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EDITORIAL

Me to £Boopo tebyog Tov £tovg 2008 10 Teprodikd ANOIKTH EKITAIAEYXH Eekivd
po véa mopeion ynelokng Lopeng OAmv tov dedopévav tov teptodikov. H ANOIKTH
EKITAIAEYZH an6 6o kot 6to €£1G Bal eival KUPLOAEKTIKA «OVOIKT» GE OAOLG Kol
npocfacuun oe kébe evolapepduevo ympig meploptopovs. H pikpr| kabvotépnon mov
vmpEe oV €Kd00T TOV TEVYOVS OLTOV, HOG ETETPEYE VO AVATPOGOIOPICOVUE TOV
TPOTO KO TN HOPPT TNG VENS EKOOOTC.

To tedyoc avtd eivor aglepopévo otnv ekmaidevon kot T pebodoroyia ToV
LETATTUYIOKAOV EPELVNTIKMOV EPYACIOV. AKOUO TO GUYKEKPUEVA OE, GTO. GTOUXELN
puebodoroyiag oty emifreym kot TV €pELVO MG TPOS TIC OONTEPOTNTES OE &Vl
nepPdAlov € amooTdcemMS eKmaidevone. Xe avtd axpldg 1O onueio T
YOPOKTNPIOTIKG TG peBodoroyiag €vOg HOVTIEAOL OVOIKTOD TOVETICTNUIOUL 1| €&
amootdoems ekmaidevong kabopilovv mOAAOVG Tapdyovteg kot GuVOETOLV TIG
SPopPES TOVG e TO GLUPOATIKO GVGTNLLO EKTOLOELONG,.

O Baokég Olapopég elvar 000: 6TO PEV HOVIEAO €VOC OVOIKTOU TOVETIGTNUIOL M
poalikdra, dniadr| ot peydrotl aptdpol 6mrovdastdv Kot EMPAETOVIOV VOGS TETOLOL
oLOTNHOTOG, KaOMG emiong Kl 1 Yewypaeikn dacmopd tovg kabopilovv 10 idpvua
Kot Tn Aguwtovpyio. Tov. Xt0 Og HOVTEAO WPOUHOTOC €5 OMOGTACEMG 1 LUKTAG
exmaidevong 1mn  EMAewyn  polikotrog mpoodidel po  gveMéia oe  {nthuota
EMKOWVMVING, To ool ETNPEGLOVV LE TN GEPA TOVG TIG EKTALOEVTIKEG EPAPLOYES KO
pebodoroyia. XapaktnploTikd TapadelyoTo GTN YOPO LG EVOG TETOIOV GUGTIILATOG
amoTEAOLV Oplopéva  peTomTuylakd mpoypdupata tov [Havemotnpiov Avyaiov. Ta
ovo pali opwg yapaxtpilovv 10 Avoikto Ilavemomuio (EAID), 1o omoio pe tig
WrotepdTNTEG ALTEG TPOGO0PILETAL Yol TN HOVASIKOTNTA TOV.

Tavtdypova, avtn n povadikodtnTa Paivetal va ennpedlel oe peydio Badbud m doun
Kol TNV 0pydveoon ToV UETATTUYOK®V omovdwv tov EAIL Méver BéPara va
gpevvnbel Katd woOGo emmpedletar kot 1 wOLOTNTOL TNG EKMOIOELONG KOl TV
petomtuylok®v omovddv. H palucomra tov EAIT kot ov peydhor apBupoi gortntodv
Kot emPAeEnOVIOV doKnalovtal €0 kol ¥pdvio 6To TEdIo TNG TOLOTNTOG KOl TNG
opyavoons. H Prounyavomoinom, 1 dwopopetikd, n pallkn mopaywyn TTOYLOV OV
ACPOAMG EYEL EMPEPEL AAAAYEC GTO AKAONUOTKO GUGTNUA TOV.

Ao ™V GAAN, N YEOYPAQIKT SOCTOPE TPV TOAW®V OTMG: M O10IKNTIKY BAcn TOv
WPVUATOC, Ol POUTNTEG Kol o1 emPAETOVTEG, B TPEMEL var Elval Ge o apUOVIKN Kol
JlpKT EMKOWVMOVia, £TGL MOTE VO KIVOOVTOL OLOAGR Ol OmapoitnTEG EKTOOEVLTIKES Ko
EMKOIVOVIOKEG dladkacieg. Me Ao AOylo, vo vrdpyel €va €VEAKTO GUGTNUO
EKTTAIOEVLONG KOl EMKOVOVIOG OCTE Ol AMOLTNGELS EVOG LETATTUYLOKOD TPOYPAUUOTOS
VO AELTOVPYNGOLV OTOTEAEGLOTIKA KOl COLPMOVO, LLE TO, GTAVTOPT OV £xovV Tebel amd
TIC KOO UOTKES TPOSLOLY PAPEC.

Yoyva, éva itmuo mov  mpoPAnuatifel kot OMUovpyel  EPOTAUOTA  GTOVLG
aKOOMNUOTKOVG Ko epeuvntég, eivor to €0pog kot 10 PABOC TOV UETOTTUYLOKOV
OTOVOMV KOl KOTO TPOEKTACT], TO €0POg Kot T0 PAOOC TG LETAMTUYIOKNG EPELVOG.
[log opiletoan avtd ko wdg opiletonr Kot otoryelobeteiton 10 {nrovuevo TV
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LETOTTUYOKOV OTovd®V kot gpevvayv; [loeg elvar ot dwpopés peTOEL TV
TPOTTLYLOKADV KOl TOV PETATTUYLOKAOV GTovddv; Ti mopamdve mpénet va opilovv ot
HETOMTUYOKES OmMovdEC Ko pe Tt neiuato Oo wpémel vo  aGYoAoVVTIOL Ot
LLETOMTUYLOKOT POLTNTEC;

Ot amavinoelg oe avtd To. epoTHOTE OV glvan cvyvd EekdBapes. 'Evag amd tovg
AOyovg eivar OTL 0 OLOPOPETIKES EMOTNUES TA {NTOVUEVA SOPEPOLY KATA TOAD.
AAeg amavtnoeglg Bo 0OGoVV 01 PIAOAOYOL, AALEG O YNuLKOi, GALES O KOWV®OVIOAHYOL
Kol GAAeG ot vopukol. [Tépa amd v TumOTOMUEVN AIAVINGT OTL «OI UETATTOYIOKES
OmOVOES  OmOuTODY  UEYOADTEPY  eeldikevon», Ol €WKol o010 KOOE EMOTNUOVIKO
OVTIKEILEVO OOVTOUV UE PEYAAES ATOKAIGELS.

"Evoc ovpPoAikdg tpdmog yio o EMOTNUOVIKE OVTIKEILEVO TOV aVOPOTICTIKOV Kol
KOW®VIK®OV 6Tovd®V Umopel va 0MCEL TN O146TO0T MO amivINGNG GTO EPMTILLOL
«IOLES EIVAL 01 O1OPOPES UETOLD TV TPOTTVYLOKDV KO TWV UETATTUYIOKWDV OTODODVY,;
Av vroBécovpe 611 otV TpwToPdOpia Kot devtepoPadia ekmaidevon ot pabntég
pafoivouv yloo Tov KOGUO YEVIKE, GTIG TOVEMIGTNUIONKES TPOTTVYIOKES GIOVOEG Ol
onovdactég pabaivouv 1L glmav kdmolor dvBpomor Yy Tov KOGHO, TOTE OTIC
HETOTTUYIOKES GTOLOEG Ol  GMOLONCTEG  OLHOPPDVOLYV  TEKUNPLOUEVE KO  LE
EMEPNUATO TN OKN TOVG Gmoym yw tov KOopo. H vmodbeon avt pmopei va
o0MNYNoEl o€ amavINoels Lefodoroykod mepleyouévov, aAAd Kol AmTavVINGELS £l TOV
YVOOTIKOV OVTIKEWWEVOV TOAADV EMIGTUAOV.

210 1€0Y0G VTO TOV TTEPLOOKOD EMXEIPEITAL OO SAPOPETIKES TAEVPES VO, amavTn el
TO €PAOTNUO aLTO Kol va oplofetnBodv popeéc amavinoewv mov davhilovv Tovg
TPoPANUaTIcpovs. Ot GUVTAKTES TOV KEWWEVOV ATOVIOVV GE Lo GEPA amd {nTirota
OV €YOLVV VO KAVOLV HE TNV EKTOVNOT EKTOOEVTIKNG £PELVOC, OAAL Kol [LE TNV
enifreyn tov dwackdvtov. ‘Eva Opmg elvar ciyovpo: OTL e TNV TOpOLGIOGT TOV
KEWEVOV vtV 10 (R 0gv oAokAnpavetat, ovte KAgivel. Tovvavtiov. MoAg
avolyel, pue v eimida 6t T dpbpa avtd Bo cvvelsPépovv 6to Eekivnuor €vOg
SWAGYOL YOl TNV EKTOLOEVTIKY] HETATTUYOKN £peuva 6 TEPPAAAOV KTNG Kol €5
OTOCTACEWMS EKTOIOEVLONG.

210 mpwto apBpo tovg ot Kofi Poku Quan-Baffour kot Maurice Taonezvi Vambe amo
to Ilavemomuio g NoOTwg A@epikng meptypdeovy €va eVOALOKTIKO TAOIGLO0
eMIPAEYNG LETATTUYIOKOV £PYOCLOV G€ TEPPAAAOV €€ amooTdcemg eknaidevong. To
apBpo ovTd evrdcoeTal oV GEPE TP®OTO, O10TL omoterel poL AE0TPOCEKTY
TPOCTAOELD TOV GLVTOKTOV Vo fdAovv ta Bepédia yia pia véa Tpocdyyion enifieyng
petomTuyloKk®v epyaciov. H epyacio tovg amotedel pia kpitiky] avdivon twov
vrokovpuévimv tov African Union Commission Plan of Action of the Second Decade
for Education in Africa (2006-2015). H éAlewyn avagopdv yia v enitevén otdoymv
TV Avotdtov [dpvudtov pe myv € anoctdoewg ekmaidcvon toviletal pe Eueoon
and tovg apBpoypdpovs. H eEbdptnon tov NoTIOO@PIKOVOV 0Td EKTOOEVTIKES
TPOKTIKEG TOV TOPATEUTOVY GE TOAUOTEPES OEKOETIEG dNULOVPYEL TPOPANLOTO OTN
oLYYPOVI] KOWVOVIDL TNG YOPOS KOl OTIS OMOLTICELS TOV EKTOOEVTIKAOV EPOPUOYDV.
Mo avtd 10 AdY0 Ol GLVTAKTES TPOTEIVOLY Evav EVOAAOKTIKO TPOTO miPAeyng mov
TOV OVOUALOVV «OUVOLIKT OIEVKOALVGTY.

H Maria D. Avgerinou 6to dgvtepo apOpo pe titho «Blended Collaborative Learning
for Action Research Training» ovo@Eépel TV £€pguva OpACNG KOl MG OLTH
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epapuoleTon o€ £vo LOVTELD LUKTNG CLVEPYATIKNG HLAOMNONG Yo TV EMUOPOOCT] TV
eknadenTIk@V. Me 1dwaitepo tpdmo meprypdopet 3 Pacikég mpobmobéaelc, ot omoieg Oa
TPEMEL VO AELTOVPYOVV TOPEAANAQ: To KiviTpa TOV 1010V TOV GTOLOACTOV Yo
emoryyeApatiky] e€€MEN, N BeTik| emKovmViokn oyéorn emMPAETOVIO KOl GTOLONGTY|
Kot TEAOG 1 SLopK1G LITOSTNPIEN TOV KoM yNnT — cupufovAov.

Ye éva evOlOQEPOV KEIHEVO Y10 TOVG TOPAYOVIEC EMITLUYIOG OTINV OAOKANP®ON
petamtuylokng épgvvag ot Niuynpia, ot Felix Kayode Olakulehin kot Olugbenga
David Ojo meprypdpovv v £peguvd Tovg. Ot OHOOTNTEG PE OVAAOYO CUCTNHLOTO KO
peBodoroyleg eKTAIOEVTIKNG Epevvag eivor TOAAEG Kol oLGL®OELS. Ot GLVTAKTES GTO
Kelpevd toug mov €xel titho «Factors Influencing the Completion of Dissertations by
Students of Post-Graduate Diploma in Education (PGDE) by Distance Learning in
South-western Nigeria» , 0QO0 OAOKANPOGOV TNV €PELVE TOLG, TNV Omoin
KataBéTovv, Tpoteivouy AGELS Yo TN PEATIOON TOV UETATTUYIK®V EPEVVAV.

Y10 té€tapto Gpbpo pe TiTAO «AvoKoAieg mov avTipeTORILOVY Ol EOITNTEG GTNV
emaoyn Oépatog yo tn OmAwmpatiky] tovg epyacia otn OE EKII6S» 1 Péva
I'ewpyddn evromiler to KLPLOTEPO TPOPANUOATA OV APOPOLV TNV EMAOYN TOV
0énotog tov omAopatikov egpyociwv (AE) mmg OE EKII6S, mov avniker ota
LETATTUYIOKA TPOYPAppOTO «XZmovdés otnv Exmaidocvon» (EKII) kot «Exmoaidevon
EvnAikovy (EKE) tov EAAnvikod Avowtov Ilavemotmpiov. To id0 to Keipevo
amotedel epyolelo oTAL XEPLL TOV GTOVOACTMOV YOl TO TPMOTO TOLG PRUOTO GTNV
EKTTOVN O TNG OIMA®UOTIKNG LETATTUYIOKNG EPYOCIAC.

210 méumto apBpo pe titho «H épevva atny omo omooTO0N EKTAIOEVTN. AVATKOTHON
kou mpoorntikés» ot lodvvng I'kiocog, HAiag Mavpogdng kaw Mapia Kovtoovuma
EMYEPOVV Ll AVOCKOTNON NG €PELVOG OTNV ad amOGTOCT EKTOIOELON Amd TNV
dekaetio tov 1960 wg onuepa, Omwg mapovcidletonr otn debvny oAAd Kol otV
eMnvicn Biproypaeia. Keipevo oto omolo pmopet kdmotog vo avatpéEet yio va et
Lo KOAT EIKOVOL TNG EKTOOEVTIKNG EPEVVOAG GTO CLYKEKPLUEVO TENTO.

210 K10 Kelevo tov tevyovg awtov pe titho «Moarpoypovia. Epevva Apdong: éva
MeBodoroyiko Iaioio ue v olromoinon twv TITE»,  Adopovtio Xravokd ovoAvEel
Kot eneEepyaletar £va cVYKEKPYUEVO PEBOO0AOYIKO TAAIGLO Y10 LOKPOXPOVIO, EpELVAL
opdong. Tlapovoidler ™ @rhocoeio kot T peBodoroyio g €pgvvag dpdomng, Ommg
aLTY oYXEOAOTNKE KL EPOPUOGTNKE GTO TAAIGLO PioG HOKPOXPOVIAG £PEVVAS LLE GTOYO
TN JlEPEDVNON TNG EKMOOEVTIKNG OAAAYNG o€ ekmondevtikovg g [pmtoPaduiog
Exnaidevong péow g a&romoinong twv Teyvoroyunv [Tinpopopiag ki Emkoveviag
(TTIE).

Téloc, 1 Evppoctivn-Alknot Tapackevomrodrov-KoAMa oto Keipevo g pe titho
«MeBoodoloyia. mo10TIKNG EPEDVOS OTIC KOIWVMVIKEG EMIOTHUES KO GUVEVIEDCEICH
enefepydleTon oToXElol TNG TMOWOTIKNG £PELVOC KOl 1Owitepo TNV EMAOYY TV
ovvevienEemv. Avolvel Ta otolyelo ekelva mov mpémel va €yl €vag €PELVNTNG
TPOKELUEVOL VO O1EEAYEL EPELVA YPNGUYLOTOLDOVTOG OEOOUEVO KOl VAIKO TTOV TPOKVTTEL
amd cuvevtevéels. Télog ota yevikd coumepdacpoto tovifetor 1 duvoptky adio mov
VIAPYEL OTNV TPOCOTIKOTNTO TOV €PELVNTH KOODC KOl TOV VLTOKEWEVOV KOt
TAVTOYPOVA GTIG QPN YNGELS, OO TIG OTOLES 1] £PEVLVA TTPALYLOTOVETOL OVGLOGTIKA.
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To €106 aVTO APEPOUA GTNV EKTOLOELON Kot TN HEBOOOAOYIN TOV UETATTLYLOK®V
EPELVNTIKOV  €PYOCI®V  Qaivetor  vo  amotedel éva  Eexivmuo Yo ogpd
TPOPANUATICU®V, OALA Kot TAELAO0G emtl pépovg (ntnudtov mov cuvBETovy T0 ToTio
™mg ekmandevTikng €psvvag. To meprodikdé ANOIKTH EKITAIAEYZH éxave éva
Eexivnua TpoPAnuoatiopnod Ko dtaidyov. Eivor amapaitnto va yivouv kot dAla, va
dnpoclonomBei évag d1dAoyog, o onoiog pmopet vor odnynoetl otabepd otn Pertiomon
TOV PHETOTTUYIOKAOV EPEVVNTIK®OV €pYactdV otV EAALGSa, addd Kot og dAAES TEPLOYEG
TOV KOGLOV.

Avtovng Atovopdkng
Av. KaOnyntg EAII
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Abstract.

The main aim of this paper to identify, explain and advance as best practice,
the principles of an alternative framework of postgraduate supervision in the context
of distance education. This framework, we describe as Dynamic facilitation. The
paper starts with a critique of the African Union Commission Plan of Action of the
Second Decade for Education in Africa (2006-2015), highlighting the document’s
unfortunate silence on the role of distance education in Africa’s Higher education. We
suggest that this silence is due to African educationists’ reliance on old theories of
learning and supervising dissertations whose main limitations are their narrow
definition of higher education as residential university, and also the dominance
ascribed to the pedagogic role of supervisors in the Behaviourist and Cognitive
theories of learning. We critique these theories for their inherent limitations and
proceed to suggest that the context of distance education has its unique features and
particularities that must be robustly engaged with, in the areas of learning and
supervising of postgraduate dissertations. We then propose ‘dynamic facilitation’ as a
type of supervision suited to distance education contexts. Our basic argument is that
dynamic facilitation empowers postgraduate students because it allows for their
initiative in generating new knowledge systems. We conclude by suggesting that
dynamic facilitation takes into account the ‘distance-ness’ between supervisor and the
supervised; it integrates methods of assessment ranging from the main dissertation, to
continual self-reflective assessment achieved through maintaining journal notes on
work done and portfolio of the supervised’s experience during the process of
supervision.

Key words: Supervision, Distance Education, Post-Graduate, Critical, Dissertation,
Context, Dynamic facilitation.
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Introduction
Post Graduate Supervision as Assessment in the Context of Distance Education

The Plan of Action of the African Union Commission (AUC) on the Second
Decade of Education for Africa (2006-2015) adopted in 2006 in Maputo considers
higher education as a priority investment and growth area (AUC: Plan of Action:
2006). The Plan of Action lists the following seven areas for its development focus;
Gender and Culture, Educational Management Information Systems, Teacher
Development, Higher education, Technical and Vocational Education and training,
Curriculum Development and Related Issues of Teaching, and Learning Materials and
lastly, Quality Management (AUC Plan of Action.2006: I ). Unfortunately, within the
area of Higher education as contained in the Plan of Action there is deafening silence
on distance education. Higher education is narrowly defined as residential university
education.

In other words, the AU Commission Plan of Action drawn out for the continent
ironically marginalizes distance education when this sector is actually growing rapidly
in Africa, following the failure of residential universities to absorb all potential
African learners. At a stakeholder workshop on harmonization of Africa’s higher
education organised by the African Union Commission and hosted by the Association
of African Universities on the 7™ and 8" of May 2007 under the title of “Developing
Pan African Quality Rating Mechanism,” (Butcher:2007) one of the organisers reports
that education experts from Africa were quick to point out that the quality rating
mechanism submitted to them by the AU Commission for consideration, did not
sufficiently address the unique challenges of Distance Education as one amongst
many, institutions of Higher Education in Africa. The experts bemoaned the fact that
there is not awareness in institutions that claim to speak for Africa on the particularity
and unique context of distance education that the experts characterised as being
defined by several factors, the following being the most important;

e Distance between learners and the physical infrastructures from the
universities of where students have enrolled.

e Nature of mode of delivery in which in distance education there is minimum
contact between learner and teacher and the textbook is taken as the substitute
for the teacher in the residential university.

e Flexibility of times when student assessment can be conducted

e Untraditional modes of examinations, where students can submit portfolios of
their work as an add-on to sitting examinations.

e Supervision or assessment procedures where in Distance Education emphasis
is placed on continual self-evaluation as opposed to a once-off examination
that is usually conducted at the end of each semester or year in a residential
university (Criteria for Quality Distance Education in South Africa — Draft
Policy Statement, 1998: 1-21).

Behaviourist Theories of Postgraduate Supervision in Distance education
Contexts

These above factors have serious consequences on the specific nature of
supervising postgraduate students in the sense that in Distance Education the student
is writing a thesis in isolation, sometimes after long hours at work. The problem is
that some lecturers and educationists at Distance Education institutions have
continued to supervise distance education students as if they are at a residential
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university. For example, an analysis of a sample of some “types of supervisions”
shows that these are still informed by outdated learning theories. There is not critical
rethinking of the notions of ‘supervision,” ‘supervisor,” ‘supervisee,” knowledge
expert’ in the Behaviourist, Cognitivist and Constructivist theories of learning and
supervision.

Behaviourist theories developed between 1800s and early 1900s emphasis
conditioning students to respond to research stimuli created by the teachers (Pavlov ).
As understood by Thorndike the Law of Effect in behaviourist theories of education
state that if an act is followed by a satisfying change or reward in the environment
there is more likelihood that it would be repeated in a similar situation (Slavin,
2006:136). There 1s no denying that any theory of education is needed to help explain
and then transmit relevant knowledge and skills to the young to enable them take their
respective adult roles in the society.

However, Behaviourist theories can promote undemocratic practices in the
relationship of students and teachers in the context of supervision. For example,
Bishop & Glynn 1999 correctly note that conditioning students to stimuli provoked by
teachers always imply a relation of power in which the power to name reality resides
in, is dominated by, and invested in the teachers who are described as ‘supervisors’
and ‘knowledge experts.” The Shorter Oxford English Dictionary on historical
principles (1944) describes a supervisor as one who ‘looks over, inspect, oversee and
generally gives ‘direction or control over business; an overseer’ (Little etal 1944:
2085). Each of those verbs vests the supervisor with extraordinary authority that
leaves little space for the one who is being supervised to exercise initiative and have
meaningful input in the process of writing up a thesis. When behaviourist theorists of
education further describe the supervisor as ‘knowledge expert’ (Little, 1999:656) a
certain cultism, and secrecy is conferred on the expert to speak on behalf of
somebody, a process that can displace the voice of postgraduate students in learning
and research.

In its traditional sense then, when the behaviourist theory of learning is
transposed to supervising, the theory promotes a type of supervising that one can
described as the dominant paradigm. Freire (1970) as restated by Spener (1990:2) has
called this phenomenon, the banking concept of education because the supervised is
considered an empty vessel that has to be filled with knowledge from the teacher.
That knowledge originating from the teacher to the supervised student involves not
only information on correct formats of presenting thesis; sometimes the supervised
are instructed on what to research on, how to argue and arrive at apriory conclusions.
At its worst, Behaviourist theories can promote a clientile or patronage type of
supervision. This type of supervision relies on ideological loyalty to the supervisor,
without which the supervised would not successfully complete a thesis project
(Vambe 2005).

Cognitivist Theories of Postgraduate Supervision in Distance Education
Contexts

Cognitive theorists of learning are also blighted by the perception of students as
receiver of knowledge and not generators of knowledge. Cognitive theorists
emphasise psychological entities as knowledge, conscious, intelligence, thinking,
imagining, creating, generating plans and strategies related to reasoning and problem
solving (Flavel, Miller and Miller, 1993 :3 ). In the theory, meta-cognition is heavily
reliant on active monitoring and consequent regulation and orchestration of the
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process of supervising in relation to some concrete goal or objective (Dembo,
1994:96).

As explained in the cognitive approach the amount of supervision depends
both on how teachers present materials to students and on how the student processes
it. Here, a residual element of Behaviourist theorists is implied because the instrument
of cognition are developed and provided by the supervisors. There is a mistaken belief
in cognitive theories that research problems for postgraduate students emanate from
the mind. This result in students concentrating post-graduate research on issues that
are not of direct relevance to their communities. Each time a post-graduate researcher
is implicitly or explicitly forced to research on a ‘donated’ area, it is a violation of the
respect that must be accorded to postgraduate researchers as people with a capacity to
generate knowledge that might even contradict the perspectives of their mentors. The
research questions that fire the passion of student researchers are better left to the
students.

In short, cognitive theorists of supervision can entrap post-graduate students in
the sense that areas of research are divorced from social reality, interpretation of facts
are often rendered too subjective and theoretical approaches are sometimes used to
confirm existing ways of doing things ( Dembo, 1994: 102). To critique Behaviourist
and Cognitivist theories of supervision in this fashion is not to minimize the potential
of experts who use them to authorise deeper supervising approaches. It is to argue that
the supervision of postgraduate studies is rendered poor when the aim is to confirm
the conclusions of previous experts. Since the main reason for undertaking
postgraduate research work is to seek to originate new forms of knowledge the force
of this intellectual enterprise derives from post-graduate students’ capacity to question
received assumptions embedded in previously studied social, economic, cultural and
political concepts and ideas.

Constructivist theories of supervising post-graduate dissertations.

In order to avoid the limitations of traditional theories of supervising post-
graduate students, educationists have proposed the use of constructivism. Its
assumptions are that human beings construct knowledge based on an understanding of
human experiences (Confrey, 1990:108). The constructivist theorists acknowledge the
fact that human beings’ picture of the world is not static because their conceptions are
subject to change. However, if a student merely repeats what the teacher or the text
book has said, this is of course no indication of a conceptual growth in postgraduate
research work (Von Glaserfeld,1992:32). Instead, constructivists argue that for
students to really understand and be able to apply knowledge they must work or solve
problems. In this way they can discover things for themselves. Students must
construct knowledge in their own minds. Human beings are able to be aware of their
constructed knowledge and can modify this knowledge in the light of new facts that
have been discovered through processes of conscious reflections on that constructive
process (Slavin, 2006: 243).

Confery (1990:115) adds that a significant improvement in student learning
depends on a fundamental shift from teacher to student responsibility for, and control
over research. Post-graduate research and supervision should therefore encourage the
development in students relevant skills for effective and powerful constructions of
their experiences. Students discover and transform complex information, and through
this process make research problems, processes and findings their own. Because of
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the emphasis on students as active learners constructivist strategies are often called
student-centred instruction ( Slavin,2006:243).

Constructivist theories of supervision have not escaped the criticism that they
tend to assume that students have all the intellectual resources to construct their
meanings at will. This criticism is valid because post-graduate supervision is a mutual
process of give and take. Both the supervisor and the supervised are active agency in
generating knowledge that each of them has to respect, irrespective of ideological
difference or differences in theoretical approaches each works with.

Social Constructivism and Dynamic facilitation as Best practices of postgraduate
Supervision

When placed against the limitations of post-graduate supervision informed by
and embedded in the theories of Behaviourism and Cognitivism, we in this paper have
tended to gravitate towards the theory of social constructivism. In line with the need
to devolve power to the supervised, and generate knowledge of a higher level, and one
that furthers the intellectual growth and development of the student in the process of
conducting a post-graduate research project, we propose dynamic facilitation as the
best practice in supervision. Little ( 1944: 197) and his fellow researchers suggest that
dynamic facilitation promotes the supervised as the main actor in research project.
He/she decides the research problem drawn from real life situations.

Dynamic facilitation emphasises the role of the institution where post-graduate
students are enrolled as that of providing necessary study infrastructure such as
libraries and clarifying channels of communication between the researcher and
facilitator. We are aware, as Bishop and Glynn (1999) are, that every act of
facilitation and promoting post-graduate research work necessarily implies some
‘authoritative’ voice that guides and mentors the one whose ideas are being promoted
(Bishop & Glynn 1999).

This is important to state in order to avoid giving the impression that in
dynamic facilitation there are no rules to be followed. For instance, our understanding
of dynamic facilitation also implies recognising that any institution of higher learning
follows a particular research proposal framework. This is a technical dimension of
research and supervising which has to be enforced whether one is a supervisor or
facilitator. The framework of research proposal at postgraduate level is an established
format and the researcher has unfortunately, no power to alter it. Dynamic facilitation
recognises that the supervision of post-graduate work is an opportunity of personal
intellectual growth. That growth is not complete without ideological contestations of,
and with received forms of knowledge.

Pedagogical Elements of Dynamic Facilitation in the context of Distance
Education

There are three main aspects that form the foundation of dynamic supervision
of postgraduate dissertations in the context of Open and Distance Learning. The first
aspect is the necessity for introducing learner-centred approaches to post graduate
dissertation ‘supervision’. Learner-centred approaches consider post-graduate
students’ own initiative, passion, commitment and interest in the research problems
they have identified for themselves. Dynamic facilitation emphasises the fact that
post-graduate students are sources of original and alternative knowledge systems that
supervisors have to ‘recognize’ and respect. As Vambe (2005: 291) argues elsewhere,
part of this recognition involves allowing “an empowering assessment policy [that]
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welcomes innovation in which learners submit portfolios, projects and anecdotal
records in which that constructed knowledge from their experience”.

The second aspect is that dealing with post-graduate student researchers as
critical thinkers on their own right has the potential to open up and validate the
multiplicity of differently reflected interpretations of new or old research questions. In
the ‘knowledge economy’ we live in, proponents of post-graduate dynamic
supervision are required to constantly reflect on their achievements. This enables
dynamic facilitation - as a living praxis - to challenge its previous ideological
assumptions, and this can help to confront in fresh ways the necessity to identify, and
mark out, what it is that supervision under conditions of distance of education
learning can improve on, modify or even reject in the process of contributing to the
field of education in general and distance education in particular. Expressed
differently, in contrast to the principle of “learning by self discovery” that underscores
dynamic facilitation, when the conceptual framework of research is dominated by the
interests of the supervisors, their ‘dominant discourse[s]...promote knowledges -out-
of-context and is further shaped by deficiency theorising’.(Bishop & Glynn 1999:
177).

And, the third aspect is that, at an institutional level, the conditions of
possibility of dynamic post-graduate supervision require a robust program of action in
which leveraging systems of student support that help students to physically, and
theoretically bridge the ‘distance-ness’ in distance education contexts be put in place.
Thus, although in distance education research environments, the facilitator and the
student are usually separated in space, the facilitator should not take a back seat or sit
on the fence waiting for a whole year to pass without making efforts constantly
engaging in critical dialogue with the facilitator. In the same vein, the dynamic
facilitator cannot afford the luxury to sit back and not take the initiative to reach the
student through telephone, e-mail, letters or even giving an invitation to meet face- to-
face with the student when the time is appropriate and convenient for both.

The situation where a student is assigned to a study advisor but the latter makes
no effort to motivate or contact the student to work is a bad practice. Students may
loose money paid to institutions of higher learning for a complete academic year
without any progress- not even a discussion relating to the student’s topic or
proposal. This must be discouraged because it negatively impacts on throughput or
completion rates and also puts the name of the institution into disrepute. It would
however be re-imposing the ‘domination’ of the supervision process and
reinstating the overall ‘authority’ of the dynamic study advisor or supervisor if it is
left to him or her to check the progress of the student. The onus is squarely on the
postgraduate student to maintain critical contacts with the facilitator.

Moreover, in the process of researching and writing up a postgraduate work,
the student should constantly subject himself or herself to self-evaluation. One of
the ways of doing this is to use a review instrument developed by the institution to
measure the performance and verify whether or not the presentation of the
researching findings are conforming to the agreed set standards. The National
Association of Distance Education of South Africa (NADEOSA) has developed
one such review instrument that contains the following aspects against which the
student should measure his/her research progress;

e Language should be accessible and clear
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e Self-assessment should include formative, summative and then integrated
assessment.

e Layout and graphic design should conform to the departmental house style; it
should pay attention to formal qualities of research presentation with agreed
space and margins, headings and subheadings, use of adopted ways of
referencing, font and table and graphics usage required (NADEOSA, 2004).

University of South Africa’s (UNISA) Institute of Curriculum Development

(ICLD) has deepened the review instrument that should guide postgraduate students
by including, inter alia,

e Context of study and its authenticity. This means research problems should be
real-life problems, articulated through African indigenous knowledge
perspectives.

e Content and theories used in postgraduate studies must enable postgraduate
students to interrogate existing theories, or use a body of facts to generate
alternative theoretical ways of explaining social reality.

e The transformative aspect of the postgraduate research should benefit from
feedback from supervisors and peers.

e Assessment Design should include short written assignments, journals and
portfolios developed alongside the main research (ICLD Review Instrument:
2007:1-12)

This instrument enables the postgraduate student to constantly benchmark the
progress of the research process by remaining focused to the issues that make the
research critically engaging, while aligning the presentation of the research output
to the department and institutionally agreed format. These formalist aspects of
dynamic supervision cannot be ignored; they constitute the core of research design.

Under dynamic facilitation as a paradigm for postgraduate supervision, the
study advisor is committed to the work and shows interest in what the student is
doing. Where a deadline passes without a student’s response the supervisor contacts
the student to find out about the latter’s progress or problems and tries to provide
support where necessary. Although the final product- dissertation- is the intellectual
property of the student, it is the professional and moral responsibility of the facilitator
to provide the necessary support and guidance for a successful completion of the
dissertation. The supervisor who provides scaffolding and leverage support constantly
to the student is in fact promoting good continual assessment practices during
supervision. (Independent Examinations Board: 2006).

To realise the best practice in facilitating research in Distance Education
environment we therefore argue that the dynamic facilitator or study advisor and the
dynamic student post-graduate researcher in distance education environment should
create a working ‘contract’. In this contract both the facilitator and the supervised
should set up deadlines as milestones they have promised to adhere to. If for example
it is agreed that the first draft of the research proposal should be handed in within four
months, this time frame must be respected. Some important support mechanisms that
facilitators of research by dissertation in Distance Education may need includes:
technical skills, writing skills, access to sources and resources, seminars, conferences
and joint publication with student.

For best practice in facilitating postgraduate research work, facilitator should
assist the student in technical aspects of the work such as making the research topic
more focused and structuring the dissertation into both chapters and sub-topics. The
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facilitator should also guide the student to master technical skills of writing a
dissertation e.g. referencing both in the text and in the bibliography.

Distance students writing graduate dissertation may need help in finding
relevant sources to their work. The facilitator (study advisor) should support
postgraduate students by taking them through the library to teach them where to get
information or request for articles in relevant journals. The student should also be
introduced to the subject librarian of his or her course. In most developing countries
many students may have no access to the internet. It may be very useful for the
supervisor to get some relevant sources from the internet or direct the student to such
sources. Even relevant sources like the latest books that may be useful for the
literature study should be mentioned to the student. To make students become more
knowledgeable in the area of research seminars could be organised by the department
for all graduate student students to read papers for their peers to review.

