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Theory and Applications of Trait Emotional Intelligence

KonsTanTINOS V. PETRIDES'

STELLA MAVROVELP

The theory of trait emotional intelligence (trait El or trait emotional self-efficacy) is

ABSTRACT

summarized with illustrative applications from the domains of clinical, educational,

and organizational psychology. Key limitations of the conceptualization of El as a
cognitive ability are also briefly discussed. Trait El is offered as a preferred alternative and its relationship to
other El-related models utilizing self-report measures, but lacking an underlying theoretical rationale, is
explained. The various forms of the Trait Emotional Intelligence Questionnaire (TEIQue) and the children’s
sampling domain of the construct are presented. The paper concludes with a discussion of theoretical

extensions of trait El theory.

Keywords: Trait emotional intelligence; trait emotional self-efficacy; trait El applications; TEIQue.

What is trait emotional intelligence?

Trait emotional intelligence (trait E/) is a constel-
lation of emotional perceptions assessed through
questionnaires and rating scales (Petrides, Pita,
& Kokkinaki, 2007). Simply put, trait EI concerns
people’s beliefs about their emotions. The label
of the construct reflects the fact that the various
models that have been discussed in the literature
under the terms “emotional intelligence” or “EQ”
(Bar-On, 1997; Goleman, 1995; Salovey & Mayer,
1990) almost invariably describe personality traits.
Consequently, a literature has emerged where all
sorts of personality traits are routinely mislabelled
and, more importantly, misinterpreted as “emo-
tional intelligence”, or “emotional competencies”,
“emotional abilities”, etc. Trait El theory offers the
possibility of redefining these models in order to
connect them (and the measures based on them)
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to scientific theories of psychology. An alternative
label to describe the construct, which emphasiz-
es its links to the self-efficacy literature (Bandura,
1997) is trait emotional self-efficacy.

Emotional intelligence as a cognitive ability

Trait El should be clearly distinguished from
the notion of El as a cognitive ability (ability EI).
The fundamental problem with the latter is that
emotional experience is inherently subjective (e.g.,
Matthews, Zeidner, & Roberts, 2007). Consequent-
ly, it is not amenable to genuine maximum-perfor-
mance measurement, which is a key requirement
for the assessment of cognitive ability (Jensen,
1998). Current tests of ability El (notably, the May-
er-Salovey-Caruso Emotional Intelligence Test;
MSCEIT), rely on unorthodox scoring procedures,
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Table 1

The Sampling Domain of Trait El in Adults and Adolescents

Facets High scorers view themselves as...
Adaptability ...flexible and willing to adapt to new conditions.
Assertiveness ...forthright, frank, and willing to stand up for their rights.

Emotion expression

...capable of communicating their feelings to others.

Emotion management (others)

...capable of influencing other people’s feelings.

Emotion perception (Self and others)

...clear about their own and other people’s feelings.

Emotion regulation

...capable of controlling their emotions.

Impulse control

...reflective and less likely to give in to their urges.

Relationships ...capable of maintaining fulfilling personal relationships.
Self-esteem ...successful and self-confident.

Self-motivation ...driven and unlikely to give up in the face of adversity.
Social awareness ...accomplished networkers with superior social skills.

Stress management

...capable of withstanding pressure and regulating stress.

Trait empathy ...capable of taking someone else’s perspective.
Trait happiness ...cheerful and satisfied with their lives.
Trait optimism ...confident and likely to “look on the bright side” of life.

like “consensus” and “expert” scoring. These pro-
cedures yield scores that are not only foreign to
cognitive ability, but also psychologically ambigu-
ous, since it is unclear whether they reflect or are
unduly influenced by vocabulary size (Wilhelm,
2005), or conformity to social norms (Matthews,
Emo, Roberts, & Zeidner, 2006), or theoretical
knowledge about emotions (Brody, 2004), or ste-
reotypical judgments (O’Sullivan, 2007), or some
unknown combination of these factors.

The chief difficulty with the MSCEIT is not that it
does not measure cognitive ability as it claims, but
that the scores it yields are psychologically uninter-
pretable. This is why it may be scientifically fruitless
to persist in efforts to improve its psychometric prop-
erties, for even if these were to reach acceptable
standards someday, the resultant scores would still
be uninterpretable due to the nature of the underly-
ing scoring system (Brody, 2004; Fiori et al., 2014;

Matthews et al., 2006; Maul, 2012). The main reason
we believe emotional intelligence should be opera-
tionalized via self- and observer-reports is because
its sampling domain mainly comprises personality
traits that have been relabelled as cognitive abilities.

