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Summary

The use of technology in the educational environment is important, as it facilitates
learning, motivates students, and renders the teaching process more interesting.
Moreover, it is the teachers who are responsible for the implementation of any changes
in teaching and learning. Therefore, it is vital to understand their views and attitudes
regarding ICT tools, by examining the factors that facilitate their acceptance, as well as
whether they intend to use them. The same applies to individuals still studying to
become teachers. That is because, during their studies, individuals shape their beliefs,
attitudes, and ideas for education and tools of educational value, laying the foundations
for their future educational practice. What is more, this period is ideal for affecting their
views regarding ICT tools, in order to increase the chances of using them later when
serving as teachers.

Digital educational games (DEGs) are among the ICT tools with interesting educational
potential. The relevant literature suggested that they have a positive impact on students'
learning, thanks to their ability to enhance their curiosity, interest, and motivation
through activities that make sense to them, thus acting as the link between the learning
goals and the activities defined by the curriculum. Then again, only a few studies
examined teachers' views for DEGs and the literature is even more limited when it
comes to pre-service teachers. Nevertheless, it seems that the majority of teachers have
a positive attitude towards game-based learning, recognizing that DEGs can help
students to develop a wide range of important strategies, such as problem-solving,
abstract reasoning, and memorization.

Although many different models try to explain how and under which conditions
different groups (including teachers) accept or reject the use of technology, one widely
used is the Technology Acceptance Model (TAM). According to this model, the
subjective ease of use of a technological tool has a direct effect on how useful it is
considered and on the attitude of users towards it. Subjective usefulness, in turn, affects
both users' attitudes towards the tool and their intention to use it. Finally, according to
TAM, the attitude of users towards the given tool affects their intention to use it.
Inspired from TAM, a model was formulated which tried to encapsulate the
relationships of these factors, assuming that they also affect pre-service teachers'
intentions to use DEGs. In addition, it was theorized that gender, age, and frequency of
playing video games, significantly influence the above constructs.
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To examine the validity of these assumptions, a study was conducted, in which 229 pre-
service teachers, coming from all Departments of Primary Education in Greece,
participated by filling an online questionnaire. The only condition for participating was
students to have attended at least one course related to DEGs. The items in the
questionnaire came from a validated scale developed specifically for measuring the
attitudes towards DEGs.

The data analysis was a multi-stage process, the first one being the examination of the
tool's validity. Structural equation modeling followed (after thoroughly checking
whether the data were suitable for this type of analysis). The final model had excellent
fit indices and presented excellent predictive power, meaning that it adequately
depicted the relationships between the factors that were included in it. In short, the
analysis revealed that although pre-service teachers consider DEGs a useful tool, their
attitude towards them was between neutral and slightly positive. On the other hand,
their intention to use them was positive. Moreover, it was found that the subjective
usefulness of DEGs strongly affected both the attitude towards them and the intention
to use them. In addition, it was found that attitude was an important determinant of the
intention to use DEGs. What was interesting was the fact that the age of the participants
did not play a role, while their gender and frequency of playing video games had a
significant positive impact only on how useful they think DEGs are.

While the findings regarding the impact that the subjective usefulness and attitude
towards DEGs have on the intention to use DEGs confirmed the findings of past
research, the findings regarding the impact of gender and the frequency of playing video
games were, somehow, not in line with the findings of previous studies. For the former,
it can be supported that as younger generations begin to study to become teachers, their
constant involvement with digital tools eases gender differences. For the latter, a
possible explanation is that, while video game players, drawing from their experiences,
are likely to have a more comprehensive idea for the usefulness of DEGs. On the other
hand, being a frequent video game player is not the key factor in deciding whether to
use games in an educational context, as entertainment and education differ
considerably.

In conclusion, it can be supported that the study contributes to the existing literature,
by providing evidence that, although students' attitudes towards the use of DEGs are,
in a way, neutral, they consider them useful educational tools and that they intend to
use them. In addition, a model was proposed and tested, which adequately mapped the
relationships of the factors influencing the above intention. By setting aside the
limitations of the study, the above observations may prove useful for education
policymakers as well as for university teachers to design curricula and to create
appropriate strategies to shape students' beliefs about DEGs.

Keywords
attitude, digital educational games, intention to use, pre-service teachers

Mepitnyn

Ta ynowokd exkmoadevtikd woryviow (WEID) arotedobv pio evolapEépovco S100KTIKN
Pocéyyion. 26TOG0, 01 EKTALOELTIKOL Elval AVTOl TOL KOAOVLVTAL VO EPUPUOGOVV TIC
omoleg oAAayég ot ddackaAia kot T pabnon. Qg ek tovtov, eivan {OTIKNG onuaciog
va Yivouv KoTavonTég o1 OmOYELS Kot 01 6TAGELS TOVG el Tov Bépatog, aveEdptnta and
10 av givon ev evepyeio eKTAIOELTIKOL 1] €IVl AKOUO GTOVOUGTEG. TNV EPYUCIN LT
YPNOWoTomOnKe £€va  epOTNUATOAGYIO Yo T O©LAAOYY Ogdopévaov amd 229
TPOTTLYLOKOVS (POLTNTEG TOL TPOEPYOVTAY OO OAX TO TOOAYMOYIKA TUAUATO TNG
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ADPOG, OYETIKA e TG amoyel; Tovg Yo ta WEIL. AwomoetdOnke 611, Tapdtt tar Ompovv
éva YpNOO €PYAAEID, M GTAOT] TOLG OMEVOVTL GE OVTE NTOV HETAEDL OVLOETEPNG KoL
e appmG BeTIKNG. Ao TNV GAAN, | TPOBEGN TOVG VOl T YPTCLUOTOIGOLY TV OETIKT).
Eniong, dwamotdbnke 011 10 Katd toécov Bewpovv ypnoina to. PEIT kot 1 otdon toug
AmEVOVTL GE OVTA, MTOvV ol kaboplotikol moapdyovieg g mpdOeong tovg va ta
ypnowonomoovv. H mAikio tov cvppeteydviov oev Emoiée polo e Kavévav
TOPAYOVTO, EVEO TO GUAO KOL 1) GUYVOTNTA [e TNV omoia mailovv Pvteomayviola eiye
avtiktumo povo oto moco ypnoya Bewpovv ta PEIIL.

AgEarc-Kreona
npdOeomn YPNONG, OTAGELS, POITNTEG TOUOAYOYIKAOV TUNUATOV, YNELUKA EKTOOEVTIKA
oy viow

1. Ewayoy

H pébnon mov Pooiletar ota ynoewokd exkmodevtikd moyvidw (PEIT) £€yet
avayvoplotel ¢ pio amoTeAesHOTIKY SOOKTIKY/Hadnolakn Tpocéyyion, xapn oy
KOVOTNTA TOVG VO EVIGYXVOVV TNV TEPLEPYELD, TO EVOOPEPOV KOl TO KIvnTpo TOV
pontov péca amd dpacTNPLOTNTES TOV EXOVV VONLLO Y10 LTOVGS, AEITOVPYADVTAS, £TCL,
WG 0 10TOC OV GLVOEEL TOVS HOONGLOKOVG GTOYOVG KOl TIG OPAGTNPLOTNTES 7OV
opiCovtar amod To Tpdypappo crovdav (Kaimara & Deliyannis, 2019 Vos et al., 2011).
Ta WEIT propodv va BewpnBovv g to vEo TpdTLmo Yo TV eKmaidgvon, mov Paciletan
omv Wéa Ot To Tandd poabaivouv koAvTEp e TV emiAvon mpofAnpdtov pécm
TOLVIOIKOV OPOCTNPLOTHTOV, TAPA LE TIG Tapadootakes pefddovg mov Pacilovtal ota
eyyepiown. ‘Etot, pmopel va vroompiyBel 6Tt ta WEII dev elvan amAid éva axdpa
EKTOOEVTIKO  epYaAeio, OAAG OTL OmOTEAOVV Mo OAOKANPOUEVN EKTOIOEVLTIKN
npocéyylon (Blewett, 2016).