Postgraduate students in Open and Distance Learning environment should also
be encouraged to attend conferences and present joint papers with their study advisors
(facilitators) on areas that relate to their dissertations and or publish the papers in peer
reviewed journals (Mthembu & Naidoo, 2002). Such exposure and support
mechanisms can motivate students to successfully complete their dissertations in time.
This intervention in the supervision of postgraduate students introduces the ‘formalist’
type of supervision. The formalist type of supervision is an indispensable part of any
supervision because however much students hold to their ideas passionately, these
ideas can only be intelligible when presented in agreed formats (Mouton, 2004). But
if promoters overemphasise this formatting dimension in supervision at the expense of
the ideas and content of the research work, this may reduce supervision to an aesthetic
game (Fisher) and thus rob the postgraduate research of its essence.

Contribution of dynamic facilitation to Distance Education

‘Dynamic facilitation facilitation is a modest departure from traditional theories of
supervising postgraduate students under conditions of distance education. As argued
in this article the main tenets of this approach to supervision are that:

o Student researchers at postgraduate level need facilitators or study advisors

who assist in creating optimum conditions for research

o Student researchers at postgraduate levels have the initiative to generate new
forms of knowledge that can confirm but more importantly, interrogate
existing perspectives.

o Student researchers at postgraduate levels are active and interactive in their
learning as they should tolerate alternative perspectives from their peers and
those who mentor them.

o Student researchers at postgraduate levels need certain learning infrastructure
such as libraries and regular modes of access to their facilitators to be put in
place. This is particularly important in a distance education context where this
infrastructure is not assembled at a single spot.

In other words, the capacity of institutions to survive depend on their capacities to
generate new knowledge that is relevant to the societies that must make full use of
that knowledge. In order for this to happen, postgraduate research is a critical
component for capacity building. This in turn is important for creating a critical mass
of researchers who are conscious that there is nothing that can be called research for
research’s sake. Any research is purposive activity for the expansion of human
knowledge. And in this process of generating knowledge, dynamic facilitation is
crucial. It enables researchers to work with the best mentors. Conversely, it also
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enables supervisors to learn new knowledge from the supervised. All above, it enables
the students who are researching to be independent thinkers. The notion of dynamic
facilitation is thus preferable to the idea of ‘supervision’ that implies that the
supervisor is an overseer, wielding power to pass or fail students. The contribution
then, of dynamic facilitation is that it empowers the student researcher to think outside
the prescribed box; the postgraduate student then becomes the subject of the research
process. The young postgraduate researcher is afforded space to experiment with new
and untried ideas. This should be the essence of postgraduate research and the focus
of dynamic facilitation.

Conclusion.

In this paper we explored the possibility of evolving an alternative framework for
supervising post-graduate students in the context of distance education. First, we
showed the limitations of the AU Commission’s Plan of Action for the Second decade
of Education for Africa. Here, we noted with concern the absence of distance
education as a significant area that also constitutes what is higher education in Africa.
This silence, we attributed to the traditional theories of education that seem to have
been developed with a residential university in mind. We then argued for the need to
recognize distance education as a unique mode of delivery of education, requiring
particular strategies to be used when supervising students enrolled in these
institutions. The paper then proposed the framework of dynamic facilitation as
promising to be the best practice to use when supervising postgraduate students within
distance education environment. We demonstrated that dynamic facilitation takes into
account the needs of distance education students. These needs relate to considering
the distance between supervisors and students, the flexibility with which postgraduate
students can conduct their research without feeling pressed for time. We noted that
dynamic facilitation uses modes of self-evaluative assessment that can be built-into
the main dissertation. We argued that journal of notes, and portfolio of the students’
experiences during postgraduate research could be considered as part of the main
dissertation during assessment by external examiners. Dynamic facilitation
encourages supervisors to abate ‘intellectual authority’ on research topics so that
postgraduate students can discover facts on their own, and critique received and
canonized assumptions in traditional approaches to knowledge production. We
concluded that in a context where the knowledge economy is under continual critical
re-evaluation, it can no longer be ‘business as usual’ when it comes to the supervising
of post-graduate students. In the context of distance learning, dynamic facilitation
promises to be the best practice of scaffolding and leveraging student research work at
the post graduate level because this type of supervision allows the student to relate
research questions to social contexts and problems that they encounter in real life.
Dynamic facilitation, thus, empowers students who are studying at a distance with the
willpower to take decisions that affect their lives and studies.
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Abstract

This action research study investigated the application and use of a blended
collaborative learning model as a vehicle for developing in-service teachers’ action
research skills in a field-based Master’s program. It also explored the roles of the
instructor through the lens of the ‘four hats’ metaphor (Bonk et al., 2001). Research
results endorsed the tremendous potential of both the collaborative and blended
aspects of the selected instructional approach towards the creation of an interactive
community of learners, as well as the development of deeply reflective thinking skills.
From the course design perspective, this instructional approach facilitated the
transformation of an action research training course to what Laurillard (2002) calls the
“reflective practicum”. For this transition to occur, three highly significant conditions
need be in place and work in parallel, namely the students’ own motivation and drive
to achieve professional growth as opposed to those students that just wanted to
complete the degree; as well as a positive student-instructor relationship, and the
instructor’s continuous support, input and guidance.

Key words:: Blended Learning, Action Research, CMC, Collaborative Learning,
Higher Education

Blended Learning

Blended learning courses (also known as hybrid) constitute a popular dimension
of Web-enhanced instruction, as along an instructional delivery continuum they find
themselves right in the middle, between courses delivered fully online, and those that
are implemented solely through face-to-face (f2f), traditional instruction. Many
definitions exist for blended learning, but Graham’s (2006) seems to be the one that
most accurately reflects the historical emergence of blended learning systems, which
originated as a combination of traditional f2f and distributed learning systems.
According to Graham, “blended learning systems combine f2f instruction with
computer-mediated instruction” (2006, p.5). He also goes on to note that this
definition “emphasizes the central role of computer-based technologies in blended
learning” (p. 5).

Dabbagh & Bannan-Ritland (2005) explain that in the context of a hybrid course,
online learning complements classroom instruction, combining online and f2f learning
activities. In keeping with the Sloan definition (Seaman, 2003), a course is defined as
hybrid/blended when a 30 to 80% of course instructional design and implementation,
both on a content and delivery level, are performed online.

But, why blend? Why would any instructor select blended learning over other
teaching and learning options? Graham (2006) identifies three major reasons, (1)
improved pedagogy, (2) increased access and flexibility, and (3) increased cost-
effectiveness. Osguthorpe and Graham (2003, as cited in Graham, 2006) also include
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social interaction, personal agency, and ease of revision. In addition, research studies
at the Universities of Tennessee and Stanford (Singh & Reed, 2001) have found that
blended learning may result in improved learning effectiveness “by providing a better
match between how a learner wants to learn and the learning program that is offered”
(p. 6).

Finally, let us not lose sight of the fact that blended learning may allegedly
combine the best of both traditional and distributed learning, but when instructional
design and delivery are not pedagogy-driven, appropriate for a particular learning
context, or simply not well executed, then blended learning can also reflect the worst
of both worlds.

Let us emphasize that in order to make an informed, pedagogically sound decision
as to whether or not adopt blended learning for one’s teaching context, an instructor
must compare the potential strengths and weaknesses of f2f and asynchronous (not
concurrent) online communication, and consider how each type of delivery will serve
her teaching and pedagogical goals for her class (Table 1).

TABLE 1.
Strengths and weaknesses of f2f and online discussions (adapted from Graham, 2006)

Online (Asynchronous) Discussions F2F Discussions
Strengths a. Flexibility—student participation takes place a. Human connection—easy to
at a time and place convenient for the student bond and develop social presence

and trust in f2f environments

b. Participation—all students participate due to b. Spontaneity—rapid chains of
lack of time and place constraints associated ideas and serendipitous
discoveries are encouraged

c. Depth of reflection—students have more time c¢. Participation—not everybody

to consider their responses more carefully and may participate due to time, and
more comprehensively personality constraints
Weaknesses a. Spontaneity—rapid chains of associated ideas a. Flexibility—due to time limit,
and serendipitous discoveries are not the instructor may not be able to
encouraged reach the desired depth of
b. Procrastination—students may procrastinate discussion

participating online
¢. Human connection—not as easy to bond and
develop social presence and trust online

Computer-Mediated Collaborative Learning

Group, and personal communication both between individual students, and
between students and their instructor, can occur through a variety of electronic
multimedia, including e-mail, synchronous (chat) and asynchronous conferences. In
order to be successful in a computer-mediated collaborative learning environment,
students are usually required to apply higher order cognitive skills—in particular
critical thinking and problem-solving—as well as to discuss and negotiate their
individual points of view with the view to arriving at unanimously agreed upon group
decisions. Therefore, the potential of computer-mediated collaborative learning
experiences appears rather remarkable, and equally beneficial as that of f2f
communication, for the development and further enhancement of critical thinking and
problem solving skills.

Needless to point out that according to Graham’s model (2006), an instructor
contemplating to incorporate computer-mediated experiences into her teaching should
first compare their potential pedagogical benefit to that of a comparable f2f
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experience. For instance, some learning activities are more suited to a f2f delivery due
to their requiring immediacy and a higher degree of student interaction in order to be
successfully executed. Once creating a computer-mediated experience has been
decided, the following step surely should be to consider and weigh the associated
strengths (flexibility, student participation, depth of reflection) against the weaknesses
(spontaneity, student procrastination, human connection), and how these fit into the
overall instructional design of a particular class.

Computer-mediated collaborative learning is an instructional strategy in which
normally students work together in small or medium size groups toward an as far as
possible clearly assigned task while at the same time their effort is supported by
various computer-based applications. Social interaction is highly emphasized in this
context. In addition, and particularly when collaboration is required within a problem-
based learning framework, students must depend on each other to reach the learning
objectives (positive interdependence) thus successfully completing the learning task
(Johnson & Johnson, 2006). Bernard et al. (2004) have found that active learning (e.g.
problem-based learning) that includes (or induces) some degree of collaboration
among students appears to foster better achievement and attitude outcomes in
asynchronous distance education contexts.

Research documents the effectiveness of collaborative learning for developing
problem solving skills in various content areas and grade levels (Chen & Caropreso,
2004; Johnson & Johnson, 1999). From a teaching philosophy perspective,
collaborative learning is consistent with constructivism primarily due to the role of
social interaction: advocates argue that learners co-construct more powerful
understandings than individuals can construct alone (Eggen & Kauchak, 2001).

Hoyles, Healy and Pozzi (1992) report that use of computer-mediated learning
environments foster student interaction, thus resulting in successful learning
experiences. They also found (1994) that collaborative computer-based tasks can lead
to higher-order thinking, hypothesis formation, and reflection—and, by implication,
also improve problem-solving skills.

Enhanced social interactions within a computer-mediated collaborative learning
environment, can further encourage self-regulated learning (Grabe & Grabe, 2007), as
well as improve the overall classroom climate (Slavin, 1995).

Styler and Philleo (2003), and Avgerinou, Carroll, Spelman, & Hanlon (2005)
recommended the use of technology to enhance reflective journaling. Based on earlier
studies (Larrivee, 2000; Holly & McLoughlin, 1989; Francis, 1995; Hatton & Smith,
1995; Moon, 1999a, & b, as cited in Martin, 2005), Martin (2005) emphasizes the role
of reflective (learning) journals in teacher education “in order to begin find out who
they are as teachers, what values and beliefs underpin their actions” (p. 527).

Action Research Skills

Based on his extensive research studies, Labaree (2003) reports on some
difficulties involved in the transformation of educational practitioners into educational
researchers in the United States. As he explains, the teachers’ own profession makes
them ideal candidates to assume this new role. However, between students and their
instructors in research training programs, a cultural clash may manifest itself
representing the teacher perspective on the one hand, and the researcher viewpoint on
the other.

Unlike others, those involved in the training of teachers as action
researchers, are faced with the aforementioned issues to a lesser extent. The
underlying reason for this refers to the very nature of action research which happens
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to focus on and celebrate experiences that are personal, particular, and experiential.
This is precisely what McNiff, Lomax, and Whitehead allude to when they advise
about “putting the ‘I’ at the centre of the research” (2003, p. 20). Still, those personal
experiences need to be looked at through a different perspective—that of the
researcher. According to Mills (2003), educational ‘“action research is systematic
inquiry done by teachers (or other individuals in the teaching/learning environment)
to gather information about—and subsequently improve—how their particular schools
operate, how they teach, and how well students learn” (pp. 18-20). In other words, the
primary emphases of the action research paradigm in any given context are “action as
a fundamental process of the improvement of practice, increasing understanding about
practice in a collaborative group, and improving the situation in which practice takes
place” (Kongsak & Phairoth, 2003, p. 2).

Action research originates from a research tradition that emphasizes cyclical,
dynamic, and collaborative approaches to investigation (Stringer, 2004). Among the
most important features of action research are democratic and reflective participation
and collaboration (Borgia & Schuler, 1996; Mills, 2003). Kemmis and McTaggart
(1992) suggest four steps in a self-reflective spiral of action research: planning,
acting, observing, and reflecting. By implication, the competencies and skills found in
the arsenal of an action researcher, involve a compelling power of observation, a well-
developed ability for critical, reflective inquiry, but also a strong propensity and an
eagerness to collaborate effectively with those partaking in the action research
process.

As is the case with other types of educational research, action research projects
also necessitate “the ability and willingness to ask pertinent questions, to test
assumptions, to ask for reasons and evidence to support arguments, and to engage in
systematic thinking about relationships between theory and practice” (Costello, 2003,
p. 18).

Returning to Labaree (2003) and the peculiarities experienced by those involved
in training teachers to become educational researchers, it is important to mention at
this juncture that even those specialized in action research, have to contend with,
foster and support a critical transition that occurs in the teacher’s conceptualization of
her role in her dual capacity as a teacher, and a researcher, and her ensuing
appreciation of the classroom experiences as a valuable lens for systematic
exploration and discovery.

Background and Context of the Study

In an attempt to support, enhance and ultimately improve instructional design and
delivery of action research theory and practice in a higher education context, Part One
of this study (Avgerinou & Carter, 2005) investigated the application and use of a
blended collaborative learning model as a vehicle for developing in-service teachers’
action research skills in a field-based Master’s program (FBMP). The particular
FBMP is designed for certified employed education personnel wishing to complete a
Master of Arts in Teaching and Leadership. Offered in cooperation with the
Professional Development body of a large publishing house, the program is designed
to provide the semester hours and student contact time of a conventional campus-
based master’s degree program in education under conditions convenient to practicing
educators. In other words, college instructors deliver graduate courses at the school
site or district where the FBMP participants are employed as full time teachers.
Students complete thirty-two semester-hours over a two-year period, while
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continuously applying what they learn to their lesson plans. The sequence of courses
allows them to become practitioners that are more effective and better prepared to
make curriculum decisions based on educational research and theory. The FBMP
provides a strong foundation in significant educational research on effective schools
and effective teaching. It also provides guidance on how this research is applicable to
the teaching and learning process. As a result, action research lies at the foundation of
the FBMP curriculum, setting one of the most significant goals of the program—that
of producing teacher researchers.

Although the overall blended, collaborative approach adopted in Part One of the
study, was without doubt successful in supporting, facilitating, and enhancing student
learning, there was no significant indication that in particular the blended aspect of the
selected instructional delivery method was effective in developing the action research
skills of participating teachers. Meanwhile, it was strongly speculated that classroom
tone and climate, sense (or lack thereof) of learning community, a latent quasi-
distance learner identity, as well as extraneous factors were also in operation and to
some extent could account for this finding.

As a result, Part Two of the study focused on implementing a teaching
intervention which was determined and shaped by the aforementioned baseline data
analysis results. The context of the study was the introductory semester of a new
FBMP cycle that involved 54 in-service teachers with at least 2 years of in-service
experience. None of those teachers had had formal research training prior to their
FBMP studies, while the majority was very well versed with technology (advanced
word-processing, power-point, web-communication skills) and only about one third of
them possessed basic computer skills (word-processing, power-point, email).
Participants were attached to three distinct school districts, and had therefore formed
three FBMP groups that were geographically dispersed in the state of Illinois. One
group (20 members) was located in the FBMP parent university’s close vicinity (25
miles away). For the purposes of this study, this group is coded as Site /. Another
group (18 members) was located about 36 miles away from the university. This was
coded as Site 2. The remaining group (16 members), Site 3, was about 64 miles away
from the university’s main campus. For the ten weekly meetings of the Fall Quarter,
all three sites were equally exposed to a collaborative blended approach which was
based on a combination of f2f and online teaching delivery, and involved a project-
based collaboration of the site participants. There was no collaboration among
individual research members, or groups of different sites. The author was the research
instructor and advisor of all three groups.

Research Goals and Questions

The study sought to explore the effects of using blended collaborative learning in
the FBMP to support, enhance, and monitor the initial action research training of
participants. On a secondary level, it addressed and examined various factors
operating in favor or against the creation of an overall effective learning experience;
as well as the different roles of the instructor through the lens of the ‘four-hats’
metaphor of pedagogical, social, managerial, and technical actions (Bonk, Kirkley,
Hara, & Dennen, 2001; Maor, 2003).

Accordingly, the study attempted to address the following research questions:

1. What are the effects of using blended collaborative learning in the
initial action research training of FBMP participants? (primary
question)

2. Which learning-related conditions are most conducive toward the
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transformation of teachers to teacher researchers in a blended
collaborative learning environment? (secondary question)

3. What is the role of such factors as classroom tone and climate, sense
(or lack thereof) of learning community, awareness (or lack thereof) of
quasi-distance learner identity, as well as any curricular and/or
administrative factors operating outside the instructor’s locus of
control? (secondary question)

4. How does the ‘four-hats’ teaching metaphor operate in the blended
collaborative learning context of the FBMP? (secondary question)

Methodology

From a methodological standpoint, Part One of the study was qualitatively
different from Part Two in that it was more evaluative in nature. Part Two was
designed and executed as an action research study. The action research paradigm
followed in this case, was based on Kemmis and McTaggart’s model (1992) of self-
reflective spiral involving the four main steps of planning, acting, observing, and
reflecting.

As in Part One of the project, a predominantly qualitative design was adopted for
data collection and analysis. It was hoped that this design could possibly introduce
such criteria as classroom tone and climate, sense (or lack thereof) of learning
community, distance learner identity, any program-related curricular and/or
administrative factors that were however outside the teacher’s locus of control, as
well as types of delivery such as traditional f2f, and online teaching, as distinct
variables against which both student perceived and actual performance would be
assessed and analyzed, and ultimately shed light on the effects of the blended,
collaborative learning approach on the action research training of the participating
teachers.

Data was triangulated from (a) personal notes (based on instructor’s class
observations and reflections); (b) weekly online reflection journals (produced by
students); (c) student formative (weekly f2f class brief discussions, and personal
student/instructor communications), and summative (mid-term, and end-of-course)
evaluation reports, (d) as well as student final research papers; (e) and course grades.
Analysis of the data employed the content analysis technique for all aforementioned
instruments but course grades.

Internal Generalizability

The purpose of this action research study was to explore and understand the
effects of the collaborative blended approach on the initial action research training of
the participants, instead of trying to represent a larger population or emphasizing
study replications (McMillan, 2004). Therefore, translatability and comparability are
more appropriate than external generalizability in support of the external validity of
this study. In other words, the research focus has been to provide an in-depth
description of the data so that a better insight into the aforementioned phenomenon
could be gained, while at the same time the research findings could be communicated
in ways that are personally meaningful and relevant to those operating in similar web-
based instructional environments. According to Maxwell (1992), generalizability
within the community that has been studied (internal generalizability) is more
important to qualitative researchers since their studies typically do not make claims
about the external generalizability of findings.

Educational Significance
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As in Part One, the educational significance of the study was twofold. First, it was
anticipated that student feedback would help guide the instructional design and
implementation of future research courses. Second, analysis of the research findings
was likely to determine any underlying patterns or issues in need to be addressed in
order to improve and further enhance not only the research component of the FBMP,
but also this instructor’s understanding and execution of her own teaching practice.

Procedure

Learning Objectives of Introductory Course

During the first FBMP phase (introductory course: facilitating action research
training), the learning objectives consisted of the student becoming aware of the
salient educational research methodologies, while focusing in particular on action
research in school settings. Another major learning objective that underpinned this
phase was to identify the research problem and describe its context, as well as to
acknowledge and discuss the extent of the problem through review of professional
literature.

Developing Action Research Skills

In order to develop in-service teachers’ action research skills, four research
courses are taught throughout three inter-related, yet qualitatively distinct phases of
the two-year FBMP program. The contribution of the instructor is instrumental in all
three phases in that she needs to assume different roles depending on the learning
outcomes and student needs in each one. For phase one (introductory course), the
instructor acts as a facilitator of the students’ training in action research. During this
phase the instructor helps develop student knowledge, and deepen understanding of
action research. Students are called upon to develop their research skills by seeking,
finding, and evaluating various information resources. The development and
application of problem-solving skills are emphasized in this phase with particular
reference to the ability to effectively identify the research problem to be investigated.

While a variety of action research skills are utilized in one phase or another, there
are some skills that span the entire process. These skills are critical to each of the
phases. From the outset of the first phase students began to work in groups based on
common problems. It was repeatedly stressed to them that collaboration,
accountability, and the ability to manage time were crucial to their teamwork. To
illustrate the above point, during the first two weeks of the course, the instructor
projected short video-clips with informal interviews of past FBMP students. Those
students would be sharing their experience and wisdom on various aspects of their
research studies, including time management, significance of selecting the right team
and subsequently supporting their choice, significance of selecting an interesting
research topic, understanding oneself as an action researcher, etc. Incidentally, these
short video-recordings which were very well received by the students, were
introduced to Part Two of this study as a result of Part One recommendations toward
the improvement of classroom tone and climate, and the creation of a sense of
learning community.

In addition, students needed to be able to critically look at various situations, as
well as information generated mainly through their literature searches, and effectively
communicate observations to team members. Finally, students were encouraged to
reflect upon, and evaluate their own progress through all three phases. This allowed
them to pace the work accordingly, create realistic deadlines, and meet them
successfully. It also helped them monitor and evaluate their own professional growth
as teacher researchers.
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Introducing Blended Collaborative Learning

As in Part One, blended collaborative learning was introduced at the introductory
course, Introduction to Research. Collaboration was required both at a group, and a
whole class level, and was facilitated via f2f and online (mostly asynchronous) class
meetings. Students were asked to form research groups which, sharing the same
research interest and focus, would develop and execute an action research project for
the following two years and until the end of the FBMP studies. However, it must be
noted that they were allowed to work independently in case no common research
interest could be identified. At the same time, they were asked to systematically
discuss and reflect upon course-related issues with the entire class, not just their
research group collaborators.

A significant role of this whole-class type of online, asynchronous collaboration
was held by the reflective journals that the students had to post on Blackboard on a
weekly basis. Weekly prompts provided by the instructor, were semi-structured in that
they helped students focus specifically but not exclusively on issues of both content,
and process related thematically to weekly f2f class meetings. The journals could
consist of the student response to the weekly readings; their questions, fears and/or
concerns with regard to their own study progress but also their group dynamics and
communication; their thoughts, ideas and/or suggestions concerning the literature,
their research project, the instructional modus operandi of the class, etc. Those
journals were posted in the group Discussion Board, that is, an open forum that fosters
and supports a collaborative community of learners. Student postings remained
published in the Discussion Board area until the end of the course.

The f2f interaction aspect of the blended model consisted of regular class
meetings between students and the instructor with the latter visiting the former at their
off-campus locations. Furthermore, on few occasions the students requested and were
granted out-of-class meetings with the instructor. Often the students would be
engaged in other FBMP courses while continuing to collaborate with the instructor
and their colleagues on the action research process. A computer-mediated course
communication (cmc) and management system (Blackboard) was utilized in order to
bridge the gap between courses, and to provide the support needed as the action
research skills were being developed. In essence, Blackboard represents the online
aspect of the blended collaborative environment.

During the first two weeks of the introductory course, the students participated in
platform orientation and training delivered by the instructor. The pedagogical
rationale underpinning the platform’s use was emphasized and explained in detail.
Connections were made between all sections of the class syllabus, and their
corresponding Blackboard area(s). Students were first exposed to an overview of the
class design, expectations, and modus operandi (online and f2f), and subsequently had
the opportunity to navigate and discuss it step-by-step under the guidance of the
instructor, and the provision of associated instructional material (syllabus, and project
handbook). The quasi-distance learner role that blended learning participants
automatically assume, was thoroughly considered. Students were informed as to how,
and in what ways their participation in a blended course would differ from what they
had typically experienced in traditional, f2f courses. In particular, students became
aware of the advantages and disadvantages of the online aspect of the blended
experience and communication, and its potential effects on their motivation, and
performance. The impact of communicating online in the cognitive and affective
domains was discussed and illustrated with various examples from the research
literature, as well as the instructor’s own experience in online teaching and learning.
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Advantages for using the Blackboard platform as extensively as required by the
introductory research course, were also identified and justified on the basis of a
subsequent totally online course on instructional technology that the students would
attend at the end of their first year of FBMP studies. Instructional material related to
Blackboard, as well as answers to frequently asked technical questions were
distributed to students in both hard, and electronic copies. As time progressed,
students’ use of Blackboard became more confident and more project specific. The
students located specific course documentation such as instructor’s weekly slideshow
presentations and other lecture material through the course documents area. The
platform also offered the students a means to communicate online (sync- &
asynchronously) with the instructor and the rest of their group through the discussion
board, group, and virtual classroom areas.

Access to online web-liographies was available through the external links area.
Students were able to check the instructor’s feedback, formative and summative,
through the user tools area. The location of weekly tasks was possible through the
assignments area. Course readings were available to download through the
assignments and external links areas. Students shared formative course evaluation and
presented virtual posters through the discussion board. Students were also able to
locate general course documentation such as syllabus and schedules, through the
course information area. Students could submit draft or final papers through the user
tools area in the digital drop box.

As mentioned earlier, student feedback on the instructional use of Blackboard was
invited frequently and through a range of media. Student feedback was instrumental
in guiding the instructor’s decision-making with regard to maintaining balance
between the f2f and online aspects of the collaborative learning model.

Research Findings

Overview

As mentioned in the discussion of Part One (Avgerinou & Carter, 2005), when
discussing the development of action research skills, one could safely assume that
there can be a clear distinction between a basic set of skills and a higher level of
understanding. The latter is based upon a student’s ability to critically reflect upon
and internalize the process, and the willingness to develop an expanded, more
comprehensive view of their professional role, responsibility, and mission in the
broader professional arena. Such a high level of understanding would be manifested
through effective communication and systematically collaborative efforts; application
and use of a variety of accountability mechanisms—including monitoring and
evaluation of progress (self and team), and the ability to manage time by development
of viable timelines and meeting them successfully.

Research results endorsed the tremendous potential of both the collaborative and
blended aspects of the selected instructional approach towards the creation of an
interactive community of learners; as well as the development of deeply reflective
thinking skills—the sort of which is particularly conducive to the understanding and
implementation of action research. From the course design perspective, the blended
collaborative approach facilitated the transformation of an action research training
course to what Laurillard (2002) calls the “reflective practicum”.

It would appear that in order for this transition to occur, three highly significant
conditions need be in place and work in parallel, namely the students’ own motivation
and drive to achieve professional growth as opposed to those students that just wanted
to complete the degree; as well as a positive student-instructor relationship, and the
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instructor’s continuous support, input and guidance. This is congruent with Liu’s et al.
(2005) related to learning factors, namely, instructor support and mentoring, and
student-instructor interactions.

As already speculated in Part One of the study, the presence (or absence), and
nature (i.e. positive/negative) of the following factors was indeed significant in
creating the above mentioned conditions:

= classroom tone and climate

= sense of learning community

= awareness of quasi-distance learner identity

= curricular and administrative factors operating outside the instructor’s
locus of control

Finally, with regard to the ‘four-hats’ teaching metaphor (Bonk et al., 2001; Maor,
2003)—namely pedagogical, social, managerial, and technological—it was apparent
that all four dimensions were to some extent reflected in this instructor’s engagement
with the introductory FBMP action research class.

Student Motivation and Drive

Following Labaree’s observation (2003) mentioned earlier in this paper (under
Action Research Skills section), research data can confirm that students who attained
the higher level of action research skills, were at the same time those that had the least
difficulty in perceiving their teaching as a theory test bed, and themselves as theory
builders, and agents of change committed to educational improvement beyond their
studies, and even beyond their classrooms. Those students were less performance-,
and more knowledge-oriented. This was evident throughout their performance and
associated learner profile, emerging especially through their online reflections which
were more self-searching and critically introspective, and less addressing the
instructor’s probes just for the sake of answering them.

I am in agreement with those who believe that teachers, or those worth their
‘salt’ anyway, have to be constant researchers. But I also have learned from this
class, the difference between the research we do daily to reach each of our
students, and the action research that we are becoming more immersed in each
week. I hope that our Action Research will not only affect my classroom or my
colleagues’ classrooms, but our entire district. My principal walked into my
room after school the other day while our group was sitting around the
computer, loudly debating some detail for our Chapter One, and asked us when
we would be applying to the district to get the project started. How great is that
that he is excited too?! (Anonymous, Week 9 reflection)

1 feel, sort of, how Dorothy from the Wizard of Oz must have felt when Glinda
says to her, ‘You've always had the power to go home!’ I think, in essence, I've
always been a teacher/researcher as evidenced when trying new ideas that [
think will work with certain students, or using the internet, library, or teacher
resources to research different materials and topics. This project, of course, is a
lot more involved and intense. However, I find myself getting excited when I
find information that ‘fits’ what we're researching, and Ilook forward to
implementing that research to improve (hopefully!) classroom performance.
(Anonymous, Week 9 reflection)

The overwhelming majority of Sites 1 and 2, followed by only one third of Site 3
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falls under this category. Awareness of quasi-distance learning identity, positive
classroom climate, and strong sense of learning community seemed instrumental in
helping students of Sites 1 and 2 maintain their motivation, their focus on and
satisfaction with the research process, and a generally positive outlook on the course.
Student-Instructor Relationship

The student-instructor relationship proved a very significant factor toward the
successful completion of the introductory course. Those students who came to
recognize the multitude of roles that this instructor was called to play f2f and online
within the context of this class, and appreciate her constant support, input, and
guidance, were the ones who created a stronger bond with, and developed greater trust
in the instructor as early as mid-term in the introductory course. Consequently they
were willing to communicate on a weekly basis (f2f and online), and work very
closely with the instructor in order to get rid of their initial—“overwhelming” and
biased— pre-conceptions of what educational action research was about. As a result,
they became confident in their own research abilities earlier than others, but also they
came close to appreciating the true nature of action research way before they even
implemented their own interventions. The aforementioned findings are congruent with
various research studies indicating that personal teaching efficacy (Tschannen-Moran,
Woolfolk-Hoy, & Hoy, 1998), modeling (Bruning et al., 2004), and enthusiasm
(Patrick, Hisley, & Kempler, 2000) are key factors toward increasing student
motivation, and academic achievement.

As emerged from the analysis of instructor’s personal notes, student weekly
reflections, student formative and summative evaluation reports, all students from
Sites 1 & 2 developed a good rapport with the instructor via both online and f2f
means of communication, whereas the same was the case for only a few students from
Site 3. The latter were also working independently on their projects. The majority of
Site 3 students would not communicate with the instructor unless they had to, would
not share their research concerns with or seek the instructor’s advice on their research
ideas, and would complain about the research class to other, non-research related
FBMP instructors. Apart from a possible personality clash between the instructor and
Site 3 participants, another plausible reason as to why Site 3 did not respond as
positively to this instructor as the other two sites, could be associated with those
students’ inability and/or unwillingness to perceive themselves as quasi-distance
learners within the context of this hybrid class. Other possible reasons accounting for
this behavior, could include the lack of strong sense of learning community, and an
associated ambiguous and thus ineffective classroom tone and climate. The fact that
other, non-research related teachers of the FBMP were interfering with the operation
of the research classes, and in a way attempting to mediate the relationship between
students and the research instructor, was not helpful either. Finally, the instructor’s
own initially positive demeanor toward Site 3, was perhaps negatively affected by the
students’ lack of response, which in turn impaired effective communication between
instructor and students.

Blended Collaborative Learning

As expected, students’ reactions to the blended collaborative model of learning—
particularly as this was implemented via Blackboard—ranged from apprehension to
liberation. The majority welcomed the use of Blackboard as a shared, portable, and
accessible resource. The “anytime, anywhere”, student centered, customized (“just for
me”) type of instructional approach (Avgerinou, 2002), proved as appealing an option
to these students as it is usually for online course participants. Through Blackboard’s
discussion board facility which supplemented and extended face-to-class discussions,
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transcending temporal and spatial barriers, students had the opportunity to explore and
probe deeper in research-related issues. Having been exposed to the instructional
material discussed each week in class, they would subsequently go online to focus,
truly engage with and critique it, but also they would reflect upon their own journey
and transformation to teacher-researchers. Posted in Blackboard’s asynchronous
conferences, student weekly reflections were accessible and shared by the entire class.
Formative and summative student feedback indicates that sharing their online
reflections helped them ease various concerns regarding for instance their
understanding of class content, their progress with their own projects, and their
overall class performance, simply because other people’s reflections attested to the
fact that everybody was faced with the same or similar issues, thus experiencing the
same or similar concerns and feelings.

It is worthwhile mentioning here that personal journal methods have been
successfully employed in distance learning in order to monitor learners’ progress and
well-being (Mann & Stewart, 2000). Moreover, as far as the use of online journals is
concerned, there is a growing body of research evidence indicating that some people
can become profoundly reflective in the process of recording their virtual
performance by means of a computer (Avgerinou, 2002). As it is out of the scope of
this paper to delve into the host of reasons justifying such findings, it would perhaps
suffice to acknowledge that:

This ability of the computer to reflect a person back to themselves opens up the
possibility that for some individuals CMC journals may be an ideal method to
generate rich data about the subjective self, a self assessed in what may be
experienced as an almost transparent process of relating to one’s own
consciousness (Mann & Stewart, 2000, p. 95).

However, it should be also noted that based on student evaluations and reflection
journals generated by the group located at the furthest location away from the
university (Site 3), Blackboard’s potential for communication was constantly being
received with some skepticism. Again, an inability or unwillingness to understand
themselves as quasi-distance learners could account for this fact.

I have learned that i need more communication in person than online. I think it is

great that we are able to use the computer/internet but I miss having classroom

discussions and turning in a piece of paper at times. (Anonymous, Week 5 mid-

term feedback)

Generally speaking, students with basic technology skills felt that introducing
Blackboard at this stage in the FBMP program meant a steep learning curve for them.
Nevertheless, by the middle of the course, the majority from all three sites was able to
see the benefits and for that, they were prepared to invest extra effort in their technical
training. Interestingly, and in sharp contract to Part One’s results, Site 3 contained
considerably more resistant students to truly understanding the underpinning
rationale, and subsequently exploring the platform’s instructional and communication
potential. It was intriguing to observe those students’ resistance to Blackboard despite
the fact that Sites 1 and 2 contained a few older students who usually possess poor
technology skills. Thus, by default it is usually this type of student that projects strong
resistance to any instructional integration of technology.