The sampling domain of trait El

Table 1 presents the sampling domain of trait
El (i.e., its constituent elements or facets). It was
derived from a content analysis of early models of
El and cognate constructs, such as alexithymia,
affective communication, emotional expression,
and empathy (Petrides, 2001). The rationale was
to include core elements common to more than a
single model, but exclude peripheral elements ap-
pearing in only one conceptualization. This is anal-
ogous to procedures used in classical psychomet-
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ric scale development, whereby the commonalities
(shared core) of the various items comprising a
scale are carried over into a total (internally con-
sistent) score, with their random or unique compo-
nents (noise) being cancelled out in the process.

Trait El theory as a general interpretative
framework

Self-report measures of El and related vari-
ables operationalize a construct that is generally
unrelated to cognitive abilities, competencies, and
skills (for a comprehensive review and evaluation of
El measures, see Siegling, Saklofkse, & Petrides,
2015). Rather, as argued in Petrides and Furnham
(2001), these questionnaires provide coverage, of
variable quality and adequacy, of a collection of
emotion-related perceptions. In other words, we
view these questionnaires as measures of trait El,
in contrast to their developers who claim that they
assess abilities, competencies, or skills. Trait El the-
ory is general and provides a platform for the cor-
rect interpretation of data from any El questionnaire
that would otherwise be interpreted through the
homespun “EQ is good for you” accounts under-
pinning many El models. However, we emphasize
that El-related questionnaires can be considered
measures of trait El only in so far as their results are
interpreted through the lens of trait El theory.

Trait Emotional Intelligence Questionnaire
(TEIQue)

Development of the TEIQue began towards the
end of 1998 as part of the first author’s doctoral
dissertation (Petrides, 2001). ltems were written to
cover each of the 15 facets in the construct’s sam-
pling domain (Table 1) with each item assigned to
a single facet only. The latest version of the long
form of the TEIQue comprises 153 items, providing
scores on 15 facets, four factors, and global trait
El (see Figure 1). Hitherto, the inventory has been
translated into more than twenty languages.

The TEIQue has three important advantages:

first, it offers a direct route to the underlying theory
of trait emotional intelligence; second, it provides
comprehensive coverage of the trait EI sampling
domain; and third, it has superior predictive va-
lidity (Andrei, Siegling, Aloe, Baldaro, & Petrides,
2016; Gardner & Qualter, 2010; Martins, Ramalho,
& Morin, 2010). The instrument is based on a com-
bination of the construct-oriented and inductive ap-
proaches to scale construction (Hough & Paullin,
1994). It was designed to be factor analyzed at the
facet level in order to avoid the problems associ-
ated with item-level factor analysis (Bernstein &
Teng, 1989). Its higher-order structure is explicitly
hypothesized as oblique, in line with conceptions
of multifaceted constructs. Consequently, factor
overlap as well as cross-loadings are to be expect-
ed and indeed provide the justification for aggre-
gating factor scores into global trait El. According
to the hierarchical structure of the TEIQue, the fac-
ets are narrower than the factors which, in turn, are
narrower than global trait El.

Detailed psychometric analyses of the full form
of the TEIQue are presented in Freudenthaler et
al. (2008; German adaptation), Joli¢-Marjanovié,
& Altaras-Dimitrijevi¢ (2014; Serbian adaptation);
Martskvishvili, Arutinov, and Mestvirishvili (2013;
Georgian adaptation). Mikolajczak, Luminet, Leroy,
and Roy (2007; French adaptation), and Petrides
(2009; English original). In addition to the full form,
there are other TEIQue instruments, which we list
below, along with standard brief descriptions.

TEIQue-SF. This 30-item form is based on the
full form and includes two items from each of the
15 facets of the trait EI sampling domain (Table
1). Items were selected primarily on the basis of
their correlations with the corresponding total fac-
et scores, which enabled broad coverage of the
sampling domain of the construct. The TEIQue-SF
can be used in research designs with limited ex-
perimental time or wherein trait El is a peripheral
variable. Although it is possible to derive scores
on the four trait El factors (Well-being, Self-con-
trol, Emotionality, and Sociability), in addition to
the global score, these tend to have lower internal
consistencies (about .69) than in the full form. An
ltem Response Theory analysis of the short form of
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Figure 1. The 15 facets of the TEIQue positioned with reference to their corresponding factor.
Note that the facets “adaptability” and “self-motivation” are not keyed to any factor, but feed
directly into the global trait El score. A brief description of the facets is given in Table 1.
All TEIQue forms and versions are available, free of charge, for research purposes
from www.psychometriclab.com

the inventory is presented in Cooper and Petrides
(2010), while Stamatopoulou, Galanis, and Prezer-
akos (2016) scrutinize the psychometric properties
of the Greek adaptation.

TEIQue 360°, TEIQue 360°-FB, and TEIQue
360°-FB. These forms are used for the collection
of observer-ratings and are available for both the
full- and the short-forms of the TEIQue. In addition,
there is a facet-based 360° form (TEIQue 360°-FB),
which collects direct ratings on the 15 facets of the
trait El sampling domain (Table 1). These forms are
especially useful for contrasting self versus observ-
er trait El scores. Two applications of the TEIQue
360-FB are presented in Clarke et al. (2011) and
Petrides, Niven, and Mouskounti (2006; Study 1).