Xe OMOOOMTOTE EKTALOELTIKO GVUGTNHA, Ol podntéc Ppiokoviar 6to €mikeEVIpd TOL
(Fokides, 2017). And tv GAAn, ot ekmadevTikol Ppiokovior 610 EMIKEVIPO TOV
LETOCYNUOTIGHLOD TOV GLGTHUATOS, KOOMOS Kapio addayn dev pumopetl va cuufet ywpic
avTovg. Q¢ €k TOVTOV, Eivar onuavtikd vo diepeuvnBolv ot amdyelg Tovg yia ta WEIL,
TOL SLHOPPDVOVTOL UEGO GTO EVPVTEPO KOWVMVIKO TEPIPAALOV Ko kab' OAn
duapketa g Long tovg (Del Pozo et al., 2017). Katd avt tnv évvola, ot amdyelg Tomv
ATOU®V OV 0KOU GTTOVIALOVV Y10l VOL YIVOLV EKTAIOEVTIKOL GYETIKA LE TN (P |OT TOV
WEIL givon €€icov onUovTIKEG Pe 0VTEG TOV VANPETOVVIOV ekTodeLTIKOV. Katd
SLAPKELN TOV GTOVIMV TOVGE, TO ATOLO SIOUUOPPDOVOVV TIG TPOOEGELS, TIC GTAGELS KO TIG
10£€€G TOVG Y10 TNV EKTAidgLON Kot Ta gpyaieio Tov £xovv ekmondevtikn aéio, BETovtag
To, OgpéMa yio T HEAAOVTIKY] EKTTAOEVTIKT TPOKTIKY TOVG. LVVETMG, OVTN 1) TEPT0J0G
etvatl 1Bavikny yuoo va emnpeactovy ot andyelg toug Yo to. WEIL, mpokepévov va
avénBovv o1 mBavotnteg xpnong tovg apydTepa, dtav o LINPETOVY MC EKTOUOEVTIKOL.
E&ioov onuaviikd givar vo €vtomioTovv Ol TOPAYOVIEG OV £YOVV OVTIKTUTTO OTIS
AmOYELS TOVG, £TCL MOTE VO, YIVOLV Ol OVOIAOYEG TPOGOAPUOYEG GTNV EKTAIOELGY| TOVG
(Fokides et al. 2019).

‘Eto1, ta facikd epotpaTo TOV EMOIOEE VO ATOVTIGEL 1| TAPOVCH, LEAETN NTav: (o)
TOLEG €IVOL Ol AMOYELS TOV POLTNTAOV TOV TOAY®YIKOV Tunpatov yio to WPEIT kot (B)
TO101 TAPAYOVTES OLAUOPPDOVOLY OVTEG TIC amoOyels; Ta fripata mov akoAovdnOnkay
Yo vo amavinfobv Ol Topamive EPOTACEIS TEPLYPAPOVIOL OTIC EVOTNTEG TOV
aKolovBovv.

2. O amoyels eKmadeVTIKOV oyeTikd pe 1o WEII
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Ta WEII pmopovv vo Sadpoapoticovy onuovtikd poro otnv eKmaidcvorn, Kobhg
dmot®inke 0Tt £xovv BeTikd avtikTumo ot PaBnon (6cov aPopd TG deE1OTNTES, TIC
OTAGELS KO TIC YVAOOELS) 6€ OAa Ta emimeda TG ekmaidogvong (evoektikd, Cheng et al.,
2015- Kaimara & Deliyannis, 2019- Kaimara et al., 2021- Perini et al., 2018-
Topirceanu, 2017). Ta WEII kaAAiepyodv v Kpitikn okéyn, Tn cvvepyoacia, TV
EMKOWVMOVIO KOt TN SNUIOVPYIKOTNTO TOV HOONTAOV, ETITPEMOVTIAS TOVG VO GUVOEGOLV
TO GYOMKO TepleyOevo pe Tov mpayuatiko koouo (Fokides et al., 2019).

H mieroymeia t@v vanpetodviev eKtadevTikav £xet 0etikn otdon anévavtt oto WEIT,
kabmg avayvopilovv 01t pmopovv va Bonbnicovy tovg pabntég va avartoovy Eva
€VPLH PAGHO. CNUOVTIKOV GTPOTNYIKAV, OTOC 1 EXIAVOT TPOPANUATOV, 1| POLPETIKY|
ovAhoylotikn kot 1 aopvnuovevon (Fokides et al., 2018+ Proctor & Marks, 2013). To
1010 1oyvEL KO Yo EOITNTEG TOSAYMYIKMV TUNUATOV, SE50UEVOD OTL GTI CLUVTPUTTIKY
TOVG TAEOVOTNTO MTaY OETIKA dtokeipievol ot pabnon pe Paon to maryvior (Pastore &
Falvo, 2010). Opwc, and v GAAn, €&éppacav v amoyn Ott givon amapaitnn M
KATAPTION TOVG TAV® G€ OoVTO mPotovy Bewpnoovv Ot glvar oe Béom va ta
ypnoworomoovy (Codzar-Gutiérrez & Saez-Lopez, 2016). EmmAéov, kot ot 600 opddeg
&xovv Vv mpdBeon va ypnoyonomocovy 1o WYEII ot dwdackario tovg (Bensiger,
2012). Avetuymg, Atyol Kavouv Tpaén avtn v tpobeon, Thavdg AOY® g EAAELYNG
eunepiog (An, 2018+ Gros, 2015).

Gatveton 60TL M PPAOYpaPic GYETIKAE [LE TOVG TAPAYOVTES TOL £YOVV OVTIKTUTO GTNV
TPOBeon TV EKTOOELTIKOV Vo ypnowpomomcovv (1 o6x1) WEIL eivor pdiiov
nepopopévn. o mopdderypo, ot Watson ko Yang (2016) xotéin&ov oto
CLUTEPOG L. OTL TPOKANGELS TTOL GYETICOVTOL LE TO EKTOOEVTIKO GUGTNLLOL, TOV TPOTO
pe tov onoio ta. WEII pwopodv va evompatmbodv amoteAecUuaTIKO GTO TPOYPALLULOTO
OTOVOMV Kol TPOKANCES Tov oxetiCovior pHe TN YpAoMN NG  TE(VOAOYiNG,
dwdpapatiCovv onuovtikd poro. Ta WEIIL, wg pépog g texvoroykd vrofondoduevng
péonong, propovv va LeAETNB0VV 6T0 EVPHTEPO TANIGLO TNG OTOOOYNG TG TEXVOAOYING
otV eknaidevon (Hwang & Wu, 2012). [TapdAio mov vdpyovv ToAAE S10(pOPETIKA
LOVTEAL TTOV TTPOCTOBOVV Vo, EENYHGOLY TTAG, YTl Kot Vo Toleg cLVONKES O1dPOopES
ONdoES (CLUTEPIAUUPAVOUEVOV TOV EKTOOEVTIKMV) OOOEXOVIOL 1) OTOPPITTOVY TN
YPNOM NG TEXVOAOYiNG, Eva gvpvTATO YPNCILOTOOVUEVO gival To Movtého ATodoyng
¢ Teyvoroyiag (Technology Acceptance Model, TAM), mov tpdtewvay ot Davis et al.
(1989). Zoppwva pe avtd to HOVTELD, T VTOKEWEVIKN] €UKOMO Ypnong &vog
TEXVOAOYIKOD gpyareiov, £xel AUEST] EMIOPAOT) TOGO GTO TOGO YP1|oIpo Bewpeitan 660
K0l 6T 6TA0oN TV ¥pNoToVv onévavti tov. H vrokeyevikn ypnopdta, e mm oepd
™G, EMOPE TOGO 5T GTAGCT TOV YPNOTAOV ATEVOVTL GTO EPYOAEI0 0G0 Kot o1V Tpoheon
TOVG Vo T0 ypnolponomoovy. Téhog, coppwva pe to TAM, 1 otdon tov ypnoTOV
eMOPA otnVv TpoHeon ypnong.

To TAM, ek16¢ T0V OTL VO yvVOPIleTon MG £va TEPEKTIKO OAAG 1GYVPO LOVTELO, £XEL
ypnoporombel gvpéwg vy v eE€tacn NG OmModoyNS SPOP®V TEYVOAOYIKAOV
epyoreiwv amd Toug ekTadevTIKoVG. o mapadety o, S1moTdONKE OTL 1| VTOKEUEVIKT)
YPNOUOTNTO, 1 VTOKEYLEVIKT] EVKOAN XPNIONG KOl 1] GTACT ATEVOVTL GTOVS VITOAOYLIOTEG
Ntav Kabopiotikol mapdyovieg g TpdOEoNS TOV POITNTOV TOdOYMYIKOV TUNHATOV
Vo YPNOILOTOMGOVY VITOAOYIGTEG Katd TN dwaokaiio (Teo et al., 2012). Oupoiwg, ot
QOUNTEG KATEAMNEAY OTO GUUTEPAGHO OTL 1 VTOKEWEVIKY YPNOUOTNTO KOl M
VTOKELEVIKT] EDKOALD YPTONG NTAV O1 O GNLOVTIKOL TAPAYOVTES GTNV TPOHEST] TOVG
VoL {PT|GLOTO|COVV TPIGIUCTUTO EIKOVIKE TEPIPAALOVTO MG VINPETOVLVTEG dACKAAOL
(Fokides, 2017). Ztv mepintoon tov YEII, 1 vrokeleviky ypnondtnto ennpiace
dpeca kot OeTikd TV TPHOECoN YPNONG TOV EKTOUOEVLTIKMV: 1] VITOKEEVIKY] EVKOATNL
xpNomng oev elxe dueomn emidpaocn, oAAd emnpéoce Eupeca TV mpodeon HEC® NG
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VITOKEEVIKNG XPNOIUOTNTOC, EVO 1) 6TAGT TV cvppeTeyoviov anévavtt oto WEII elxe
EMIONG OMNUAVTIKO OVTIKTLUTTO GTNV TPOBEST TOVG Vo T ¥pnoonotcovy (Sanchez-
Mena et al., 2019).