The strong collaboration element of the selected instructional delivery was valued
by all three groups. Students were appreciative of the opportunity to systematically
exchange ideas and concerns with not only their research group collaborators, but also
the entire class and the instructor. Again, Site 3 proved to be the one with the most
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independent research projects, and the least collaborative student effort in general.
Classroom tone and climate, and a lack of strong sense of community may account for
this behavior. Reading other people’s weekly online reflections proved to make a
positive impact on those students’ psychology since they would realize that everyone
was going through the same issues. However, those students would not respond to
each other, nor interact online as much as students of other sites, which was an
indicator of their low sense of belonging to a learning community, but also a predictor
of their achievement of class objectives. This finding is supported by Liu’s et al.
(2005) research literature review suggesting that levels of interaction and class
interactivity are good predictors of learning outcomes.

Understanding Action Research

To further complicate the introduction of the idea of blended, collaborative
learning, it is imperative to note that the idea of research was overwhelming to the
students. The students had only finished one of their other courses prior to the
Introduction to Research class. This course was practical and hands-on. There was a
clear beginning and end to the course. On the other hand, Introduction to Research
was just the beginning of a series of research courses that would lead to their final
product—the thesis. The end was at such a distance that many students had difficulty
conceptualizing that a process as massive as that could be broken down into small
enough increments that they could be successful.

Most students came into the problem-solving portion of the class with a solution
that was appealing or interesting to them. When asked to identify the problem or the
focus of the study, the instructor was needed to lead and probe with questions that
caused the students to take a more critical view of their classroom situation. Even
though the introduction of this problem solving skill could be considered rocky, all
students were able to successfully and effectively identify a focus for their study.
Direct f2f, physical contact with the instructor was considered critical towards the
achievement of this goal.

It is worth mentioning here that although students of all sites were in need of
teacher help and support in understanding action research and their roles as teacher-
researchers, the idiosyncratic learning profiles of the three sites determined the type of
instructional strategies implemented at each one. Generative strategies were mainly
selected for Sites 1 and 2, while supplantive strategies were deemed more appropriate
for Site 3. According to Smith and Ragan’s descriptions (2005),

generative strategies and open learning environments are those approaches in

which learners encounter the content in such a way that they are encouraged or

allowed to construct their own idiosyncratic meanings from the instruction ... In
other words, learners ‘“generate” the preponderance of information processing
during learning by providing much of the events of instruction themselves. Such

instruction has low levels of scaffolding (instructional facilitation) (p. 141).

As for supplantive strategies,

This instruction, as compared to generative instruction, tends to supplant ...,

facilitate, or scaffold more of the information processing for the learner by

providing elaborations that supply all or part of the educational goal, organization,
elaboration, sequencing, and emphasis on content, monitoring of understanding,

and suggestions for transfer to other contexts (Smith & Ragan, 2005, p. 142).

In this instructor’s view, from a curricular perspective, the position of this course
in the sequence of research courses was not particularly effective precisely because it
essentially required that students run before they were able to walk! However, since
this factor was outside the instructor’s locus of control, she had to help students
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develop their understanding of action research, develop some associated skills, and
transfer them to a real action research project all during the introductory research
course. A very steep learning curve was required of all students, but also a multi-
faceted commitment to teaching within this context was required on the part of the
instructor.

The Instructor’s Roles

Four, key dimensions of the online instructor have been identified by Bonk et al.
(2001), and Maor (2003), namely pedagogical, social, managerial, and technological.
The pedagogical aspect is manifested through the instructor’s assuming the role of
facilitator or moderator, e.g. ask questions, probe responses, encourage student
knowledge building and linking, summarize or weave discussion, and support and
direct interactive discussion, design a variety of educational experiences, provide
feedback, referring to outside resources and experts in the field. The social aspect is
manifested through the instructor’s creating a friendly and nurturing environment or
community feel, exhibiting a generally positive tone, fostering some humor,
displaying empathy and interpersonal outreach (e.g. including welcoming statements,
invitation, and apologies), and personalizing with discussion of one’s own online
experiences. The managerial aspect is manifested through the instructor’s
coordinating assignments (e.g. explain assignments, set plans for receipt of
assignments, assign partners and groups, set due dates and extensions for
assignments), managing online discussion forums (e.g. set pace, focus, agenda), and
handle overall course structuring (e.g. organize meeting times and places, set office
hours, clarify distributions). The fechnological aspect is manifested through the
instructor’s assisting with user technology and system issues, diagnosing and
clarifying problems encountered, notifying when a server is down, and explaining
limitations.

All four dimensions were to some extent reflected in this instructor’s engagement
with the introductory research class. For each of the roles, student data indicated that
the instructor was/had:

1- Pedagogical: knowledgeable about the subject; passionate about educational
research; enjoying doing her own research; open to suggestions; providing
timely feedback; well-prepared; providing a step-by-step approach to research;
providing very detailed lessons; challenging student understanding; caring
about student success

2- Social: enthusiastic and excited about teaching research; personable, friendly,
and approachable; using humor and making learning experience fun and
enjoyable; good communication skills; willing to help create and sustain a
community of learners

3- Managerial: flexible; organized; available online and off line; helpful and
supportive, oftentimes going beyond and above; clear expectations; providing
clear examples and guidelines; understanding the professional lives of the
students; using helpful instructional material; organized class time so as to be
spent efficiently and effectively

4- Technological: technologically savvy; creating and using multi-media
presentations; guiding and supporting student technology training

These findings were congruent with students’ reports on the introductory course’s
main strengths, namely: (a) challenging yet supportive; (b) use of Blackboard in
sharing online reflections, but also facilitating group communication and
collaboration; (c) provision of good instructional materials, and resources; (d)
building confidence in understanding and applying research; (e) step-by-step, well
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structured, and organized approach; (f) building of group collaboration and
cohesiveness; (g) instructor continued support and involvement in and outside classes.
The Impact of the Research Study on the Instructor

Ever since its publication, the recent, and particularly significant ‘How people
learn’ study (Donovan, Bransford, & Pellegrino, 1999) has provided a framework that
alongside the social constructivist philosophy, has guided and shaped my teaching
graduate students, that is, adult learners who have been education professionals. In
particular, I would like to mention the following principles and recommendations as
adapted from the aforementioned source:

1. teaching must be learner-centered

2. to provide a knowledge-centered classroom environment, attention must be
given to what is taught (information, subject matter), why it is taught
(understanding), and what competence or mastery looks like

3. formative assessments are essential in helping the teacher understand students’
preconceptions, and where the students are in their cognitive process of the
material, thus design instruction accordingly. Formative assessment helps both
teachers and students monitor progress.

4. learning is influence in fundamental ways by the context in which it takes
place. A community-centered approach, opportunities for contact and support
are very important

5. teachers need time and incentives to reflect on their practice, as well as
opportunities to use that time to learn about new research

6. for teachers to change their practice, they need professional development
opportunities that are in-depth and sustained

7. technology programs or computer-based curricula should be aligned with the
principles of learning for understanding. Those programs or curricula should
go beyond being add-ons of factual information or simply provide information
in an entertaining fashion

From my philosophy of teaching perspective, this class has been no different in
terms of how I conceptualized it during both Parts One and Two of my research.
However, the new element in my approaching and executing the design and delivery
of the introductory course (Part Two), was that I had carefully considered the research
findings and respective recommendations of Part One. Realizing that my teaching
from decision-making to implementation and evaluation, were research-based and
data-driven without doubt gave me more confidence in my own ability to help the
students make the transition from groups to teams, and from teachers to teacher
researchers.

My teaching behavior was definitely enhanced by the whole process, and its
outcomes. | came to understand that no matter how good, well prepared, or
experienced the teacher is, or how carefully s/he has designed the instructional
environment and its events, it is always difficult to predict group rapport,
collaboration, and their dynamics. It may sound like a cliché, but I am now more
accepting of my own limitations, what I can and cannot do as an instructor (online and
offline).

Another realization refers to technology integration for instructional purposes.
Since technology-based learning may not be appropriate for everybody’s learning
style and needs, and yet at the same time opportunities for the professional
development of teachers in technology are the current trend, I feel that blended
learning—for all the reasons already discussed here, and if designed carefully—may
represent a less threatening instructional approach for the student.
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Finally, and as far as teaching action research in particular is concerned, I am
more than convinced that the blended learning approach has enormous potential for
supporting not only group communication and rapport (once this is established), but
also for developing student reflective skills, as well as a promoting and sharing a
good-practice mentality among all those participating in personally meaningful ways
in the online conferences. Consequently, I am prepared to invest more time and effort
in teaching via the blended model, and also planning to continue my research on this
front.

Discussion and Conclusions

Basic technology knowledge and skills seemed to be an important factor toward
student embracing the blended collaborative learning approach. Although at the outset
of the course one third of the students (i.e. those with basic technology skills) came to
experience a steep learning curve technology-wise, in the end they all appeared to not
only have become confident in using Blackboard’s conferences, but they also seemed
to endorse the great educational potential of the platform. A critical factor in changing
student attitude about online assignments (reflections) was the instructor’s constant
help and support toward familiarizing the students with the technology, but also the
students’ own perception about the level of their cohort’s (and later on, research
group’s) cohesiveness. Since the students were used to a collaborative learning f2f
class format, they were inclined to try extending this opportunity online through
Blackboard’s discussion board. As a result, when weekly reflections were produced
and shared through the online conferences, the students would experience comfort,
affirmation, and reassurance for a variety of reasons, the most important one being the
realization that: (a) the nature of everybody’s project was evolutionary; (b) other
students were experiencing similar situations; (c) their project was on the right track;
(d) their group was very supportive; (e) they could share their newly found interest in
research; and (f) it was ‘okay’ to feel frustrated and overwhelmed.

From the teacher’s perspective, collaborative blended learning proved consistent
with the constructivist course framework primarily due to the role of social
interaction. According to Eggen and Kauchak (2001) learners co-construct more
powerful understandings than individuals can construct alone. This was particularly
true in this case, as students not only were completely novice to the course content,
but as is often the case with teachers and educational research (Labaree, 2003) they
had entered the course with negative pre-conceptions about educational research, as
well as their ability to engage with any aspect of it. Nevertheless, collaborative
learning online did not allow for the student biases and/or sentiments of stress and
dejection, to grow and taint further student understanding of research. To the contrary,
the majority of students were able to transfer online their sense of belonging to this
community of learners who explored new ground and eventually built together a solid
understanding of the theories and concepts of educational research. And, perhaps
most importantly, through this constructive learning environment students gained
confidence and pride in their own research abilities. Besides, as Avgerinou and Carter
(2005) point out “In keeping with the philosophy of action research, collaboration
within a learning community is one of the fundamental skills that need to be
developed signifying that the researcher has been fully immersed in the process” (p.
27).

An important aspect of this introductory research course was the requirement of
the student applying critical thinking and problem solving skills in identifying and
selecting an action research focus or problem upon which they also had to conduct a
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preliminary literature review. In other words, not only did students need to identify
their focus of investigation, but they also had to seek, find, and evaluate various
information sources that related to it. Daunting as this task may seem especially if
required of novice researchers in such a short period of time, all students
accomplished this goal promptly and successfully. Data analysis results confirmed
that students’ explanation as to why and in what ways they were able to arrive at
producing high quality coursework, was powerfully co-related with their weekly
reflections posted on Blackboard. As stated above, students were strongly encouraged
to reflect upon, and evaluate their progress throughout the life of the course.
Moreover, the fact that weekly reflections were an integral part of the course
assessment, seemed to increase student motivation to do well on the course. This
aspect of the course set up apparently allowed them to pace the work accordingly,
create realistic deadlines, and meet them successfully. Students also reported that
frequent and constructive feedback provided by the instructor, as well as her
expertise, passion and enthusiasm for action research, were great motivators for them
to meet the instructor’s high expectations particularly as far as practicing self-
reflection was concerned. Interestingly, students identified as one of the course
strengths that they were constantly challenged to question assumptions, and to make
sound research decisions.

Recommendations

Outcomes of the intervention as this was implemented during Part Two of this
study were completely aligned with, and thus strongly corroborated teaching
recommendations which were derived from the research findings generated during
Part One (Avgerinou & Carter, 2005). Those were:

a. Spend more time on creating a learning community prior to identifying the
research focus or problem that each group would be working on.
b.  Spend more discussion time on research methodologies, topics, and group

formation

c.  Provide examples of how action research assists in-service teachers in their
classrooms.

d.  Foster more collaboration amongst groups in order to develop ideas, edit
papers, etc.

e. Keep a course management system (e.g. Blackboard) strongly integrated in all
research courses, but do not assume that all students possess high technology
literacy skills.

f.  To encourage further reflective analysis, introduce additional oral weekly
reflections at a relaxed, not-class-like setting

g. Raise student awareness of their quasi-distance learning role and
characteristics; discuss and explain what can and cannot be expected within
that context.

h.  The instructor herself must strive to become a reflective practitioner so that
quality learning online can be materialized and sustained throughout the life of
the course.

Further research regarding the effect(s) of blended learning on the acquisition and
development of action research skills in in-service teachers, could perhaps investigate
in depth the research instructor’s perceptions of their own roles in a blended course
environment, as well as the challenges the instructor may face in fulfilling those roles.
Student perceptions of their own, but also the instructor roles should also be visited. A

7 .
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qualitative, case study-like methodological design would help explore in detail the
aforementioned issues. Introducing a variety of teaching styles and associated blended
environments with different degrees of “blendedness”, would be particularly
interesting to study while at the same time it could potentially improve the
generalizability of the research findings.
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Abstract

This paper reports the outcome of a primary quantitative investigation into the factors
responsible for the completion or otherwise of dissertation reports by postgraduate distance
learning students in Nigeria. The study set out to determine the reasons why many
postgraduate distance learners fail to complete their dissertations after the course work. Using
a structured questionnaire designed on a five-Point Likert-type scale, the researchers captured
the opinions of some postgraduate distance learners about the factors affecting their
completion of their research work. The analysis of the study was done using simple
percentages and it was found that many of the respondents had difficulty with statistical
analysis; some others had problems identifying suitable research topics and; supervisor
problem, among others, constituted the major challenges facing many of the respondents. The
study concluded with some recommendations on how the administration of research work or
dissertation writing by distance learners can be improved.

Keywords: dissertation, statistical analysis; research, postgraduate distance
learners Introduction

In all educational programmes, the submission of an original essay, commonly
referred to as ‘dissertation report’ is an essential component of the requirements for
the fulfillment of the award of a degree or diploma. Postgraduate dissertation courses
are designed to be the equivalent of a 4-credit hour of taught course. In the
preparation of dissertation reports, students are expected to identify a suitable research
problem worthy of investigation from a chosen field. The choice of research area and
formulation of a suitable problem are the most difficult tasks confronting postgraduate
research students. This is due to the fact that the identified problem is expected to
meet the tripartite conditionalities of a significance, originality and feasibility. In
addition to these conditionalities, students writing dissertations are required to
consider whatever problems they identify vis-a-vis individual competence and
professional experience, and possible difficulties such as availability of data,
financial constraints and limitations of time.

Postgraduate distance learners like many of their conventional counterparts are
equally susceptible to these challenges. The Postgraduate Diploma in Education
(PGDE) is a conversion course which is designed to equip those who did not have
prior teacher training with the skills, knowledge and ability to become effective
teachers or educational practitioners. Participants in the PGDE at a distance tend to
possess common characteristics. Common characteristics in the sense that many of
them are matured, they work in educational institutions or related fields, many of
them have social responsibilities, such as family, religious and other engagements
which are competing for their time and attention.
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Many conventional institutions in Nigeria have offered the PGDE to different
groups of students. Few institutions in Nigeria have also offered the PGDE at a
distance. Institutions such as the Distance Learning Institute (DLI) of the University
of Lagos; the Centre for Distance Learning at the University of Ibadan; the Centre for
Distance Learning at the University of Abuja, the National Open University of
Nigeria and the National Teachers’ Institute (NTI), Kaduna. The National Open
University of Nigeria has admitted students into its PGDE programme and its first set
have just completed the seond semester examinations in march/April this year. The
university has also admitted a second set of students who took the 1% semester
examination in March/April this year. This development is in keeping with the policy
of the university to admit students on semester basis, rather than on the basis of
academic session as it is common in higher education institutions in Nigeria.

The NTI is the first teacher training institution in Nigeria empowered to train
teachers solely at a distance. Established in 1976 its mandate was originally to
upgrade the skills and training of the under-qualified and unqualified teachers within
the school system following the launching of the Universal primary Education system
in 1977 (NTL, n.d). The need to introduce the PGDE was also informed by the
directive of the Federal Government that all persons that would teach in the nation’s
educational institutions must be qualified teachers who have undergone some training
or the other in the principles and practice of education and its ancillary fields.

Thus, holders of bachelors degree or higher national diploma from cognate
disciplines were required to enroll for the PGDE in order t strengthen their expertise
in the principles and practice of the teaching profession. The programme requires
participants to undertake courses in the core fields of educational practice. The
courses offered includes: the foundations of education- historical, philosophical,
psychological and sociological; Educational management; Curriculum Organization
and development; Instructional design and development; Vocational, career and
guidance counselling; Comparative education; Special Teaching Methods for
Individual Subject; Tests, measurement and Evaluation; Educational research
methods; Statistical and data analysis; Psychology of Learning ; Developmental
Psychology; Teaching practice and; Project Work (Dissertation).

The submission of a dissertation report at the end of the one-year PGDE
programme is an important component of the course. Participants are required to
investigate a selected problem of their choice within the education system and discuss
their experience with their supervisors in order to present a rich and informative
report which contributes significantly to the existing body of knowledge in the field.
Dissertations are expected to project three kinds of merit that all disciplines values,
namely: conceptual innovation, methodological rigor and rich, substantive content
(Przeworski & Salomon, 1995). Postgraduate distance learners, like conventional
students, while writing the dissertation are confronted with a number of challenges.
However, the situation of the postgraduate distance learners is deemed as peculiar
because they do not have access to all the materials - human and otherwise which
their conventional counterparts have at their disposal. The isolation of distance
learners makes it more difficult for them to interact with their peers/colleagues who
may have useful tips/advice on how they can approach their research work. Thus it is
usually a challenging task to complete postgraduate dissertation by distance learners.
The use of library materials by students depended on the nature of subjects and the
availability of relevant materials. Students are found to be making use of local library
where it exists (Kate, Lorna & Neil, 1997). The primary purpose of this study
therefore is to investigate the factors that influence, positively and negatively, the
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preparation and completion of distance postgraduate dissertations and examine ways
in which the supervision of distance postgraduate dissertations can be improved.

Methodology

Population and Sampling
The population for this study comprises of all registered students for the PGDE
programme under the National Teachers’ Institute, Kaduna. 220 students registered in
22 Centres of the Institute in six states of the southwestern region of Nigeria formed
the sample for this study.

Instrumentation and Procedure of Administration
The instrument used consists of a two-page questionnaire divided into two sections.
Section A relates to details about the personal data of the respondents while section B
sought opinions about the factors that influence completion of distance PGDE
dissertation and the challenges confronting participants in the programme. The section
sought responses to items contained on a five point Likert type scales of ‘Strongly
Agree’ ‘Agree’ ‘Undecided) ‘Disagree’ ‘Strongly Disagree’. An open ended item
sought to identify five major difficulties faced by students in the process of
dissertation-writing. The instrument was validated by experts in educational research
and statistics at the Directorate of Examinations and Evaluation of the national Open
University of Nigeria. Ten questionnaires were sent to each of the identified study
centres in each state and the centre coordinators were required to distribute to any ten
students of their choice. The test-retest reliability of 0.05 was calculated.

Results and Findings

Only 170 questionnaires were returned to the researcher representing 77.3% of
the response rate. Twenty questionnaires were discounted due to factors such as
completion of two different responses to the same item, more than half of the items
not responded to, extreme mutilation. Thus, only 150 questionnaires were finally
accepted for processing. The sample contained 68 males and 82 females. All the
respondents work in an educational institution or an education-related system. All
respondents are married.

Frequency Tabulation of Responses of Postgraduate Distance Learners of

NTI regarding the Factors Influencing their Completion of their Dissertations
S/N | Items Strongly Agree Undecided | Disagree | Strongly
Agree disagree
1 I had no problem | 15 (10%) 51 (34%) 8 (5.3%) 31 (20.7%) | 45 (30%)
identifying a research
topic
2 My research topic | 79 (52.7%) 38(25.3%) | - 23 (15.3%) | 20 (13.3%)
relates to my teaching
subject
3 I had no problem | 12 (8%) 33 (22%) - 69 (46%) 36 (24%)
getting
resources/materials
for my research work
4 My supervisor | 44 (29.33%) | 21(14%) 16 (10.67) 41 28 (18.7%)
selected a research (27.33%)
topic for me
5 My supervisor | 13 (8.7%) 8(5.3%) 38(25.3) 25 (16.7%) | 66 (44%)
lives/works within my
geographic vicinity
6 I wish I could meet | 124 (82.7%) | 26 (17.3%) | - - -
with my supervisor

)
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more often

7 The duration of the | 39 (26%) 42 (28%) 24(15%) 33(22%) 12(8%)
research work is too

short

8 It is difficult | 91 (60.67%) | 27 (18%) - 32 (21.3%) | -
analyzing the research
work without
assistance from my
supervisor

9 I  have  problem | 87 (58%) 9 (6%) 24(15%) 23 7(4.7%)
selecting a suitable (15.33%)
method for data
analysis

10 |1 always have | 68 (45.3%) | 54(36%) 3 (2%) 21 (14%) 4 (2.7%)
difficulty with

statistical analysis

11 I prefer to use | 16(10.7%) | 48 (32%) 13 (8.7%) 56(37.3%) | 27(18%)
computer-aided
analytical tools.

12 I  have problems | 38(25.3) 40 (26. | - 69 (46%) 3(2%)
getting funds for my 7%)
research work

13 My supervisor is not | 19 (12.7%) 5(3.3%) 83 (55.3%) | 794.7%) 26(17.3%)
interested in the topic
I wish to research on

The study also provided an open ended item which required respondents to
state in order of priority 5 major difficulties that have affected the preparation and
completion of their dissertation reports. 37% of the respondents indicated that ‘data
analysis’ is the most crucial factor that affected their completing the report; 28 %
opined that the ‘time allocated’ for the completion of the dissertation report was too
short. 17 % and 11 %responded that ‘funding’ and ‘lack of personal interest in
research projects’ respectively are the major influences that have affected their
completion of their dissertation reports. 8 % of the respondents claimed that ‘the
unavailability of the necessary and relevant research materials has been the factor that
affected their completion of their dissertations. The remaining 4% of the respondents
adduced the influencing factors against completion of their dissertations to issues such
as: inability to see their supervisors, supervisors’ apathy, poor training in research
methods and statistical analysis, family problems, social commitments etc.

The result of the structured items in the questionnaire revealed that a total of
76 respondents representing 50.7 % of the sample had no problem identifying their
research topics. 117 respondents which make up 78 % of the total sample population
agreed that their research topic is related to their teaching subject and in some cases,
their special subject during their bachelor’s degree training. A major constraint is the
sourcing of research materials which 70 % of the respondents claim were difficult to
get. 65 % of the respondents reported that their supervisor indicated a research topic
for them while another 69 % replied negative to this item. For majority of the
respondents the location of their supervisor is far apart from theirs, this being the view
of 60.7 % of the sample. Predictably, a large proportion of the sample population
(82.7 %) wishes that they could meet more frequently with their supervisor. Their was
a generally prevalent perception by 54 % of the sample that the period slated for the
research work needs to be extended while another 30 % opined otherwise. Generally,
78.67 % of the respondents found analysis of their research work difficult without
assistance from their research supervisor, and consequently 64 % had difficulty in
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selecting suitable method for data analysis. This may be due to the report to the item
that 81.3 % of the sample population always had difficulty with statistical analysis.
When asked whether they had a preference for computer aided analytical tools, the
response was ambivalent as 42.7 % agreed while 45.3 % disagreed. The response on
whether respondents getting funds for the research work was also ambivalent as 60 %
agreed and the other 40 % disagreed. It is was found that 55.3 % of the respondents
could not state whether or not their supervisor was interested in their research topic,
while 22 % disagreed and the rest agreed.

Summary, Conclusions and Recommendations

The results of this study have indicated that postgraduate research students in
distance education generally experience difficulties in completing their research work
(dissertation). While some had difficulty identifying research topics, many had no
problem identifying suitable topics. This could be due to the fact that many of the
topics identified by the respondents are related to their teaching subjects and in some
cases their bachelors degree subject specialization. The results also showed that
supervisors assisted their students in identifying research topics, probably to ensure
that they are in the best position to assist them with research materials and statistical
analysis of their research. A large proportion of the respondents wish to meet more
frequently with their supervisors as in dictated in the study. Probably because of the
difficulty in analyzing the statistical component of the research which the study
showed that many students found very daunting. The ambivalence in the response on
preference for computer aided analytical tools is essentially because the understanding
of the application of computer aided statistical tools requires as much mental rigour as
manual statistical analysis. What is apparent is that many students could not state
whether or not their supervisors are interested in their research or they are just
fulfilling teaching requirements.

These results have some major implications and recommendations for the
practice of distance education. First, many postgraduate distance students face a lot of
difficulty with statistical analysis of their research work and there is need to improve
on the process of statistical instruction for them; supervisors of distance education
students need to show greater enthusiasm to ensure that they assist their students to
complete their dissertation reports without dropping out; Second, since may distance
education students are part-time workers or people who have other social
engagements, its is recommended that research project should be a session-long
course to give the student ample opportunity to undertake the necessary studies for
quality report-writing; Third, distance teaching institutions need to ensure that the
contract with their instructional facilitators who supervise students’ dissertations
stipulates frequent meetings with the students, so as to enhance their preparation of
the research work.
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mlopatiky Tovg gpyacio ot OE EKII6S

The difficulties that the students confront in the choice of the subject for their
diplomatic project in the module “Open and Distance Learning”.
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Koadnyntpu — Zoppovrog (XEIT) Tov EAIL
R.Georgiadu@eap.gr

Abstract

The aim of this paper is to detect and discuss the most important problems that
refer to the choice of the dissertation’s subject in the module “Open and Distance
Learning”. The module is part of the post-graduate programs “Studies in Education”
and “Education of Adults” offered by the Hellenic Open University. Additionally, this
paper seeks to offer a guide for the students that are in the beginning of the
accomplishment of their dissertation , not only with the elaboration of the difficulties
that they may face in their choice of the appropriate subject, but also with the filing of
some sentences and guide-lines with the aim to accommodate them.

Hepiinyn

Yxomdg Mg epyaociag avthg €ivor va evromotobv kot vo cvlnmmbodv to
ONUOVTIKOTEPO  TPOPANUATO. TOL  OEOPOVLV TNV  €mAoy] Tov Bépatog TV
dumhopatikov epyaciov (AE) tg OE EKII6S, mov avhikel oto peTOmTUY(IOKA
npoypappate «Xmovdés oty Exmaidevon» (EKII) ko «Exmaidevon Evniikovy»
(EKE) tov EAAnvikov Avoiktob Ilavemotpiov. Emutiéov 1 epyacia avty otoyevel
va amotelécel €vo Pondnua yioo tovg eormtég mov Ppickovior oy Evapén g
SUTAMUATIKNG TOVS €pyaciag, Oyl LOVO He TNV avATTTUEN TV SVCKOAIMV TTov TOAVOV
VO OVTILETOTIGOVY GTNV €MA0YT TOV KATAAANAoL Bépatoc g AE, oAAd kot pe v
Katafeon kamolwwv Tpotdoemv Kol Katevbovinplov ypouumdv pE OKOTO TNV
J1EVKOAVVGT] TOVG,.

AgEerg/évvoreg KAeWOWd: Avowktn kol €€ OMOCTAGEWMS EKMOIOEVLOT), OUTAMUOTIKY
gpyacia, emAoy” 0&patog, epeuvnTiKo TPOPANLL.

Ewayoym

Or poumtég mov exkmovovv petomTuylokn Swmiopotikny epyacio (AE) oto
nmiaicto g OE EKII 65, avryetonilovv onpavikd TpofAnpato kot SueKoieg Tov
evromiovtar e OAn M Swdpkew ¢ ekmovnong g AE, dnAiadn and v évapén
uéxpt v moapovcioocn s Mepikd omd ovtd to mpoPAnuate €ivor Kowvd Kot
emovalopPavopeva Kot kpidnke okdémipo va cuinmmbovv kot va d0Bodv vrodeilelg
ov Ba fonBncovv Toug PortnTéC var oAokANpdGovY gukoAdtepa TV AE. Ot amdyelg
nov KotatiBevtot elvan amoteléopato cuINTNCEMV Kol EUTEPIOV TOV KOONyNTOV TOv
emPArémovv omlopatikés epyacieg otn OE EKII6S ko amdyewv mov €yxovv
avantuydel oTIg cuVAVTAGELS TG opddag ddakTiko Tpocwmikod (OAIT) g EKII6S.
Enedn otig mep1tocotepEg TEPWMTAOGELS «1) apyY] €vol TO MUICL TOL TOVIOCH, GTNV
epyacia avt Ba avortuyBel n TpdTN Ko pio omd TIC ONUAVTIKOTEPES SVOKOAES TTOV
avtipetonilovy ot @oltntég, OMAad” m OvokoAio. emAoyng Tov 0Oépatog Ko
JTOTTOOTG TOL £pgLYNTIKOL TPpoPAnuatog ¢ AE.
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T givar SuTh@poTIKY €PYOCi0 KOl TOL0G 0 OKOTTOS EKTOVIONGS TNG

Yto  petamtuyokd  mpoypdupoate  «Xmovdés oty Exmaidevorny (EKIT) ko
«Exmaidevon Evniikovy (EKE) n dutAopatik epyacio ekmoveitol Hetd v emtuym
napakorovOnon 4 OF kot givor 1 TEMKN VTOYPEMTIKY OOKIULAGIN Y10 TNV OTOKTN O
TOV OVTIGTOLYOV OUTADUOTOG HETATTLYLOKNG e&etdikevong. [evikdtepa 1 SUTA®UATIKTY
gpyocio amoteAel OVTOTEAN EMIGTNUOVIKY €PYOCIO GE GULYKEKPYUEVO YVOGTIKO
avtikeipevo. Xt OE EKII65 10 emotmuovikd avtikeipevo emAéyetor omd To
eVPUTEPO EMGTNUOVIKO Tedi0 NG avOKTNG Kot €€ amootdcews exkmaidevons. O
Bacwog otdyxoc ekmdvnong ™ AE eivar vo Kataotodv ot @oltntég 1Kavoi va
EKTTOVIIGOLV Lo TANPT emoTnovikn epyacio. Koatd v exmévnon g AE o gortntig
e€aokeital oToV TPOGOIOPIGUO TPOPANUATOV, GTN XPNON EPELVNTIKOV LEBAO®VY, TNV
opOn Kot TANPN TAPOLGINCT TV EPELVNTIKAOV OEOOUEVOV KOl OTOTEAEGUATOV Kot
otV LIOOEEN KOTEVOOVGE®Y Yo TEPAUTEP®D UEAETN KO EpEuva Amd PEAAOVTIKOVG
Qo TéC.

Or poumtég mov eroudlovtal va ekmoviicovv ™ AE ot OE EKII6S 1 oe
dAdec avtiotoyes OF gppaviCovror cuviBmg avETOol Kol ovOTOWinGTol Yo TO
evpog ko Baboc g avalrTnong mov TPEmEL vaL YIVEL KOl GUYYEOVV TNV EKTOVNON TNG
AE pe oot pog gpyaciag mov €govv €kmovincel oto mAdicto pog OE. Avtd 1o
TPOPANLO TNG VIOEKTIUNONG TNG OLVGKOALNS KO TOV YPOVOL TTOV TPETMEL VO APLEPDGEL
o ooumtig Méxpt v amomepdtmorn G AE elvar ovvnbeg ooawvopevo ko
nmopatnpeitanl Kot otic AE mov ekmovovvror ota mhaicia g OF EKII6S.

Oa mpénel Aowmdv va yivel pavepd 6To GOITNTA OTL pidt SOUTAMUATIKY| Epyacio
dwpépel amd pio epyacio Tov ekmoveitan ota mAaicwa pag OF oyt povo g mpog v
€KTOOMN KO TO €VPOG TNG OEPELVNONG Kol OVATTLENG TOV YVMOGTIKOD OVTIKELLEVOL,
OAAG KOl ©C TPOG TNV OKOTMUOTNTA €KTOVNONG tNG. Ewdikdtepa n AE dev otoyevel
LOVO GtV EUTESMON KOl EPOPLOYN TOV YVAOCEDV TOV AMEKTNCE O POLTNTNG KOTA TN
dwpkewn ¢ mapakorovOnong g OF EKII6S, 6nwc cvpPaivel ot epyacio mov
eknoveitan ota mhaicto g OF, aAld emmiéov oty guPdbuvon ce cvykekpluévo
YVOOTIKO OVTIKEILEVO Kol 0T HeBOOIKY] KOl GUGTNUOTIKY OVATTUEN MG TATPOVG
EMIGTNOVIKNG EPEVVTIKIG EPYOCIAC.

AvokoAieg Kot TpoPfAnpata wov €40V EVTOMIOTEL 6TV £vOpEn KaTdA TNV €mAoyN
70V Oépatog T AE Kot TPOTAGELS Y10 TNV GVTIHETOTIGT TOVS

H npot kot onpovtikdtepn icw¢ SVOKOAIR TOV £YEL VO AVTILETOTIGEL EVAG POLTNTNG
Katd v odpkela ekndvnong e AE eivan n emdoyn tov B€patog g epyaciog tov
Kol 1 OTOT®ON TOL EPELVNTIKOV TPOPANUATOS. & TOAAEG TOV TEPIMTMOOEWDV TO
apykd 0o mov Eyel emieyel aAlalel oty ddpkela g ekndvnong g AE, emedn n
apyIKN ETA0YN TOL BEUATOC dEV NTOV GAPNC KOL TPAYLUATOTOMGIUN GTO ¥POVO Kol LE
T0. L€ TTOL VINPYOV TN Odbfeon Tov eorNTY. AVTOG €lvan kot 0 AGYoG OV TO
apywo Oépa moAhég popég dev ovumintel pe 1o Bépa g AE mov éxel mepatwbel ko
TOPOVGLOCTEL.