TEIQue-AFF. The -AFF is modeled on the full

form of the TEIQue and is intended to yield scores
on the same 15 facets and 4 factors. The main tar-
get audience is adolescents between 13 and 17
years. lts internal consistencies are strong at the
facet, factor, and global level, although somewhat
lower than the corresponding values of the full
form.

TEIQue-ASF. This is a simplified version, in
terms of wording and syntactic complexity, of the
adult short form of the TEIQue. The -ASF com-
prises 30 short statements, two for each of the 15
facets in Table 1, designed to measure global trait
El. In addition to the global score, it is possible to
derive scores on the four trait El factors, howev-
er, these tend to have lower internal consistencies
than in the adolescent full form. The main target
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Table 2

The Sampling Domain of Trait El in Children

Facets

Brief description of facets

Example items

Adaptability

concerns children’s self-perceptions
of how well they adapt to new
situations and people.

“l find it hard to get used to a new
school year.”

Affective disposition

concerns children’s self-perceptions
of the frequency and intensity with
which they experience emotions.

“I'm a very happy kid.”

Emotion expression

concerns children’s self-perceptions
of how effectively they can express
their emotions.

“| always find the words to show how
| feel.”

Emotion perception

concerns children’s self-perceptions
of how accurately they identify their
own and others’ emotions.

“It's easy for me to understand how
| feel.”

Emotion regulation

concerns children’s self-perceptions
of how well they can control their
emotions.

“I can control my anger.”

Low impulsivity

concerns children’s self-perceptions
of how effectively they can control
themselves.

“I don't like waiting to get what |
want.”

of their drive and motivation.

Peer relations concerns children’s self-perceptions | “l listen to other children’s problems.”
of the quality of their relationships
with their classmates.

Self-esteem concerns children’s self-perceptions | “I feel great about myself.”
of their self-worth.

Self-motivation concerns children’s self-perceptions | “I always try to become better at

school.”

audience is adolescents between 13 and 17 years,
however, the ~ASF has been successfully used
with children as young as 11 years. An application
of the —ASF is presented in Mavroveli, Petrides,
Rieffe, and Bakker (2007).

TEIQue-CF. The main aim of the -CF is to as-
sess the emotion-related facets of child personality.
Rather than a simple adaptation of the adult form,
it is based on a sampling domain that has been
specifically developed for children aged between 8

and 12 years. This sampling domain is presented,
along with brief descriptions of the facets, in Table
2. It comprises 75 items responded to on a 5-point
Likert scale and measures nine distinct facets (see
Mavroveli, Petrides, Shove, & Whitehead, 2008).

TEIQue-CSF. The child short form of the
TEIQue comprises 36 items, responded to on
5-point and yielding a global trait El score. Hitherto,
the child forms of the TEIQue have been translated
into more than 15 languages.
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Location of trait El in personality factor space

Petrides, Pita, et al. (2007) carried out stud-
ies in order to locate trait El in Eysenckian (Giant
Three) and Big Five factor space. Locating trait El
in personality space is important, not least because
it can connect the construct to the mainstream liter-
ature on personality. The proposal of new individu-
al differences constructs ought to be accompanied
with a demonstration of how these constructs re-
late to extant knowledge in the field. This has been
a major objective in our definition and development
of trait El. Furthermore, establishing the location
of trait El within existing taxonomies can provide
empirical support for the construct’s discriminant
validity vis-a-vis the higher-order traits. If a distinct
trait El factor can be isolated in personality space,
it means that a sufficient number of trait El facets
share enough common variance to define a sepa-
rate factor in joint analyses with the Giant Three or
the Big Five, which constitutes strong evidence of
discriminant validity.

The factor location analyses in Petrides, Pita,
et al. (2007) demonstrate that trait El is a distinct
(because it can be isolated in personality space)
and compound (because it is partially determined
by several higher-order personality dimensions)
construct that lies at the lower levels of personality
hierarchies (because the trait El factor is oblique,
rather than orthogonal to the Giant Three and the
Big Five).

The conclusion above enables us to connect
the trait EI conceptualization to the established lit-
erature on differential psychology. It constitutes an
important advantage for trait El theory because it
integrates the construct with mainstream models
of personality. Moreover, this conceptualization
appears to be consistent, not only with hierarchi-
cal, but also with circumplex models of personal-
ity. For example, De Raad (2005) located trait El
within the Abridged Big Five circumplex and found
that it comprises scattered aspects of the Big Five
domain and correlates with at least four of the five
higher-order traits, conclusions that are fully in line
with trait El theory.