Ext6g and T1g amdyelg TV EKTodEVTIKAOV, AALOL TapPAyoVTES TOVG EVOOPPHVOLV 1| TOVG
aroBappvvovv and ™ ypnomn YEIIL, mov oyetiCovra gite pe to vroPabpo tovg eite pe
T oy vidla ovtd kabovtd. Mo tapddetypa, ot Bourgonjon et al. (2013), dwanictwoav
OTL povo pio pukpn petoymoio wailet taktikd Prvteomatyvidla kot 0Tt avtd TOLG KAVEL
empulaktikovg anévavtt ota PEIL. O oyediacudg tov moyvidiod Kot 1 eumepio
oy Voo giyov OeTikn emidpaon oI OTACT TOV EKTOOEVTIKMOV KOl TNV AVTIANYN
oxetikad pe ™ ypnowomta tov YEIT (An & Cao, 2017). Or Del Pozo et al. (2017)
dwmiotwoav Ot 01 Avopeg Kol owtol Tov mailovv cvyva Pivteomayvidla, giyov mo
Oetikn otdon anévavtt oto YEIL Opwg, pio GAAN pedétn mov giye @ortntég oG opddo-
010)0, KATEANEE GTO GULUTEPAGHO OTL OEV VINPYE OTATIGTIKG GNUAVIIKY S0popd
petalld avtov mov dev mailovv Prvteomayvidia Kot ovTdV oL Tailovv cuyva TNV
npoBeom toug va ypnoyonomocovy WEII (Jenny et al., 2013). EmuAéov, ot yuvaikeg,
0€ GVYKPLON LE TOVG AVOPESG POLTNTEG, TTioTELAY OTL ElvaL SVGKOLO VO XPNOLLOTOIMOoVV
to. WEII ot ddackario (Bensiger, 2012).

3. EpeuvnTiké povtéro Kot gpeuvnTikEg vo0icels

Onwg avoeépbnke oty mponyoduevn evotnra, vapyovv (modd) Alyeg pHeAéteg mov

e€étacav TIg OMOYELS TOV POUTNTAOV TOULOAYOYIKMOV TUNUATOV OVOQOPIKA LLE TN YPNON

tov WEIl ot owaokoiic. MdAota, vadpyovv okOun AyOTeEPEC OTIG OMOlES

ypnowonomOnke to TAM 1 dAlo mopduola povtéda. ‘Exoviag to mopamive g

dedopéva, M mapovoa pedétn amotedel pio TpdTN Tpoomabela va kaAveOel avtd To

Kevo, kabmg emdimée va e&etdoel T akOAovbeg vTobéselc:

= EYI. O1 poitntég maudaywyikmv tunuotwy Oewpodv yprnoyo to. YEIL

= FEY2. H otdon t@v @oitntayv moiooyoyikoy qunudtoyv oxévavt aro. YEII eivor
Oetircey.

= EY3. O1 portntég moudoywyikoyv qunuatwmy mpotifevrar va ypnoyomoioovy ta. VEIT
otav Qo vTnpeTOLY WS ddoKalol.

Emniéov, éxovtag oc Bdon 1o TAM, drapopemdnke Eva poviého, dnwg mopovctaletol
oto Xynpa 1, to omolo mpoomabel va meprypdyet T1g oyéoelg mapayoviov mov o
UmopovGaV Vo EMNPECCOVY TIG TPOOEGES TOV POITNTAOV TALOOY®YIK®OV TUNUATOV VO
ypnowonomoovv to. WPEIL. Me Bdaon avtd 10 povtéro, opiotnkav ot axdlovdeg
vrobéoelg:

= FEY4. To mooo ypnowo. Bswpodvior to YEII amd t00¢ QOITNTES TOUOAYWYIKDV
TUNUATWY, ExEl OeTIKO QVTIKTOTO 0T OTA0N TOVS ATEVAVTL O QVTA.

= FEY5 To wooo ypnowo. Gswpodvior ta YEII amd 1008 QOITNTES TOUOAYWYIKDV
TUNUOTWY, Exel OeTiko avTikTomo atny TPoBean TOVS Vo. TO. YPHOYUOTOINCODV.

= EY6. H otdon twv poitntav moidoywyikay qunuatwy oxévavt ato. VYEIL, Eyer Oetiko
QVTIKTOTTO 0TV TPOBETH TOVS VO. TO. YPHOYUOTOINGODV.

» EY7a-y. To ¢@vio (@), n nlikia (B) ko n ovyvotnta pe v omoio. woilovv
Pvteoraryviowa (y), exnpealovy anuovtike 1o woco ypnoiuo. Gcwpodv ta PEII ot
POITNTES TOLOAYWYIKWDOV TUNUATOV.

= EY8a-y. To @dio (@), n niikxia (B) kou n ovyvotnta ue v omoio. wai{ovv
Srvreomaryvioio. (y), exnpedlovy GHUAVTIKG TH OTACH TWV POITHTOV TOIO0YDYIKOV
tunuatwy arévovt ota VYEIL

» EY9a-y. To ¢@vio (@), n nlikia () kou n ovyvotyro pe v omoio mwai{ovy
Pwteoraryvioio (y), emnpealovv onuovtika v wpobecn TtV QOITHTAOV
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TOLOOYWYIKOV TUNUATOV Vo, yproyuoroioovy to. YEIL

GTAGT OTEVOVTL

& ot WEIT <
VIOKEYEVIKT 1 0 p6eon yphong
xpnowotnta WEII EYS > YEIT
EY8a-y
v @ ‘?7(90}{
QVAO

nAKLoKn opddo
ouyvoTNTO EVOCYOANGNG K Prvteomaryvidia

Xyqpe 1. To mpotevopevo HovtEAo

4. M£60dog

4.1. Zoppetéyovres Kou dradkacia

[Tportuytaxol portntég mov omovdalay oTa TAdAYYIKA TUNpato TG EALGSac nTav 1
olada-0TOY0G NG nuehéts. H poévn mpovmdbeon yio cuppetoyn, frav ot gortntég va
EYouv mopakoAovONGEL ToLAGYIoTOV €var pdOnpa mov oyetiCetan pe to WEIL Ta to
AOyo avtd, vInpye pio GYETIKN €PAOTNGCT GTO OOIKTLOKO EPOTNUATOANYIO TOL
ypnoporombnke (dnwg mapovcidletonr oty evotnta "Epyoieio"). Kdmoeg Pacikég
yvooelg oxetikd pe to WEID Osopnibnke onpovtikd mpoamoitovpevo, ootl,
SLUPOPETIKA, 1] EYKLPOTNTA TOV OTOYEMY TOV GUUUETEXOVTOV Oa TaV apueioPnTioun.
Ot amavInoelg TOv TPOEPYOVTOV OO GLUUETEXOVIEC OV ONA®GaV OTL Ogv elyav
napakorlovdnoet tétola podnuata eEoapédnkay and v avaivon tov dedopuévav. Qg
amotéAecpa, To péyefog Tov detypatog g peAéng frav 229 dropa. Mio tpdokinon
Yl0. GUULUETOYY] OTNV €PELVO. OMNUOGIEVTNKE GE Opddeg poltnT®dV oto Facebook kot g
GAAO. pECO KOWMVIKNG OIKTUMONG OV amevBuvotay G€ OGOVG EVOLPEPOVTOL VO
ocoppetdoyovv. Ot ocvppetéyovieg evnuepodnkav Ot 1 pedétn defdyetar oe
eBelovticn Baon, ivor avaovoun, dev enpokerto va, cuAAEYHoHV Tpocwmikd dedouéva
Kot 0Tt M ovykatdBeon cvppetoyns Bo BempnBel 11 66ONKE e TN CLUTANPOCT| TOV
EPMTNUOTOAOYIOV.

