TEPLEYOUEVO TOV QOPNTAOV pEcwV givar vyning mototntog (Chiong &
Shuler, 2010).

Agdopévou OTL M ¥PNON TOV YNELIKOV TEXVOAOYI®DV &lval TAEOV GLTOVONTI GTIC
AVTIKéG KOWvmVIES, 01 01IKOYEVELEG TIPEMEL VO evNUeEPp®BOLY Yo TN opBn ypron twv
VE®V SOPACTIKAOV TEYVOAOYLOV Y10, TNV VITOGTHPIEN TNG YVOOTIKNG OVATTUENG TOV
oMY o010 dtvmo  owkloKO  mePPdAiov  pdBnonc. Ot yoveic avapgifoia
avayvopilovy 0Tt 1 YVOOTIK) avanTuén ToV Toddy Toug umopel va vroBonondet
amd TV ypnomn Tov EEVTVEOV QOPNTAOV GLUGKELMV KOl TMV GULVOOELTIKMOV TOVG
epapuoyav. Toavtdypova, GTEPOVVINL GTOLYEWMIMY YVAOGE®V YL TNV ETIAOYN TOV
kataAAov epapuoymv (Erdogan et al., 2019). Onwg yopakmpiotikd emonpaivetl o
Eisen (2017), ot yoveic ot omoiot ypnoiponotodv pali pe ta mondid toug 1 divouy Tig
EELTVEG GLOKEVEG TOLG GTA TOOLY TOVGS, TPEMEL VO KOTAAGPoLVV OTt dev givar ‘OAot ot
xpovol g 006vng toot’. Ot exkmaudevtikol kot ot yoveilg Bo emweeAnbovv and v
OmapEn odMydV, €OHYPNOTOV KOl ETIKOPOTOMUEV®V, EVOEYOUEVO WE TN LOPON
POLUTPIKOV N MOTOV eAéyywv ot omoiot Ba tovg kabodnyobdv otV €mAOYN
EPapLoydV ot onoieg Oa TpomBoHV TNV INUOVPYIKOTNTA TOV TOUOLOV TPOCYOAMKNG
nhkiog (Papadakis & Kalogiannakis, 2019; Marsh et al., 2015). 10 e£mtepikd
VILAPYOVV  16TOTOMOL  APLEPOUEVOL  GTNV  aEOAOYNGT TOL  TEPLEYOUEVOL  TMOV
EKTOLOEVTIKDOV EPOPLOYDOV KoL ATOTEAOVV L0, TOADTIUN TTNYN Y10 TOVS YOVEIG Kot TOVG
ekmadevtikovg (Courage & Troseth, 2016; Wood et al., 2016). Avotvoymg, ogv
VILAPYOLY aVTIGTOLYXO1 SLBEGIOL TOPOL LE EAANVIKO TTEPLEYOUEVO.

Ev kataxAeidl, n mpoécfocn Tov Tadidv oTiG LoNnclokég evkalpieg TV YneoK®V
pécmv kat oitepa TV EELTVEOV OPNTOV GLOKELOV Oa yivetal evrovotepn KOOMOC
ot 000veg apng Ba evoopaT®vovTal 0AoEva Kol TEPGGOTEPO GTIG LMEG TV TV
o710 omitt ka1 oto oyolieio (Mascheroni et al., 2016). Qotdco, yopic Lo otépea Paon
yvoong kot eumelpiog pe v omoio va aEl0A0yohV Kol VO EVOOUOTOVOLV TIG
EKTTOOEVTIKEG EQUPLOYEG otV Kabnuepwvr] (o TV veapadv ce nAKio Toudidv, ot
YOVELG KOl 01 EKTodEVTIKOL gV B LTOPEGOLY VoL ETLTUYOLY TNV 0pHN Kol ATOdOTIKY
EVOOUATOON TNG QOPNTNG TEXVOAOYIOG ©TO Owlokd mePPAAloV aArd kol otV
TPOCYOMKN TAEN Yoo TNV €vioypon NG YVOOTIKNG OVATTUENG TOV  TOdUDV.
Avapeifoia ot yoveic, ta Tond1d aALG KoL 01 EKTALOEVLTIKOL TG TPOGYOMKNG TAENS Oal
en®EeANBoOV amd v Hapén £yKupwv Kol E0YPNOTOV TANPOPOPLOY GYETIKA LE TOV
TPOTO TPOMONGNG TS ONUIOVPYIKNG YPNONG TOV EELTVEOV POPNTMOV GLGKELAOV KOl
TOV GLVOOEVTIKAOV EKTOOEVTIKAOV EPOPLOYDV TOVS GTO TLTIKO Kot ATumo TePIPAAAoV
pabnong.
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