Related research on the General Factor of

Personality (GFP; Rushton et al., 2009) has sup-
ported the view that trait El ought to be integrated
into multi-level personality hierarchies, somewhere
between the highly specific traits at their base and
the broad general factor at their apex (Veselka,
Schermer, Petrides, & Vernon, 2009). Van der Lin-
den, Dunkel, and Petrides (2016) propose an in-
terpretation of the GFP as a dimension of social
effectiveness that shares the vast majority of its
variance with trait EI.

Applications of trait emotional intelligence

Trait El research has expanded significantly
during the last few years (see Petrides et al., 2016
for an overview of latest developments). Studies
with children, adolescent, and adult samples, show
that trait El scores predict teacher- and peer-ratings
of prosocial and antisocial behavior (Frederickson,
Petrides, & Simmonds, 2012; Mavroveli et al.,
2007; Petrides, Frederickson, & Furnham, 2004),
adaptive coping and depressive affect (Mavrove-
li et al., 2007), leadership (Villanueva & Sanchez,
2007), happiness (Chamorro-Premuzic, Bennet, &
Furnham, 2007), emotion regulation (Mikolajczak,
Nelis, Hansenne, & Quoidbach, 2008), and affec-
tive decision-making (Sevdalis, Petrides, & Harvey,
2007). A growing number of studies have revealed
incremental trait El effects over and above high-
er-order personality traits (e.g., Kluemper, 2008;
Petrides, Pita, et al., 2007; Van Der Zee & Wabeke,
2004) and other emotion-related variables, such as
alexithymia, optimism, and mood (Mikolajczak, Lu-
minet, & Menil, 2006; Petrides, Pérez-Gonzalez, &
Furnham, 2007). For a systematic review and me-
ta-analysis of the incremental validity of trait El, see
Andrei et al. (2016).

Recent research has also looked at the be-
havioral genetics of trait El, revealing that about
40% of the construct’s phenotypic variance can
be directly attributed to genetic factors (Vernon,
Petrides, Bratko, & Schermer, 2008) and that the
phenotypic correlations between trait El and the
higher-order personality dimensions (Big Five) are
attributable, primarily, to correlated genetic factors
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and, secondarily, to correlated non-shared envi-
ronmental factors (Vernon, Villani, Schermer, &
Petrides, 2008). These findings are fully in line with
the conceptualization of emotional intelligence as
a personality trait.

In the sections that follow, we briefly discuss
example applications of trait El theory in clinical,
educational, and organizational settings.

Clinical applications
Personality disorders

Trait El, especially as operationalized by the
TEIQue, is a strong predictor of clinical variables
(for a meta-analysis, see Martins et al., 2010).
Petrides, Pérez-Gonzalez, et al. (2007) examined
the possibility that very low trait El levels may have
psychopathological consequences. They conduct-
ed a study with reference to the personality disor-
ders (PDs) in the Tenth Revision of the International
Classification of Diseases (ICD-10; WHO, 1992).

Their results suggested that trait El may have
an important diagnostic role to play in relation to
virtually all PDs included in the two major classi-
fication systems (ICD-10 and DSM-IV; see Leible
& Snell, 2004 for related results with other trait El
measures). As expected, trait El scores were neg-
atively related to most disorders. More important,
the negative associations held up even after partial-
ling out individual differences in dispositional mood
(positive and negative affect), which are known to
underlie psychopathology (Watson, 2000). In relat-
ed research, Andrei and Petrides (2013) showed
that trait El predicted somatic complaints (e.g.,
headache, stomach ache, and tiredness) over and
above dispositional mood, while Sinclair and Fei-
genbaum (2012) reported a strong negative asso-
ciation between trait El and Borderline Personality
Disorder.

Self-harm

Mikolajczak, Petrides, and Hurry (2009) inves-
tigated the relationship between trait El and self-
harm in adolescence. Adolescents who deliberate-

ly self-harm have become the focus of research
because of their greatly increased risk of suicide
(e.g., Hawton & Zahl, 2003; Owens, Horrocks, &
House, 2002), but also because of the association
between self-harm and a range of psychological
disorders (Hurry, 2000). In Europe, the term “de-
liberate self-harm” (DSH) has been used to cover
self-harming behaviour, irrespective of suicidal in-
tent (Evans, Hawton & Rodham, 2005), and typ-
ically includes self-poisoning and self-injury, the
latter being by far the most common in commu-
nity samples. Although self-harm may sometimes
consist of a single episode, it most often involves
repetitive episodes occurring over several years
(e.g., Pattison & Kahan, 1983). Self-harm typically
begins in adolescence and has a low level of le-
thality, but constitutes a strong risk factor for future
suicide.