4.2. Epyaieio

Mo ™ cvAloyn dedopévmv, ypnotpomomonke £va dadIKTLOKO EPOTUATOAOYLO, TO
omoio amotehovTav omd 6vo evotnrec. H mpd1n, apopovoe dnpoypoaeikd ctoyeia,
oNAadn to eVUAO, TNV NAMKIOKN OHAS0 TV GLUUETEXOVI®OV, TO TOCO GLYVA Tailovv
Bvteomayvidla kot av £xovv mapakolovdnoel podnuota mov oyetiCovrar pe ta WEIL
H dgvtepn evoémra agopodoe t otdon tovg anévavtt oto. WEIL, av to Bewpodv
YPNOUO. YlOL TOLG HoONTEG, TOLG KOl OV OKOTEHOLV VO TO, YPTCULOTOMGOVY MG
vnpetTodvieg ddokahot. Ot epOTOES o€ avtny TNV evotTnta Poacictnkav o€
otafuIopEVN KATHOKO Yoo T HETPNON TNG OTAGTS TMV LINPETOVVIWOV EKTOOEVTIKMDV
anévavtt ota WEIL, mov avamthybnke amd tovg del Pozo et al. (2019). [Mopdtt
TEPIAOUPAVEL TPLAVTO TPELG EPOTNOELS, EMAEXONKOYV dddeka Tov BewpnOnke OTL givon
Ol O KOTOAANAEG Yoo TNV Toapovoa gpyacia. Ot epOTACES TOPOVCIACTNKOV OFE
nevtoPdOua kiipoxa tomov Likert, amd 1o "dwwpoved amoivta" (1), péxpt T0
"soppovo andivta (5). Ot epotoelg mtapovsidloviat oto [apdaptnua.
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5. Amoteléoporta

5.1. Apyuxn) emeepyacio 0£d0PEVOV KOL TEPLYPOUPIKT GTUTIOTIKN

Ol amovtioelg TV GVUUETEYOVT®OV KataympnOnkav oto SPSS 26. And tovg 229
ovppetéyovies, 10 72,1% (n = 165) Ntav yvvaikeg. Onwg MTov ovoUEVOUEVO, OL
TEPICCOTEPOL AVIKAY OTIC NAKLOKES Opades tv 18-23 etwv (71,2%, n = 163) kot 24-
30 etddv (13,1%, n = 30). Oco yo ) cuyvotnTa pe v omoia mailovv Pvteomaryvioia,
apkeTd evolapépov tvat To yeyovog 0t 1o 23,1% (n = 53) dev mailovv kaBOLov Kot 0Tt
10 24% (n = 55) mailovv ondvia (€mg tpelg popég to unva). To 34,9% (n = 80) kar to
17,9% (n = 41) mailovv ocvyvad (g tpelg @opég v gfdopdda Kot kdbe pépa
avTioTOLY ).

Enredn povo opiopéveg epomoetg emiéydnkav ond v KAipako tov del Pozo et al.
(2019), kpidnke avaykaio 1 aglohdynon g €yKvpoOTNTOG Ko TG 0ELOTIOTIOG TOV
devTEPOL LUEPOVS TOV EpOTNUOTOAOYIOV. 10l TO AdY0 aVTO, devepynOnke dtepeuvnTiKn|
avdAivon mapayoviov (exploratory factor analysis, EFA) kot emieforotikn avéivon
napoyoévtov (confirmatory factor analysis, CFA). Katd 1 dwdpkewn g EFA, xapio
epmOINON Oev ypeldotnke vo amoppiplel, kabmdG o OAEC M KOV TOPOYOVTIKN
dwkvpavorn (communalities) Ntav k4t and 10 6pro tov 0,50 M/xor dev vIRpyav
onpavtikés poptaoelg (loadings) oe mepiocdtepovg and Evav mapdyoviec (Hair et al.,
2010). Tpeig mapdyovtec, o kaBévag e TEGoEPQ GTOLYXELD, TPOEKLYOV OO TNV AVAALOT
oL ovopdotnkay oc "ypnowotra tov YEII", "otdon anévavtt ot ypnon tov YEIT"
kot "mpdBeon ypriong tov YEII". H ecwtepikn GLVEKTIKOTNTO TOGO TMV TOPAYOVI®OV
0G0 KOl TOU GLVOAOL TV EPMTNCEWV, OM®G aloAoynOnke pe tn ¥pMomn Tov a Tov
Cronbach, tav kon, kabmg, ce OAEG TIC TEPIMTAOGELS, O TIWES VIEPEPavaY TO Oplo
tov 0,70 (xopouvotay petadd 0,76 ko 0,83 yio tovg mopdyovieg, eV 1 GLVOAKN
ovvektikotta Ntav 0,80) (DeVellis, 2016). ' t de&aymyn g CFA, n mapayovtikn
doun kotaywpndnke oto AMOS 25. T'a tov éAeyyo g cvykAMvovcog £yKupoOTNTOG,
xpnooromOnke n pnéon e€ayopevn dtuonopd (average variance extracted, AVE): yia
™V aE0AOYNoN NG OKPLTIKNG EYKLPOTNTAS, N TETpaywVIKN pila Tov AVE yio kéBe
dedopévo mapdyovta cuykpidnke pe Tic cuoyeticels peta&h avToL TOL TOPdyoVTa LE
omotovonmote Ao mapdayovia. Onwg mapovcsidleton otov Ilivaka 1, dev vanpyav
npoPAnpate OGO LE TN SCLYKAIVOLGO OGO Kot LLE TN O10KPLTIKY £YKLPOTNTA, OEG0UEVOD
011 OAeg 01 Kpioeg avaroyieg NTav wive arnd to 0pto tov 0,70 kot 1 dakvpavon VOg
napdyovta mov popaldtav pe Tovg GAAOVG Topdyovieg MTav HIKPOTEPT amd TN
SlaKOLLOVOT) TOL AVTOG 0 TTapdyovtag potpalotav pe ta ototyeia tov (Hu & Bentler,
1999). Q¢ ex TovTOL, UTOPEL VoL LITOGTNPLYOEL OTL OV LITNPYOY TPOPANLLATA AEIOTIGTIOG
TOV EPMOTNUATOAOYIOV.

Hivaxag 1. H cuykiivovca kot S10KpITIKN 16Y0S TOL EPMTNUATOAOYIOV

CR AVE  Xpnowétnte Xtdon IIp60Oson

Xpnowomra tov WEIT 0,83 0,53 0,73

Y1aon amévavtt ot ypnon 0,82 0,56 0,71 0,75

tov WEII

[Tp6Beon ypnong towv WEII 0,86 0,64 0,70 0,68 0,80

2nueiwoeis. AVE: péom e€aydpevn dwomopd, CR: kpioipeg avoroyieg, dwaydvia 1
tetpayovikn pila g AVE, kdbeta o1 cuoyetioelg petabd towv mopayoviwv

5.2. Amoteléopata oyETIKA pPE TIS AmOYELS TOV PortnTOV Yo 1o WEII
Kobnhg to dedopéva Ntav a&lOmoTe, VTOAOYIoTNKOV TPES VEEG UETOPANTEC, TTOV
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OVIUPOCAOTELAV TOV UEGO OPO TOV OTAVINGE®V TOV KAOE GCLUPETEYOVTO OVE
napdyovta. H otdon tov coppeteyoviov anévavtt ot ypnon tov YEII ftav peta&y
0VLOETEPNC KOl EAAPPOC BETIKNG, KAODG 0 LEGOC Y10 TOV TAPAYOVTO QLTO NTAV EAAPPDC
VYNAOTEPOG OO TO EGO GMIETLD KOl 1] TUTTIKY ATOKALOT NTOV apKeETA gvpeio (M = 3,32,
SD = 1,61). Etol, 1 EY2 dev unopet ovte va emiPeformbel obte va amoppipdeil. Ocov
agopd ™V EY1, umopei va yivel amodektn -av Kot pe Kamowo emUAaEn- kabmg ot
ovppetéyovteg Bevpnoav to WEIT ypnowo, oAdd dev umopel va eummmbel 6tT1 NTOV
evBovouwdelg (M = 3,89, SD = 0,58). Qotdéc0, n EY3 pmopel va yiver amodexty. Ot
eouttég etvan TpoBupot va ypnoponomcovy WEII, dedopévov 0T1 0 HéGOC Yo avtoOV
TOV Topdyovta oV apkeTd Tvo omd to 0plo tov 4 (M =4,33, SD = 0,69).