H emioyn tov Oepdtov tov AE g OE EKII6S mpémer va yiveton pe
KpLTnpio:

(1) Tov Gan Kot GUYKEKPIUEVO TPOGOIOPIGHO TOV EPELVNTIKOV TPOPANUATOC,

(i) v vmokivnon Tov EVOAPEPOVTOG TOL POLTNTY, OAAL GLYYXPOVMOG TN
ocuvdopelo pe to avtikeipevo g OF EKII65,

(ii1) ™ onuovtikdTTe ToLv BEUATOC KOl TOV EUTAOVLTIGUO TOV YVAOGTIKOD
avtikelpévov g OF EKII6S,

(iv) o dwBéoipa péoa kot xpovo yia Ty mpaypotonoinon g AE ko

(V) ™ ovpPoAn oV avATTLEN VEOV EPEVVITIKMV TEPLOYDV.
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L. Xa@g dwutdT®@on Tov gPeVVTIKOY TPOPApaTOg

Xmv wpdlén éxer eavel and v emifreyn mponyovuevov AE, 411 o1 mepiocdTEPOL
QOUNTEG  eMAEYOLV  KAmolo  yevikd Oepotikd medlo kot duokoAedoviol v
OLYKEKPILEVOTOMGOVY KOl VO SOTVTMOGOVY pe coapnveln to 0épa tg AE. Avtd
opeidetal 610 Yeyovog OTL 01 PoutNTEG OgV €X0LV KaBopioet Kot S10TLIMGEL KATOPYV
He capnvela 1o epeuvnTikd TpoPAnua g AE. Agv &xovv kataidfel 60Tt ota TAAicLO
m¢g AE 0o mpémer va Adoovv éva cuykekpyévo mpOPANpHa-epdOTH, 6T Eva
mpoPAnua tov Moabnuatikov, g Pvowng N g Xnueiag. Ilpoomabovv va
avanmtOEOLY Eva YEVIKO TPOPANUOTIGUO Y®OPIG VO DITEPYEL GOENG Kol GUYKEKPLULEVN
gkppaon - ekpavnon tov tpoPAnuatog. Eivor cav va mpoomabel kamolog va Avoet
éva poPAnpa kivnong €vog ALTOKIVITOV TTEPLYPAPOVTIOS YEVIKE TO POLVOUEVO TNG
kivnong avti vo vroAoyicel, Yoo TOPASELYHO, TNV TOYVTINTO TOL OVTOKLVITOU
YPNOULOTOIDMVTAG TO OEOOUEVO TNG GLYKEKPIUEVNG Kiviiong. Tty mepintwon tov AE
mg OFE EKII6S éva gpevvntikd mpoPAnua tov TOmMOL «motog €ivol 0 poOAOG TOv
dwackovta otnv AeCAE», givar moAd yevikd. Ouwe, to mpdfinua «mowog gival o
POAOG TOL OOACKOVIO G TPOG OTNV EVIGYLON NG OAANAOYVOPYUOS KOl NG
gmkowvoviag pe toug gortntég katd v 1" OXX g OE EKII 65 1 dAing OE» 0o
UTOPOVGE VO, ATTOTEAEGEL £VO. PEAMOTIKO KOl GUYKEKPIUEVO EPELVITIKO TPOPANLLCL.

I1. Xvvagewo pe to avrikeipevo tng OE EKII6S

To oevtepo mpOPANUa mov €xer mapotnpndel ota mponyodueva €N ®¢ TPOG TNV
emioyn tov Bepdtov AE mov oyetiCovron pe ™ OE EKII6S givar 0 TpocavatoAMopog
0€ EMOTNUOVIKO TTedioL TOV AMTOVTIOL TOV EOTKOTNTMOV KOl TOV EVOLIPEPOVI®V TOV
QOUTNTAOV, YEYOVOS OV SELKOAVVEL TNV eKTOVNIoN NG AE, aAld ToAAEG Qopéc avTd
EXEL GOV OTOTEAEGLLOL VO EUTAOVTICOVTOL EV Ol YVMCELG OTA TESIO AVTA OAAL Ol TNV
EKII65. Avtd ogeidetor oto yeyovodg 0t ot portntég oty EKII6S mpoépyovronr amd
OLPOPETIKA  EMOTNUOVIKG Tedior (IAOAOYOL, poONUOTIKOL, QUOIKOL, pPNYOVIKOL,
VOONAELTEG, YOUVOOTES, OAoKaAOL K.AT.) kol 0 kabBévag Bewpel onuovTikd Kol mo
TPOG1TO Y. avTOHV Vo, acyoinfel pe Bépa mov gumintel otV €OIKOTNTA TOL KO TO
yvopilel KoAd, KATL TOV K TPAOTNG OWems givar BETIKO, aPOV VITOKIVEL TO EVOLAPEPOV
TOL EOUTNTN. XNV TPOoomAbeld Tov oUW v emAélel €vo Bépa oOUEOVO LE TO
EVOLALPEPOVTA TOV, TPOGOUVOTOALETOL GE TPOPANLLOL TOV EMGTNHOVIKOD TOL TESIOV Ko
TOPOPAETEL OTL 1] ATAVTIOTN OTO EPELVNTIKO TPOPANLO TPEMEL TAVTO VO, GUVEIGPEPEL
Kot vo eumAovTilet To medio g Avoktig Kot €€ Amootdcews Exnaidevong kot oyt to
EMGTNUOVIKO TTEGT0 TNG EOKOTNTAG TOL.

Av10¢ glvar 0 Adyog mov o1 TEPIGGATEPOL POITNTEG EMEAEEAV TOL TTPOTNYOVUEVAL
€N v avomTOEOLV 1 VO GXEOIACOVV EVTVLTIO 1] NAEKTPOVIKO DMK Yo Bepatikd medio
™G EWIKOTNTAG TOVG. TNV EMAOYT TOLG AV 0dNYNHONKaV BEPata kot amd To Yeyovog
0Tl T0 oYeTIKO BePNTIKO TAOIGI0 €ivol YVOOTO Kol £TGL OITOPEVLYOVTOL Ol TOAAES
avalnmoelg Kot M Aemtopepn|s PPAOYPOQIKY avVOCKOMNOT. X& OPKETEC OUMG
nmeputdcels N AE mpocépepe va KaTamAnKTikd £vrumo LAKS .. oto Oepotikd mtedio
mg Xnuikng Kwmrtikng yuoo v empdpowon tov kadnyntov Xnueiog, oArd m
oLUPOAT TG otV 01KOOOUNoN ™G Yvdong oto Bepatikd medio g AeEAE ntav
eAdotn €mG avOTAPKT.

III. Znpoavrikétnta tov 0épatog o ™ OFE EKII65

Extog opmg amd ) capnvela Kot ) cuvdeeta tov Béuatog pe t OFE EKII65 mpémet
va mpooeyfel ko  onuacio Kot ypnopodtnTa Tov 0épartog yoo ™ OE. Oa mpénet
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ONAadn M epyascio AV VO GUVEIGPEPEL Kal Vo, TPOGHETEL EGT® KO KATL EAAYIOTO OTIC
NN VILAPYOVOEG YVAGELS KOl VO, EUTAOVTICEL TO YVOOTIKO aVTIKEILEVO NG 1010G TG
OE. T'ww va 10 kataeépel avtd o eortntig Oa mpémel 610 apyIKO GTAS0 VO KAVEL
TPOGEKTIKT OAVAGKOTNGT TNG LLAPYOVGOS GYETIKNG, EEVOYAMOONG MG €Ml TO TAEIGTOV,
BipAoypapiag, ®ote PacillONEVOS GE EVPNUOTA KOl CUUTEPAGLATO TPOTYOVUEVOV
LEAETNTOV KOl EpELYNTAOV Vo otnpi&el 1o epdTNUa TS AE Kou va texpnpidoel ot
ovvéxewn ta. owd tov gvpnuota (Cohen & Manion, 1994). Avti ywoo avtd ot
TEPLOCOTEPOL QOUTNTEG, TEGUEVOL GLVNO®G amd TIC Muepounvieg kotdabeong Tov
TPOTACEDV TOVG KOl TOAAEG POPES YWPIG va Exovv TPOAAPEL Vo, GUVEPYUGTOVV LE TOV
emPrénovia kobnynm, opilovv to TPOPANUa kot TOo okomd Mg AE, yopic
TPONYOLREVMS Va Exouv BefatmBel yioo v dmoapEn g oxetikng Pipioypapiog mov
Ba ompigel v gpyacio Tovg. AAAG Kot OTOV ETKOIVOVIGOLV KOl GUVEPYAGTOVV LE
Tov emPAEmOVTO apKeTOl opvovvTal vo ogyTovV 0Tl T0 B€pa Tov emédeay dev €xel TG
npobmobécels v va olokAnpwOel kol eupEVOLY OTIG OPYIKEG OTOYES TOLG
@ofovpuevol iocwg 6Tt etvan apyd yio avalntnon aAlov Béuatoc.

IV. Oépa oOp@mvo pe Tig dVVATOTNTES TOL POLTNTN

To kprmplo mov dev Aapfdvovv cuviBwg LITOY™ TOVE Ol POLTNTEG BTNV EMAOYN TOV
Bépartog, oyetiCetan pe ) depevvnon g dvvaTOTNTOG Vo VAoTomBel | epyacio Tovg
070 ¥pdvo 1oV drebETOVY Yo TNV EKTOVNON TNG. Emtiong pepikég popég dev diepevvovv
av £Y0LV TPOGPACT OTIS KATAANAEG TNYES amd TG omoieg Ba avTAncovv TANPoPOopieg
Kot dgdopéva Yoo v ekndvnon g epyaciog tovg (Faulknr et al, 1999). Aev &yovv
GLVEWNTOTOMGEL TN onuocio To0 va emAEEOVY BEHA EPIKTO KOl TPOLYLOTOTOUGLLLO,
va givar ONAadN HEGA OTIC OKEG TOVG dVVOTOTNTEC. ALOTVTTOVOLV TT.Y G EPEVVNTIKO
TPOPANUO TN Olepehvnon TOV OTOYEMY TOV OTOPOITOV €VOG UETATTUYIOKOD €&
OMOGTACEMC TPOYPAUUATOS, MG TPOG TNV aS0AOYNGY| TOVG OTIC TEMKEC YPOTTEG
egetdoelc. Aev éxovv dpmg avopmmBel av Ba Katapépovv va Exovv TpoOGPocn Kot
EMKOLVOVIOL HE TOVG QPOITNTEG OLTOVG MOV MON €YOVV  AMOPOITIOEL KOl TOGO
xpovoPopa Ba etvar ovtn 1 Sradikacio.

V. Zopfoin otV avamtoEn pEAALOVTIKIG EPEVVOS

To televtaio kpirnpro, dMAadn n cvpporn g AE oty avdntuén véwv epeuvnTik®v
TEPLOYDV KO 1] TPOETOHOGIN TOV «EAAPOVES» Yl AAAOLG gpevvnTég, givon €€ ioov
OMUOVTIKO L€ TO TPOTYOVULEVA, OAAG Alyol Hdvo @ortnTég To AapBavouy veoyn KoTd
mv emioyn tov Bépatog. O Adyog eivar O6tL 610 0TAd0 NG €vapEng g AE ot
TEPLOCOTEPOL POTNTEG OEV €YOLV TNV KATAAANAN eumepia va mTpoPfAéyovv tnv
CLVEXELN TNG EPYACTIOG TOVG KOl VO, TPOETOUAGOVV TO OPOUO Y10 LEALOVTIKES EPEVVEG.
Katd ™ dudpreta opmg ™ ekmoévnong g AE, péosa and v Aentopepn| kot e Babog
avackonmnon g PiPproypapiog kKo v emeepyoacio TV eVpNUATOV GE TOAAEG
TEPIMTAOGELS  OLYPAPETOL  €vo. 1 TEPLOCOTEPO.  EPMTNUATO TOV UTOPOVLV VO
amoteAEcOVV BELA Y100 LEALOVTIKY| £pEVLVOL.

Ynoodcieg yia T dwtvnoon epevvntikov npofiqpatos AE otn OE EKII65

Ag épBovpe topa otn Béom tov @outnt) mov avalntd Béua yw ™ AE ommv OE
EKII65 1 og dhheg oyetikéc OF tov EAIL I'vopilel ta mopoamdve kprmipla yio v
emaoyn tov Bépatoc, aAld mmg Ba evepynoEL Yo Vo EVTOTGEL TO KATAAANAO OEua;
Omowog éxer mepdost amd ™ @don oavt) eite ©¢ eountng eite ©¢ emPAénwov
KaBnyng, yvopilel 6Tt dev givan kaBdAov gvkoAn vdOeo. Idraitepa yia Tov Amelpo
eortnT €lval amd TIG MO AyXOYOVOLG EUTEPIEG GTOV GLVOAMKO TPOYPUUUOTIGUO Kot
otV exmovnon g AE. To Betikd dpmg onpeio g mepmAdvnong Ko ovaltnong
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Tov B€paTog tvat 6TL 0 POITNTAG €XEL TNV HOVASIKY gvKoupio Oyt HOVO VO ATOKTNGEL
vav onUavIikd 0YKO YVAGE®MV, dALd Kot vo pdbet va BAEmEL kot va dlakpivel Ta
gpeuvnTikd  {nmMuote  péco  amd  €VPUTEPOVS  BePNTIKOVG KOl TPOKTIKOVG
TPOPANLATIGHOVG.

Agv vrapyel pia cuykekplévn dadkacio Tov Tpémel v, akolovdnbel motd

KoL Vo 00N YNGEL TO PortnTh Katevbeiov 610 {nrodpevo, oAl yevikég Lovo vodeitelg
UTOPOVV VO SIELKOADVOLV TNV aval)TNoN avTY]. £TO TPMTO GTAS0 0 QOUTNTNG EEKIVA
pe v avalnnon YEVIK®OV €PELVNTIKOV TpoPAnudtov, mov oyetiCovior pe To
evputepa Oepatikd media g OE EKII65 mov avaxowvovovtor oty évapén g AE
TP TV KATABEST TOV TPOTAGEDV TV Po1tnT®V 610 EAIL Ta Ogpaticd avtd medio
mepiapBévouy evoektikd Oepatikd vromedio mov elval EMioNG YEVIKA KOl GTOXEVOLV
va katevfivouv kot vo BonBncovv v teMKN €mA0Y TOL BEHATOG Kot oE Koo
TEPIMTOGON OEV UTOPOVV VO OTOTELEGOVYV GUYKEKPIUEVO EPELVNTIKO TPOPAN QL.
‘Evag omoteAeopotikdg TPOmog yio ovalitnomn YeEVIKOV TpoPAnudtov eivol o
ovvroun mepmynon ¢ Piproypagiog mov oyxetiCeton pe MV avolkty Ko €€
amooTdcems exkmaiocvon. Enedn o okomdg avtig g PiAloypapikig eToKOTNONG
elvar n avalnmon Wwedv mpénel va yivel cuvIopo 6€ 0G0 TO dVVOTOV UEYOADTEPO
evpoc. H BipAoypagia Oa mpémer va diepguvnBetl oe PaBog ot cuvéyeln, HETA TN
dwtdmwon Tov gpevvnTikov mpoPAnuatog ™ AE. H evpotepn PiAoypagikm
emokonMon unopet va yiver oe mpotewvopeva Pipiio kot og évtuoma | NAEKTPOVIKA
mepodwa g OFE EKII6S. Xpnown sivor o ypryopn potid oto  TEAOG
OAOKANPOUEVOV OUTAMUATIKOV £PYOCLOV (KOTE TPOTIUNOT TV KOADTEP®V) 1| KON
KOAVTEPA OTO TEAOG OlEOVAV O100KTOPIK®V STpPdV, €MEWN OVGTLYMOS GTNV
eMnvik] Biproypaeio ot dwtpiBég 610 yvwotikd avtikeipevo g AeEAE elvan
eMioteg. Mo mAovota Ty 10emv givol ot NUEPIOES, Ol OIOAEEELS, TO CEUVAPLOL KoL
KLPIOG 01 EPEVVNTIKEG EPYOCIES KOl Ol AVOKOIWVMGELS TOV GLVEIPI®MV Kot TV Beptvdv
oyorelov ™ AeEAE, otic omoieg vmbpyovv VOEELS Yoo YEVIKA EPMOTNUATO KoL
npoPAnuaticpovs. To évavopa yoo ™ SOTOTOOTN YEVIKOV EpOTNUATOV pmopel va
000¢l amd omorodNmoTE TUNHA TG EPYAGIAG 1) TOL APOPOL TOL HEAETE O POLTNTNG, OO
™V TEPIANYN, TOVS TITAOVG, TO TEPLEXOUEVA, TIG EVVOLEG KAELOLH, TO GUUTEPAGLOTOL
KA.

e UePKEG TEPMTAOGELS 1 ovalTNON Kot KOTOYpapn YEVIK®V TPOoPANUAT®V,
umopel va EeKvioel amd Eva vopKTo TPOPANLA, amd pio amopio | KATO0 KEVO GTNV
NoN amoxtnOeica yvadon, and KATOlES AAANAOGVYKPOVOUEVEG ATOYELS Kot Bempieg,
and pio apueoPntodpuevn TpokTiKY K.AT. AKOpo Kot ot GLINTAGELS UE GLUPOITNTES
Kot owdokovieg Yo Oéuata g AeEAE  pmopel vo  oamotehécovv  mnym
TPOPANUATICU®OV T.Y. £VOC YEVIKOG TPOPANUATIGUOC pmopel va Eekwvnoer omd
nmuata yoo ta omoia eKEpAalovtal mapdmove 1 VIEPYEL Hol EKONAN SLVGUPESKELN
moAv. H evkoAa edpeong yevikav epotnudtov efaptdror emiong kot amd To
OTOMIKG  EKTOOEVTIKA  YOPUKTNPIOTIKE TOV  QOUINTY, ONMG TNV EOKOTEPT
EMIGTNUOVIKT] TOL KOTAPTION, TNV EUTEPIC TOV, TNV EPEVVNTIKN TOVL KOl OIEIGOVTIKY)
TOV O1A0€0, TNV OVOAVTIKY KOl KPLTIKN TOL 1KOVOTNTA Kot TOAAEG QOPES Kot amtd T
dwicOno| tov.

A@od Aowmdév 0 QOUNTAG KATAYPAYEL UEPKOVS YEVIKOVS E€PELNTIKOVG
mpoPAnuaticpovg oe €va M meplocotepa Oepatikd medio g AeEAE, emiéyel évav
Ao ALTOVG LLE KPLTNPLO TO EVOLOPEPOVTE TOV, TNV CULAVTIKOTNTA KOl TNV dLVATOTNTO
npdsPaong ot oxetikn PipAtoypaeio. Eivar dvvatdv éva epeovntikd mpoPAnua va
ToPlélel TOAD GTIG TPOCMOMIKEG 1 EMOLYYEAUATIKES TPOTIUNGELS Kot dSuVATOTNTES EVOG
QOLTNTN KO VO UMV «oLYKIVED KaBOAov Evav dAAO @o1TnTY.
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O goumtg Ba mpémel vo. TPOYWPNGEL GTN GLVEYELD TOAD TPOGEKTIK( GTO
debtepo 0TAd0 Tov glvarl M caENg oprobBétnomn Tov gpgvvnTkod mpofAnpatog. O
Qoun TG TTPoY®pel amd TOo YEVIKO OTO €101KO aKoAoLO®VTOG yloo TNV EMAOYN Kot
STOTOOT TOL €PELYNTIKOL epmTNUATOS ™G AE 1N popef ¢ ovesTpoppévng
mopapidag (Iapackevomovrog, 1993). [Ipooradel va datvmdoel 660 T0 dvVATOV TO
CLYKEKPIUEVO Kol GOQES TO epeuvnTikd gpdtnua T AE, dote va gival duvatdv va
aravtnOei pe pia epevvntikny néBodo. IMa va 1o emrvyel avtd e£eTdlel Ko avaAvEL TO
YeVIKO mpoPAnpa mov €xel emAélel, and OAeg TG MAEVPEC TOL Kot mpoomabel va
EVIOTGEL TIG TOPOAUETPOVS OV TO EMNPEALOVY. AT TIG OAPOPETIKES TAEVPES KO TIG
TOPOUETPOVG OVTEG EMAEYEL UEPIKEG UOVO KOl OTUIIMOVEL TAEOV GULYKEKPLUEVO
EPELVNTIKO EPOTNUO. COUPOVA LE TO, KPLTPLOL TOV OvVOQEPONKAY GTNV TPOTYOVUEVN
evotTta. Mo eVOEIKTIKTY GTAOL0KT TOPEiD SIOTVTOGCNG EPELYNTIKOL TPOPANLULATOG GTOL
mhaicta g OF EKII65, mapovoialetol 610 TopakdTom Tapadetypo.

EvéeikTik0 mapddsrypa 61001kaciog S10TOTMOONg EPELVTIKOV TPOPARATOS

‘Evac @oumtig oAoxinpovovtog tig 4 OFE tov mpoypdupatog EKIT ko €yovtag
dwayBel kKo Prdoet ™ dwdikacio g a&lordynong, tpofinuatileTot yio Tov Tpdmo
Kol TN onpoocio g oty €5 amooTdoems eKTodevTIKn dwdwkasio. To Oépa g
aE10AGYNONG GNTETOL TOV EVILAPEPOVIMOV TOV, POV MG EKTALOEVTIKOG EPYETOL TOAAES
QOPEG aVTIUETOTOC pe avtn T dwdikacio. EEGAAov to mpofAnua g aglordynong
etvan emikopo Ko onpavtikd. Emaéyet Aowmdv 10 Bepatikd vronedio e AeEAE pe
titho «H a&oddynomn g 0100KTIKNG TPAENSH. O portntig avtdg £lye TO EVavoua Yo
™MV €MA0YN Tov Bépatog amd TV gUmEPio. TOL KOl OEV YPEWUCTNKE VO avalnTNoEL
EVOALOKTIKOVUG YEVIKOUG TPOPANUATIGHOVG 0md GAAeG TnyéS. Oa mpémel OUwG va
TPOYWPNCEL TPOGEKTIKA GTNV SOTOTMOOT) TOL EPELVNTIKOD £pOTNHATOS TG AE, apov
N depedivnon g a&loAdynong g O10aKTIKNG TPAéng ivan £va (o cHhveto Ko
YEVIKO.

O gountg Ppioketon otn Pdon g avestpappévng mupapidos kot 0o mpémet
Vo TAGEL TNV KOPLON TNG OVOADOVTOS GTOSIOKE TIC TOPAUETPOVS TG AEI0AGYNOTG.
H épevva apopd yevikd tor avolktd Kot €€ amooTAGEMG CLOTHUOTO, GAAL O POITNTYG
™V €01KeVEL TePLosoTepo emhéyovtog to EAIT kot €101kdtepa TO GLYKEKPUEVO
npdypappo tov EAIT «Xmovdég oty Exnaidcvony» kot ™ ocvykekpiuévn OF EKII6S.
H a&oloynon opmg g 0daxkTikng mpaing pmopel va depevvnBel amd moAAég
TAEVPES, A0 TNV TAELPE TOL O1OUGKOUEVOVD, TOV d1dacKkovTa KA. Ta evdlopépovia
TOV POUTNTH €0TIALOVIOL OTNV TAELPA TOL O1BOCKOUEVOL, Toleg €ivor dnAadn ot
andyels Tov portntav e OE EKII6S v v agoddynon g SdakTIKnG Tpaéng.
AAG Ko o1 TopAUETPOL TG AEI0AGYNONG TNG OOAKTIKNG TPAENG £ivol S1OPOPETIKEG
Ommg N a&loAdynon TV SOAGKOUEVOV, TOV EKTOLOEVLTIKOV VAIKOD, TOV 01000KOVTI®V,
Tov OXX KA. O eountig TANG1alel otV KOpLET TG Tupapidag Kot pe Paomn Tig
TPOTIUNOCELS KOl TA EVOLAPEPOVTH TOV EMALYEL TNV AEOADYNON TOV OOUCKOUEVOV.
Amo ol okomid Opwg Oa eEgTacTel 1 aELOAOYNON TOV S100CKOUEVOV;

Me Baon ™ perétn g Pproypapiog o portnTg EMAEYEL VO SIEPEVVNGEL TN
emidpaon g aSloAdYNoNG TOV OITNTAOV GTNV Hadnolakn Tovg Topeia. AlepeuvAOVTOG
aKOUOL TEPIGCOTEPO TO TEDIO O POITNTAG £XEL VA EMAEEEL AVAPESH GTT SLOUULOPPOTIKT
aloAdYNo”N TOV QOITNTAOV HECH TOV YPOUTTMOV EPYUCIOV, TNV TEMKN 0a&loAdyNnon
HECH TOV TEMKAOV €EETACEMV 1 TI GLVOAKY] 0EOAGYNON TOL TTEPIAAUPAVEL KOt TO
Vo €idn. And ™ ovvroun PBiPAloypagikny ETCKOTNGN TOL TPONYHONKE O POITNTNG
avakdAvye 6Tt 1 aloAdYNoN LEGH TOV YPOTTMOV EPYUCLOV £XEL LEPIKMG OlEPELVTOEL.
SOVEKTILADOVTOG AOTOV TO YEYOVOS avTd, TO YPOVO Kot TIG SuVATOHTNTEG TOV O POTNTAG
KOTOANYEL OTNV KOPLOY] TNG TLPARIdNS Tov elval TO €0KO TALOV EPELVNTIKO
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mpoPinua g AE. «moteg eivar ov amoyelg tov eportntov e OE EKII6S tov
petamtuytokod tpoypappatog EKIT tov EAIL yuo v enidpaon g dSadwkaciog g
OUVOAIKNG OEOAOYNONG TOVG HECH TV YPOTTMOV EPYUCLOV KOl TOV TEMK®OV
eetdoemv otV HoBNGLoK ToVg Topeio.

YopTEPACNATO,

Tehewdvovtag ovt) Vv gpyacio mov otnpiytmke Kuplowg oe eumepieg
dwaockoviwv mov enifrAénovv AE ot OFE EKII65 kou agopd tnv dadikacio emAoyng
Oépatog kot T Oatvmwomn  Tov  gpevvnTikoy  mpoPAnuotog  pwog  AE,
OVOKEPAAOLMDVOVTOL TO, CNUOVTIKOTEPO oNUEiD KO OIVOVTOL GUVOTTIKG Ol TOPOKATM
vrodeiEets. T va emiééetl évog eortnTig KoTdAANA0 Bpa Yo TNV SITAMUATIKY TOV
epyacio mpoonabel va evtomicetl Eva mpog diepedvnon mpoPAnua mov Ba GuvelcEEPEL
om OE EKII6S and éva Oepatikd medio tov evolopEpovidg Ttov. XN GUVEKELD,
avatpéxel otn oxetikn PPMoypapio pe oKomd 0QEVOC HEV VO OOMICTOCEL OV TO
TPOPANLa avTo Exel dtepeuvnbel, apetépov av 1 PpAoypapio mopéyel To amapaitnTo
BempnTiKd TAOIGI0 Y10 VO TEKUNPLOCEL TO EPOTNUA TOV. AOTVTAOVEL KOTAAANAQ TO
EPELVNTIKO TPOPANUO-EPDOTNLLO TNG EPYOCIOG TOV, MCTE VO, VoL GOPES KOl OGOV TO
duvatdv mO  €WVIKO Kol  GUYKEKPIUEVO  aKoAovOdvTag T Jwdkocio NG
avesTpappévng mopapidag. Evronilelt  onpaocia tov Bépatog kot kuping diepeuvad
av M amdvtnon oto epatnua g gpyocioc Ba cvvelopépel ot OE EKII65. Téhog
TPooTadel VoL TPOETOLUAGEL TO EPELINTIKO E60POG Y10l LEALOVTIKEG EPEVVEC.
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Abstract

This paper presents a review of the research in the field of distance education
since the 1960’s, as presented in the international as well as in the Greek literature.
The main issues examined include the type of research efforts that have been
developed, the theoretical schemes and models used, the type of research
questions/problems that are core to the developed research efforts and, finally, the
directions of future research. The review of research in distance education, which to
our knowledge has not been presented before in the Greek literature, is considered as
a prerequisite so that future research in the field can take into consideration the
important research efforts of the past as well as the novel developments.

Hepiinyn

2V mapoboa epyacia emyelpeiton ot avaoKOTNON NG £PELVOS GTNV Ao
amooToon ekmaidsvon and v dexoetio Tov 1960 g onuepa, OT®G TapovslaleTon
ot 01efvi] aArd ko oty eAAnvikn Piproypaeia. Ta Bacikd epotiuata ota omoio
emyyelpeitar va 60000V OmAVTAGELS APOPOVV KLPImG TO €100¢ TG €pELVOG TTOV £)EL
avartuyBel, Ta BewpnTiKd oyNUOTO 1| HOVIEAN TOVL XPNGUYLOTOOVVTIAL, TO €100 TMV
EPELVNTIKOV EPOTNUATOV N TPOPANUATOV GTO OTTOlRL 1 £PEVLVA QLT ETIKEVIPMVETOL
Kol TIS TACELS TOV StopopPmvovTol Yio To péAlov. H avackonnon g épevvag otnyv
€€ AmooTACEMG EKTTAIOEVOT), TOL AMO 0G0 YVOPIlove emyEpEiTaL Yo TPDOTN POPA
otV eMAnviKn PBiAoypaeio, amotelel mpoimdOeon ®OTE 01 LEAAOVTIKEG EPEVLVNTIKES
dpdoelc 610 medio va AapuPdvovy vITOYN T CNUAVTIKY EPEVVNTIKY TOPAKATOONKY),
aAAG Ko TIG oVYYPOVES EEEMEELC.

"Evvoieg kAe1d1d: Xmovdég dta aAnAoypaiog, aveEaptnTtes 6movdéc, Guvaiiayr| amd
andotact, kafodnyoduevn SWOKTIK CLUVOLACKEYT, EAEYYOG Kol OAANAEmidpaom,
aicOnom Kowwvikng mapovciog, KOWMVIKO-TOMTIGTIKO TEPPAALOV, EKTOOEVLTIKES
TEXVOAOYIES

Ewayom

H 18éa g exmaidevonc and amdotaon £xel g pileg e otig apyés tov 19”
aiwove. (Holmbreg 1986; Watkins 1991), oAAd n cvotnuatiky] €Qappoyn g £xet
otopio LKpdTEPN TOV EKATO XPOVOV. ATO TNV dgkoeTion Opmg Tov 1980 mapatnpeitan
po TepAoTIO EMEKTACT TNG EQAPLOYNG TG TAYKOGHIMS, AOY® KOVOVIKO-0TKOVOLUK®OV
artiov Kot Kupiog Adym g avdmtuéng tov véov teyvoloyiwv (Gunawardena &
Mclsaac, 2004), 6nmg O avorvBei otn cuvéyeta. H enéktaon g epopproyng g amod
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andotaon ekmaidgvong elye w¢ emakdAovBo Kol TV S1EHPLVOT NG EMGTNUOVIKNG
épevvag mov v aeopd. Kot avtd yati péoa amd v epoppoyn g €& anooticemc
eKTAiOELONG ONUOVPYOVVTOL TTOKIAG KOl EDAOYO EPELVNTIKE EPOTNUOTO, TO OTOi0L
a@opovv Kupimg: a) to €ldog ¢ épevvag mov Exel avamtuydel, B) ta BewpnTikd
OYNHOTO 1] LOVTEAQ TTOV YPTGLUOTOOVVTAL, Y) TO £100C TOV EPELVNTIKAOV EPOTNUATOV
N wpofAnudTemv oto omoio M €PELVOA VTN EMIKEVIPAOVETOL, Kol O) TIG TAGELS 7OV
Slpope®vovTol Yoo T0 pHEALOV. Avtd elval kot to Bociké EPOTAUATO GTO OmOoio
emyelpeitar vo 00000V amaVINGELS LLE TNV TOPOVGO EPYOGIAL.

Apykd eivor onpovtikd vo d10TutmBovy OpIGUEVESG ETIOUAVOELS GYETIKA LE
TNV  OVOCKOTNGT TOV EPELVAOV TOL OPOPOVV €va YVOOTIKO ovtikeipevo. H
aVOOKOTNOT TOV EPELVAV GE £Va YVOOTIKO Y®po €ival cuvnbmg pio dtadikacio pe
™V omoio. €vag  €PELVNTNAG OTOYEVEL VA O) TPOGOOPIcEL KOTAAANAL BempnTikd
mhaicla, B) mpoodlopicel Kevd otnv €peuva, Y) €vIomicel o€ GAAEC epyaocieg VEES
EPELVNTIKEG TPOTAGELS, 0) EVTOMIGEL VEEG TAGES OTNV £PEVLVA, €) ATOPVYEL AKOPTES
EPEVVNTIKEG TPOGEYYIOEIS, Kol OT) €VIOMIcEL KOAEG HeBOOOAOYIKES TPOCEYYIGELS.
Avtob 10V €id0oVg M AVOCKOTN O YIVETOL GTO TAMIGLO OGS OTOLOGONTOTE EPEVVOG.
Yrhpyet OpmG Kol 1 avaoKOTNOT TOV EPELVAV EVOC YVOGTIKOD YDPOL TTOL OEV €YEL
okomd va vroPondncetl po epevvnTikny Sadikacio, 0ALL VO TOPOLGLAGEL LEGH OO
Lo KPITIKY] KOl OVOGTOYOOTIKN Ol001Kaciol TIG TAGES, TO EPOTNUATO KOL TIG
axolovBovpeves neBdO0Lg 6e €va YVOOTIKO Tedlo. XTOV TOTMO aVTO OVIKEL KOl M
OGLYKEKPILEV OVOCKOTNON).

Oa mpémel va emonuaviel 6tL 1 ddikacio avtn, N omoia akolovbeiton Kot
070 TTaPOV KEIPEVO, dev glvarl ovdETepN Kat TEPIAapPavel pnTég N AppNTES AEIOAOYIKES
kpioeic. 'Etot, péoa and v e&étaomn peydiov apfpod epeuvedv avoadvovtal Kpiceg
Yo BacKA KoL OEVLTEPELOVTA EPOTLATO LE BACT VTOKEUEVIKA KprTipla. AKOUN Ko
N KPLTiKN 7ov yivetal yia T HeBdd0vg Tov YPMNGIoTolovV ot e€eTalOpEveS Epevveg
EUTEPIEXEL OMOYELS, OTACELS KOl OVTIAMNYELS OYETIKA HE TO TL CLVIOTA 0L KOAY|
peBodoroyia oe pa épevva. Aapfdavovtag vroyn 0Tl AVTES Ol ATOVELS, GTACELS Kot
AVTIMYELS Umopolv va peTafdilovior péca 610 ¥povo, TOTE elval GNUOVTIKO va
Katavonbel 0 GYETIKOG YOPOKTNPOS TOV GTOlKElOV ToL gumepléyel éva Keipevo
avaoKonnong, 0nwg 1o mapodv. Emiong, Ba mpénel va onpeiwdei ot1, pe v diedbpuvon
™G YPNONG TOV VEOV TEXVOAOYIDV, Ol GYETIKEG YVMGELS KOl EPEVVNTIKEG OlEPYAOies
OVOTTUCOOVTOL KOl LETOIAAAGGOVTAL TOYDTNTO, EVA OLEVKOADVETAL 1) TAONYNOT OTNV
VIapyovoa yvaon pe v Pondeia véov epyaieionv, Omwg gival, yio mapdostypa, ot
Bacelg 0edopEVAOV TOV LIAPYOVY GTO SLUOTKTLO.