The correlation between trait El and self-harm
in Mikolajczak et al.’s (2009) sample was highly sig-
nificant (r = -.31, p < .01). Accordingly, the mean
trait El score of those having deliberately harmed
themselves (4.13) was significantly lower than the
mean score of their peers (4.62). Among self-harm-
ers, the mean trait El score of those who did so with
the intention to die (3.77) was significantly lower
than that of those who harmed themselves with
no such intention (4.20). A probit regression anal-
ysis indicated that the likelihood of an adolescent
self-harming is 75% if their TEIQue score is below
2.47, 50% if their TEIQue score is above 3.47, and
only 25% if their TEIQue score is above 4.50.

Educational applications

Trait El affects, directly or indirectly, a wide
range of variables in educational contexts. For
example, high trait El pupils tend to have fewer
unauthorized absences and are less likely to have
been expelled from school due to rule violations,
compared to their low trait El peers (Mavroveli et
al., 2008; Petrides et al., 2004). Trait El also influ-
ences children’s peer relations at school (Petrides
et al., 2006) and decreases the likelihood of ag-
gressive and delinquent behavior (Santesso, Re-
ker, Schmidt, & Segalowitz, 2006).



Trait emotional intelligence ¥ 31

Academic performance

Trait El theory posits that the construct should
not show direct and strong associations with cog-
nitive ability or its close proxies, such as academ-
ic performance. Indeed, Petrides et al. (2004) did
not find a significant relationship between trait El
and academic performance in a large sample of
British adolescents. They did, however, uncover a
moderating effect according to which trait El was
positively associated with performance in low 1Q
pupils, but not in average or high 1Q pupils. Based
on this, they suggested that such effects as trait El
might have on academic performance are likely to
assume prominence when the demands of a situ-
ation outweigh a pupil’s intellectual resources. In
contrast to their high 1Q counterparts, low 1Q pupils
are more likely to be forced to draw on resources
other than their cognitive ability in order to cope
with the demands of their examinations, which is
why high trait El may be an important asset for
them.

Parker and colleagues (Parker et al., 2004;
Parker, Summerfeldt, Hogan, & Majeski, 2004)
reported modest correlations (e.g., r = .20, p <
.05) between trait EI and academic performance
in high-school and university samples, raising the
possibility that the effects of trait El may vary across
educational levels, across operationalizations of
academic achievement, and across subjects, like
the effects of other personality traits (e.g., Ack-
erman, Chamorro-Premuzic, & Furnham, 2011;
Heaven, Ciarrochi, & Vialle, 2007; Mavroveli &
Sanchez-Ruiz, 2011; Petrides, Chamorro-Premuz-
ic, Frederickson, & Furnham, 2005). For example,
Laidra, Pullmann, and Allik (2007) found that Agree-
ableness was an important predictor of academic
performance (GPA) in primary, but not secondary,
schoolchildren. In contrast, Neuroticism predicted
academic performance in secondary, but not pri-
mary, schoolchildren.

A recent meta-analysis revealed that high trait
El may confer a performance advantage, of vari-
able strength, in primary, secondary, and tertiary
education (Perera & DiGiacomo, 2013; see also
Sanchez-Ruiz, Mavroveli, & Poullis 2013). Overall,

the emerging picture suggests that the construct’s
direct impact on academic achievement is modest
and likely to be more relevant to specific groups
of children.

Peer relations

Petrides et al. (2006) found that high trait El
facilitated prosocial behavior and prevented anti-
social behavior in primary-aged children. They al-
so reported that pupils with high scores received
more nominations from their classmates for be-
ing co-operative and for having leadership quali-
ties and fewer nominations for being disruptive,
aggressive, and dependent. Similar results have
been obtained in samples from different countries
and age groups (Mavroveli et al., 2007; Mavroveli,
Petrides, Sangareau, & Furnham, 2009; Mavroveli
& Sanchez-Ruiz, 2011).

Organizational applications

Trait El predicts important outcomes in the
workplace. Perhaps the most robust evidence
comes from meta-analyses confirming its strong
positive effects on job performance (e.g., O'Boyle,
Humphrey, Pollack, Hawver, & Story, 2011). In a
sample of employed adults, Petrides and Furnham
(2006) showed that high trait El was associated
with lower levels of stress and higher levels of per-
ceived job control, satisfaction, and commitment.
Using multi-group structural equation modeling,
significant paths from trait El into perceived job
control and stress demonstrated that high trait
El individuals see themselves as flexible, easily
adaptable to their environment, and in firm control
of their emotional reactions.

That study also revealed a positive link be-
tween trait El and organizational commitment (OC).
However, that association was not direct, but me-
diated through the effects of trait El on other vari-
ables that themselves bear on OC (e.g., perceived
job control). In fact, the relationship between trait El
and perceived job control was particularly strong,
indicating that perceived control over one’s feel-
ings is closely related to a perceived sense of con-
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trol in the workplace. This link should be further
explored because it could be indicative of a more
generalized sense of control of high trait El individ-
uals that permeates a variety of contexts (interper-
sonal, occupational, etc.). More generally, further
research is necessary to establish the veracity of
the full spectrum of claims in the popular literature
(e.g., Goleman, 1998) about the importance of El
at work.