5.3. Avaivon pe povréro SopK®V eE1606E®V

A&gdopéVOL OTL TO TPOTEWVOLEVO LOVTELO ETPOKELTO VO avaALOEL pLe TN xp1om LOVTEL®V
dopkov elomoemv (ypnowonowwviag to AMOS 25), Sievepyndnkav Stdpopeg
JoKES Yo var edeyyBel katd OG0 T dedopéva NTav KoTAAANA Yo avtd To €100G
avdAivone. To péyebog tov delypatog Nrav amodektd, Kabmg meplaupave Tave amod
150 mepurtdoerg (N = 229) (Hair et al., 2010). H extipnon 0Aov tov 66wV 6TO
HOVTELO amoKAAVYE OTL NTOV OPKETE YPOUUIKES. Agv LRNPYOV aKpoies TIWES Kot
OedOUEVL UE OMUOVTIKT EMPPOT| KAODS TO HETPO GUVOAIKNG EMidpaoNG EVOG oTpeiov
oto povtédo (Cook's distance) fitav, oe OAEG TIC TEPUTTAOOELS, LKpOTEPO amd 0,25. H
VYNAOTEPN TYN TOL CLVTEAESTH O0yYKwong g olakvpavons (Variance Inflation
Factor) mov mapatmpnOnke ntav 1,97, moAd younAdtepn ond T0 GLVICTOUEVO HEYIGTO
3. Eniong, og 6Aeg Tig mepuntdoeLs, o suvieleotng avoyngs (Tolerance) tav moAd Tavem
and ™ cvviotauevn ehdyom Ty tov 0,1 (O'Brien, 2007). Q¢ £k T00TOV, OEV LI PYOV
npoPAnpata e TNV ToAvcvyypappkdtra (multicollinearity). I'a Tov amoxieiopd tov
oQAANOTOC TPOKATAANYNG AOY® Kowvng neBdoov GLAAOYTNG Ocdopévey (common
method variance), Tpoctédnke évag koo AavBdvav mapdyovtog Kot cuykpidnkav to
TUTOTOMUEVO BAPT TAAVOPOUNONS TPV KO LETA TNV TPOGHNKT 0LTOV TOV TOPEyoVTaL
(Gaskin, 2013). Agdopévov 6t m drapopd NTov yaunidtepn amod 0,1, coumepaiveror Ot
dgv v PYaY TPOPANHOTOL.

H avélvon tov Quecwv eTdpAGE®V GTO 0PYIKO LOVTEAO OTOKAAVYE OTL OPKETES OO
OVTEG NTOV GTOTIOTIKO U -CNUAVTIKES Kol OTL O1 TIHES OPICUEVAOV OOHUK®V OO POLUAY,
TAPOTL GTOTIOTIKA CTUOVTIKES, NTOV HKPES. Agdopévou avTol, To GLVOMKO HOVTELOD
Ba propovoe va Pertiwbel pe v aeaipeon Tov TpoPfAnuoatikdv dtdpoudv. [a to
Ady0 awtd, xpnooromnke to Specification Search Facility tov AMOS, g&etdotnke
pio epapyio 214 = 16.384 povréhov kot To povtédo pe ) pkpdtepn Ty BCCo (BCCy
= 0,00) emA&yOnke g To teAikd (Burnham & Anderson, 1998). e avtd 10 poviédro,
apopEnkay apkeTég dLodpopés, Kabmg Kot o mapdyovtag "mAkiokn opdoa'. Olot ot
delkTeg KATAAANAOTNTAG TOV TEAMKOV HOVTEAOV, OTm¢ mapovsialovtar otov [livaxa 2,
oy eEonpetikol ekTOC omd 10 y°, TO 0omoio GLVAOMC VTOSEIKVOEL GTATIOTIKG
ONUOVTIKES dtopopég 0Tav To péyedog tov detypatog vepPaivet tig 200 TepmT®OGELS
(Hair et al., 2010).

Hivakag 2. Agikteg TEMK0D LoVTELOD

AgiKTNG  Amotéleopa Kotoph Epunveia
ba <.001 > .05 OmOPASERTOC
CMIN/DF 2.08 Meta&o 1 xon 3 ap1oTOC
CFI .96 > .95 aprotog
SRMR .04 <.08 ap1oTOg
RMSEA .05 <.06 Gprotog
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PClose .54 > .05 Gp16TOC
2nuerdoeis. O1TPoTEVOUEVOL OEIKTES KOt 01 TPOTEWVOUEVEG TIHEG TOVS 0d Tovg Hu ko
Bentler (1999), CMIN/DF = npocapuoyr tov deiktn x° yio Toug fadpove ehevdepia,
CFI = comparative fit index (ocvykpitikog Oeiktng mpooapuoyng), SRMR =
standardized root mean square residual (Tvmomomuévn TeTpayViK pilo TOL HEGOL
TV vroAoinwv), RMSEA = root mean square error of approximation (pila twv pécwv
TETPAYDOVOV TOV GPOAUATOV EKTIUNOTG)

H emeEnynuatikn 1oydg evog povtédov kabopiletar amd to vynild mOCOGTA TG
Srakvpaveng mov eénysiton otic petafintés (R? > 0,50) Kot omd TG GNUOVTIKES SOUIKES
dtadpopég Tov (B kovtd oto 0,20 ko Wovikd méve ard 0,30) (Chin, 1988). Me Bdon
avtd, propel va vwootnprydet 6t n emeEnynuaTikn 16xHG Tov TEAMKOD HOVTELOL NTOV
ToAD Ko, Sedopévov 6t (o) o RZ oy vymAd extdg omd Evay mopdyovo (R? = 0,19
v Tov mapdyova "ypnodmra tov WEII", R? = 0,58 yio tov mopdyovta "otdon
amévavtt ota WEIT" ko R = 0,69 yio. tov mapdyovta "npoddeon yprong WYEII") ko (B)
01 SOUIKEC dLodpopéc NTav onuavtikéc. EAEyyOnke emiong kotd OG0V 0 TOPAyOvVTOG
"otdon anévavtt ota WEII" dwopecordfnoe oty enidpacn mov gixe o mapdyovtog
"ypnowomnta tov YEII" otov mapdyovia "mpodBeon ypriong WEII". Ilpayuort,
dwmotodnke OTL LANPYE 1OYLPY KOU OTOTICTIKA ONUOVTIKY HEPIKY| €midpaon
dwpecorapnong (6= 0,56, p <0,001). H post-hoc avaivon oydog mpaypotonomdnke
pe ™ uébodo mov mepiEypaye o Soper (2016). I'w tovg mévie TPOYVOGTUCOVGS
napéryovieg tov mapdyovta "TIpddson ypiong WEIT", 229 neputdostg, £va R’ 160 pe
0,69 ka1 éva eminedo mbavotrag ico pe 0,05, n otatioTiky wyY0G Ppédnke va etvan
1,00. Qg ex tovtov, cvumepoaiveTon 0Tl TO HOVTELOD lxe EEQMPETIKT 1GYD AVOPOPIKE LE
™ SVVATOTNTA TOL VO EVTOMIGEL TIS ONUOVTIKEG EMOPACELS, EVM Ol UN CNUOVTIKES
emopacelg Nrav tpdypatt un-onpavikés. O IMivaxog 3 kot to ynua 2 mtapovsidlovv
TO TEMKO LOVTEAO KO TIG EPEVVNTIKEG VITOOEGEIS TOV EYIVOV ATOJEKTES,

Iivoxog 3. Yro0Eoe1g Kot amoteAEoUATA TOV JOKIUMY

. , YvvtereoTi) ,
Yn60eon Awdpopn) Sradpomtic '(lﬂ%) D ExBaon
EY4 ypnowodtTa = otdon 0,70 9,48 < QT0dOEKTN
0,001
EY5 ypnowodTTa = mpdbeon 0,34 4,12 < OTOOEKTN
xpfiong 0,001
EY6 npobeon ypnong = otdon 0,61 7,30 < AmOdEKTN
0,001
EY7a @OAO = XPNOIUOTNTO 0,25 3,67 < AmOdEKTN
0,001
EY7B nAkio =2 ypnowodTnTa -0,11 -0,92 0,408 amoppinteTan
ET7y ovyvotta Tan&ipoTog = 0,20 3,41 0,008 OTOOEKTN
YPNOUOTNTOL
EYS8a @VOA0 = otdon 0,03 0,94 0,510 amoppintetan
EYS8p NAkio = otdon 0,12 1,09 0,331 amoppinteran
EYS8y ovyvotta Tan&ipoTog 2> -0,04 -0,99 0,444  amoppinteton
otdon
EY%a @VOA0 = mpdheom yprong 0,13 1,14 0,212  oamoppinteton
EY9B  nAwia = mpdOeon ypriong -0,10 -0,88 0,412  amoppintetan
EY9y ovyvotta Tan&ipoTog = 0,11 1,19 0,231 amoppinteran
npobeon ypnong
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2nueiwon. Ol GKIOOUEVES YPUUIES DITOJEIKVDOVV TIC VTTODECELS TOV EYIVAY OTOOEKTEG