H moapovoa epyacioa mapovsidaler por avackdmnon tng £PEvvog oty amd
andotaon ekmaidgvon amd v dekaetio Tov 1960 ®g onNuepa, OVOEEPETOL GTNV
épevva Yo v and amdotoon ekmaidevon oty EAAGSa Kot oAoKANpOVETOL e TIC
SLYPAPOUEVEG TPOKANCELS KO TPOOTTIKEG GTO EPELVNTIKO TEdI0 NG €5 AMOGTAGEMC
eknaidevong. [a 10 okomd avtd, apyikd kotaypdeovtal ot Bacwés Bewpieg mov
dttvmOnKay 6to 1EdI0 TNG A ATOGTACNG EKTOIOEVLONG KO SIEPEVVATOL 1| ENIOPAOT)
TOV KOW®OVIKO-TOMTIGTIKOD TEPPAALOVIOC otV €pguva Yo TNV € OMOCGTAGEWS
exmaidevon. Ilpoypotomoteiton emiong o avaokOTNoN NG £PELVAG UETA TNV
e€amlmon ¢ and andeTAcT G EKTOIOELONG, OOV dIdETOL EUPACT GTNV GLUPOAN TNG
YPNONG TOV TEXVOAOYLOV TNG TANPOPOPIOG KOl TNG EMKOVOVIOG. XT1 CLVEXELD,
avagépovtal ol factkés eEediEelg mov 0dNynoav otnv avantuén g épevvag oty &€
amootdoems ekmaidevon oty EAAGOa wou meprypboeton M Sopdpemon  TOL
gpevvnTkoy tomiov. Téhog, mopovcidlovtar ot Slypa@OUEVEG TPOKANGELS Kot
TPOOTTIKEG GTO EPEVVNTIKO TEDI0 TNG €€ MOCTAGEMS EKTOIOEVONC.

O IporTeS EpEVVNTIKEG TPOOTADELES OYETIKA pPE TNV 00 0TOGTAON EKTAIOELON
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Méypt v oekoetio tov 1970 n €pevva oyetikd pe v omd omdoToon
EKTTOLOEVOT  EMIKEVIPAOVETOL GTNV GOUYKPION OVOUEGH ©TO HECH SOVOUNG TOL
exmodevTikod  vAkov. Ilpoomabovoov  dnAadn ot gpevvnTég  Kuplwg  va
npocdopicovy Mo HEGO - TNAEOpacm, paddewvo N Pivieo - NTOV MO
anoterecpaTiko. Ot TeplocdTePES Omd AVTEG TIG EPELVES OeV eVIOMILAV GNUOVTIKES
dpopés avdpesa ota drapopetikd péoa (Boswell, Mocker & Hamlin, 1968; Chu &
Schramm, 1967; Hoyt & Frye, 1972; Kruh, 1983). IIpoBaivovtog oe po kprrikn
EMOKONNON OAOV OVTAOV TOV EPELVAOV TOAAOL HETEMEITO €£PpELYNTEG SOTICTOGOV
advvapieg Oyt LOVO OTO €PELYNTIKO GYEOOGUO OAAG Ko OTIC ypnotpomombeiceg
pedddovg (Spenser, 1991; Lockee, Burton & Cross, 1999; Saba, 2000). Extog opmg
and ta 6mota peBodoroyikd mpofANUaTa, TO GNUAVTIKOTEPO TPOPANUA TOV TPOTOV
gpevveV Mtav OTL 0ev mopeiyav CLYKEKPIUEVES 00Nyleg Kot KatevBOvVeels otV
EKTOOEVTIKY TTPAEN avt Kabavth. Agv amaviovcov dNANOY GTO TMOG TPEMEL VO
oed1060€l TO LVAIKO avAoya pe TO HEGO OV YPNGIUOTOLEITOL, KAONDS KOl GTO WG TO
péoa dtusarilovv v Toadaywykd amoteAecpotikny emkovavia. TEAOG, o1 £pevveg
avtég dev otmpilovtav oe Kdmowo BewpnrTikn mPocéyyion ovTte odnyovoov GTNV
dwtdnmwor] TG, kATl mov yoapaktnpilel to MPOTO OTASL TNG AVATTLENG €VOG
gpevuvNTIKOD TTEdiOL.

[Tépa Opwg amd ta Omot TpoPfAnuata Tapovsialoy, aVTEG Ol EPEVLVEG £QEPAY
OTO TPOCKNVIO &va €POTNUO 7OV O YEVVNGEL OGNV EMOUEVN] 1GTOPIKY TEPT0O0
avturopatifépeveg anavtnoels. To gpdU apopd 10 Kot OGO 1M YpNom &vog
OLYKEKPIUEVOL  HEGOL  emnpedlel TNV  OMOTEAEGUOTIKOTNTO NG  HOONCLOKNG
dwdwaciog Kot gv TéAEL TO ekmandevTikd amotédespa. H emkparovoa dmoyn mov
TeEMKO Slopopeddnke ota péca g dekaetiog tov 1990 eivor 611 T0 péco dev
eaivetal vo emnpedlel TO0 EKTAOEVTIKO ATOTEAEGUA, OAAN ETNPEALEL TNV SLVATOTNTA
dtovopung Kot TpocPacng Tov ekmodevtikov VAKoD (Kozma, 1994) kabdg kot to
YOPOKTNPIOTIKA TNG EMKOWVOVING. XTIC UEPES MG TO 1010 epd@TNUOL €Yl emMaVEADEL
drapopomompévo wg e&Ng: «Me moto TpOTo UTOPOLLE VO, AELOTOCOVE TO, 1OlaiTEPQ
YOPOKTNPIOTIKA TOV HEC®V  oXeOALOVTOG EKTOLOELTIKO VAMKO 1 YeEVIKOTEPO
ekmadevTikd mpoypdpupata;» (Gunawardena & Mclsaac, 2004).

H emoyn mg dSwutimwong Ozswpwv yua v and amootaoct)
exmaidevon

H emoyn g dwotdmmong Bewpidv yio v eknaidevon and andotaocn EeKva
™ dekaetian Tov 1970. Ao 10TE Kol uEYpt ofuepa Tolkileg Be@PNTIKES KOTAGKEVEG
KOl EPEVVNTIKEG TPOCTAOEIEG €YOVV TAPOLGLOCTEL OO SLAPOPOVS UEAETNTEG TOV
a(POPOVV GE L0l TAELAON TOPAUETPOV TNG £ UMOCTAGEMS EKTOIOEVONG. TN GLVEYEL,
TopoLGLALoVToL GLVOTTIKA Ol Pacikés Bempiec Kol £pELYNTIKES KOTELOVVOELS e
YPOVOAOYIKT oelpd amd TN dekaetio Tov 1970 puéypr onuepa. H ypovoroywkn cepd
napovcioong emMALYONKE oKOTIHA KOOMG HE TOV TPOTO OLTO OLGLUCTIKG OVOLOVETOL
Kol 0 gv e€ehilel BempnTikdg Kol EpELVNTIKOC TPOPANUATIOCUOS Yo TV EKTOIdEVON
and andceTaoT.

Amd v dekaetio Tov 1970 kot péxpt T1g apyég g dekaetiag Tov 1990 n
épevva otV amd AmoOcTOoT eKmaidgvon mapovstdlel £va mAovpaAiicpd. Meydio
HEPOC TV EPELVNTIKOV TPOOTOOEIDV TNG TEPLOSOL OVTNG EMKEVIPOVETAL GTNV
Bewpntikn OeperMmon g and andotacn eknaidevong. Eivar dAlmaote 1 emoyn mov o
YVOOTIKOG YOPOG petovopdleton amd omovdéc oo aAinioypagiog (correspondence
study) oe ekmaidevon and amodctoon (distance education). ‘Etol n épevva oty and
amOGTACT EKTOiOEVON Ao To pésa mepimov g dekaetiog Tov 1970 £wg ta AN g
dekaetiog tov 1980 emkevipdvetal Kuplog ota media: o) TS errocopiag Kot Oempiog
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™G anmd amooTdoews exkmaidgvons, B) Tov mePPAAAOVTOG, TV GLVONKOV Kol TOV
KIVIITPOV TOV EKTOOEVOUEVAV, V) TNG LEAETNG EOIKAOV TTEPUTTOCEMV (case studies), J)
MG EMKOWVOVING Kol OAANAETIOpAoNG HETAED EKTOUOEVOUEVOV KOl EKTTOLOEVLTIKOV
opyavicpov (cOpBoviot koBnyntés, dSwotkntikoi vraAANAol, PiPrrodnkes, GAAot
eKTOOELOUEVOL), €) NG OolKovouiog, ot) NG opyavmong kot owoiknong, ) g
otopiag, Kot 1) ™G a&loAdynong Kol GLYKPIONG TOV GUGTNUATOV TNG 0O amdGTAOT)
exmaidgvong (Holmberg, 1987).

Or peybreg BepnTiKéc KOTAGKELEG TOL APOPOLV TNV amd OTOCTOCN
exmaidgvon, ocvumeptlopupdvoov apyikd v dmoyn tov Otto Peters o611 1 amd
AmOCTOCT EKTAIOELON Elval £va LOVTEAD TOPOYNG YVAOCEMVY, CTACEMV Kol OeEI0THTOV
mov yopoktpileton amd TV ypNomn S TEXVOAOYiag aAAG kol TtV opBoAoyikm
epappoyn peBOdwV mopay®mYNG Kol SLOVOUNG TOV EKTOOELTIKOL VLAKOL (Peters,
1971). T'a tov Peters n and amdcTOon €KMOIOELON TAPOLGIALEL YOPOAKTPLOTIKA
Bropunyavoroinong. Tnv 0w mepimov emoyn otnv Apepwkn o Charles Wedemeyer
dtver éupaon ommv aveEaptntn eOoN TG HAONCLOKNG 1 EKTOLOEVTIKNG O10OIKAGTOG
OV OKOAOLOEL O eKTOOEVOUEVOG GTNV OO OMOCTACT EKTOUOEVOT Kot HIAGEL Yo
aveEdptrec omovdés (Independent Studies). Méca omd avt v mpooéyyiom
AVOOEIKVDOVTOL O CNUOVTIKG 6TotKEln 1) avTd-KotevBuvouevn Kot avtd-pululopevn
uédbnon (Wedemeyer, 1977). O Borje Holmberg olatuondver v 18éa NG
KaBodnyovpevng daktikng cvvoldokeyng (Guided Didactic Conversation) mov 6o
yiver yuo mwoAAd ypovia Pacikd Pornua Yo Toug GYESNGTEG TOV EKTALOELTIKOV
VAoV otV omd andctaon exnaidoevon (Holmberg, 1983). To 1986 o Michael Moore
SITLTOVEL TNV 1060 TNG GLVOAAAYNG amd amdoTaon MG PACIKNG Evvolag NG omod
amooTOon eKmaidevonc. Xtn Pacn avtig g mpocEyyong o Moore Bsmpel 0Tl 1
TOPAUETPOG TNG AMTOCTACNG OEV TPEMEL VO TPOSAAUPAVETOL MG YEOYPAPIKN OAAE MG
nodaymyikn. o tov Moore, 1 0mdcTaon ovapEPETOL OTIG EKTALOEVTIKES GYECELS TOV
AVOTTOOCOVTOL GE £va, EKTOOEVTIKO TpOYpappa. [lepiocodtepeg oyéoelg cuvendyovton
pikpotepn andotacn (Moore & Kearsley, 1996). Avaivtikd otoryeio yoo Tig
BemPNTIKES KATAOKEVEG TTOL APOPOVV TNV A0 OTOGTOCT EKTAIOEVOT TAPOVGIOGE O
Keegan (1996), o omoiog Pdacel twv Bewplidv avtdv depgvvnoe 115 £o¢ TOTE
TUTOAOYIEG TV GLOTNUATOV €f OMOCTAGE®S EKMOIOELONG KOl TPOYDPNCE OTINV
JTOTMOOT LOG VEAG TUTOAOYIOG.

Kowoviké-romtioTiké mepiffdilov Kot 0o 0m06TUCT EKTUIOEVOT)

210 TAOIGLOL TOV EPEVVAOV GYETIKA LLE TNV EMOPACT] TOV TEPPAAAOVTOC GTNV €6
OmOCTACEMC €KTaidevoT 1aitepn EHpacn d00nke O©T0 KOWMOVIKO-TOAMTIOTIKO
nepPdAlov (socio-cultural context). To kVplo oTOYKEID EVOPEPOVTOC MTAV VL
katovonfel 10 g avtd to mepParrov emmpedlel Ta KivnTpa, TIG GTACELS Kol TIG
AVTIMYELS TOV EKTOUOEVOUEVOV KOl EKTOLOEVTMOV, KOOMOG EMioNg Kot mwg ennpealet
mv ddikacio TOco g pdbnong 6co kat g dwackaAiog (Evans & Nation, 1992).
H dwepyacia avtn elye o¢ amotélecpa va avantuyBohv Kpitikég Tpoceyyicelg ylo v
amd amdotaot eKmaidcvon. Mia Wdwitepa Topaywyikn £Vvolo ToL OVOTTOGGETOL TNV
nepiodo eKelvT, KoL TOV TNV GLVAVTALE OKOUN KOl GYjUepa, eivatl avth g aichnong
Kowwvikng mapovciog (social presence). TToAdég €pevveg mpaypotomolovvTal GTO
TAAIG10 TOV VEDV TEYVOLOYIDV GTNV EKTOIOELOT, Kot EWOIKOTEPO TNG EKTAIOEVOTG TTOV
YPNooTOolEl To O1adikTVO, Y100 Vo GLGYETIGHEL 1 aicOnom TG KOWmVIKNG Tapovaiog
o€ €vo EKTodEVTIKO TPOYpOUUe pe Tapdyovieg Onwg o Pobuog tkavomoinong N
avTianyn tov ekmoudevopévou yioo v uddnon (Jelfs & Whitelock, 2000; Tu &
Mclsaac, 2002). TéAog OpPIGUEVOL €PELVNTEG EMKEVIPMOVOVTAL OTNV HoONGLOKY
dwdwacio ko emeEepyalovian Bewpntikd v évvola tov eAéyyov (Garrison, 1989;
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Baynton, 1992) xot v évvown ¢ oAAnienidpaong (Hillman, Willis &
Gunawardena, 1994).

Tnv 1010 oxedov mepiodo 1 amd AmTOCTOCT EKTOIOELON KATUEUDVETOL GTO YMPO
YEVIKOTEPO TNG EKMOUOEVONG KOl EOIKOTEPO TNG TPLTOPAOLOG TOVETIGTNUIOKNG
exmaidgvong, kvpiwg pe tnv idpvon tov Open University g AyyAiag. H omd
AOCTOCT EKTTAIOEVOT TAVEL VAL EIVOL L TEPUPEPELOKT] KO EVOAAAKTIKY] LOPPT], TAAL
OTNV TOPAOOGLOKT EKTOIOEVON Kot YIVETOL 1GOTIUN HEGH amd TNV LYNAN ToldtnTa
TOV TOPEXOUEVOV TPOYPUUUATOV oTovd®mv. Q¢ amotéiecua, to {NTHROTE TOL
EKTTOOEVTIKOD GYESOGHOD KOl TOL EKTOLOELTIKOV VAKOU oty & amocTdoemg
EKTTOLOEVOT AVOOEIKVOOVTOL KOl VTO G TOAD onpovTikd. Méoa 6€ avtd T0 TAAIG10
e€etaletal to TPOPANUO TS AVATPOPOSOTNONG TOVL OO OTOGTOCT EKTOLOELOUEVOL
(Howard, 1987), kabdg ka1 to mpdPAnuo g opBng emroyng tov pécwv mov Ha
YPNOLUOTOMNOOVV GTO EKTTALOELTIKO VAKO Kot 0 TpOTOS emAoyng Toug (Willen, 1988).

Zouyxpoveg  avadetkvoetor 1 onuacic tov  NTMUdtov g 0KOVOuiag,
opyavmong Kot dtoiknong ¢ omd amdoTao eKMOidEVoNG. APKETES £PEVVEC
eotidloviatl 6To KOGTOG ™G amd amodctacn ekmaidevong (Orivel, 1979; Markowitz,
1987) 11 ot oyéon kooTovg-amoteréopatoc (Chale, 1992). Téhog, Oépata opydveoong
Kol O10iKNoMg amacyolohv onuovIikd v €pguva oe ympeg G Aciog kot Tng
Evpdnng, 6mov avantdcoovtal Ty mepiodo eKelv] GLYKPOTNUEVES EBVIKES TOMTIKEG
yw v and andctaon eknaidevon (Mclsaac & Koymen, 1988; Mclsaac, Murphy &
Demiray, 1988).

O épevveg petd Ty e€dmimon TS 0nd 0TO6TOON EKTAIOEVONG

H eméktaon tg epoapuoyng g amd amdcTaoT] EKTOIOEVONG, GE TAYKOGUO
eminedo, mopatnpeitar Kupiowg petd v dekaetio tov 1980. Tote mopatnpodvton
paydaieg kot Kuplwg avatpentikés eEelilelg otov kAGdo. Kar avtd Adym: a) g
YPNONG TOV TEXVOAOYIDOV NG TANPOQOpiag kol NG emikowvaviog, B) tov eEeditemv
otov yopo ¢ Evpomnaikng ‘Evaong kot g Evpdnng yevikotepa, v) tov eEgliemv
OTOV YMOPO TNG YVOOTIKNG WYuyoAoyiog, kot O) g aviamtuéng molv peydiwov
[Mavemompiov mov ypnoyorotovy v ond andotaon eknaidevon (Gunawardena &
Mclsaac, 2004; Perraton, 2000). Ewdikdtepa ot EeAiEelg 6TO YDPO TOV TEYVOAOYUDV
™G TAnpoopiog kot g emtkowvoviog 0o maiovv Katalvtikd poAo Yoo VO AdYoLS:
TPpOTOV, B0 TPOGPEPOVY L TOKIAIYL VEOV TPOTOV TOPOLGINGNS Kot SLOVOUNG TOV
EKTOOEVLTIKOD VAIKOV Kol 0e0TEPOV, 01 EEMEEIS avTEG Ba GTPEYoLY TO EVOLIPEPOV
TOV EPELVNTAOV - UETE amd €va TPOTO OCTNUO GKPUING EPOPUOYNG TOV VEMV
TEXVOAOYLDV - OTN UEAETN TOV TOLOAYWYIK®OV TPOSOYPAPDY TOV OVTEG TPETEL VL
nAnpovv (Frank, Reich, & Humphreys, 2003; Jones & Issroff, 2005). H otpopn avtn
Ba cvvtedecel ev pépet kon e€ontiog TG S1G00NS TOV SAGIKTIOV MG EKTOLOEVTIKOV
TEPPAALOVTOG KOl O LEGOV EMKOVMOVIOG GTNV EKTOIOEVOT).

Oo mpémel va onueiwbel 6t o Bates (1993) dwukpivel omnv amd amdcTaom
ekmaidevon ta péoa amd Tig texvoroyiec. Q¢ péoa opilel TOVg TPOTOVG TAPOLGINGNG
Kol emKowvoviag g yvoone. Ta péco ommv and amdctaon ekmoidgvon givor To
YPamTd KEIPEVO, 0 TPOPOPIKOS AOYOS KoL YOG, 1) KOV (Kivovpevn kot otafepn) Kat,
TENOG, TO TOWKIAQ YNOOKE OEOOUEVA TOV EUTEPLEXOVYV Ol CVTOLOTOTOUUEVEG
VIOAOYIOTIKEG unyavég (computing). Kabe péco pmopetl dpmg va eEumnpetn et amod
po TowiMa teyvorloyiwv. o mopdoetypa, 10 ypomtd Keipevo pmopel va vmapEet
péoa and évromo keipevo aAAd Kot amd v 000vn vOg LITOAOYLGTY, O TPOPOPIKOS
Adyog Ko Nxog pmopel va VITAPEEL HEGA OO TO PAdIOP®VO, TIC KAGETEG YOV 1| TO
MAEQPOVO, N €lKOVa péca amd TV TAedpacn oAAd kot Tig Pivteokacéteg 1 ta dvd-
roms. Télog, Ta yYMEKA OOOUEVOL TOV EUTEPIEXOVYV Ol CVTOLOTOTOUNUEVES
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VTOAOYIOTIKEG UNYOVES UTTOPEL VoL VITAPEOLY LEGA A0 TOV NAEKTPOVIKO VTOAOYLIOTH
aAAG Kot amd To TMAEP®vo (Kivntd 1 otabepd). H dibkpion avt givar ypnown yo
TOV GYESNOTI TNG A0 AMOCTUCT EKTTAIOELOTG, KOOMS ToV Kotevhivel dote va AdPet
VIOYT TOV TOLG TMEPLOPIGHOVS Kol TIG TPOoUTOOEGELS TOCO TV HUEGMY OGO KOl TV
TEYVOAOYLOV SLOVOUNG TOVG,.

Méoa o avtd 10 VEO TEPIPAAAOV, OL £PEVVEG GTPEPOVTOL G TaAMd (nTrata,
pe véovg Oumg mpoPAnuoaticpovc. ‘Eva amd oavtd elvor 1o {RTmpa  tov
YOPOKTNPIOTIKOV TOL amd omdotacn ekmadevopevov. Ot mpofinpaticpol
oyetilovron Oyt povo pe o Kivntpa Kot to €100G TG vTootNPENg mov ypetdlovton ot
EKTTOLOEVOUEVOL, OALG KoLl PE TOVS POAOLS TOL aVTOl avaAapPdavovv, Waitepa og
mepPailov Kowottomv pddnong, kabmg kat e To YvomoTikd Kot podnotokd 6Tud Tov
ypnowonowovv (Gibson, 1998; Lee, Cheng, Rai & Depickere, 2005). 'Eva emniong
oMo (ntpa 1o omoio Topa e€etdletal o€ oXEoM UE TIG VEEG TEXVOAOYIES, Elval aVTO
¢ aAAnienidopaong (Peterson, 1998; Offir & Lev, 1999; Fahy, 2002; Weller, 2000;
Strijbos, Martens & Jochems, 2004). ' v peAétn GAA®OTE TG OAANAETIOPOAGNG,
npoteivovtal Kot cuykekpiuéva Bewpntikd poviéda mov otnpilovior otV aviivon
nepieyopévov (Henri, 1992). Epgvvnrikd {ntuota Tov avadeikvioviol 6e GYECT e
™ YPNON TOV VEOV TEXVOAOYIDV, OPOPOLV TO EKTOLOEVTIKA AOYIGHIKO KOl TO
nmepfailovia cuvepyotikng pddnong (Anastasiadis, 2003, 2006; Wegerif, 2004;
Veermans & Cesareni, 2005; Schellens & Valcke, 2006), kaBdg v c0yKpion Tovg
HE TIS KAaoIKES exkmandevTikég pebodovg (Beyth-Marom, Chajut & Sagiv, 2003; Kelly,
Ponton & Rovai, 2007).

nuavtikn emiong eivor Kow 1 OlEPELYNOT TOL  KOWMVIKO-TOATIGTIKOD
TAociov HEG 6TO 0moi0 OVATTHGGOVTIOL TPOYPAUUOTO OO ATOCTOCT) EKTOIOEVOTG,
e101kOTEPA OTOV AVTE aeLOVVOVTAL GE KOO Al TOAAEG Kot SLPOPETIKES €BVIKEC 1)
noMtioTikég opddeg (Lionarakis, 1989). Xapaktmpiotikd ot Mason & Gunawardena
(2001) emonuaivouv to PBacikd €PELVNTIKA EPOTAUATO TOV OLLUOPPDOVOVTOL OO
TPOYPAULOTO CTOVOMV TTOV OVOTTOCCOVTOL GE OVTO TO TANIGL0, OTmG: «T1 onuaivel
va ONUOVPYEIS EKTOOEVTIKO TPOYPALUO GE EVOL TOAD-TOMTIGUIKO TAic10; Tt eldovg
nePPAALOV Kot TL €100V VTTOCTNPIEN TPEMEL VOL EYEL O EKTALOEVOUEVOGS;» K. (L.

‘Eva dAho onpavtikd (o mov amacyoAel v épguva otny omd amdeToon
ekmaidevon v O mepiodo eivor ot Adyol €ykaTAAEWNS TOV Ond OndGTOCON
onovdmV, €101KOTEPA 6TO0 Y®OPOo TG Evpdnng kot g Aciag, 6mov N and amdcTaom
ekmaidevon cvvovaleton pe avowktd [ovemotua (Ali, 2002; Herman, 2002; Visser,
2001; Stevenson, Muda, Karlsson, Szeky, Gallego & Sander, 1998; Levy, 2007;
Xenos, Pierrakeas & Pintelas, 2002). Xto y®po g Evpdnng xupimg, avantdcoetal
emiong N ov{Nnon kot N Epevva YOp® amd Bépata OTMS 1 SIGPAAIGT TOIOTNTOG Kol
N a&loAdynon mpoypapupdtov (Baumeister, 1998).

O épevveg Yo TNV 00 arooTooT eknaidogvon oty EALGoa

H épevva yuo v and andcotaon eknaidoevon oty EALGda Eexvd oty ovsio pe v
tdpvon tov EAAnvikov Avoiktov Iavemotpiov (EAIT), ota 1€An g deKaetiog Tov
1990. Zvyypovac, 1 eEdnimon tov vV TevoAoyl®V otnv EALGda 001 ynce Kot 6tV
avamTUEN TPOYPOUUATOV €5 OMOCTACEWMS EKMAIOELONG OMO TUNUATO - KLPIWG
[Tinpopopikng - ovuPatikdv [Movemompiov. And to tunpate oavtd Eexivinoav
epeuVNTIKEG TTpoomdbeleg ol omoleg emkevipoOnkav kvpimg oy aflomoinon twv
pHécmV Kol TV VEOV TEYVOAOYI®V otV ekmoaidevon (m.y. Ilavtdvov-Pokikov, 2000;
Kapoving, 2001). Ot gpevvntikéc avtég mpoondbeieg cuvéBarlav otny e£dmiwon kot
avamTLEN TOL EPELYNTIKOD TTEGIOV TNG EKTTOLOEVOTG A0 ATOGTACT|, KAODS 1| GVLYYPOVN
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teyvoroyia ovuPadifel kol avamntdcoetol mOPIAANAC pe TV €E AMOOTAGEMG
eknaidevon (Aovopakng, 2006).

Meta&l TV TPOTOV EMGTNUOVIKOV EPYOCIOV TOV ekmoviOnkav otnv EAAGSa
010 1edio G €€ AMOGTAGEMG EKTOIOEVONG, CTUAVTIKO POLO SAOPAUATIGOV OVTEG TTOL
emyeipnoav va  emeEepyactohv Bewpntikd v €vvold NG TOAVUOPOIKOTNTOG
(Awovapdkng, 2001a, 2006). Me v idpvon tov EAIT dnpiovpynbnke Oepatikn
EVOTNTO GTO OVTIKEILEVO TNG OVOIKTNG Ko €€ amootdoews ekmaidgvong (EAIL 2007),
0TO0 TAOIGLO0 TNG OTOING EKTOVOVVTOL OIMAMUATIKEG EPYOCIEC OE TOIKIAN EPELVNTIKA
nedio TG and andctact exkmaidgvons. Ta medio avTd apopohv Kupimg TV mopaymyn
Kot aEoAOYNGN VTVTOL 1} TOAVUOPPIKOD EKTOLOEVTIKOD VAIKOV (GE TOGOGTH (VM TOV
60%), KaBhg KoL TNV EPAPUOYT LOVIEA®V OVOIKTNG KOl €5 OMOCTACEWNS EKTOIOEVLONG
(og d1Gpopa emineda NG EKTOIdELONG KO KOTAPTIONG), TIG CTAGELS KO TIG OVTIMYELS
TOV  EKTOOELOLEVOY, TO (NTMUOL NG  EMKOWVOVIOG Kol VTOGTNPENG TV
EKTTOLOEVOUEVDV, TOV POAO T®V OOACKOVI®MV, TO OIKOVOMK(O TNG €5 OMOGTACEMG
exmaidgvong, K.q.

And 10 2001 OSopyavdveror ovd Oletic cLUVEIPLO  AMOKAEIGTIKA GTO
avTiKeipevo ¢ avoilktig kot € omootdoeng ekmaidevong. To 1° IMaveAdfvio
Yuvédplo yu v Avoiktn kot €& Amootdoewg Exmaidevon (Awovapdkng, 2001p)
emkevipodnke oe Beopntikd ntnuoto, OTMOG 0 TPOGOIOPIGUAC TOV EMIGTIUOVIKOV
nedlov NG OaVOIKTNG KOl €5 OmOCTACEMG EKMOIOELONG KOl Ol OLLOCOPIKES
TPOGEYYIGES TOV, T EQOPUOYN €5 ONMOCTACE®S GLOTNUATOV EKTOIOELONG GTO
eEotepwcd kou oty EAAGoa (EAIL), xoBdg kor to ovotatikd ototyeio g
EKTTOOEVTIKNG  dtodkaciog Om®mG ovTd  JSHOPPOVOVTAL OTNV €5 OmOGTACE®MG
ekmaidevon (omovdacTéS, OOAKTIKO VAIKS, ddacKkoAia Kot emikovavia). [Tapodpow
tAuata omocyoAncav kot to 2° IMaveldivio Zvvédplo yia v Avoikty kot €&
Amooctéoemng Exmaidevon (Aovapdkng, 2003), tov omoiov O6pmg M OBepoatoroyio
HETOTOTIOTNKE Kol TPOG BEUATA TOV OPOPOVCAVY TIG TEXVOAOYIES TNG TANPOPOPLag Ko
™m¢ emkowvaviag, tov poA0 Tov dddckovta, TV afloddynon, v opydvoon kot
dwyeiplon eKTAOELTIKOV CYNUATOV avOIKTG Kol €€ amooTdoems ekmaidgvong,
KaOdG kot TNV a&lomoinomn g Yo TV ETUOPP®OT] TOV EKTOLOEVTIKMV.

Kabog 10 avtikeipevo g avolktg Kot €€ amootdoems ekmaidguong apyloe
mAéov va edpordvetar kot oty EALGda, T0 cuvédplo avaPabuictnke oe oebvéc. H
Bepatoloyioa tov 3% Zvvedpiov (Atovapdkng, 2005) smikevipdbnke oe {nriuoto
TOLOOYOYIKOV KOl TEXVOAOYIKOV gpapuoy®v. Ot KatevBivoelg tov €pEuvNTIK®OV
EPYOCLOV TOV GLVESPIOL APOPOVCAV KLPIMG TIG EKTOIOEVTIKEG KOl TTOLOOYMYIKES
TPOLTOOEGELS YioL TNV YPNOT TOV VEOV TEXVOAOYIDV GTNV EKTAIOELON OO ATOCTOC,
™ xpNoM EVEMKTOV SBAKTIKOV peBodoroyidyv, Kabmg katl BEpata mov oyetiCovron pe
TV VAOTOINOoN NG aVOKTNG Kol €€ amootdoems ekmaidevong amd 10 EAAnviko
Avowktd TTavemotiuo. To 2007 mpoypotonoonke to 4° Aebvéc Zvvédpio, pe
EUPOOT] OTIC HOPPEG ONUOKPOTIOG OTNV EKMOIOELOTN GE OYECN LE TNV OVOIKTNH
npdoPfacn Kol TV € AMOCTACENMS EKTAIOELON. XTO XLVEIPLO avTd avadeiydnke M
LEYOADTEPN TAEOV GUYKALOT NG épevvas otnv EAAGOa pe TIg epeuvnTikég OpAcElS o€
debvég eminmedo (Aovapakng, 2007). To cuvédpro emkevipodnke, petalh dAhwv, o
Oépato  avolktig mpodcPacng Kol ONUOKPOTIOG OTNV  EKTOIOEVOT), OVTUAANYNG
EUTELPIOV Y10 TIC LOPYES AVOIKTNG Kot €€ AmOOTAGEMG EKTOIOEVGNC TOL VAOTOOVVTOL
o€ JPOPETIKEG YMPES, KABDG Kot otV depedvion vEOV TpOT®mV a&lomoinong tov
TEYVOAOYIDV OTNV EKTAIOELOT), OTWC, €PAPUOYEG OOOIKTVOV, TNAEOINCKEYELS WE
YPNOMN TPONYUEVDV TEXVOAOYIDV, blogs, wikis K.4. Oa mpémet emiong va onuelwbel 6T
and ta TéAn g dekaetiog Tov 1990 o cuvedpla Tov dopyavadvovion pe Bepatoroyio
OV aQOpPd TNV ekmaidevon N Kot TG VEEG TeYVOAOYiec, mapovsidloviar OA0 Kot
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MEPIOCOTEPES  EPEVVNTIKEG €PYOCieC Yoo TNV €5 amooTAce®ws ekmaidgvon (T.y.
Avaoctaciadng, 2004; Makpdaxkng, 2001; Toorakiong, 1999, 2001).

Télog, oty kotevBouvon g avamtuéng ™ avolkTng Kot €€ amooTAGEMG
ekmaidevong mg epgvvnTikod mediov oy EAAGSa cuvéPaile kot 1 idpvon to 2003
™m¢ emotnuovikng etoupeiag «EAMvikd Aiktvo Avowkmig kot €€ Amootdoemg
Exnaidevong (EAAE)», 6toug 6komovg tng omoiog eVIAGGETOL KoL 1) GUVEIGQOPE GTNV
avamTUEN TNG EMGTNHOVIKNG £PELVOG, PACIKNG KOl EQAUPUOGUEVNG, GTO OVTIKEILEVO
™G avolKTiG Kot amd andotaon eknaidevong (EAAE, 2008). Xto mhaicio avtd, amd
to 2005, exodideton amd to EAAE 1o emompovikd meprodikd Open Education yu v
OVOIKTN Kot €€ AMOGTACEMG EKTOIOEVGT) KOL TNV EKTOLOEVTIKT TEXVOAOYIAL.

Amo to mopomdve SomIGTOVETAL OTL TO OVTIKEILEVO TNG OVOIKTNG Kot €&
AmOCTACEMG eKmaidcvons yvopiler and ta T€An mepimov ¢ dekaetiog tov 1990
oApotdon oavantvén omv EAAdda. H avdmtuén avt) dev agopd povo {ntiuota
EPAPLOYNG OTNV EKTAIOEVLOT], AALAL KOL TNV EPELVO GTO YVOGTIKO TESIO TNG AVOIKTNG
Kol €€ amooTdoems eKTOidELONG, 1 OOl 0O YNGE GTN GUYKAICT TOV EPEVVITIKMV
avalnmoewv omnv EALGSa pe v épevva 6To d1eBvT| ydpo.