Extending the theory of trait emotional
intelligence

The theory of trait emotional intelligence
demonstrates how the various EI models, where
they are meaningful, mainly refer to established
personality traits. It can be extended to cover
other faux cognitive abilities, including, in the first
instance, intrapersonal, interpersonal, and social
(e.g., Petrides, Mason, & Sevdalis, 2011). Focusing
on personality traits relating to emotions yields trait
emotional intelligence, focusing on traits relating to
social behavior yields trait social intelligence, etc.
Through this strategy, the faux cognitive abilities
can be integrated into existing personality taxon-
omies, which is where they belong conceptually.

In addition to linking faux cognitive abilities to
mainstream differential psychology, the trait in-
telligences framework offers concrete predictive
and, especially, explanatory advantages. Carving
up personality variance across specific content
domains helps contextualize it, thus increasing
its explanatory power. Instead of trying to explain
findings based on five broad and orthogonal per-
sonality dimensions, one relies on domain-specific,
content-coherent constructs.

The trait intelligences label emphasizes the aim
of integrating faux cognitive abilities into mainstream
personality hierarchies, while the alternative, and in
some respects preferable, labels of trait self-effica-
cies and trait self-concepts emphasizes the aim of
integrating the social-cognitive (Bandura, 2001) and
self-concept literatures (Marsh, Trautwein, Ludtke,
Koller, & Baumert, 2006) into the said hierarchies.
Hitherto, much of our research has focused pre-
dominantly on the former aim, even though the inte-

gration of the latter two literatures is of equal interest
due to their scientific origins and wider scope.

References

Ackerman, P. L., Chamorro-Premuzic, T., & Furnham, A.
(2011). Trait complexes and academic achievement:
Old and new ways of examining personality in edu-
cational contexts. British Journal of Educational Psy-
chology, 81, 27-40.

Andrei, F. & Petrides, K. V. (2013). Trait emotional intelli-
gence and somatic complaints with reference to pos-
itive and negative mood. Psihologija, 46, 5-15.

Andrei F., Siegling A. B., Aloe, A. M., Baldaro, B., &
Petrides, K. V. (2016). The incremental validity of the
Trait Emotional Intelligence Questionnaire (TEIQue):
A systematic review and meta-analysis. Journal of
Personality Assessment, 98, 261-276.

Bandura A (1997). Self-efficacy: The exercise of control.
New York: Freeman.

Bandura, A. (2001). Social cognitive theory: An agentic
perspective. Annual Review of Psychology, 52, 1-26.

Bar-On, R. (1997). BarOn Emotional Quotient Inventory:
Technical manual. Toronto: Multi-Health Systems Inc.

Bernstein, I. H., & Teng, G. (1989). Factoring items and
factoring scales are different: Spurious evidence for
multidimensionality due to item categorization. Psy-
chological Bulletin, 105, 167-177.

Brody, N. (2004). What cognitive intelligence is and what
emotional intelligence is not. Psychological Inquiry,
15, 234-238.

Chamorro-Premuzic, T., Bennett, E., & Furnham, A.
(2007). The happy personality: Mediational role of
trait emotional intelligence. Personality and Individual
Differences, 42, 1633-1639.

Clarke, M. T., Newton, C., Griffiths, T., Price, K., Lysley, A.,
& Petrides, K. V. (2011). Factors associated with the
participation of children with complex communica-
tion needs. Research in Developmental Disabilities,
32, 774-780.

Cooper, A. & Petrides, K. V. (2010). A psychometric
analysis of the Trait Emotional Intelligence Question-
naire-Short Form (TEIQue-SF) using ltem Response
Theory. Journal of Personality Assessment, 92, 449-
457.

De Raad, B. (2005). The trait-coverage of emotional in-
telligence. Personality and Individual Differences, 38,
673-687.

Evans, E., Hawton, K., & Rodham, K. (2005). Suicidal



Trait emotional intelligence ¥ 33

phenomena and abuse in adolescents: A review of
epidemiological studies. Child Abuse and Neglect,
29, 45-58.

Fiori M, Antonietti J-P, Mikolajczak M, Luminet O, Han-
senne M, Rossier, J. (2014) What is the ability emo-
tional intelligence test (MSCEIT) good for? An eval-
uation using item response theory. PLoS ONE 9:
€98827. doi:10.1371/journal.pone.0098827

Frederickson, N., Petrides, K. V., & Simmonds, E. (2012).
Trait emotional intelligence as a predictor of socio-
emotional outcomes in early adolescence. Personal-
ity and Individual Differences, 52, 317-322.