OTAoN AMEVAVTL
ota WEN

npoBeon xpriong
WEN

Y
>
1
o
b ouxvotnTa
EVOOXOANONG UE
dUAo Buwrteomatyvidia

Tyfpa 2. To tehkd povtélo (To SIAoTIKTA BEAN AVTITPOCHOTELOVY TN JOUECOAAPNON)

6. Xvlnmmon

H mapodoa épsvuva emyeipnoe vo 0DGCEL AMOVINGES GE EPMOTNCELS GYETIKA LE TIG
ATOYELS TOV QOITNTOV TALOAYOYIKOV TUNUATOV OYXETIKA pe ™ ypnon tov PEIL
Awmotdbnke 6t glyav apkeTd onUavTikn Tpodeom va Ta ypnoiponomasovy (M = 4,33,
SD = 0,69), emPePardyvovtag mponyodueveg Epevveg (evoewktikd, Bensiger, 2012-
Kaimara et al., 2021). Avmiotodnke eniong 6t Bcwpodv ™ yprion tov YEII, og pia
OWOKTIKY] TPOGEYYIOT| TOV UTOPEL VoL OPEANGEL TOVG HOONTEC, OV KOL Ol OTOVTIGELS
TOVG deV NTaV TG0 BeTIKES 060 NTOY 6TV TPOHEGN TOVG V. TaL YpMGLLOTTOW|coVY (M =
3,89, SD = 0,58). Kot mdA1, 10 g0pnua ovTd GUVASEL LE TPOTNYOVUEVES EPEVVES TOV
£0e1&av OTL TOGO 01 LINPETOVVTEG EKTAOEVLTIKOL OGO Kot 01 PorTNTEG avaryvmpilovv Tov
Betikd avrtiktomo mov €yovv ta WEII otig yvooelg kot tig de&l0treg tov podntav
(evoewtikd, Cheng et al., 2015- Kaimara & Deliyannis, 2019- Perini et al., 2018). Ano
™V GAAN, N avIAVOT OEOOUEVMV ATOKAAVYE OTL 1] GTAGT TOV QOLTNTMOV OTEVAVTL GTO.
YEII Btav, katd Kamowo tpomo, ovdétepn (M = 3,32, SD = 1,61), mokd Kovid 6€ ovtod
mov Bprkav ot perétn tovg ot del Pozo et al. (2017).

Av16 mov Tpémel va TovioTel etvat 6t 1 TPOBEST YPNONG EVOG TEYVOAOYIKOD EpYAAEIOV
o€ £Val EKTTOOEVTIKO TANIG10 KO 1] KOTOVOTOT| TG XPNOUOTNTAS TOV, deV HETaPPALeTaL
OLTOUATO GE TPAYUATIKY YP1OTN aVToV Tov gpYyaAeiov. Ot ekTandevTIKOL 6€ OAO TOV
KOGLLO OV YPNOUOTOOVV EKTEVAOS TNV TEXVOAOYiD GTN O100CKAAINL TOVS, TapPd TIS
KkaAéc mpoBéaelg toug (Organisation for Economic Co-operation and Development,
2015). Ta WEII dev amotelovv Vv e€aipecn otov mopamdve kavovo: 1 EAAenym
eumepiog €xel avapepBel ¢ onUAVTIKOS avaoTaATIKOG Tapdyovtag (An, 2018 Gros,
2015), poli pe mpoxinoelg mov oyetilovion pe T ypnon TS TEXVOAOYiog Kot TO
exmodevtikd ovotnua (Watson & Yang, 2016). Mmopei va vroomnpiybei 611 N
eMPLAOKTIKY oT1don tovg amévavtt ota VYEII (étor Onwg amotummbnke oto
OTOTEAECUOTA), AVTOVOKAG TIC avNoLYieg Kol TOV TPOPANUOTIGUO TOVC.

"Exovtag to TAM wg Bdon, diepeuvidnkay ot ox£6E1S TV Tapaydvtov mov BewpnOnke
otL €povv emidpaon oty mpoheon TtV @ortnTtdv va ypnowyoromoovv to PEIL
Awmiotddnke 61t 10 R? Yo v efaptdpevn petaPinm frov 0,69, mpdypo mov
onpaiver 6Tt 10 69% NG dakdovong oe avtdv Tov Tapdyovta eEnyndnke and dvo
LOMG TTapAyovTeSg, ONAdN TN GTACT| AMEVAVTL KOl TNV VITOKEEVIKT YPNCILOTNTO TOV
WEII, xab®¢ kot o1 000 glyovy ONUAVTIKES AUEGES SOUIKES SLOOPOIES TTOV TIG GUVOEOLV
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pe v e&aptopevn petaPintn (F = 0,61 kot f = 0,34 avtictorya). AtamotoOnKe eniong
OTL 1] VITOKEEVIKY] YPNOIUOTNTA ElYE EVIVTOGIOKN GUESN EMidpacn otn otdon (f =
0,70), emtpénovtag v eENynon tov 58% g StakOLOVONG GE AVTOV TOV TapdyovTa
(R = 0,58) kar pio onpovtikh éupeon emidpacn oty mpddeon ypHone HESH TG
otdong (5 =0,59). Etol, cvumepaiveton 6T 1o LovtéAo amekovilel pe peydan endpkeio
TIG GYE0ELG TOV TOPAYOVI®V Kot propel va eEnynoet v tpdbeomn ypriong tov WEIL Ze
YEVIKEG YPOUWES, vmootnpiletor OTL Ol MEMOONOELS (EVOEIKTIKA, VTOKEEVIKN
xpNoWoTTa) poll pe ™ otdon Sapopemvovy TNV Tpdhecn TV EKTUOELTIKOV (&ite
elval VINPETOVVTEG €lTE AKOLO GTOVIALOVV) VO YPTCLUOTOICOVV TV TEXVOAOYiN KOTA
™ dupkela ¢ dwbackoriog toug (evdektikd, Fokides, 2017- Teo et al., 2012).
EmmAéov, 10 poviého mov mposkvye amd T HEAET, EYEL TOAAEC OUOLOTNTEG UE OVTO
nov potewvay ot Sanchez-Mena et al. (2019), ot omoiot eniong ypnowonoincav to
TAM og Bdomn. Av Kot otn HEAETN) TOVG GLUUETEIXOY VINPETOVVTIES EKTOALOEVTIKOL,
dwmotodnke 0Tt o1 310t dVO TOPAyOVTES SUOpPOoaY TNV TPOBesn Tovg Vva
ypnowonomcovv YEII kat, 6T1g mEPIGGOTEPES TEPUTTAOGELS, 01 SOUIKES SLAOPOUES TV
e&loov 1oyvpéc.

Amd tovg 600 mapdyovtes, avodelynke Ot M otdorm omévovit ota WEII frav o
ONUOVTIKOTEPOG TTOPAYOVTOG TNG TPOOEGN S XPNONG TOVG KOl EXNPEACTNKE ONLULOVTIKA
arnd v vrokeevikn ypnowomta tov WYEIL To gdopnuo avtd cuvddetr pe dALES
€PEVVEG TOV AVASEIEAY TN GTEVY] KOl 1o(LPN OYECT UETOED TNG GTACNG OMEVAVTL GTN
xpNoM evOg TEYVOAOYIKOD gpyaleion Kat tng TpodBeong xpnong tov (evoektikd, Teo et
al., 2010, 2012). Avtd 1oyVEL KOl YO TOVG EKTOOELTIKOVG TNG TP®TORAdULog
eknaidevong: 1 Betikn otdon Tovg anévavtt o€ Eva gpyaieio kaBopioe TG0 TpdOvoL
nrav va 1o ypnoporomocovv (Fokides, 2017). H vmokeevikny ypnoypomro. mg
TPOYVAOGTIKOG Ttapdyovtag g mpdBeong yprong WEII éxel Bpebel ko oy mepintwon
TOV EKTOOELTIKAOV NG dgvutepofabuag ekmaidevong (Bourgonjon et al., 2013). O
1GYLPOG AVTIKTLTTOG TG VITOKELEVIKNG XPNCOTNTOS EVOG TEYVOAOYIKOD £pyaieiov TN
O0TAON TOV EKTOOEVTIKMOV OMEVOVTL GE OVTO, TPOTAONKE emiong amd TPONYOLUEVES
épeuves (010 TANIGI0 TV LANPETOVHVTOV EKTAOELTIKAOVY, Teo, 2011+ oto mhaiclo TV
QOUTNTOV ToOAYOYIKOV TUNpdtov, Teo, 2009).