AW ypo@ONEVES TPOKANGELS KOl TTPOOTTIKES TG EPELVOG OTNV 06 amdcTOON
eKmaidogvon

Ot obyypoveg Kowvmvieg avalntovv evéMkteg Hopeéc ekmaidevong mov Oa
Kavomoovv v avdykn ya oo fiov pddnon. Kabog n and andctacrn eknaidevon
elval MK Kol Pmopel VoL IKOVOTOMGEL TIG GUYYPOVEG EKTOOEVTIKEG OVAYKEG,
Srapaiverar 6t tov 21° awdva Ba yvwpicel tepdotio avamtoén. Eivar cvvendg Aoyiko
Kol 1 €PEVVA CYETIKA LE TNV A0 OmOGTOCT EKTOUOEVON Vo avarTuyOel TapdAinia.
Me mow 6pmg mpoPAnuota avty Bo acyoinbei; O Garrison (2000) Bewpel 6t M
pdKAnon ya TNV €pgvva otV amd andotact ekmaidevon tov 21% awdva Bpicketan
oTNV JlEPELNON TO®V OLVOTOTNTOV KOl TOV TEPOPICUOV NG €KTaidEvoNg amod
amdoTaon He cLVOLACUO ToKIAWV pécwV Kot peBddmv. Oa mpémel Oums, KBS o
21og awdvag Ba Bécel Ko gpoTUate TOV GYETICOVTOL UE TOV TOMTIGUO KOl TNV
TOMTIKY], Ol GYETIKEG EPEVVEC VA EEPVYOLV OO TIG GLYKPIOELS TOV HECHOV KOl TOV
pefddmv petald Tovg Kor amd TG OmAEC MEPLYPAPES, OMMG EMOTUAivVOLY Kol Ot
Gunawardena & Mclsaac (2004). T'io mopdoetypa, Ba 1eBovv epoTipaTa OTWS: TG
0 mOMTIGUOG emmpedlel N emnpedletor amd TNV EQOPUOYN TPOYPARUATOV Oomd
andotaon ekmaidgvong oe £va deBvomomuévo mhaiclo;» H, «wolog €xel tov €leyyo
™G EKTOLOEVTIKNG Sadkaciog o€ Eva TPOYPOUUN EVIAIKOV TTOV avoTTOGGETOL GE
mepBailov amd amodctaot ekmaidevong» Ot mpoxkincelg Opmg e€axoiovfovv va
aopovv kot Bépata Bempiog Ko pebodoroyiag. Xvvenmg, kabd N €€ AmocTACE®MS
exmaidgvon etvar éva cuveymg eEeMacdpevo medio, ivor amapaitnto vo avortuyfovv
KaTdAANAa BepnTIKA HoVTEAD KOl VO LEAETNOEL 1] EPUNVEVTIKT TOLG ENAPKELD. AVTA
to. OewpnTikd povtéda pmopovv va mpoéAfouv péca amd v ocuvvepyocio pe GAAQ
YVOOTIKA Tedio OM®G 1 YVOOTIKN YuxoAoyio Kot Ol KOWoVikég emotnues. Emiong,
elval amopoitro vo eumiovticfel n and amdotaon exkmoidgvon pe UEAETEC TOV
oLVOLALOVY £PEVVO TTOLOTIKOV Kol TOGOTIKOV TOmov. Etot, agevdg Ba avaderybel o
TOADTAOKOC Kol TOAVGUVOETOC YOPOKTPOS TNG EKTALOELTIKNG Oladkaciog Tov
ouvvtereital, apetépov Ba depevvnBobv oYEcElS GUVAPELNG, GLGYETIONG 1 OLTiog-
otiotod PeTa&y Kpiomv petaAnTov.

YVpTEPAGNATO.

O poloc g €pevvag oty €5 amooTAcEmG ekmaidgvon elval aitepa
ONUOVTIKOG Kot 1) GYETIKN £pguva €xel avamtuyBel ko eelyBel d1eBvacg, Kupimg amod
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mv dekaetio Tov 1970 xou émerta. H €€ amootdoewg exkmaidevon avomtuooeTOl
paydaio kKor omnv EAAGSa amd ta 1€An tng dekaetiog Tov 1990, kupiog péow g
opvong tov EAIT xou g avantuéng tov TeQVOAOYI®DV TNG TANPOQOpiog Kot TNng
emkowvoviag. TIAéov, €xer mpoywpnoelt oe pio mepiodo evnlkioong kot ot
KatevBuvoelg TG oxeTkNG épevvag oty EAAGda cuvykAivouv pe Tig epeuvntikég
dpboeig o debvég eminedo. H amd amdotaon ekmaidgvon, Adym g eveMéiog g,
dapaivetar 6t1 Tov 21° awdva Ba yvopicer oA peydAn avamtuEn kol GuVETAd
AVOUEVETOL OTL M OYETIKN €pguva Ba €xel mapdAAnin avdmtuén oe €éva vpd @dopa
gpeuvnTik®V TpoPAnuaticudv. Kabmng n €& anmootdcemg ekmaidevon kot 1 Epgvva 6e
LT avomTooocovtal pe  taxOTatovg pubuovg, elvar  daitepa  oMUOVTIKO Vo
HEAETMOVTIOL TPOCEKTIKA Kot v AouPdvovtor vrdyn, Kot omd 10 TPicpa TV
veoTepov eEeMEE@V Kol TNG GLCCOPEVUEVIG TAEOV YVAOONG, Ol TPONYOVUEVEG
epeuvnTikég ovpuPorég oto medio g €€ amootdoeme ekmaidevong (Bunker, 1998),
KaOdg mepthapupdvovy moOAD ypnoipa otoyeion TOG0 oe  emimedo OepNTIKOV
nmpoceyyicemv, 060 Kol Gg eMIMEOO £PELVOC, OAAL KOl CE EMIMEOD EMOYYEALATIKAOV
TPOKTIKOV.
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Abstract

This paper presents the philosophy and the methodology of action research as
it planned and applied for a longitudinal research in order to explore educational
change in primary teachers through the development of ICT. In this scope, first there
is a description of the place that action research takes through ascendant research
paradigms. We allocate also the role of time in longitudinal research. We present the
specific methodological steps and tools that designed and implicated through this
longitudinal action research based to the principles of triangulation. Finally there is a
report about data analysis based to Grounded Theory.

epiinyn

H mopovca epyoacio mapovsialer m ¢rhocopio kor tn peBodoroyion g
épeuvag Opdomg, OmMMC ovT OYEOAoTNKE KL EQOPUOCTNKE O©TO TAOICLO piog
Hokpoypoviag €pguvag pe oTdyo TN Olepediviomn TG EKTOUOEVTIKNG OAAOYNG GE
exmodevtikovg g Ilpotofdduag Exmaidevong péom g adlomoinong tov
Teyvoloyiov [Tinpogopiag ki Emucowvoviag (TIIE). Apyikd yivetoan pio mpoondOeia
mepLypoen|g g 0B€ong g €pevvog OpAcmg HECH OTOL KLPIOPYO EPELVNTIKA
mopodetypato, pe dedopuévo OTL M KOTOVONGT TOL EPELVNTIKOV TANIGIOL, OTOV
EVTOCOETOL 1] CLYKEKPLUEVN €pevva, €ivar KaBOPIOTIKN Yol TN UETEMELITO KOTOVONON
OLYKEKPIUEVOV EMAOYDOV MG TPOG TN O1EEAY®YN TNG EPELVOG,.
21 ovvéyeln entyelpeiton £vag GUVTOUOS TPOGIOPIGHOG TOV POAOV TOL YPOVOL GTIS
paxpoypovieg épevvec. Ilapovoidlovion ta cuykekpipuéva pebodoroyikd Prpata Ki
gpyodela mov oyxeddotnKav Ki €paprdotnKoy oty mopeion deaywyng avTmg e
LOKPOYPOVIOG £pELVOG LE BAoT TIG apYES TNG TPLYWOVOTOINGTC.
Apepovetar, T€hog, pia evotra oty ‘Bgpehoxn Oswpio’ (Grounded Theory), M
epapuoyn g omolog emidéyOnke ‘kpitika’ pe Paon Tig apyéc g dag g Epevvag
dpdong yio TNV avdAvon TV SE00UEVMV.
AéCearg/évvoreg  khewdud: Maxpoypovio ‘Epevva  Apdomng, Kprriko-Awohextikod
Epguvnrtikod Hapaderypa, Tpryovomoinon, Ospeiiokr Oswpio.
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Y KOOGS KOl 6TOYOL TNG EPEVVUS

H epyacio avtq mapovcsidlel ) pebodoroyikny mpocéyyion mov akorovonce pio
pakpoypoévio. Epevva opaonc. Na devkpvicel €€ apyng 0Tt n pebodoroyikn avtm
mpocEyylon pmopel va ypnotpomondel e GAO TO PACHO TNG EKTALOEVLTIKNG £PEVVOLC,
OGLVENAOGS Kot 6TO TTEdI0 TNG AVOIKTIG KL £§ ATOGTAGEWMS EKTAOEVLTIKNG EPEVVOLC.

Mo va yivet ©otdc0 KaTOvOnNT KOU AEITOLPYIKY] 1 oLYKeKPUEVN pebodoroyio
ypewaletar va koTaypagel apyikd o KHplog oKomdg TS mapovGlalOUeEVNS EPEVVAG TTOV
odnNynoe o€ cuykekpéva pebodoroya Pruara.

Kvpro oxomd g épevvag, mov Eekivnoe otig apyés tov 2001 k1 odokinpmbnke ota
€\ tov 2003 oe oyolieia [Mpwtofabag Exmaidevong tg EALGOaG, amotédese N
JlepelNON TOV TPOTOL OOACKOMOG OMOEKH EKTOOEVTIKMOV KOl 1) TPOoTdOeln
Beitimong tov péow g aflomoinong twv  Texyvoroyidv Emikowwviog kot
[Timpogopiag (TTIE). I'ia t0 Adyo avtd d6OnKe Wdwaitepn Papdnta 6NV EVOOGYOAKN
EMUOPpOmoN TV ekmaldevTik®v ot TIIE, n omola emikevipdOnke otnv evBdppuvon
TOV EKTOOEVTIKAOV VO avaoToyblovtal TIC EKTOOEVTIKEG TOVG TPOKTIKES KOl
AVTIMYELG HEGO OO TIG OIKES TOVG OLOOKTIKES EQAPLOYES TTOL AVETTVEAY LE TN YPNON
€VOC OVOIKTOV LTEPUESIKOD GLYYPAPIKOV gpyaieiov, Tov HyperStudio. "Eyxovrtog
EMLYVOOT WG «1 JL1OOIKOTIO UETOTYHUOTIOUOD TOAPIWUEVODV EKTOLOEVTIKWOV TPOKTIKOV
KOl GYOMK®V 00U@mV 0V gival e0koln vmobeon obte umopel vo. exitevybel ‘016 vokTog »
(Maxpdxng, 2001, 6.444) n épevva dmpknoe tpia xpovio BETOVTOS ¢ EWOIKOTEPOLS
6TOYOVG TNG:

[ v kataypa@ TV OVIAYE®V, OTAGE®V, TPOCOOKIDV Kol EVOEYOUEVOV
EMPLAAEEDV TOV GUUUETEXOVIOV EKTOUOEVTIKAOV CYETIKA LE TNV gloaywyn tov TIIE
otV TpwtoPdda ekraidevon,

] v koataypaen kot digpgdbvnorn TOOVOV oAAOY®V TOGO GTIG GTOCELS KOl OTIG
nenodnoelg anévavtt otig TIIE 600 kot otic Oewpieg, TIG SOUKTIKEG TPAKTIKES KO TIG
avVTUMYELS €vOG aplBnod  EKTOOELTIKAOV, ®C OMOTEAECGUO TNG GULYKEKPLUEVNG
EMUOPPMTIKNG OpAGNC,

=] ™ Siepgvvnomn Tov POAOL TOV EKTAOEVTIKOD GTN SIOOKTIKN Sladikacio ympic Kot
pe m xpnon tov TIIE kabdg kot v kotvodpylo evphtepn O100KTIKN Kol LofnoloK|
Katdotoon mov dnpovpyel 1 eloaywyn tov TIIE oty exmaidsvon kot 1 ygprion tov
VIEPUECOV OO TOVG EKTTALOEVLTIKOVC,

[ v e&étaon TOv OAMNAETIOPAGE®V TOV EKTOLOEVTIKOV LE TOVG GLUVOIEAPOLC,
ToVg padnTéG, TOVG Yoveic, To d1evBuvTi) Tov oYoAeiov KOl TO GYOAIKO GOUPOVAO péGa
OTNV EKTALOEVTIKT O1AOIKOGTa,

[l ) dwmioctwon TOV TapayOVIOV ToL cLUPGAAOLY BeTikG 1 apVNTIKG oTh
dwaktikn a&romoinon tov TIIE 1660 o¢ pikpo- 660 kot 6€ pdkpo- eminedo.

210 mTAoic1o AomdV avThg TG otoyobesiog TG Hakpoypoviag Epevvag emAEyOnkay
oLYKEKPIUEVES Bempieg TpokeéEVOL Vai:

=] depevvnbei 1 Kovovpylo, gvpOTEPN OIOGKTIKA Kol HOONGOKY KATAGTAGT TTOV
onpovpyet 1 ewcaymyn tov TIE oty exmaidcvon kot n xpnon tev ToAvUEGHV arnd
TOVG EKTTOLOEVTIKOVG,

[l oyedroTolV Ta 6TAdSI0 TNG £PEVVAG dPACTG,

[ emleyxbovv ta KatdAAAo epgLVNTIKG Epyoleion GLAAOYNG dESOUEVOV,

[ avodvBel 1 TANOGOpa TOV SESOUEVOV TTOL TPOEKLYOV KOTA TNV HOKPOYPOVN
mopeio g Epevvag dpdomng.
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2. TooBeT®VTOS TNV £pEVVA dPAOTG 6E £va EPELVNTIKO TAAioL0

Y10 moicto avtng TG epyaciag dev mapovstaloviol ot BepeMakés apyés Kot TV
TPLOV KUPLOPY®V EPEVVNTIKMOV TOAPAOEYUATOV— aKOAOVO®VTOG TNV TLTOAOYID TOV
Moxpdxn (1997). Qotdc0o, datvm®dVovIol ol apxEg ToL TPEGPEVEL TO KPLTIKO-
OLIAEKTIKO TOPAOELY IO, GE O TPOCTADELD VA SOPOTIOTEL GAPESTEPA 1| PLAOGOPTa
™g €pevvag dpdong, mov eivat To {NTOVUEVO GTNV TOPOVCH EPEVVITIKY KATAGTOGT).

2.1 Kputik6-010rekTIiKO TOpdostypo.

Ymv mpoondbewn. vo tomoBetnfel m €pevva dpdong oe €va amd Ta Kupilopyo
EPELVNTIKA TTapadElyHOTA £Yve avTIANTTO OTL 00TE TO OETIKIOTIKO 0VTE TO 1GTOPIKO-
EPUNVELTIKO TOPAOELYHO OmOTELOVGOV EMOPKEIS EMOTNUOVIKEG OOUEG -LLOAOVOTL
ovyvd  ypnowomomOnkay  moTIKEG  ueBOSOLG  TOV  IGTOPIKO-EPUNVEVLTIKOV
napadeiypartog (Belanger, 1992).

AvtiBeta, TO KPITIKO-OIOAEKTIKO TAPAOELYHa TNG TPAENG elvat exeivo dmov taptdlel
épevva dpdong.

H IIpd&n, 6pog mov ypnoporombnke and tov ApioTotéAn, elval  evEPYELD KOTOLOV
o€ pio KaTaoTaoN oL AVIETONICEL pe okomd va TV oAAdEet. Zyetiletal emopuévag
He Tig Kuplapyes apyés e kN kon toMtikng (ong tov avlpormv. O AptoToTéAng
avtmapdBeoe v [pdén pe mv Ocopia — TIG AVIIKEIUEVIKES EMCTNLES.

Qo10600, 1000 1 Ocwpia 660 k1 N [Ipaén eivan e&icov amapaitreg Yo TOV GTOYAGUO.
H yvoon mov mpoxdnter and v [pdén xor n [pdén mov otpileton oty yvoon,
péoa amd pio cvveyn dwadikacio, amrotedel o Oepeiimon Aibo g épevvag dpdomng.

H épevva dpdong emopévmg, kot e0kd 1 EKTOOEVTIKY €pgvva dpdomng, otnpiletan
OTNV QVTIANYN TOVL AVOCGTOYOGTIKOV 0pOOAOYIGHOV, TIC TOPASOYES TOL OTOIOV £YOLV
ovvovyilel evotoya ot Altrichter, Posch & Somekh (2001, cel. 291) ota axdrlovba
onueio:

[ Ta wolvomloxa mpoxtike mpofrnuato amaitody eCeldikevuéves ADoeLS

1 O1 Aboeic avtéc umopovv va avamrtoy@odv puovo péco oto mepifiriov omov
ovadveTol t0 TPOPANuUG. Kai Omov  Kpioipuo kol kKaBopioTiké otoiyelo givor o
EKTTALOEVTIKOG-EPEVVHTHG

[l O1 Aboeig dev umopodv vo. epapuoctody pe emitvyio o€ GALEG KOTAOTAGELS OAAG
uropodv vo, teGodv atn 0160e0n GALWYV EKTOIOEVTIKMOV WS VTOGETELS TPOS EAEYYO.

Ot TapadoyEC AVTES TOV KPITIKO-OLOAEKTIKOD €PELVNTIKOD TTapadelypatog, 6mov « i
ETOTHUN OEV EPEVVA. UOVO GALG, KO KOTOAOKEVALEL TOV KOOWO Tov epevvay (Maxpdkng,
1997, cel. 28) épyovror oe mAnpn oavtifeon pe to xhaowd poviédo Epsvva —
Avantoén — Atbyvon ywoo TV E160Y®YY] KOVOTOHIOV oL TPecPedel 0 TEXVIKOG
opBoroyiopoc.

Yuvenmg, 1M épevva Opdong omotelel pio kateoyv moloTikn  HeEBOOOAOYIKT
«VOTOVPOMGTIKT TPOGEYYIoN, N omoio VIBETEl «OvOIKTEG) PeBOOOVG KoL TEYVIKEC.
XPpNOWOTOOVVTOL Y10 TOPASELYHO TEYVIKEG GULUUETOYIKNG TOPOTNPNONG  TNG
eBvoypapikng épeuvag, ival YEVIKO GUVEPYATIKY], KOl TEPIAAUPAVEL XOPOKTIPLOTIKA
¢ pebodoroyiog g pedétng mepintoong (Belanger, 1992).

To kevtpkd onueio ™G EKTOOELTIKNG EPELVOS EVIOTILETAL GTNV EMEKTAGT TOV POLOV
TOV EKTOOEVTIKOD MG EPELYNTI CYETIKA pe TN ddaocKaAio Kot T pabnon, péco and
TN GLOGTNUOTIKY Epevva TG oxokng tdéng (Copper, 1990) pe cxomd «Tnv avalntnon
1010YPOPIKDYV EVPHUCTOV, TOV 1GYDOVY Yo EVO. OUYKEKPIUEVO 10TOPIKO-KOIVOVIKO
mloioio kou mepirtwony (Mokpaxng, 1997, oeh. 22). Me avtiv v £vvowa ot
EKTOOEVTIKOL - EPELYNTEG AMOPPITTOLY TNV £VVOLN TNG ETLCTNLOVIKNG OVOETEPOTNTOG,
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EPOCOV OTNV £peLVa OPACTC 0 EPELVNTNG lvan ekelvog mov emBupel TPOTIOTMG TNV
emilvon piog TpofANUATIKNG KATAGTOOG.

3. O porog TOV YPOVOV GTIS HOKPOYPOVIES EPEVVEG

Ywofetovtag v apyn mmg 1 oAAoyn TOL ATOLOV YivETol GTAO0KEG LEGH GTO YPOVO,
aeov degv glval omAmdg €vo TP Ki éva pETd aivopevo, Kpidnke avaykaio m
avaeepopevn épevva dpdong va elvar pokpoypovia. Xto onueio avtd mpémel va
dtevkpwviotel 0Tt 1 gpnomn  tov YPOVOL OTIC HOKPOYPOVIEG Epevveg &xel OVO
Ol0CTAGELC.

Tlpwtov, 0 YpOVOG YPNOUOTOIEITOL MG EVO YOPAKTNPLOTIKO, OT®G OTAV 1 YPOVOAOYIKN
nAkio amotedel v Pdon Yo TNV EMAOYN TOV VIOKEWWEVOV TG £pguvag 1N Otav To
péA piog nAkiokng opddog eetdlovion oe OAN TV mepiodo g Lmng Tovg.

H debtepn ypnon tov ypdvov amoterel Eva yopakmplotikd oyedtacov. Edd oniaon,
N XPNOMN TOL XPOVOL OmOTEAEL Pt EVOALOKTIKN LETOPANTY KO TO ATOTEAEGLLOTO, TOV
YPOVOL VITOKEVTUL GE AVAAVOT).

Me avtv Vv AOyKn Agttovpyel 0 xpoOvog Kot otV Topovso EPpguva OpAcNS OTOV
TopaTNPNONKOY Ol GUUUETEXOVTEG EKTOLOEVTIKOL Yo Tpio ¥poOvia Kot GUAAEYONKaV
TOAMMATIAG OEOOUEVOL OO TEVTE OLAPOPETIKES EPEVVNTIKEG PAGELS, COLLPOVA KOl UE TIG

apYES TNG TPLYOVOTOINGNG.
3.1 Tpryovomoinon

Koatavodvtog Toug meplopioong Kot Tig SUGKOAIEG TOL GUVETAYETOAL [P0 LOKPOYPOVLIKL
gpeuva Opaonc, emALYONKE N €QAPLOYN TN TPLY®VOTOINONG, TNG TEXVIKNG £PELVOG
TOV: «TOAAOL OTOOEXOVIOL KOTOPYNY OLAG HOVO pia usioyneio. ™) YpHOYUOTOIEL OTHY
zpacén» (Cohen & Manion, 1996, 6.321).

[Ipékertar yoo 1t ypnon morlhamhdv peBOO®V mpokeévoyr va efetaoctel pia
TOAVTAOKT  ovOpdTIVY] cvumeplpopd 1N pioe obvBetn Katdotoon Onwg &ivor M
dwdaktikn pdén pe N yopic TIIE, péoa amd mepiocdtepeg OMTIKEG YOVIES.

«H moiv-uebooikn mpocéyyion, OTws oVoUaLeTon UEPIKES POPES- EpyeTal o€ ovTiOeon ue
TNV KOplopyn OALG YEVIKG, TEPIaOOTEPO TPTH ovo-uedooikn mpoasyyiony (ibid.)

H emoyn emopévmg avting g TEXVIKNG 0KOAOVLOEL TNV YeEVIKOTEPT] PIAOCOGIN TOV
KPLTIKO-O10AEKTIKOD TOpadElylaTog Omov Omwg dev LIdpyel pict LovoddoToTn Kot
OVTIKEWWEVIKY] Yvoorn €16l dgv Ba umopodoe va vmapyel piol HOVOUEPNG Kol
OTOKAELGTIKN TNy GLALOYTG OEOOUEVMV.

AMowote Omwg oJSwrtdnwoe o Elliott, oto mpdto d1€Bvéc  ovvédplo  mov
npoypatoromdnke otov eAAnvikd yopo to 2002, pe Bépa «O ekmAOELTIKOG ®G
EPELVITNCY!

«[...] n épevva dpaong epunvedeTon KOADTEPO. (WG UIO LOPPH EPOPUOCUEVHS EPEVVOS TOV
OTOGKOTEL OTNV TOPAYOYH YVOOTHS XPHOYUNG Y10, TH OPLOH OE EVO. TAOLGIO0 EKTOIOEVTIKNG
oAlayng. Mia téroia popen épevvog Qo eivor avoikTy oty YpHon UG UEYOANS TOIKIAIOG
EPELVNTIKAOV UEOOOWV, COUTEPILOUPOVOUEVOWYV KOI TOV UEAETOV TEPITTOONS, WOV
OTOGKOTODV GTOV EAEYY0 TV GOVETELDV TWV EVPHUATOV VIO TH OPATH OTIS TALEIS KOl TO.
oyoleia. Oo civou ovvnbwg pio ovvepyatikn Odlaoikacio, oy omoia ogv Oa
ODUUETEYODY  UOVO  EKTOLOEDTIKOL KOI ETOYYEAUOTIES EPEVVNTEG OAAG Kai GAAo1
TOPOYOVTES OAAAYNS KL EVOIOPEPOUEVOL, OTWS OLOIKNTIKG, OTEAEYN THG EKTOIOEVONG,
abupfovior i axoun koi pobntésy (ibid., . 29).

Kaboc paiota, n eykopdmro t@v d£00UEVOV TOL GLAAEYOVTOL ATOTEAEL £val
{nrovpevo, n péBodog g Tprywvomoinomg pmopet va v eEacearicel, péca amd v
dwotavpwon motkilwv dedopéveov (Elliott & Adelman, 1974; Somekh, 1983; Bassey,
1986; Elliott, 1991; Altrichter, Posch & Somekh, 1991; Katcapov & Todpog, 2003).
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2V Topovca. EPELVA, 1| TOKIALL TOV SEGOUEVAOV TPOEKLYE PEGO OO TOV GLVOLOGHLO
SLPOPETIKMV EWDV TPLY®VOTOMGNG OTMG:
e  XPOVIKT) TPLy®VOmoinon

Méoa otV pakpOxpovn mopeion TG GLYKEKPIUEVNG £PEVVOG OPACNG 1 YPOVIKT
tpryovonoinorn emPoirotav. EEGAlov, n €pevva g aAlayng memoldncE®mV Kot
TPOKTIKAOV TOV EKTOOEVTIKOV OV OMOTELECE EVOV OO TOVG GTOYOVS TNG EPEVVOG
amotel xpovo kat mapatpnon o€ Pabog ypdévov. I' avtd dAAmoTE N GLYKEKPLUEVN
épeuva OpAcNC OYESIGTNKE GE TEVTE YPOVIKEC (AGELS LE OLOPKN OVOGTOYOOUO Kol
GUVOEDT TMV TPONYOVLEVAOV KOl T®V VEDV OEG0UEVOV.
e MeBodoroyikn) Tprymvomoinon

[Ma va emrevyBel pia 660 T0 duvaTdV MO 0AOTAELPN BEaoN Kol KATOVON O™ TNG
EPEVVNTIKNG KATAGTAGNG, 1 EPEVLVNTPLO XPNCLOTOINGE TOKIAES HEBOOVE GLAAOYNG
dedoUEVOV OTIMG: EPMOTNUOTOAGYLO0, GUVEVTEVET, TPOCOTIKO MUEPOAIYLO EPEVLVITPLIG,
Bwteookdnnon ddackaiiog Kot VOTOVPOAMGTIKNY TApOTHPNoN 6T TAEN.
e 2UVOVLOOUEVO EMIMESQ TPLYOVOTOINGNG

2opeova pe toug Cohen & Manion (1996, 6.326):
«ODTOS O TOTOS YPHNOYOTOIEL TEPLOOOTEPO. OTO EVA. ENITEIQ OVOAVGNG, TPOEPYOUEVAL
OO TO TPIOL KOPLOL ETITEOQ, TTOV YPHOYUOTOLODVTAL OTIS KOV VIKES ETLOTHUES, ONA0ON TO
OTOUIKO  ETITEDD, TO EMITEOD OAlnAemiopaons, Kol TO ERMITEOO OGLALOYIKADV
OPaTTNPLOTHTWVY.
Me auti] TV A0YIKN 1 €PELVATPLL GLYKEVIPWGE €51 EKTAOEVTIKOVGS, £vay GOUBOVAO
exmaidgvong, Tpelg Oevbuviéc, KaBdg ki 00O EKTAIOELTIKOVS OAONUEPOL Kol
damoMTicHIKoL oyoAeiov. IIpoondbnoe €161 va cuppetéyovv otV £pgvva exgivot ot
TOPAYOVTEG, TOL EMWOPOVV GTNV EMTLYIN 1] ATOTLYIO LOG EKTOOEVTIKNG KALVOTOUIOG,
omwg etvon 1 eloaywyn tov TIE oty gknaidgvon.
Oco vy 10 emimedo avaivong, exel ofomombnke ovty m  odvleon TV
CUUUETEYOVIOV OtV €pevva, 1060 og atopkd emimedo OG0 Kol o€ €MimEdO
OAANAETIOPOAONG HETOED TOV EKTOOEVTIKMY, OAAL KOl TOV EKTAIOEVLTIKOV UE TOV
o(OAIKO cVpPovAio Kot Tov devbuvtn tov oyoreiov. EnektdOnke pdiiota 1 avédivon
KOl GTO €VPVTEPO OIKOYEVELONKO Kol KOWWOVIKO TTAiIG10 (OTm¢ €ival ol YOveic Tav
LoONTOV Kot 01 EKTUOEVTIKEG TOMTIKEG TTOV Becpobetel ) moAtei).
2y teMkn avdivon yo Ty Topoyoyn pog Bepehokng Bewpilog, TpofAndnkav Kt ot
CLYKEKPIUEVES OPACELS TTOV OVEAAPOV Ol GUUUETEXOVTES (MG TOAAATANGLOGTES) GTNV
TPOGTAOELDL KOWVOTTOINONG KOl ETUOPPOONG TOV GLVUOEAP®Y TOVG G OTOTEAEGLO
™G OPAGTG TOVG GE QLT TV EPEVVITIKT TPOGTAOELDL.

4. Ogpehoxn) Oewpio (Grounded Theory)

H Ogpehokn Osopio (0.0.) amoterel pio péBodo épevvog aArd kot pio pnéBodo
avéivong osdopévov. Avamtdydnke ot dekaetio Tov 60 amd TOLG KAONYNTECG
Kowovioroyiag Barney Glaser kot Anselm Strauss. Otav kvkAopopnoe to 1967 10
BpAio tovg «H avarxdioyn e Osuciiaxns Ocwpioc» (The Discovery of Grounded
Theory) dopalotav g LoVIPESTO.

H 0.0. exva pe plo gpevvnrikn kotdotoacn. Méca o€ aut TNV KATAGTOON,
KafnKov Tov gpevvnty elvar va KotoAdPer to T1 cvpPaivel ekel, Kol TO TAGC
dwyepilovtar Tovg pOAOVG TOVS Ol EUTAEKOUEVOL GE OVTNV TNV KOTAGTOG.

Exeivo mov dwokpiver v ©.0. eivor 0Tt givol emayoykn Kot avepyOuevn. Aegv
dokidler pio vobeon. Eekva Tpokepévov, ommg Aéel o Glaser (1978, o. 12) : «va
avaoeryOei n Oecwpia wov vrovoeitor ata OeOOUEVAY.

«Ocuclioxn Oewpio givar pio Gewpio mov TOPLYETOL EXAYWYVIKG. OTO THV EPEVVO. EVOG
parvouévov mov eletaletar. Avté onuoivel 0Tl OVOKOADTTETOL, OVOTTOGOETOL KOl
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TPOGWPIVO, EXOANOEDETON UECO. OO UG, COOTHUOTIKY GOALOYH KOI OVOGADGH OEOOUEVMV

OV  OVOPEPOVTOL OTO GUYKEKPLUEVO @oivouevo. Lo 10 Adyo owtd, n oviloyn

ogoouevav, n avalvon ki n Bewpio fpiokoviar e opoifoio cyéon uetald tovg. 2Tnv

0.0 Jev Cexiva kavelg pe pia Gewpio v omoio emificfoucover. AvtiOeta, Cexiva oe pio

TEPLOYT EPEVVAS KOL O,TI EIVOL GYETIKO UE ODTH TNV TEPLOYN OPHVETAL VO, OVOOELYOET

(Strauss & Corbin, 1990, 6. 23).

O mupnvag, eropévag, e 0.0. cuvictatot ota akolovdo onueio:

o AxoArovBel pio gUmEPIKN, EXOAVOANTTIKY TPOGEYYION GTI GLAAOYN Kol avaAvGM
TV dedopévav. Avtd onpaiver 01t To dedopéva GLAAEYOVTAL, CVOADOVTOL KOt
enaveEeTalovion pe PAom o EUTEIPIKA ELPTLOTOL.

e AxoAovBel pio otabepd GLYKPLTIKY TPOGEYYIoN otV avantuén pag Bewpiag. Ot
OUOIOTNTEG HETOED POIVOUEVIKA OVOLOLOV TOPAYOVI®OV EAEYYOVTIOL TPOKELEVOL
Vo O1EVKPIVICTOVV OAEG O1 O1UGTAGELS HHOG KATACTOONG.

To kohOtepo mapddetypo mov €xet 600el yioo vo yivel Kotovontd ovtd TO

xopaktnpotikd g 0.0. mpoékvye otav o Everett Hughes, évoc enl moAdd €t

GLVASEAPOG TOL Strauss, TOV pMOTNGE: «2& T1 UOLALEl EVOG 1EPENS UE UIO 1EPOOOVAN;

vy va AaPel v andvinon: «Kou o1 dvo akxodve glopoloynoels kat’ 1oioy, ol GlLol

Plémovy ot T emayyéAuata Tovg Kpofoovy kamoio pvotipio, kiw.» (Strauss & Corbin,

1990, c. 47).

To onuovtikd €MOUEVMOG NTOV VO EVIOMIGTOVV Ol KOWEG Ol0GTAGES, (DOTE VO,

SPOTICTOVY Ol EPYACIOKES TOLG oLVONKES, KL Oxl 0 oAo@dvepog Pabudc twv

OVOLLOLOTNT®V HETOED TV dVO TEPIMTDOGEWMV.

2VVEN®S, dVO KOPLL XaPaKTNPIoTIKA TS O.0. glvarl  cVuyKpion kot 11 6vvheon. Onwg

OTO TOPAOELYHO. TOV 1EPEA UE TNV 1EPOOOVAT, 1 GUYKPIOT], OKOUN KOl QOLVOUEVIKA

ACVULPOVOV PULVOUEVOV, EVOEXETAL VO TTOPOVGLAGEL CTIUAVTIKES OUGTAGELS. ZOUPOVA

ne tov Glaser (1978, c. 42):

«H adyrpion atn Poon TV 1010THTOV TOV OUGODV EYEL GKOTO THY TOPAYwYH Bewpiag.

H abykpion parvouevikd acdyrpitwv dedouévav avlovel v ToikiAio Twv oudomv Kol

TV 10EDV TOD DITGPYODVY.

e H éppaon divetor ot dnpovpyio Bewpidv 660 10 dvvatdHV O GLVOETOY Kot
TAOVGI®V Kat Oyl 6TV emaAnBgvon vroBécemv mponyoduevav Bewpidv.

e H 0.0. avtiroupdverol Tov KOGUO TNG YVOONG MG OTEPOVTO, OVOIKTO Kol SLOPKMG
eEeMooopevo.

«Mia omo tic fabvtepes memoiOnoeis pag eivor 0Tl 100 KOIVOVIKG QOIVOUEVO EIVOL

ovvleta porvouevo. Lo to Aoyo avto n usBodoioyia g Oeuctioxns Oswpiog oiver

EUpoan TNV OVOYKN VI OVOTTUCH TOALDV EVVOLMDV KOL TWV OlOGVVOEGEDY TOVG,

TPOKELUEVOD VO OVAAGPEL EVOL UEYBLO UEPOS TWV TOPOALAYDOV TOD YOpoKTHPILOVY TO.

KEVIPIKG, — QOIVOUEVD, Ta. omolo.  eCetalovtal oTH  OIOPKEIN, EVOS  EPEDVHTIKOD

rpoypauuotos» (Strauss, 1987, c. 6).

Onwg emeonuavav ot Glaser & Strauss (1967, 6. 256): «H mwapaywyy piog Osusiiorng

Oecwpiog moté dev tederdrvelr. QvTe OTAV YPOPETAL OTO TOV EPEVVHTH 1] TEAEVTALA YPOLUUN

TG LOVOYPOPIOS TOD, OVTE K1 OTOV THV €KOLOEL, KOOWS oty avvEyela moALES popés Ba

Ppiokel Tov €owto T0V VO emeepyaletar ko vo, pomomolel THY Gewpio Tov, Yvwpiloviog

TEPIOOOTEPQL OO OGO, YVWPILE OTAY TOTIKG, ) EPEVVA TOV ELyE 0LOKANPOED».