Freudenthaler, H. H., Neubauer, A. C., Gabler, P., Scherl,
W. G., & Rindermann, H. (2008). Testing and vali-
dating the Trait Emotional Intelligence Questionnaire
(TEIQue) in a German-speaking sample. Personality
and Individual Differences, 45, 673-678.

Gardner, K. J. & Qualter, P. (2010). Concurrent and in-
cremental validity of three trait emotional intelligence
measures. Australian Journal of Psychology, 62, 5-13.

Goleman, D. (1995). Emotional intelligence: Why it can
matter more than IQ. London: Bloomsbury.

Goleman, D. (1998). Working with emotional intelligence.
London: Bloomsbury.

Hawton, K., & Zahl, D. L. (2003). Suicide following delib-
erate self-harm: Long-term follow-up of patients who
presented to a general hospital. British Journal of
Psychiatry, 182, 537-542.

Heaven, P. C. L., Ciarrochi, J., & Vialle, W. (2007). Consci-
entiousness and Eysenckian psychoticism as predic-
tors of school grades: A one-year longitudinal study.
Personality and Individual Differences, 42, 535-546.

Hough, L. M., & Paullin, C. (1994). Construct - oriented
scale construction: The rational approach. In Stokes,
G. S., Mumford, M. D., & Owens, W. A. (Eds.), The
biodata handbook: Theory, research, and use of bi-
ographical information in selection and performance
prediction. Palo Alto, CA: Consulting Psychologists
Press, Inc.

Hurry, J. (2000). Deliberate self-harm in children and
adults. International Review of Psychiatry, 12, 31-36.

Jensen, A. R. (1998). The g factor: The science of mental
ability. Westport, CN: Praeger.

Jolié-Marjanovi¢, Z. & Altaras-Dimitrijevi¢, A. (2014). Re-
liability, construct and criterion-related validity of the
Serbian adaptation of the Trait Emotional Intelligence
Questionnaire (TEIQue). Psihologija, 47, 249-262.

Kluemper, D. H. (2008). Trait emotional intelligence: The
impact of core-self evaluations and social desirability.
Personality and Individual Differences, 44, 1402-1412.

Laidra, K., Pullmann, H., & Allik, J. (2007). Personality and
intelligence as predictors of academic achievement:
A cross-sectional study from elementary to second-
ary school. Personality and Individual Differences, 42,
441-451.

Leible, T. L., & Snell, W. E. (2004). Borderline person-
ality disorder and multiple aspects of emotional in-
telligence. Personality and Individual Differences, 37,
393-404.

Marsh, H. W., Trautwein, U., Ludtke, O., Koller, O., &
Baumert, J. (2006). Integration of multidimensional
self-concept and core personality constructs: Con-
struct validation and relations to well-being and
achievement. Journal of Personality, 74, 403-456.

Martins, A., Ramalho, N., & Morin, E. (2010). A compre-
hensive meta-analysis of the relationship between
emotional intelligence and health. Personality and
Individual Differences, 49, 554-564.

Martskvishvili, K., Arutinov, L., & Mestvirishvili, M. (2013).
A psychometric investigation of the Georgian version
of the Trait Emotional Intelligence Questionnaire.
European Journal of Psychological Assessment, 29,
84-88.

Matthews, G., Emo, A., Roberts, R. D., & Zeidner, M.
(2006). What is this thing called emotional intelli-
gence? In K. R. Murphy (Ed.), A critique of emotional
intelligence: What are the problems and how can they
be fixed? (pp. 3-36). Mahwah, NJ: Erlbaum.

Matthews, G., Zeidner, M., & Roberts, R. D. (2007). Emo-
tional intelligence: Consensus, controversies, and
questions. In G. Matthews, M. Zeidner, & R. D. Rob-
erts (Eds.), The science of emotional intelligence:
Known and unknowns (pp. 3-46). Oxford: OUP.

Maul, A. (2012). The validity of the Mayer-Salovey-Caruso
Emotional Intelligence Test(MSCEIT) as a measure of
emotional intelligence. Emotion Review, 4, 394-402.

Mavroveli, S., Petrides, K. V., Rieffe, C., & Bakker, F.
(2007). Trait emotional intelligence, psychological
well-being and peer-rated social competence in ad-
olescence. British Journal of Developmental Psychol-
ogy, 25, 263-275.

Mavroveli, S., Petrides, K. V., Sangareau, Y., & Furnham,
A. (2009). Exploring the relationships between trait
emotional intelligence and objective socio-emotional
outcomes in childhood. British Journal of Educational
Psychology, 79, 259-272.

Mavroveli, S., Petrides, K. V., Shove, C., & Whitehead, A.
(2008). Investigation of the construct of trait emotion-
al intelligence in children. European Child & Adoles-
cent Psychiatry, 17, 516-526.



34 @& Konstantinos V. Petrides and Stella Mavroveli

Mavroveli, S. & Sanchez-Ruiz, M. J. (2011). Trait emotion-
al intelligence influences on academic achievement
and school behaviour. British Journal of Educational
Psychology, 81, 112-134.