H nAwcia tov cvppeteydvtov dev emnpéace kavévayv mopdyovia. Avtd sivorl mbovog
&va TEPIOTAGLOKO VPO, OEOOUEVOL OTL TEpimov 10 71% TV GLUUETEXOVIOV NTOV
peTalh deKOOKTA Kot KOO TPLOV £TOV Kot TePimov to 84% Tov detypatog NTav KAt
TOV TpLOvTe €T0V. ETo1l, MAMKIOKY KOTOVOUN NTOV TETOW OV OEV EMETPEYE OTIG
EMNTMOCELS OVTOL TOV TOPAYOVTA -4V LILAPYOLV- v ekdNA®BOVV. ATd TV GAAN,
EXOVTOG POLTNTES OC OUASN-GTOYO, AVTO TO TPOPANLO HTAV OVOUEVOUEVO.

Eivon apketd evolapépov 6Tt 10 UL giye (BeTikn) enidpaon LOVO GTNV VIOKELLEVIKT
ypnoomta tov WEII (5= 0,25). H vrdpyovca BipAtoypagpio vrootnpilet 0Tt T0 pUAO
etvat TpoyvwoTtikog mapdayovrag tng otaong anévavtt oto WEIT (Sanchez-Mena et al.,
2017). Emiong, vmoompiletal 6TL o1 avopec portntég eivan mepiocdtepo OBetikol ot
xprion tov WEII (Del Pozo et al., 2017) kot 6Tt ot yovoikeg SuGKOAEDOVTOL VO, TO.
YPNOLLOTO GOV 01N dladikacia pdbnong (Bensiger, 2012). Kavéva and ta mapardve
dev emPBePormbnke and To evpHoTe AVTAG TG HEAETNG. Avtifeta, domioTmOnKe OTL
ot portrtpieg Bempovv ta WEII o ypnoa og cuykpion pe toug avopes. Mia mbavn
e€nynon etvar 0T, KaBADG ot vedtepeg yevieg "ymowokadv Bayevav" apyilovv va
onmovdalovv yw va yivouv SACKOAOL, 1 HOKPOYPOVIK E€VOCYOANGY) TOLG WHE TNV
teyvoloyio emitpémel v eEOpdAVVOT TV dPop®dV Hetald Tov eLAwv. 'Etot, ot
EMOPAGELS TOL PVLAOL GTAOIKA Oa petdvovTaL.

Téhog, SwmictdOnke OTL M cvyvdéTTa pPE TNV Omoio. ot cvuuetéyovieg mailovv
Bvteomayvidla lye avtikTumo POVO GTNV VIOKEUEVIKT ypnowotta (5 = 0,20). Ot
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TPONYOVUEVESG EPEVVEC OEV TPOGPEPOVVY ia EeKABPT EIKOVO Y10, TOV AVTIKTUTO OVTOV
1OV Tapdayovta. Mepikol Tpdtevay 4Tt 01 PortnTéG oL Tailovv LY VA Prvteomatyviota
Nrav wo Oetikd daxeipevolr ot ypnon tov WYEII oe cuykpion pe avtovg mov dev
nailovv (DelPozo et al., 2017). AALot TpOTEVAY OTL OEV VITAPYEL GTATIGTIKG GNLLOVTIKT
dpopd peta&d 6cwv dev mailovv Pvteomaryviole Kot 6cov mailovy cuyvd otV
npoBbeon tovg va ypnoiponomoovy WEIT (Jenny et al., 2013). H mapovoa perétn
KatéAnge 6To OTL N LOVN LPLOTAEVT dadpopn] ivar LETAED TG cLYVOTNTOG HE TNV
omoia kdmotog mailel Prvreomaryvidia kot TG LIWOKEEVIKNG Ypnotpudtrag twv WEIIL,
pe eketvovg mov mailovv cuyvd vor £xovv 10YLPOTEPES OETIKEG TEMOONGELS Yo TN
YPNOWOTNTA Tovc. H €Adenyn S100pOU®Y TOL GLVIEOLV Tr GLYVOTNTA LE TN GTAON
n/xor v mpdbeon ypnong, eivor mo onuavtiky, Kabdg avtd €pyxetor oe gvbeia
avtiBeon pe 1t Piproypagio otnv omoio Ta Prvreomaryvidie avaALONKOY ©C
dpactnprotnta avayvyng (Sanchez-Mena et al., 2019). Mia mBavn epunveia gtvon ott,
EVM O1 TAKTIKOT TOUKTES, AVTAMVTAG 0o TIG EUMELPiec Tovg mailovTag Pvteomayvidia,
etvar mBavd va £xovv pia mo oAokAnpopévn wéa yia ) ypnodmra tov WEIL 10 va
elvat Kamolog cuyvog Taiktng Prvteomatyvididv dev gival 0 Pacikog Topayoviog 6To Vo
amoQucicel ov Oa YPNOLLOTOMGEL TaX VIOl G EKTOOELTIKO TANIC0, KOOMG M
JLoKESUGT KO 1) EKTAUGEVOT SLOPEPOVY APKETAL.

6.1. Emntoosig oty eknaidogvon

Ot vtevBuvor yapaéne ToATIKNG Kot ot akadnpaikol Bo mpénel va oxedldcovy Kot va
epappoocovy  mopepuPdoelc  mpokeywévou  vo  onuovpyndel M kpiown pala
EKTTALOEVTIK®OV OV omanteiton yio ) petatpont tov WEII o¢ éva facikd exmardenticd
gpyoareio Kot otpatnyiky owockaiioc. Q¢ anotéleopa, Oa mpémetl vo yivouv apkeTE
OALOYEC OTO TPOYPALLLATE CTOVOMV Kol KOTAPTIONG, TPOKELUEVOD VO EXNPEAGTOVY Ol
nerodnoelg tov ekmodevTik®v Yy to WPEIL Avtd ywti ov memoidnoelg tov
EKTTAOEVTIKOV €lval 1 KivnTiple. SV TOL TPOTOV e ToV omoio dddckovy (1] Ba
dwdacovv) (Sugar et al., 2004). 'Etot, eivar pdAlov onuavtiko va yivel kotavontd to
TAOG SHOPPAOVOVTOL OVTEG Ol TTEMOONCE. ATO TO OAMOTEAEGUOTO TNG TAPOVGOS
peréng, olamotomdnke 0Tt 1 otdon amévavtt ota WEIL, poall pe v vrokelevikn
YPNOOTNTO EIVOL 10YLPOL TPOYVOGTIKOL TAPAYOVTES TNG TPOHOECC TOV POLTNTOV V.
TOL YPNOUOTOM ooV, Agdopévov owtov, mpémer va PpeBodv tpdmol wote va
EMNPENCTOVY BETIKA 0VTOL 01 TOPAYOVTEG.

O Wong et al. (2006) avépepe ot1 1 katdption otig TIE ennpedlel Oetikd tn otdon
TOV  QOUTNTOV TodOY®YIK®OV TUNpdtev omévavit oty teyvoloyia. 'Etol, ot
OKOOMNUATKOT UITopovV v GYESAGOVY HOOLOTO TOV ETXIKEVTPOVOVTIOL GTNV TOPOYN
EVKOIPIOV GTOLG QOUTNTES VO, GYEOACOVV oy Vidld, Vo JEPELVIGOLY TPOTOVG
evoopdatoong tov WYEII oty 14&n, xdatt mov Ba Toug eMTPEYEL VO KOTOVONGOLY
Tps T1¢ duvatdmres Tov WEII (An, 2018). Ot Margaryan et al. (2011) npdtevov
O0TL M oTdon TOV PoTNTOV enNpedletal amd Tovg KadnyNntéc Tovg. g €K TOLTOV, Ol
axodnuoikol mpémer vo yivouv mpOTLTO, EMOEIKVOOVTOG KOWVOTOUES KOl KOAG
opyavopéveg ypnoelg tov WEIL