5. A6 ™ Ocowpio oty Tpdln : Xtaowe — [lopeia "Epgvvag

Kobbhg kiplo okomd g avapepOUEVNS £PEVVAG OTOTEAECE 1| KOTOYPOON KOl 1)
depedivnon TV oAAAYdV oV Ba TPOKOYOLV GTIC TPUKTIKES, TIG GLVNOELES Kot TIg
AVTUMYELS TOV EKTOOEVTIKOV HETA TV TapépPacn g kawvotopiog twv TIIE,
axolovOnOnke n e&ng mopeia:
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1. ITporepapaticod Xtdoro

2 Ipan ®don: Apyixn diepedvnon Kot KaToypopn YVwoemV, OTACEDY KOl TPOPIA
TV EKTOLOEVTIKOV

3. Aevtepn ®don: Emuoppwon twv ekroudsvtikov oug TIE

4 Tpim ®dbon: Lyediaouos Kol KOTOOKEDY VTEPUETIKDV EPOPUOYDV OTO TOVS
EKTOLOEDTIKOVS

5 Téraptn ®don: Evowudtwaon tov 0100KTIKOD DIEPUETIKOD DAIKOD 0T0 AVOADTIKO
Lpoypayiua

6 Iléunt ®dom: Telikn digpedvnon koi KOTOYPOPY OTATEOV KOl TPOPIL TV
EKTTOLOEVTIKOV

6. Epgovntikad gpyaieio

H ¢épevva dpdong ovviotd mepiocdTeEpo pidt OMOTIKA TPOGEYYION  EMIALONG
nmpoPAuatog Tapa pio

pepovopévn péBodo cuAloyng kot avdivong dedopévav. I'a 10 Adyo avtd emtpénet
™ xpNon OWPOPOV EPELVNTIKOV gpyoreiwv otn ddpkeln deaymyng e (Zuber-
Skerritt, 1996; Hollingsworth, 1997). Avtég ot mokideg péBodol Kot TEXVIKEG TOV
KPITIKO—O10AEKTIKOD EPELVNTIKOD TOPAOETYLATOC nepapPavovv: 1)
epoTNUATOAGYLO, 2) cuvéEVTEVED, 3) Tpnon Mueporoyiwv, 4) OUAOIKES AVOAVTIKES
ocv{ntmoelg Kot 5) Tapatipnon SoacKoAMag.

6.1 Epotypatoroyro

[Na v e&étaon kol TN JlEPEHVION TOV YVOGE®V TOV TPOLMNPYAV GTOLG
ekmadeutikovg oyetikd pe tig TIHE oty ekmaidevon, emdéybnke n ypnon Tov
ypomtoh epwtnuatoroyiov. To eponuatoAdylo TepteAdpPave EpOTACELS YEYOVOTMOV
(BapPovkag, 1998), 6mov ot ekmadevtiKol KoAoLVTAL Vo SNAMGOVY TNV NAikia, to/o
nToyio/o, TO EMUPOPPOTIKE GEUVAPLOL TOV TLYOV £XOVV TOPAKOAOLVONGEL, Ta €T
VINPEGLOG, TNV KATOYN KOl XPNOTM EVOEXOUEVOS VTOAoYloTY|. EmmAéov mepiddpPave
KATOEG OVOIKTEG EPMTNGCELS YVOU®V 1| mpobécemv, epmMTNOE ONANdY], YL TO Tl
okéntetat, Tt ocBaveror Yo T TIE ot ddackoiio aAld Kot TL TPOGOOKE amd TO
EMUOPPOTIKO GEHVAPLO OV eméAee O EKMAIOELTIKOG VO GULUUETACYEL XTIG
TEAEVTOIEG EPOTNOEIS YVOUDV 1] TPoBECE®V Ol EKMALOEVTIKOL OATAVINGOAV TOAD
GUVOTTIKA KOl Ol TANPOQPOpPieg mov d0ONnKav TV AyOTEPES OO TIC OVOUEVOUEVEG,
KATL mov Topatnpeitor cvyvd oto yparntd epotnuatordyla (Altrichter, Posch &
Somekh, 2001). I'’ avtd ko o1 cuvevteHEELS, TOV EmakoAOVONGAY, CLUTANPOGAV TA
oMol KEVA.

6.2 Xvvévrevén

Ot ovvevievéelg amotédecav €va akoOun Tpomo mpocPacng OTS AmOYES TV
exmondevtikav yia 1 TIIE, kot kupimg oTic oKEYELS, 0TIG GTACELS KOl 6T KivnTpa
TMV EVEPYELDV TOVC.

[To ocvykekpyéva, M TPoooMKN cLVEVTELEN emAEYONKe va oAokAnpwbel oe Tpelg
(QAGELG TNG EPEVVNTIKYG OLAOTKAGTOG:

1. Tlpwv and Vv évapén ¢ emUOPP®ONG GTN XPNON TOV VTOAOYIGTH KOl GTO
vreppeckd mpdypappo HyperStudio, mpokeipévov va diepevvnBel 10 moudoymykod
Kol O1O0KTIKO TPOPIA TOL KAOE EKTOOEVTIKOD.

2. Metd 10 TéAOC NG OWOCKOAING HE TNV EKTOLOEVTIKY] EPOPUOYH TOV
KOTOOKEDOGOV Ol {0101 Ol EKTAOELTIKOL, OOV €YvE GYOAMOCUOS TV HoONCLOK®V
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eNEIG0dimV mov apatnpOnKav otn ddpkela ¢ 010oKTIKNG Tapéupaonc. Eniong n
CLYKEKPIUEVN GLVEVTELEN GTOYEVE OTN JAMIGTOGCT OAANYDV OV TOPATHPHONKAV
OTIG O100KTIKEG Kol pobnotakés pebodovs, oTig GYEGES TV HodnTdv petadd Tovg Kot
LLE TOV EKTTAOEVTIKO TOVG, TO Padud ypnowomrtog tov TIIE ot ddackoiia, kot Tnv
JmicTOon TLUYOV ASLVOUIOV TNG VLTEPUEGIKNG EQOPUOYNG 7OV KOTUCKEDUGOV
(eoniaouévny ovvévreoén) (Cohen & Manion, 1996).

3. Xg T0KTA SCTNUATO EVIOC TOV TEAELTOIOL £TOLG TNG EPEVVNTIKNG OL0OIKAGING,
®ote va dtepeuvnBodv mOavEG aALOYEG TOV GTACEWMV, OVTIMIYE®DYV, EKTOULOEVTIKMOV
OempldV Kol SWOAKTIKOV TPOGEYYIGEMV TOV EKTOOEVTIKMOV UETA OO TNV EPUPUOYN
tov TIIE ot dwdackalia .

Oleg ov ovvevtebéelg Ntav Mui- kotevBovopeveg. Avtd onuaivel OtL vanpyov
OGLYKEKPIUEVES AVOIKTEG EPOTNCEIS WGTOGO SVOTAV 1 EVKAPIL GTOV EKTOOEVLTIKO VL
exppaotel eAevBepa Kot afiaota Yo 6,1t GALO eVOEXOUEVMG TOV TTPOoPANUaTILE YOP®
oo TN oacKaAio kot T naonon.

6.3 Hpuepolroyro

To nuepordylo amotédese pio amd g epevvnNTIKEG HeBdd0VG TOV YPNGILOTOONKY
TOGO Y10l TNV KOTAYPOPT TOV OEGOUEVOV OO TNV TOPOTHPNOT TOV TAEEDV KOl OO TIG
emtomieg oviNToEg Kol GLVEVTELEEIS, OGO KOl Yo TNV KOTAYPOQPN TPOCOTIKMV
OKEYEMV TNG EPEVVNTPLOG CYETIKA LE TIG EPELVNTIKEG TNG HeBOOOLE KoL TO POAO TNG.
Emmpdobeta n epeuviTplo 6to VTOUVAROTA TG KATEYpAyE TNV Topeiol VAOTOINGNG
TOV VIEPUECIKDOV EPUPLOYDY OO TOVS EKTALOELTIKOVS, KOOMS KO TIG EMTUYIES KO
T1G QUGKOAIEG TTOV OVTIUETOTIGAV.

Qo1000, Ol 10101 01 EKTAdELTIKOL 08 BEANGOV Vo KPOTGOVYV MUEPOAOYLD LOPPTG
VTOUVALLATOG, OV KOl TOVG TPOTAdnke, yoti 1o Bedpnoav emnpdchetn epyacia 1o
MO POPTOUEVO KOOMNUEPTVO TOVG TTPOYPOLLLLLAL.

6.4 Opoadwny Avarivtikn Xvlntnon

Méoa amd ™ HEB0d0 TV OHAOIKAOV OVOALTIKOV CLINTACE®MY 1M EPELVITPIL ®G
OLVTOVIGTPLL TPOCTAONGE VO KOTOVONGEL KOAVTEPO TIG OVOYKES KOL TOVG
TPOPANUATIGHOVS  TOV  EKTOLOELTIKAOV OV  EMUOPPOONKOV OTO  VIEPUECTKO
npoypoppo HyperStudio aArd kot Tig SuoKoAeg TOV GVVAVTOVGAV GTNV TPOcTAOELL
KOTOOKELNG LMOG  EKTOUOELTIKNG  €Qappoyns. Méoca amd 1 oviimmon ot
CUUUETEYOVTEG  EKTOLOEVTIKOL  GLVEWONTOTOWOVGOV TS OOVVOUIES TOLG, EVA M|
ePELVNTPLO. TPOTEWVE AVGELS KOU TPOTAGES YL TNV KOTOOKELN] UG CMOTNG
TodOy®YIKA, OWaKTIKA Kol pobnowokd epappoyns. Emmiéov, pio and 11 kdpieg
EMOIMEEIS TNG NTAV 1 EVOOUATMOOT KPLITNPIOV KOW®OVIKO-ETIKOOOMOTIKNG Hdbnong
o€ K@0e eKTAUOELTIKO AOYIGUIKO.

BéBowa, n epevvitplia amépuye Kprtikd oyOAla, ywoo va pn PBpebel kavévoag
EKTTOLOEVTIKOG GE OQUVVTIKT Kot Oyl GTOYXOOTIKO-KPITIKY 060m mov amotélece Kot To
{nrodpuevo g 6Ang dwdwaciog (Altrichter, Posch & Somekh, 2001).

A&iler téhog va onpelmBel 6Tl Ol EKTOOELTIKOL, TOL SEYTNKOV VO, CUUUETAGYOVV GE
avtég TG ovinmoelc, £deiaov peydAn coPapdtnto, CLUTOPACTOCT KOl TPOCMIIKO
evolapépov, eved vmnpéav Téooeplg  ekmodevtikoi ot omoiot  BéAncav  va
OAOKANPOCOLV TIG EPOPLOYES TOVG LOVOL TOVG, XWpic Kapia culntnon eni Tov £pyov
TOVG 1 Kamola TpdcOet PoniBeta.
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6.5 Mapatpnon ko Kataypagn Ardackoiiog

Y aut] M o@don emA&yOnkov oVO TPOMOL TOPATHPNONG KOl  KOTOYPOPNS
TOPOOOGLOK®Y  O1000KAAM®MY Kol Ooackalmv pe ypnon tov TIIE: n  dueon
TOPOTNPNON KoL 1] TOPATPNON PvteosKomnuévng 10a.0KoAL0GC.

6.5.1 Bivreookomnon

Ot dwaokaAieg, TOL €yvov GTO GYOAMKO EPYUSTAPO TOV VIOAOYICTOV HE TIC
EQUPUOYEG OV KATACKEVOGOV Ol EKTOOEVLTIKOL, PrvteookomnOnkav. 'Etol éywve pia
OYETIKA OLOKANPOUEVT] KOTAYpOO TNG KOTAGTAONS, KOOMOG LoyvnTooKomnkay Le
akpifela or outokég oyéoelc oA Kot To OA0 mAaiclo TG OwaockaAiag. To
peovéktuo mov Kataypdaestor otn Piprloypaeio (Altrichter, Posch & Somekh,
2001) Tov peydAov amotovUEVOL EEO0TAGOD TOV UTTOPEL AKOUT KO VO OVOGTOTOCEL
pio TaEn, amoeevydnke xdpn oty YPNoN GO TV EPELVITPLN UING HIKPNG YNOLOKNG
Bwreoxkauepag. Me avtv 1 gpguvntplo. umdpece vo, kvnbel evéhkta péca oty
aifovoa Kot vo KaToypayel e EDKOAMO GUVOAIKA TN J100CKOAIN 0ALY Kot ETAEYUEVA
padnolokd enelcodio wov AdpPavay ydpo Prpootd oty 006vn evog LITOAOYIoTY|,
6mov kaBovtav pali 6vo 1 tpelg podntéc.

6.5.2 Apeon Hopatipnon

2V TEMKN ACN NG £PELVOG 1 EPELVNTPLO. TPOCTOHMVTOG VO HEPEVVICEL KOL VOL
Katoyphyel mOaveég aAOYEG OTIG OTAGELS, MG TPOG TNV EKTOIOEVTIKY YPNON TOV
TIIE, Kot 670 TPOEIA TV EKTOOEVTIKOV aKOAOVONGE TNV QUECT] UN-CLUUETOYIKN, N
omwg oaAmg Vv avaeépet o Elliot (1991, 6. 62) «varovpoiiotiky 1 @voikn»
[«naturalisticy], Topatnpnon yio T GUAAOYN TOV OES0UEVOV.

[T avoivtikd, mn epevvitpla mopokoAoVONce 8 OOUKTIKEG DPES OLPOPOV
YVOOTIKOV OVTIKEWEVOV KAOe ekmadevtikod péco omv Téén Tov, TIS Omoieg
Katéypoye pe HOAVPL Ko xapti peailoTikd ko meptypapikd (Altrichter, Posch &
Somekh, 2001). BéBawa, 0nmg avaeéper n B. Toaradomovlov: «dev vmapyer teleicwg
000UNTH TOPOTHPNON TOPC, UOVO OLofoOuUicels TOV DIOYOPEDOVTOL GO TO OTOYO THG
épevvogy (ITamadomoviov, 1999, 6. 39).

[Ipdypaty, ot ovykekpuévn mepintmon mponyndnke mn Kataokevn oG KAEdg
TOPOTNPNCEDV LE OKOTO va O1evKoAVVOEL 1 epguviTpla o€ Kkdmolo Pabud kol ot
peténeitta Tavounon Kot petaPifoacn tov mapatnpnoemy.

YVVENMG, OTOYOG ALTAOV TOV UN SOUNUEVOV TOpUTNPNoE®Y JdacKOANG NTOV v
€EE101KEVGOLVV, KOl VAL 10 (POPOTOGOVV ALTEG TIG YEVIKEG KT YOPIEC.

7. Zrpotnyiky] avdivong 0£00puEvev

H avdivon tov mototik®v dedopévov e Tapodcag EpEVVaG YIVE GOUPMOVO. LLE TN
0.0., n onoia onpileTar 6TV K®OKOTOINOT TV dedoUEVDV Onov: «Ta dedouéva,
OVOADOVTAL,  KOTHYOPLOTOIOVVTIOL KOL ETOVOCDVOEOVTOL UE VEOVS  TPOTOVSH
(X1ovidov-Moackopoyiov, 1996, 6.58)

Qc1000, £va ¥poviKO TPOPANUE TOV dNUovpYEiTal 6 TETOOL €100VG Epevves, OTMG
vroypappilovv ot Miles & Haberman (1994) eivar 611 1 mowotikn épevva €xel vo
Kével pe Aé€etg, Oy pe apduove.

«O1 Jéleis eivar ‘maydtepes’ amd tovg oapibuois kor ovvibawg Eyovv moAlomAés
onuooies [...] H mpoxinon eivou vo. givar kovels eCaipeTikd TPOGEKTIKOS UE TOVG
OTOYOVS THS EPEDVOS KAl TODS EVVOIOAOYIKOVS PoKovS mov Bo. popécel — apnvoviog
TODTOYPOVO, TOV EODTO TOV OVOIKTO O TPOYUOTO, TOD OEV YVOPILE 1] OEV TEPIUEVED
(Miles & Haberman, 1994, ¢.56)
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H egpevvitplia Aowmdv, éxovtag emiyvoorn tov mpofAnudtov Kol Tov
AMOITCE®V aVTOV TOL €ld00VG NG avdAivong, Paciotnke oty avdyvoon (Ko
TOAMATIAY]  avAyvooT) ToV  KEWEVOV  (OITOUOYVINTOPOVIGE®Y, OCNUELDGEDV)
TPOKEWEVOD VO YIVEL 1 avayvdPLoT KL 0 TPOGOIOPICUOS TMV KATNYOPIOV KOl TMV
OAANAOCLVOECEDY TOVG, TOV EVTOTILOVTOV GE £val KEILEVO.

Yoppova pe tovg Strauss (1987) xar tovg Lincoln & Cuba (1985) n
KOOIKOTOINGM Kl EMOVOKMOTKOTOINGT, OAOKANPOVETOL OTAV 1] OVOALGT OO LOVI TNG
eaiveror va £xet ohokAnpwBel. Otav, oniadn, 6Aa Ta mepiotatikd £xovv Tagvoundei,
ot Katnyopieg &xovv «kopeoatei» (Miles & Huberman, 1994, c. 62), k1 £xe1 avaderydet
évag wovomomTikog apluog Kavovikottov. Avtd Opmg amotelel éva Kpicilo
onpeio yo tov gpguvnn, 0 omoiog Oa mpémel —péoa oTa YPovikd TAaicIo TOL £YEL- VO
avafempnoet v avdivon Eovd, kot Eavd. Avtd onuaivel 6Tt 1 KATOVONON TETOLOL
€ldovg avaAvoNg EpYETOL KATH OTPOUOTA: OGO TEPIGGOTEPO OGYOAEITAL KOVEIC LE TIG
KOTNYOPIEg Kot TIC GLUVOEGELG TOVS TOGO TEPICCOTEPES OUCTPOUATMOGELS EVTOTILEL Kot
TPOYWPAEL N avdAvon oe peyolvtepo Babog.

Mo 10 Adyo avTd 1 K®OKOTOINGT), ETAVOKOIIKOTOINGT KOl 1| TEMKT GOVOYT|
oe 4-5 alnroocvoyetilopeveg Oepatikég amotelel pio emimovn Oladikacio yioo Tov
EPELVNTH OV TOAAEG OPES Paivetal va ypeldletar Ayotepo ¥pdvo amd 6,1t apyiKd
delyvel. Avtd guowkd eaptdtor Ko amd v Aeyduevn «Bewpntikny gvoucOncion
(Strauss, 1987) tov gpevvnty, TV KOVOTNTA TOL ONANOY|, VA OVTIAAUPAVETOL TIC
HETOPANTEG KOt GTIC GYEGELS TOVG,.

AxorovBmvtag Aowmdv, 1m gpELVNTPI AVT TNV OladIKAGio, ONUIOVPYNCE
apykd Evav tepdoTio Tivaka SImANG e1l66dov. Kdbe oprldvtia ypapun apopovce Evav
OO TOVG CLUUETEYOVTEG EVM OTIG KABETEC GTNAEG KaTOYpaPdTAV KAOE POpd amd pia
Katnyopio. Xnuewwvotav mlvto M wNyn amd oOmov mponABe M dMAwon
(epOTMUOTOAOYI0, TPELG CLVEVTEVEELS, GNUELDCELS, NUEPOAOYIO, VO TOPATNPNOELS).
Av16 Borinoe oto va katapetpndel  cvyxvotta g kdbe katnyopiag (N emavainym
™G ONAadn omd SEOPETIKA (TOMO) OTnV KABetn avdivon, amd Tnv omoic
TPOEKLYOLV TO, GLYKEVTPMOTIKA ATOTEAEGLATA.

v opldvtio availvot, oL OPOPOVGE GTNV OTOWKN TeEPImTOon KAOe

exmodevTIkKoy, petpnnke m évtaon kdbe kartnyopiag, omAadn 1o WOCO GLYVE
emovolopfavotav pio katnyopio amd 10 KAOe dtopo Eexywpiotd, pe Pdorn TIC
OMNADGELS TOV GTIG TOAALUTAES TNYEG OEOOUEV®V .
Metd and d1adtkacio ETAVoALUPOVOUEVOV AVAYVACE®DY Kol CUVOEGEDV KATIYOPLOV,
N epevvTplo KatéAnée oe 58 cuvoAlkd katnyopieg, ol omoieg opadomomOnKay pe
Baon 11g aAAnAloovvoésels kot T WOTTEG Tovg oynuatilovrag £€tot évav Poctkd
BeopnTiKd okeAetd TEVTE OepaTiKdOV 0EOVOV TOL OMOTEAECE TOV TLPNVA TNG
oynuatilopevng Ospeitokng Osmpiog.
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Meg00060LoYio TOLOTIKNG £PEVVOG GTIS KOLVOVIKES EMOTIIUES KOL GUVEVTEVEELS

Methodology of qualitative research in social sciences and interviews

Ap. Evppoodvn-Arlknotn [Mopackevorovrov-Kora,
KowwvioAdyog tng Exraidevons
frini@tellas.gr

Hepiinyn

210 ApBpo avtd avarvovtol ot KOplot Adyot yio Tovg 0Toiovg EvVag EPELVNTIG
emAéyel Vv molotikn pebodoroyio Kot 101KOTEPA TIG GLVEVTEDEELS. [leptypdapovat Ta
€lon TV cVVEVTELEEMY KOt 01 SLOPOPES GTOV OPLGUO-OVOLOTOAOYIO TOVG OVOAOYOL LLE
TOV €IKO EMIGTNOVO OV aVOQEPETOL 6€ avtéc. [ivetat, emiong, n mopdbeon twv
oTOLEI®V eKElVOV TOL TTPETEL VAL £YEL EVAG EPEVVITNG TPOKEUEVOL Vo dte&ayel Epguva
YPNOYLOTOIDVTAG OEGOUEVA KOl VAIKO IOV TPOKVTTEL OO GUVEVTEVEELG. XT1) GUVEYELL
yivetal TpoondBeia vo TEPLYPOPOVV T TPOPANUATO LE TOL OTTOT0 EPYETAL OVTILETMITOG
0 €PELVNTAG Kol T O0moiet GLVNOME CLUVIGTAVTOL GTNV EMIGTNUOVIKE «UOVOELD» TOL
Kol otov moapdyovta Toyn. Axouo, Biyovror {nmuota dgovioroyiag. Avtd mavtote
empoptilouv Vv épevva, 1 omoia £yl KOvOVES NOKNG, oV TPEMEL Vo akoAovBovVTAL.
Télog ota yevikd ovumepdopota toviletor M duvapiky] a&io mov VTAPYEL OTNV
TPOCHOTIKOTNTO KOL TOV £PELVNTH KAODG KOl TOV VTOKEWUEVOV KOl TOVTOYPOVA GTIC
APNYNOELS, 0o TIG OTOIEC M £PEVVOL TPOLYUOTOVETOL OVGLAGTIKA.

Abstract

In this article the main reasons according to which a researcher selects the
qualitative methodology, and more specifically interviews, are analysed. The types of
interviews, but also the differences concerning their definition-nomenclature
depending on the scientist who refers to them are mentioned. Moreover, those
elements that a researcher is supposed to have, in order to conduct research using data
and material —which is the outcome of the interviews-, are presented. Furthermore an
attempt is made for the problems with which the researcher comes confronted are
described; the problems are usually comprised of the scientific “isolation” and the
uncertain factor of chance. Issues of deontology, that always charge the research,
which has ethical rules that should be followed, are also touched upon. In the end the
value which is associated with both the personalities of the researcher and the subjects
is enlightened and simultaneously the value of narrations, due to which the research is
substantially fulfilled.

AgEerg Khewdwa: molotikn pebodoroyia, cuvevienEelg, vokeipeva, aAANAETiOpacT,
EPELVNTNG
Ewayoym

Agpopunp vy 1 dwefoyoyn pwog  épegvvag  amotedel ocuvnBwg  évag
npoPAnuatiopds, éva gpevvntikd epdmua. To mpdto i6mG MPdyno mov KaAeital,
énerta, £vag epevvnng va oyedldoet ivon n pebodoroyia mov Ha viobetnoel TpoToV
o€ OY£0M UE TOV TPOPANUATIGHO TOL Kot de0TEPOV e To VL e€étaon medio. H mopeia
oniadn méve otnv omoia Oa Paciotel yio va EKTOVICEL TNV EPELVA TOL KO VO TNV
TOPOVGLICEL EMETO G Ypamtd keipevo. Avty n Oowdwocio dev etvar KaBOAovL
gvkoAn. Elval apketd 00okoro va anopacicel kdmotog mota pebodoroyia Ba emAEEEL.
AAG Kot amd TN oTypn oL 0o GUYKEKPYLEVOTOGEL TV EPEVVITIKT TOL €MAOYY| Oal
avTipetonicel dAAov ldovg mpoPfAnuata. XvppovAisvopevog emotnpovika Piiio -
eIk eni ¢ pebodoroyiag TV KOwmVIK®V emotnuomv- Ba Ppebdel ot dvoKoAn
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0¢on va tpoomabel va kotardfel molo poviédo pebodoroyiag tedkd £xel emAEEEL. Me
dAAo Aoyl vapyovy Oapovieg HeTaEh TV EWIKAOV TOL APOPOLV TLTOAOYIKA
{ntuata, Tov oyetilovtal HE TIG OVOUOGIES Kol TOVS OPIGHOVG TV pefddwv. E1dikd
OGOV aPopd GTIC GVVEVTEVEELS TO TPOPANLA Loldlet va peyloTomoteiTat.

Oocov apopd onv meployn TS EKTOIOEVONC VITAPYOLY OPIGUEVES EPEVVNTIKES
SVOKOAEG TOV APOPOVV EMGTNUOVIKA EPOTHHATO, {NTALLOTO KO OVTIKEILEVA TTOV OEV
umopovv va avortuyfovv kot va peretnfodv mocotikd. Otav n Epevva oyetileton pe
Oépato IOV ATTOVTIOL TNG CLVEPYUGIOG LE EVAAKEG Ol EPELVNTES dLGKOAEHOVTOL VL
ATOGTACOLV AELOTOMGIUES TANPOPOPIEC. Xe TETOL0V €100VE EPELVES amatTEITOL AUEST)
eEMKOWOVIoL Kot  oAANAenmidpacn petald epevvnTi KOl LIOKEWWEVOV. AV
emruyydvetal o€ peydio Pabud péow TV ovvevTELEE®MV, Ol omoieg eu@aviovv
wualovoa onuacia.

210 apBpo avtd Ba yiver Tpoomdbeio va mpoceyyisBovv ta Bépata ota omoio
avagepnkape, 660 10 OLVOTOV ovoAvTkOTEPO. Ta eumelpwd dedopéva  TOL
KAToypAQovTol TPOoEPYOVTOL amd TV £pevva Tov 0esdydnke ota mlaiclo ekmdvnong
NG OOAKTOPIKNG OALTPIPNG LOGC.

Kevipwd epdmua mg épguvag (0100KkTopikng dwtpiPng) mov de&dydnke
etvar 0 TOG avTipeTOmILOVY Ol EKTOOELTIKOL TNG TPOCYOAMKNG NAKiag o Pabuod
KOWMVIKNG OTOO0YNG TOLG KOl TN GTACT] T®V GLVOOEAP®Y TOLG TOL VINPETOVV GTNV
Tp®OTN Kot dgvtepn Pabuida tov ekmodevtTikod pog cvotiuatos. Eva dgdtepo
EPOTNUA TTOV €EETAGTNKE APOPE GTO HEYAAO OPOUO YUVOIKOV GTO EKTOLOEVLTIKO
emdyyeipa. MekemOnke katd mOGO 1 oy€on G yuvaikag pe v ayopd epyoaciog
oNUEPA KOl 1 GXEOOV TPOKAOOPIGUEV] TPOYLL TOV EMOYYEALATIKOV TNG EMAOYDV,
emnpedletor omd TV KOwn yvoun.

AxolovOnOnke m molotikr] péBodog, O10TL Bewprnke KataAAnAdTEPN
AVOQOPIKA LE TN GLYKEVIPMGT TANPOPOPLDOV KOl GTOYEIMV TNG «KaONUEPVOTNTUCH
Tov avOporov. Aeayxdnkav g PdOog cuvevtedielg PocIoUEVES GE NU-OOUNUEVEG
EPOTNOELS, 010 TOV OMOIMV GCLYKEVIPOONKE TPAYUATOAOYIKO VLAMKO LEGH TV
OLVEVTELEEMV LE TOVG EKTTOOEVTIKOVG TPOCYOAKNG NALKiaG, TO omoio aStoloynOnke
o€ GUYKPIOT UE OVTIGTOL(O VAIKO OV TPONADE amtd KTOOEVTIKOVGS TNG TPWTOPRAOLLIOG
Kot dgvtepoPadnag exmaidcvong. AvTég ot TPELg OUAOES EMAEYONKOV TPOKEUEVOL VL
avadeyBovv ot mOaVES S1POPEG AMOYEDV AVALESH GE EKTOOEVTIKOVG OAMV TMV
Babuidmv, avaeopikd pe TV KOW®OVIKY omodoyr] Tovg. Ot epotdpevol Ntav OAEG
yovaikeg Kt avtd €ywve pe okomd va Katadelydel n cvykévipmon peydiov aplfpov
YOVOIKOV 6T0 O0oKTIKO emdyyeipa. Emmiéov, Bewpnbnke O6t1 amd ™ otryun mwov
OGLYKEVIPAOVETOL UEYAAOG OpOUOS YOVUKDV GTO YMOPO NG OWACKOAINS, KOl TOL
VY OYELIOD EOTKOTEPO, KOUTAAANAOTEPES Y10 VO [UATICOVV Y10 TNV OVTOEIKOVOL TOVG
Ba MTav Kot TAA o1 Yovoikeg.

H avéivon tov cuvevten&emv kot Tov Aourol LAIKOV KaTEEIEE OTL 1] YOUNAY
KOW®VIKY Ood0)Y] TV EKTOLOEVLTIKMY TPOGYOAKNG NAkiag Bo mpémet vo amodobel
OTN OYETIKA YOUNAN KOWMOVIKN] TOVLG TPOEAELGT], TOV 1OOTLTO YOPOKTNPO TOV
OTOVOMV TOLG KOl T CLYKEVTPMOOT| LEYAAOL aplOOV YOVALK®VY GTO EXAYYEALD AVTO, -
oL PaiveTol amd TV avaALST OTL AelToVPYEL APVNTIKAL.

Emoyn gpeovntikic pedodov

Ov gpevvnmikég péBodol dwokpivovtal o mO0TIKEG Ko wocoTikég. Ot
TOGOTIKEG OVOADOLV TNV TOGHTNTO ELPAVIONS TOV Patvopévoy mov e&eTaletan Kot ot
TOL0TIKEG OVOPEPOVTOL GTO €100, GTO GLYKEKPIUEVO YOPUKTHPO TOL (POLVOUEVOL
(Kvale, 1996: 67). Kot ot dvo pébodot divovv tn SuvatdTNTO GTOV EPELVNTH VO
nmpoceyyioel Eva epeuvnTikd medio kot vo emkevipmBel og avTo.
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Ynuaivovto otoyegion mov yopaktnpilovv TIc moloTikég peBOdovg givar OTL
£YOLV 0. PLGLOAOYIKY poT| Ko Kot €va peydio PBabud dev eivar katevBuvopeveg
and tov gpguvntn. Ot Lincoln ko Guba, eEdAhov, Eypapav to 1985 411 01 TO10TIKEG
pébodor eivor uowég (Lincoln kor Guba, 1985). O gpevvnmg €tor pmopei va
OEIGOVGEL GTNV TPOCHOTIKOTNTO TOV VIOKEWUEVOV KOl VO KATOVOTOEL TIC KOWVMVIKES
eMPPoég mov ta vrrokeipeva £xovv dextel (Iomayewpyiov, 1998: 9-10).

O egpeuvnmg mov akolovbel mowotik péBodo mapatnpel, moipvel
OULVEVTEVEELS, KPOTA OMNUEIDCELS, TEPLYPAPEL KO EPUNVEVEL TAL QUIVOUEVE OTMG
akpog £xovv. Otav o gpevvntig epydleTon TV 6TO TEHIO TOL UEAETA, Efvar TAVTAL
evepyds, ywtl ot moloTikég péBodol amartovv va yiveton ypnon OA®V ekeivov TV
oTolElmV, MOV O EPELVNTNG GLVOVTA: GYOAMo amd Ocovg oyetilovtol HE TO
OVTIKEIILEVO, KATL TOV O 010G mapatnPel, KON Kot TOV TPOTO TOL T LIOKEIEVA
kédBovron 1 cvvopthovv (Eisner, 1991: 217). Opeilel vo kataypdyel ta yeyovora,
AL TOVTOYPOVAOS EPYETOL OVTILETOTOS LLE TOV 1010 TOL TOV €0VTO. AvoAapuPaverl va
ovvovdoel pe €va AoykO TpOTo dedopéva, OTOVYElD KOl KOTAGTAGES (OOTE VO
kataAn&el og éva cvumépacua and ta 6co mopatnpel. Avtd cvpPaivel péocw tov
TpOMOV pe TOV OmMOi0 OVTIAAUPBAVETOL TNV TOPOLGIN TOV TPUYUATOV KOl TN
onovdadTTd Tovc. O gpguNTNG, APoD GLAAEEEL Tal dedopéva, Ba mpoomadnoel va
ta. epunvevoel (Eisner, 1991: 36), pe ™ Ponbewa g Piproypapiog N g
oLVEPYOSIOG HE OUOTEXVOLG EMIGTIUOVEG, MGTE VO EMTUYEL TO KAADTEPO VAT
arotéleopa. H ouvaicOnon tov Tt glvor onuovtikd kol 1o mAaiclo, péca 6to omoio
avtd Ba epevvnBel, vdkertar otig KovoTNTEG TOL gpgvuvnty. O Peshkin (Peshkin,
1985) mopopoioce To VTOKEWEVIKE GTOtYEl TOV €pELYVNTN ME poL BTk «EKpnENy.
Eivai o gpevvnmg mov Ba Lovtavéyet ta ovsumon ototyeia g Epguvag kot Ba kpivel
Tt vo. ovumeptingBet oto omoteléopota ko tu Ol Ildvta, Opmg, o mpémer va
Aoppévetor v’ OYN N VTOKEWEVIKOTNTA TOV, MG EPEVVNTY, TOPA TIC TPOSTAOELES Yol
OVTIKELUEVIKT] EPELVAL.

Ot moroTkég péBodot divouv v gvkarpio. GTOV EPELVNTA VA GTOYEVGEL GTO Tl
onuaivel yloo To. LIOKEIPEVA M gUmEpial Yoo TV omoio. WAoVV, pe GAAo AdYyla, va
euPabover. Avtd mov cvpPaiverl givar po «remty meprypaen (Geertz, 1973) and v
mAevpd TV gpevvntov. [lépa, Opwg, omd T AemTOUEPT] OVOAVLGY, Ol TOLOTIKEG
péBodOL KaTaypl@ouy TN «P®VN» TOL LIOKELWWEVOL Kot TiG ekppacelg tov (Eisner,
1991).

Agv meprypaovtal, OU®MS, LOVO TO VTOKEIPEVO KOl Ol APNYNGELS TOLG OTIG
moloTikég pefoodovg. Ot mowotkég péBodol oe peydro PBabud emmpedlovror amd v
KOVATOUpO-ToATIcHd Tov gpevvnth. O gpguvnTig KoAgitar vo epunvevcel ta
dedopéva, mov  Eyovv ocvAiexfel kot vo avadeifel To TEMKE cLUTEPAGLOTO,
YPNOLOTOIDOVTAG TIG TAPUTNPNCELS TOL. To Kelpevo amodekvoel mwg dev Ppioketan
OO amd TIC YPOUUES oL UMYV, 0ALL Evag AvOpmTOC Kot LePIKEG PopES Tomg etvar
avelhikpvég, vrokprtikd (Eisner, 1991) to 61t xoAvmtetor micw omd tO TPOTO
TANOLVTIKO TPOGMOTO 1) TO TPiTO EVIKO (T.). EUEIGH 1 «O EPELVNTNG?).

Exetvo Aowtdv mov €xetl Papvnta otig motoTikég pebddovg eivar n kpion Tov
gpeuvnTn kot 0cwv Ba dwfdcovv v Epevva (Eisner, 1991: 39). [1avtote opmg ta
OOTEAECUOTO U0G £PEVVOG OMOTEAOLV OQQETNPIO YO L GEWPE TOLOTIKOV Kot
TOGOTIKOV PEB0doAOYIK®V Tpocmadel®mv, yiati Ta {nTrate Tpog HEAETN Kol avaAvon
O0gV OTOUOTOVV Vo LOICTOVTOL KOl To OmOTEAECUATO TOvug B€tovv  Guveyeic
TPOPANUATIGHLOVG GTOVS EPEVVNTEG,.

O cuvevtedvielg

H ovvévtevnén sivan éva and ta Pacikdtepa epyareio tng molotikng pnebosov.

[Ipékertor ywo Vv oAAnAemidpacn, TV emkowovie HeETaED TPOCOT®V, TOV
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KaBodnyeiton amd ToV EPELVNTA 1 EPOTMOVIN LE GTOYO TNV ATOCTACT] TAPOPOPLOV
oxetillopévav pe to avtikeipevo g épevvag (Cohen kot Manion, 1992: 307-308). Me
dAAa Adyla tpoxettal Yo TNV nEB0d0 Tov £YEL MG AVTIKEILEVO TNG VO OYNUOTICEL Eval
«wontkd mepieyoduevon (Mialaret, 1997: 148), va amokoAOyel TTLUYES TNG
TPOCOTIKOTNTOS Kol VO avayvopicel couneptoopés. Baowkd epyoieio g elvar
cuvopiAa Tov AapPavel ydpo petah dV0 1N Kot ToPATAVEO TPOCHTMV.

O Tuckman, Opioe TIC oLVEVTEDEES ®OC OLVATOTNTO «EICOO0VL» GTO Tl
dwdpapatifetar 6to pvord tov vmokewévov (Tuckman, 1972). Ov cvvevtedielg
TPOPAAALOVYV TIC YVMDGELS TOV TO VITOKEIUEVO KATEXEL (TANPOPOPIES KO YVAOGELS), TL TOV
apéoel kol Tt Oyt (a&ieg kol MPOTINGCELS) Kot KLPIG Tl okémtetanl (OmOYELS Kot
AVTIANYELG).

"Eva ototyeio mov ) dtapopomotet amd pia amdn cvintnon, givat 6Tt amoteiet
0 Paocikd epyoreio g €pevvag, €vog EUUECOG TPOTOS GLAAOYNG TANPOPOPLDOV
OVOPOPIKA [LE TIG OVTIANYELS KoL T «TIGTELO» TOV AvOpOTOV ToL epwTOVTAL. 'Eva
devtepo otoyeio givar O6TL 0 ddAoyog AapPdvel yopa avapeca ce avhp®OTOLS TOL
Kat’ ovciav glvar EEvol peta&d toug kot £va Tpito 6ToLyelo eival mwg 01 GLVEVTEVEELS
KatevBuvovtol amd Tov EPELVNTN KOTA £va PEYAAO TOCO0GTO, oTolyeio mov PéPRoia
e€aptator kot and 1o €100g ¢ cuvévtevéng (Rubin kot Rubin, 1995: 2). H emloyn
TOL €PELVNTN VA aKOAOLONCEL GLVEVTEDEEIS KpUPEL £va TOAD BeTkd GTotyeio Kat Yyl
gkelvov Ko ylo. TV TAELPE TOL LIOKELEVOL: evBappHVEL Kot TIG OV0 TAEVPES, TOL
Aoppavouv HEPOG oTN OOIKAGIN VO VIMGOUV TEPIGGOTEPO GULVOEOEUEVES LE TN
ovlnmon, mov dedyeTat, ovaTPOPOSOTOVIEVT ATTd TIC ATOYELS TOV ek@palovTat. X’
avtd T0 onpeio, mpénel va avapepOel 0Tt  ovvévievén PacileTon oTNV TOPOKAT®
Béon: N yvoon emrouyydvetor oe peydlo Pobud pécom kKaAng axpdoons, £mMg Kot
«EVYEVOUS APOVYKPACUOTOC) TMV KOGU®MV TMOV VTOKEWWEVAOV, TO, OTOI0L O EPEVVNTNG
opeidel va €xel evBappovel va ekepactovv. ['a avtd to AOYo akdpa Kol To TPATO
Aemtd TG cvvévtevEng eivan kaboprotikd (Kvale, 1996: 128).

Ta €idn TOV cvvevtenéemy - peb@odoroyia g épevvag

Ye mponyovuevo onueio €ytve AOYoG Yo SlPOPEC UETOED TV EOKAOV
EMGTNUOVAOV, TOV GYETILOVTAL LLE TIC OVOUOGIEG KOl TOVG OPIGUOVG TV HEBOd®V Kot
Kupilmg TV cVVEVTELEEMV.

Ocov agopd omv épevva mov Oegdydnke, otV 7mPoomabeld v
K®owonombovv ot BE6e1g TV EKTAOELTIKAOV, 6€ peydio Pabud axolovdndnkav ot
apyég ™G availvong mepleyopévov. X’ avtd to mAaicto €ytvav 0G0 To duvatdv
Mydtepec epmTOEIS Kol emiyelpnOnke otodiokn omdcvpon ond v TAELPE TOL
EPELVNTY, KATG TN PON TOV GLVEVIEVEEMVY, dlvovTag TN OLVOTOTNTO GTO, VIOKEIEVA
va aenynfovv. Xxondg NTav o1 EpOTM®UEVOL Vo glvarl eAevBepol va TaEIVoUGovy ot
10101 TO CNUOVTIKA KOt TOL OLGLDOT GVUPAEVTAL.

Katd ™ pon g épevvog akorovdndnke cuvdvacuodg TOmwV cuvEVTELENG
avdioyo pe T avaykeg tg. Ymp&av onueia oto omoio ypnoipomomonkay nut-
dounpéveg epOTNOELS Kot dAL0 ot omoio To POAO TOov «KaBodnynt» Enauée N pom
™m¢g ovlnmong pe to vmokeipevo. Katd peydlo mocootd OUMG Ol EPOTNCELS
nmpocEyyllav  «ovvévtevén oe BdBogy.

Yopeova pe tov @i, «n cvvévtevén eival 10 amoTéAEGHO KATO10V £100VG
HeBOSOAOYIKNG OTPATNYIKNG» Kol «1 TANPOQOpio. TpaypuoTomoleital HEG®  Ovo
ocvvedntonomoewvy (@ilag, 1993: 129). Ot d00 GLVEIWONTOTOMGELS OVIIKOVY GTOV
gpeuvnmn Ko ot10 vmokeipevo. ' avtdv axpipdg to Adyo omnv €peuvd pog
vioBetnOnKav moAAol TOTOL GUVEVTEDEEDV €0 OGOV APKETEG POPES YPEUCTNKE VoL
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eneEnynOel ko va emavampoodlopiotel 1o T gvvoeital, kdbe popd mov Bepatoroyio
A ale.

Ot ovvevtehelg KaTd TOV TPONYOVUEVO GUYYPAPEN YOPILOVTOL OE JOUNUEVE,
U1 OOUNUEVES, GUETES 1 EPUETES, ETOVOLOUPAVOUEVES, KAIVIKES KO ae fabog.

211G dounuéves ovvevtevEelg (nreitoal amd Tov EPMTMUEVO VO OTAVINGEL GE
TPOKUOOPIGUEVES EPMTNGELS, Ol OTOTEG EYOVV GLYKEKPLUEVO OPIOULO KOl TEPLEYOLEVO.
211G un dounueves MapPavetl ydpo pio culntnon mov givol katd po Evvola eAevBepn,
aALG mov 1 ehevbepio g oyetiletar pe ™ @Oom ¢ ocvinmong, to Bépa Tov
gpevvartol kol 10 Pabud ™ dOUNONG TOV EPOTACEMY. Z€ ALTO TO ONUElO TPETEL Vo
emonpaviel 1 014KploT TOV PN SOUNUEVOV GUVEVTEDEEMV GE EVIOTICUEVEG 1| O)L. X€
avt ™ Owdkpilon onpaivovio poro kataAapfdver o PBabuog g dounong. Otav
Kataywpeitol mg evtomouévn onpoaivel 0Tt 0 epeuvnTiG Kivel T culnTnon mpog Lo
OLYKEKPIUEVN 000, OPUMOUEVOS OO L0 EUTELPIOL TOV £XEL AVOPEPEL O EPMOTMUEVOG.
210 TAOIG10 AVTOV TOL TOTOL GLVEVTEVENG, O EpELYNTIG Eival eKeivog, omoiog dsiyvel
KOTOVONON OTo AEYOHEVA TOL €pOTO®UEVOL, TNV/ Tov Ponbd va exepaoctei, va
epUNVEDGEL 0VTA TOL AéeL Ko etvan okdmipo vo yvopilel yoyoroyia.

2T queoes Kal TIG Euueaes moilel pOAO 0 Soy®PIGUOG TOV YIVETOL KOTAPYAS
amod TNV TAELPA TOL EPELVNT KOl KOTé GLVEMEW Kot omd TNV TAELPE TOL
EPMTMUEVOV KO POPA GTO GKOMO Y10 TOV OTTO10 TPOYLLOTOTOIEITOL 1] GUVEVTEVEN).

Ov emavaloufovousves yivoviar ovvnbwg o€ YKpouvm avOpOTO®V Kot
ovopalovron ko Panel. Ovopdlovrtat €1t yuoti yperdleton va emavainefodv apkeTeg
QOpPEC PEYPL Vo KOTOANEEL M €pguva GTNl GLAAOYY] TOV OEdOUEVOV KOl OTO
ovunepdopatd e Ta dropo mov emALYovTol £XOVV OPICUEVO, KOWVEL KOWVMVIKO-
OLKOVOULKG Y OPOKTNPLOTIKA.

H dpeon ovvévievén ot10 €pyo  GAA®V  KOWOVIK®OV  ETCTUOVOV
napovcaletar oG ovvéviendn ae fabog. Topowvo pe v Kopaly n cuvévtevén oe
BaBog apopd éva cOVOAO yevik®V gpmtinoewv oe BEuato oL O €PELVNTNG EXEL
npokabopicel, aAAd To omoio dev To. O€tEl pe ovykeEKPEVN OEPd, KOl TOV
«TPOTAYOVIGTIKO» POAO TOV KOTEYEL O EPOTOUEVOS, LE TNV TOPOLGIN TOL EPELVNTY
¢ Pondntikn ko drakprrikd kaBodnyntikn (Kvpaln, 1998: 122).

XOoupova pe v O vmdpyoov dAka  tpian €ldon ovvevievéewv. H
TOTOTOINUEVY], 1] EAEVOEPN M| UN TOTOTOINUEVH KOL 1] THAEPWVIKH.

KoataAnyovtag vmoypoupileton Eavd, OTL, ovop@ifoAn, TOAAEC TO0TIKEG
ovvevtenEelg ouvtifevtal and apkeTd aVoTNPE GYEOCHEVO LEPT KL amd HEPN OYL
npooyedacpéva (Rubin kot Rubin, 1995: 5) ko mdvtote veictotor appovikn
ovvdeon petald Toug.

Ot ovvevtehielg yevikd €xovv OUMC Kol PEIOVEKTILLOTO TO, OTTOiol OPEIAEL VaL
elvar og Béon va avryetonicer o gpevvnms. ‘Eva gk TtV onuaviikdtEp®V
HeloveKTNUATOV glval o Kivouvog BePlacuévav epmmoemy and PEPLES TOV EPEVVNTY
pe mbavod amotéAespa TIG avakpPeig 1 TapaTAovnTIKEG TANPOPOPIEC.

O epevvnmg mpémel mavtote vo. AapPdvel v OYn TIC EMATOOCELS TNG
CLUTEPLPOPES TOV, Ol OTOTEG UTOPEL VO TOV OTOUOKPVOVOVY TTEPIGCOTEPO 1 AYOTEPO
and 116 Bécelc Tov vrokeévav (Antaki ko Rapley, 1996).

I'vopiopoata evog Kaiov pevvNTI] (-GUVEVTEVKT])

‘Eva mpdto otoryeio eivan Ot gpevvntig opeilel va mapovsidaletor 660 TO
duvatdv mepiocdtepo emayyeApatiog yivetat. Ogeidel va katéyel Pocikég yvOGELS
TPOKELUEVOL va Yvopilel TIg epOToELS 6TIG omoieg Ba mpoPet, ylati | datvITOON TOV
epotnoemVv dev amotelel ebkoAn dadikacio (Bell, 1997: 145) kot o tpdmog mov Oa
tefobV KaTéYEL oNUAivovTa POAO GTO OV KOl KATA TOGO Oa emnpeactel TO VITOKEIEVO.
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Ov gpotmoelg xoatd kovplo AOyo mpémer va mpoPdAovv cogelg, OnAadn va
OTTOOEIKVOOVV O, TL TPAYUOTL YLYVOLV.

‘Eva amd ta yvopicpoato e€vog Kavoy GLVEVTELKTH €ivor 1 duvatotnta
KOAMEPYEWONG  QUMKOL  KAlpatog peta&h tov {010V Kol TOL  VITOKEWEVOL
(BaPovpavéixng, 1986: 57). To vo elvar o gpgovnmg OeKTIKOC, €LYAPIGTOG,
evaiocOntoc, povo oéAn pmopel vo amodwoel oty épevva. EEGALov péca o’ avtn
™V aAANAETiOpacn dev pumopel 1o vrokeipevo v’ agebel oTig epwTNOELS, OV 0 1010G O
EPELVNTNG OEV dMGEL OPIoUEVA GTOLKELD Y100 TOV £0VTO TOL TPMTA, EAV OEV OPYIGEL O
1010¢ va amokaAvmTeTOn KOTd pio Evvola. O gpevvntig opeilel mavta vo Bopdrol mwg
Ol TEPLGGOTEPES EPOTNOELS TPOKVTTOLV, KAONDS 0 010G Tpoomabel vo enkKovemviGeL
Kol va aAAnAemdpacet pe to vrokeipevo (Silverman, 2000: 321) Kou mwg 10 YVOOTIKO
OVTIKEIIEVO TV GTO 0TO{0 YivovTal 01 EpOTHGELS ivat TEPIGGHTEPO O1KEID GTOV 1010
Kl Oyt 1660 o610 vokeipevo (Bapovpavakng, 1986: 58-59).

Xopic apeiforio, o epgovntig dev  givar ovdETEPOC, OMOLOKPOS, 1|
ocvvaloOnuotikd amodeopevpévog (Rubin ko Rubin, 1995: 12). Ot Bowman,
Bowman kot Resch éypagav 10 1984 g enetdn axpifodg amorteiton wwaitepo Pabog
oLVELINTOTOINONG TOV OePdT®V OV AVOKOTTOVY KATA TN SLAPKELL TNG CLVEVTELENG,
etvat dVGKOAO 0 gpguVNTNG Vo Ttapapeivel ovdétepog (Bowman, Bowman and Resch,
1984). H oyéon mov avantdccetal pe o vwokeipevo tov ennpedlel kot tov id10. X’
avtd akpPog o onpeio pmopel va yiver katavont 1 Bewpioa tov Cicourel, coppwva
HE TOV 0moio 1 kKafnuepvotNTo EMNPEALEL KATA TOAD Kol TOV 1010 TOV EpELVNTI TTAPA
™V TpocmdBeld Tov va givor cvotnuaTikdg kot oviikepevikog (Cicourel, 1964). O
EPELVNTNG GE€ O GUVEVTELETN GTOYEVEL TEPIGGOTEPO GTN SLAYVMOT] TOV EGMTEPIKOV
KOGLLOV TMV VIOKEWEVOV PG GTNV 1EPAPYNON Kol TOEVOUNGT TV TANPOPOPLOV
oL TOL Oilvovtol &v mpokeWEve Yo Tt owelaymoyn g épevvag (Rubin kot
Rubin,1995: 6). I'iveton avtkoog paptupag, mTOAD KAAOG OKPOOTNG, TPOCOTIKMV
1OTOPLOV KOONUEPVOTNTAS, TPOPANUATOV, OTADY Kol CUVOETOV CKEYE®V, EUTEIPUDY
(Schutz, 1967: 74). To vrokeipevo WAG kou ektiBetat, Katd pio Evvola, yio Oépata,
to. omoia iowg va unv glye moté GAlote polpactel pe kdmoov cvvopunty. Kat’
EMEKTACT] O EPELYNTNG OQEIAEL VO UV TPOGOOK(A OTOVTNGELS TOV TOvTICOVTOL UE TO
«TPOGYENIO» OV £YEL OTO HVOAO TOVL, OAAG VO OEL TO VTOKEIHUEVO OE EVIEANDG
ovdétepn Pdom, avemmpéacta (Cohen wxor Manion, 1992: 318) wor vo pnv
VIEPEKTIUNGEL 1] VITOTIUNOEL TV aAnBeia mov tpecPedel o kdbe epwtdpevog (Cannell
ka1 Kahn, 1968).

AvapépOnke oty €lcoymyr] OTL €OIKA Ol €VAAIKES (TOL €V TPOKEUEVMD
epOTHONKAV GTNV £pELVE LaG) OLGKOAEDOVTOL VAL TTOVV TNV aAndeta. Me dAla Adyla o
epeLVNTNG oQeidel va  emdelilel ONUAVTIKEG EMIKOWVOVIOKES  OLVATOTNTEG KO
KOvVOTNTEG, TPOKEWWEVOL va. TETOYEL OLGLOOTIKY  (AeKTiKy kot Oxl  UOVo)
aAAnAemidopaon pe ta vrokeipeva. Katd tn didpkela g cuvévtenéng ot OuvatdTNTESG
aLTEG TOV €PELVNTY VIOPAALOVTIOL GLVEXDS GE KPioM: TPEMEL VO KOTAPEPEL VoL
YPNOUOTOUCEL TN GLVEVIEVEN TTPOS OPEAOG TNG £pevvag mov Olegdyetal aAAd Ko
TPOG OPELOG TV epOTMUEVMV. Kdvovtag Adyo Yoo 6QEAOG TV EPOTMUEV®V EVVOEiTOL
70 va KatopOdcel o gpeuvntig va amelevbepmoetl ta fabitepo cuvoucHnuoto Tov
EYOLV avapOpPIKd e To LTI TOV avoADETOL.

Méow ™G GVVEVTELENG O €PELYNTIG £XEL TN OLVATOTNTA VO TAPATNPNGEL KOl
TIG EKPPAGELS YEPLDV KOl TPOGMITOL, TOV TOVO TNG POV K. ., oTotyeio xprioa yo
TNV ATOPLYN EMPAVEINKAOV epunveldV. Timota dev Bempeitar dedopévo.

Yav televtaio vrevOOoN TapatiBetarl n droyn tov Rubin kot Rubin (Rubin
kot Rubin, 1995: 13), o1 omoiot ypdpovv mmG LIAPYEL TAVTA £VOL «EYD» GTNV OAN
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dwdwoacio k1 OAa O0ca dwdpopotiCovior omn Odpkelr NG oLVEVTELENG N NG
avdAvoNg g, 0ev maovv va ypopotiovol amd avto.

AVTIHETOTLGT EPEVVITIKAV TTPOPANRATOV

H mpoavapepbeica avtonemoifnon 1 ahiidg aichnon woyvog tov gpguvnry,
vogitar o¢ M Kouplopyn Kol €EQAATAPLO. OLVOIKT LTO TNV omoio. o0 TeAgvTaiog Ha
TOPOVGLACEL TIG CKEWYELG KOl TOL GUUTEPAGLOTE TOV, Gav KATL TO EgYploto. Kdtt mov
Kavelg 0ev mpohaPe 1| iomg dev evdlapépOnKe va TEL TO TPV Kot Oyl G TO LOVOSIKEL
amoteAéopaTo oL propel va eEayBovv amd TV GUYKEKPUEVT £PEVVAL.

‘Eva onueio mov yevvd opeiforeg elvar 10 katd TOGO O EPELVNTNG,
KIVOULLEVOG OTOMKG, X0PIG AAAN eMGTNHOVIKY 6TNPEN, Hropel Kab® OAn TN dudpkeln
™G épevvag kot TS aSloAdynomng TV dedopuévav, vo £phel avtipéTonog pe oA To
otoyelo mov amaptifovv v €pgvva: e PPAMOYPOQIKES avapOopES, Le LIOKEIEVA
ovvevteLéemy, pe cLUPOVAEG amd 10Vvovteg Kol He TPOSOTIKE MOwd StAuparo,
dppnita cuvdedepéva pe v épgvva. To 1010 onueio givar kot avtd mov kevipilet: o
@OBog v mopeuPoréc TOov Tapdyovio TOYN, 1M OVAYKN VO GYOMOGTOOV TO
EKTOLOEVTIKG OPDUEVO TNG YDPOS LECH OVTNG TNG EPELVAS, OYNPDOVTAG CLYKPOVGELS
TOV EPEVVNTY| LE TOV EAVTO TOL, KO KoL LE KpaTikoOg opeis. EmmAéov n embBopia
VO TOPOVGLUGTOVY GLYKEKPLUEVE BEpaTa Yopig va amokpu@HodV GTotYEl0 TOV VoL teV
Ba dvoyepdvouy v Epevva, aAld Ba TG ODGOLY avTiKEeViKn agia.

AgovToLhoyia TOV HETEL TIS GVUVEVTEVEELG

Ot ovvevteDielc oPeiAOVY VO VTTAKOVOVYV GTNV ETIGTNLOVIKY] 0E0VTOAOYia
omwg avt) ekepaletal and éva chvoro kavovev. Ot kavdves avtoi kabopilovv To
TAOUG10 HEGA G6TO OO0 JEEAYOVTOL 01 GUVEVTEVEELS, SLOTLTTMVOVTOL Ol EPMTNGELS KO
TeAElTOL YEVIKOTEPO 1] EMKOWVOVIO EPEVVITI-VTOKELLEVOV.

O gpeguvnc opeiretl dpa va TPOCAPHOGTEL GTOL dEGOUEVE TOV TPOYPAUUOTOS
0V £pOTOUEVOL. ETO1, 01 suvavtioeglg mov Ba kabopiotovv mpémet va yivovtal pe v
oLYKOTAOEST TOV EPOTAOUEVOV, GTO UEPT KO TIG MPEG OV EKEIVOVS OLELKOAVVEL.
[Tépa kon TPV amd oVTO TOV «AYPOPOY» SEOVTOAOYIKO KOVOVA, O EPELVNTIG OPEILEL VO
GLGTNVETOL KOt VO TPOGdtopilel To oKOmd TS EPELVAG TOV -aKOMa Kt oV £xel poli Tov
Kkdmola cvotatikn emotoAn (Bell, 1997:151). Eniong mpénetl va evnuepdvel yuo
YPOVIKN O1dpkela TG cvvévtevéng kol va mpoomabel va unv vrepPaivel to ypdvo
avtd. O Johnson yphoet TG 0 epevvNTAG ival VITELOLVOG YO TOV TPOTO WE TOV OTOTO0
Oa pépet oe mépag ™ cvvévtevén (Johnson, 1984).

H oyéom Aowdv petalh tov gpguvnty| Kot TOL VTOKEEVOL €IvVOL AVOAOYIKT KL
WOOTIUN Kot koTd T Odpkeln TG ovveEVTELENng SlumAékovtol GuvolsOnuata
EUMIGTOGUVNG KOl OVOCPAAELNS, 1 ac@dAielag, mov yapaktnpilovy Tehkd TV OAn
dwdwoacio. H dtokprtikdtnta tov gpevvnty Kou 1 gvyéveld tov, Kabopilovv kotd
TOAD TV ypold tev amaviioewv. Tao vmokeipeva mpémel va avtipetoniloviot pe
oePacpd kat dtkaroovvn (Briggs, 1986).

Xopig appiBoriia vTapyovv apketd apvnTikd cTotyeio KaTd TV mTpocmddei
oVALOYNG TANPoopldV omd ovvevievéels. Koatapydc to va maipvel kAmolog
oLVEVTEVEELS amd To VITOKEIIEVA EVEXEL TOV KIVOLVO «E16POANG» otn (N Tovg, GTOV
TOUEN TTPOCOTIKMY TOLG Oedopévmv, av 0 (MAOG TOL gpeuvnTi &lval LVITEPUETPOC
(Talbot ko Edwards, 1994) -ctotyeio to omoio givar emiong cuvdedepévo pe ta nokd
{ntpoata Tov TPoKLTITOLY G€ o cVVEVTELET. Elvan yeyovog ot vtdpyovv opiopéva
nmurata wov Bewpovvtat Tapmov. OVTE Kot 1) «TET-0-TETH GLVEVTEVEN GVUPAALEL GTO
va ou{nmBovv. Ao nBikng aroyng mepiocdtepo eyKAwPilovtal Ta vToKeipeva, OTOV
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Bpiokovtor oe Queon cvvoutlMo pe Tov gpevvntn, mopd aichavovionr erehfepa va
WAGOVVY KO Vo TPOPANLATIGTOVV ML TOL AVTIKEUEVOD.

Mepikd and o TpoPANUATA TOL TPOKLATOVY, AOY® TPOKATAANYNG, £ivat Yo
nopddelypa 1 Tpobupio TOL VIOKEWEVOD VoL OMGEL TIG ATOVINGELS TOV O EPEVVNTNG
0éher 1 T1¢ amavtoelg mov Ba eivar o1 Kowwvikd amodektég K embouuntég (Kitwood,
1977). Axopa kot 1 téorn tov gpevvnTy vo avalnToEL TIC ATAVINGELS TOV 10T £)EL
ooV TPOTO TAAVO 010 pvoAd tov. [Ipokertar yio €vav «adnAo ovTayOVIGUO TOv
eupaviCeTor KOTOEG POPEG OVALESH GTOV EPELVNTI Kol GTOV epmTO®UEVO» (Borg,
1981: 87).

Yta mapomdve Bo mpénel va tpootedel kKot éva dALo oTotyelo, mov £pyeTon o€
TAPN  avTIOWOTOA pe Oca mpoavagEpOnkay ¢ Oetikd: ol aVTIMYELS TV
VIOKEWEVOV dEV UTOPOVV VoL AEYYO0VV, KAB®DS «TAAVATOLY GTNV ATULOCOUIPO KOTH
TN JIPKELD TOV O1AAOYOV EVOG E100VG TIEGT GTO VITOKEIIEVO VOL TTEL KKATL GTIUOVTIKO».

Ot gpotdpEVOL EVOOLVYA TPEPOLY TNV EATTION OTL B SDCOVY TIC «COCTESH
aravtnoelc. Agv givol avtn, Opmc, n embount) KatdAnén pog cvvévievéng, yutl
OTIG OULVEVTEDEELG Ogv  yivovior «AdOn», OcOoV a@Opl OTIS OMOVINGES TOV
EPOTOUEVAOV. KOOGS TOL EPELYNTH £lvol N TPOCEYYIOT Kol KaToypapn g aindetag,
YOPIG AmOGTEMGT KOl OTOYPOUATION TOV anoviicemy. Ta vrokeipevo moAAES POpES
vioBovv 6t Bpiokovror v pécm pag dwdkaciog apeong apaptidv. Edv edwd
KATAPEPOLV VoL dovv amd TNV avtidopacn Tov gpevvnti OTL €xovv cvuPdiel ota
TPOGOOKMUEVO OTTOTEAEGLOTA TG EPEVVOLC.

Av Kot eMPAAAETOL O ATOVTHGELS TOV EPOTAOUEVOV VO UNV VITOdaLAILovTaL, va
unv  etvar  katevBovopeveg amd TIC EPMOTNCELS TOL EPELVNTY, O TEAELTOIOG
xpNoonolel ToAAES PopEc opiopéva teyvaouato. Tétoov Tomov givan 1 evBdppovon
TOVL LTOKEWEVOL N 1 GLYKATAPAOT KOl TO EVOLOPEPOV. AKOUA KOl 1) GLUTACYOLGA
CLUTEPLPOPE, OTOV TO VTOKEILEVO OpYIcEL VA OVOTTUGGEL £val OOLAPOPO Yo TNV
épevva, po 6oPapod, TPOoOMIKO TOV BEUA, TOV EYEL AVAYKT VO TO HOLPOCTEL LE TOV
gpevvnt. Ewdwdtepa dpmg 660V apopd mpocommikd {nTiHaTe TOV VTOKEEVOD, Elval
avaykn ol EpOTNCELS VO LETOAAACCOVTOL 1] VO YIvOvTOoL LE TPOTO TETO0 TOL VO PNV
Biyetor 0 YuyIoHOG TOV VITOKEUEVOV.

YoV CULVETEW, TOV TOPATAV®, Ol KOVOVEG TOoL epopuolovior kotd TN
SleEaymyn [og cuvEVTEVENG, eMPAALOLY GTOV €PELVNTY, OTOV O EPOTMOUEVOS TOV
{ntoel va KAeloEL TO KAGETOP®VO, Y10 VoL TOV WANGEL Y10 KATL, VO TO TPAEEL. AKOUOL
KL OTAV GUUTEPAVEL OTL O EPOTAOUEVOS OVGKOAEVETOL VO, EKOPACTEL 1| VO EKONAWOET,
TPEMEL va. akoAovdncel v 1010 TAKTIKN Kot VoL su{NTAOCEL Y10 KATL ATYOTEPO POPTIKO.
Kotaiyovtog dtomotdveton 0Tt kaTd €va pHeydlo mocooTtd ot dvOpmmotl apéskovtal
GTO VO JMAODV Y10 TOV €00VTO TOVG Kol VO VIMBOLV GNUOVTIKOL HEGH TV AEYOUEVOV
tovg. Ot GvBpwmor apéokovial, €miong, GTO VO KOVOLV UIKPEG YAPES, TOL OV
kootilovv aitepa (Rubin wor Rubin, 1995: 105) kor Bewpodv oSpopeo vo
TPOCPEPOVY OMAMG LEG® OGS GUVEVTEVLENG YPOUYLES TAPOPOPIEC.

YopTEPAGNATO,

H ovvévteunén etvar Pacikd ototyelo TG TOOTIKNG EPEVVOG KOt gV TPOKELTOL
Yo OTAY], TUTKT] SLodIKaGia S1aAdYoL petald epevvnti Kou vrokeévmy. Exeiva mov
KOAEITOL VO DTEPKEPAGEL O €PELVNTNG €lval M OOTOKTIKOTNTO Kot Ol QOPot-
TPOPANUOTIGHOT TOV VTOKEWEVOV GE EMKOWVOVIOKO EMMEdO. X OVTO TO OMUELO
EYKELTOL KO 1 ONUOGIo TNG GLUVEVTEVENG: VL EEMEPUGTOVV KOWMVIKA GTEYAVA, TOL
SVOYEPAIVOLY TNV OVLGLUCTIKY] GULUETOYT GTO O1AA0YO, MGTE Vo, EMEADEL 1| TPOGEYYION
™G aANOVNIG TPOyULATIKOTNTOG.
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O Selltiz petagd dAhov (Selltiz et al., 1962) avaeépel Twg o1 epevvnTég lvat
Kl eKeivol avBpwmot Kot Oyl UnNyaves, dpa cuvosOUATIKG EVAAMTOL, HE AVTIOPACELS
KOl EKQAVOELS TOV YLYLIGLOV TOVG, O1 OTOieC Umopel va emnpedoovy Ta vtokeipeva. To
KOWwovikd vofadpo ki 1 KOLATOVPA TOV VTOKEWEVOL, PLGIKE KOl TOV E£PELVNTH,
aokel onuaivovta poAo ot oaywyn g €pevvoc. Mécw oavtov Tov Vo
TOPAUETPOV TO, VTOKEIPEVA TPOCEYYILOVV TOV KOGO TOVG Kot TN 1) epunveio Tpémet
va ekppdletanr 660 0 dvvatdv mo erevBepa. O Schutz éxer pinocet yio ) dedopuévn
npoypatikotto (‘taken for granted’ reality) (Schutz, 1967) kot evvoel axpifdg avto:
TNV «OTOVOUELCT» TMV OTAVTINCEDV TOV LITOKEWEVOV OO TOV EPELVNTI], YEYOVOG
VIOPaBUICTIKO Yot TNV EMGTNUOVIKY HEAETN TV dedopévav. Ot apnynoelg sivol
OVTEG TTOL ELVOOVV OTN GLYKPOTNGN TOVL OVTIKEWWEVOL TNG EPELVAS Kol cLVOETOLY
£0TO apVOPE TV TPAYHATIKOTNTO 6w TV avtidapupdvoviar ot gpotopevot. Kat’
avTO TOV TPOTO, 0 EPELVNTNAG Elval g BECN Vo GLYKPOTNCEL £vaL EPUNVEVLTIKO TAAIG10
Kot va, TpoPel o€ GLUTEPAGLLATO, EXOVTOS TAVTOTE GLVEIONOT TOL KOWVMVIKOD YDPOL
Kol xpOvoL Tov dpovv ot epmtdpevol (Riessman, 1993).

AVOKEQAANIDOVOVTOS KOU  KOTOANYOVTOG TPEMEL Vo pvnuovevbel O0tL 1
ovvévtevln Ppiloketal 6T0 KEVIPO TNG TMOLOTIKNG EPELVAG KOl OpOpd GtV dpEST
emkowvovia petald epguvntn kot vrokeévov. H emapn peta&d tov dvo dev eivan
010 og Oheg TIC mMEPWTAOGES. AUPAvel O1POPETIKES OLUGTAGES OVOAGY®MG NG
EMGTNUOVIKNG TAPAS00NG GTNV OToia AviKEL 0 €pELVNTNG 1 TG HeBdOoL, TV omoia
enédee, mavtote ceteris paribus (TNPOLVHEVOV TOV OVOAOYLDV). XapOaKTNPLOTIKE elvon
ta Adyro Tov Kvale, mov katadeikviovy autr akpidg T GYETIKOTNTO TOL 0POPE GTO
KOWMOVIKO-TTOMTICUIKO TAOIGL0 TOL aviKoLV €peuvNTEG Kot vrokeipeva: “In other
cultures, different norms may hold for interactions with strangers concerning
initiative, directness, openness, and the like” (Kvale, 1996: 127).
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