H vrokeevikn ypnoyotto onoovdnmote epyoreiov TIIE @aivetan va emmpedleton
Oetikd O6tav 1 pNoN AVTOL TOV €PYOAEIOL GUVOEETOL PE VAOTOMGIUES OTNV TTPAEN
dwaxtkég teyvikég (Ottenbreit-Leftwich et al., 2010 ). Qg ex ToVTOV, 1| VTOKEEVIKT|
ypnowomta tov WEII pmopel va emmpeactel edv moapaocyebodv otovg Qortntég
gumelpieg GYETIKO HE TOV TPOTO WLE TOV ONMOI0 UTOPOLV VO EQPOPUOCGTOVV GE
OVYKEKPIUEVOVG TOUEIC, TOVTOYPOVO LLE TNV TOPOYN OTOJEIKTIKMOV GTOLXEI®MV Yo TO
OeTikd amoTEAEGILOTA TTOV UTOPOVV VOl ETLTEVYOOVV.
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6.2. Ilepropropoi Ko pELALOVTIKES EPEVVEG

Ymhpyovv mePLopicpol otn HEAETN oL TTPEmEL v avaeepBovv. O TPOTOG apopd T
¥PNOM €VOG (S1001KTLOKOV) EPMTNUATOAOYIOL Yot TN GLAAOYN dedopuEV@V. AVvTd ylotl
dev umopel vo eEao@oAloTeEl M eIMKpivelo Kol 1 aKpifEld TOV OMOVINGE®V TO®V
CUUUETEYOVTOV. ATO TNV GAAY, O TEPLOPIGUAC AVTOG LoYVEL V1oL OAEG TIC UEAETEG OTIC
OTOlEC  YPNOIUOTOIOVVTOL  EPOTNUATOAOYIR. To  TPOYPAUUOTO  GTOLODV  T®V
TOLOAYOYIK®OV TUNUATOV Kot Ta pofnpata dtueépovv. Avtd, mbavotata, elxe kdmoo
eMidpaon oTic amoyelg Tov eortntov. H pedét nepropiotre og 'EAAnveg portntéc.
'Eto1, to amoteréopata avikatontpifovv v katdotaon poévo oty EAAGda. Télog,
av ko 1 TpdBeomn yprong tov YEIT eénynbnke mopamdve and wavoromrtikd ond Tig
HETAPANTEG TNG LEAETNG, £VOL APKETH OTILOVTIKO TOGOGTO OEV EPUNVEDTNKE, TPAYLLOL TTOV
onpaiver 0tTL vVapyovy kol dAreg petafintég mov mailovv poAo, OAAG O AVTIKTLTTOC
TOVG dgV ANEONKE LILOY.

Ot Topamdve TEPLOPIGLOL LTOPOVY VO AELTOVPYNCOVY OC KATELOLVTIPLEG YPOLLLLES Y10l
neAloviikég epyaoieg. Meyodvtepo péyebog detypotoc, cvupetoyn @ourtntav omd
bAheg yopes ko pe dapopetikég epmelpies ota WEIT ko n svumepiinymn atdpov mov
omovdAlovV Yoo Vo YIVOUV EKTTOUOEVLTIKOL O JPOPETIKG emimeda ekmaidgvoNg,
UTOPOLV Giyovpa Vo TopEXOLV Hia TO Gapn KOV GYETIKE e TIG TEMOBNGELS KOt TIG
andyelg Toug Yo avtd to gpyoreio. H mpocsOnkn mepiocdtepmv mapaydviov pmopel
mBovag va eEnynoel Aemtopepéotepa v mpdbeon ypnong tov WEIL Emiong,
amoutovvTol TEPLoGOTEPES HeEAETEC Y Tov kaBopiopud (M v omdppyn) g
€YKVPOTNTOG TOL povTéAov. TENog, dtoypovikég peréteg pmopovv va Bondnocovy oty
KOTOVONGOT TOV TPOTOL LE TOV OTTO10 SLOUOPPMOVOVTOL Kot 0AAGLOVV Ol OmOYELS LE TNV
népodo TOv YPOVOL, GCLYKEKPIEVA, OTaV Ol @OourtNTéG Yivouv LANPETOVVTES
EKTTOOEVTIKOL, [LE AMOTEAECUO KOt AAAOL TOPByovTeS va. apyicovy va ennpedlovy Tig
amOYELS TOVG.

7. Xvumepaopotao

H ypnon ™c teyvoroyiog oto ekmardevtikd teptBdArov eivar onuavtiky. £2g ek tovTov,
vrapyel avdykn ywo pio oe Babog e€étaon TV TapaydVTIOV TOL JEVKOAHVOLV TNV
amodoyN oo TOVG EKTALOELTIKOVS dtopopwv epyareimv TIIE, counepirapfoavouévav
tov WEIL. Andé v dAAn mievpd, OTmG avagépbnke ce mponyovevn evotnTa, HLOVO
AMyeg peréreg e€€racay TG anoyels v eortnt®v oyetikd pe to WEIL And v dmoyn
avt, N peEAETn cvpuPdriel oty vdpyovca Pploypapic, Topéyovtag cToLyEin TOLv
OTOOEIKVVOLV OTL, OV KO 1] OTACT T®V QortnT®V omévavtt ot ypnon tov PEII givar,
KOTé KATOW0 TPOTO, OVLOETEPT, TO Be®POVV YPNOIUN EKTOOEVTIKE EpYaAEio TTOV
npotifevioar va ta ypnowomomoovy. EmmAéov, mpotdabnke kot dokiudotnke £va
LOVTEAO, TO OMOI0 YOPTOYPAPNOE EMAPKAOG TIG OYECES TOV TAPOYOVI®V TOV
emmpedlovv Vv moapandve mtpodect). Alamotd®OnKe OTL 1| VITOKEEVIKT] YPNCULOTN T
0V gpyareiov emnpedlel £viova TOCO TN OTACT AMEVOVTL TOV OGO Kol TNV Tpodeon
xpnong tov. EmumAéov, damotdbnke 6t 1 6Tdon amotedel onUavVIIKO KaHop1oTIKO
napdyovta g mpdBeong ypnon. Eivar mohd evdiapépov 611 M mAikio TV
OLUUETEYOVTI®V OV Eman&e pOAO, EVO TO QLAO TOLG KOt 1) cvyvotTnTa oV TTailovV
Brvteomayvidia eiyov onpavikd avtiktumo Pdévo 6To TG0 YPNGILE TIETELOLY OTL Etvat
tao, WEIL. Tapapepilovtag Toug TEPIOPIGUOVG TNG LEAETNC, O1 TOPATAV® TOPATNPT|CELS
umopel va amodeyfodv ypnoieg yw Tovg vaevlBLVVOLS YAPOENG EKTOLOEVTIKNG
TOMTIKNG OAAG KOl YO TOLG TOVETIGTNUINKOVS OUCKOAOVG YOO TO OCYESIOCUO
TPOYPOUUUATOV GTTOLOMV KoL Y10. T ONUoVPYio KOTAAANA®V GTPATYIKOV UE GTOYO TN
SO pP®Oo™ TV TEToncemV TV eotrtntdV yio to. VEIT.
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Hapaptnpo
Ot gpotoelg g debTEPNG EVOTNTAG TOL EPMTNUATOAOYIOV

[Hapdyovroc: Ztdon anévavtt ota VEIT

1. H yprion YEII ot dwdackario sivor xdoipo morvtipov ypdvov.*

2. H exnaidevon tov ekmoudentikadv oyetikd pe ) xpron WYEII etvar ydowo ypoévov.*
3. Ta WEII gpumodiCovv v anotedecpatikng dwdackaiio evog podnpatog.*

4. Ta YEII cuvictodv pia akatdAAnAn 1 avamoteleouatiky péodo didackoriog. *

[Mapdyovrog: Xpnowodmra tov WEIT

5. H ypnon YEII av&avetl tnv avtoektiumon tov pontov.

6. H ypnon YEII kavel toug pabntéc va unv taipvovy ota coPapd to pddnuao.*

7. H ypnon YEII av&avel v mepiépysto Tov pobntdv va pdbovy mepiocotepa.

8. H ypnon WEII av&dvel ta kKivntpa kot TV kavotnta TV Hodntov va taipvouv
TPMOTOPOVALES.

[Mopdyovrac: [IpdOeon ypriong YEII

9. Banfera va epyactd o€ £va oyoAeio mov vrootnpilel ) yprion YEIL

10. Aev Ba ypnowonorovoa toté WEIT ot didackario pov.*

11. Eév vnpyav enapkeic moOpol 610 oyoreio pov, oiyovpa Oa ypnowonotovca WEIL.

12. @a apvidpovv va ypnotporomom WEIL, akdpa kot av ot pabntég pov pov to
{nrovoav.*

2nueiwon. * = otoryeio Tov omoiov aviiotpdenke n Paduoroyio
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