Mikolajczak, M., Luminet, O., Leroy, C., & Roy, E. (2007).
Psychometric properties of the Trait Emotional Intel-
ligence Questionnaire (TEIQue). Journal of Person-
ality Assessment, 88, 338-353.

Mikolajczak, M., Luminet, O., & Menil, C. (2006). Predict-
ing resistance to stress: Incremental validity of trait
emotional intelligence over alexithymia and opti-
mism. Psicothema, 18, 79-88.

Mikolajczak, M., Nelis, D., Hansenne, M., & Quoidbach, J.
(2008). If you can regulate sadness, you can proba-
bly regulate shame: Associations between trait emo-
tional intelligence, emotion regulation and coping
efficiency across discrete emotions. Personality and
Individual Differences, 44, 1356-1368.

Mikolajczak, M., Petrides, K. V., & Hurry, J. (2009). Ad-
olescents choosing self-harm as an emotion regu-
lation strategy: the protective role of trait emotional
intelligence. British Journal of Clinical Psychology,
48, 181-193.

O’Boyle, E. H., Humphrey, R. H., Pollack, J. M., Hawver,
T. H., & Story, P. A. (2011). The relation between
emotional intelligence and job performance: A me-
ta-analysis. Journal of Organizational Behavior, 32,
788-818.

O’Sullivan, M. (2007). Trolling for trout, trawling for tuna:
The methodological morass in measuring emotional
intelligence. In G. Matthews, M. Zeidner, & R. Rob-
erts (Eds.), Emotional intelligence: Knowns and un-
knowns (pp. 258-287). Oxford: OUP.

Owens, D. W., Horrocks, J. A., & House, A.O. (2002). Fa-
tal and non-fatal repetition of self-harm: a systematic
review. British Journal of Psychiatry, 181, 193-199.

Parker, J. D. A, Creque, R. E., Barnhart, D. L., Harris, J.
., Majeski, S. A., Wood, L. M., Bond, B. J., & Hogan,
M. J. (2004). Academic achievement in high school:
does emotional intelligence matter? Personality and
Individual Differences, 37, 1321-1330.

Parker, J. D. A., Summerfeldt, L. J., Hogan, M. J., &
Majeski, S. A. (2004). Emotional intelligence and ac-
ademic success: examining the transition from high
school to university. Personality and Individual Differ-
ences, 36, 163-172.

Pattison, E. M. & Kahan, J. (1983). The deliberate self-
harm syndrome. American Journal of Psychiatry, 140,
867-872.

Perera, H. & DiGiacomo, M. (2013). The relationship of

trait emotional intelligence with academic perfor-
mance: A meta-analytic review. Learning and Individ-
ual Differences, 28, 20-33.

Petrides, K. V. (2001). A psychometric investigation into
the construct of emotional intelligence. Doctoral dis-
sertation, University College London.

Petrides, K. V. (2009). Psychometric properties of the
Trait Emotional Intelligence Questionnaire. In C.
Stough, D. H. Saklofske, and J. D. Parker, Advanc-
es in the assessment of emotional intelligence. New
York: Springer. DOI: 10.1007/978-0-387-88370-0_5

Petrides, K. V., Chamorro-Premuzic, T., Frederickson, N.,
& Furnham, A. (2005). Explaining individual differenc-
es in scholastic behaviour and achievement. British
Journal of Educational Psychology, 75, 239-255.

Petrides, K. V., Frederickson, N., & Furnham, A. (2004).
The role of trait emotional intelligence in academic
performance and deviant behaviour at school. Per-
sonality and Individual Differences, 36, 277-293.

Petrides, K. V., & Furnham, A. (2001). Trait emotional in-
telligence: Psychometric investigation with reference
to established trait taxonomies. European Journal of
Personality, 15, 425-448.

Petrides, K. V., & Furnham, A. (2006). The role of trait
emotional intelligence in a gender-specific model of
organizational variables. Journal of Applied Social
Psychology, 36, 552-569.

Petrides, K. V., Mason, M., & Sevdalis, N. (2011). Pre-
liminary validation of the construct of trait social in-
telligence. Personality and Individual Differences, 50,
874-877. doi:10.1016/j.paid.2010.12.029.

Petrides, K. V., Mikolajczak, M., Mavroveli, S., San-
chez-Ruiz, M. J., Furnham, A., & Pérez-Gonzélez,
J. C. (2016). Developments in trait emotional intelli-
gence research. Emotion Review.

Petrides, K. V., Niven, L., & Mouskounti, T. (2006). The
trait emotional intelligence of ballet dancers and mu-
sicians. Psicothema, 18, 101-107.

Petrides, K. V., Perez-Gonzalez, J. C., & Furnham, A.
(2007). On the criterion and incremental validity of
trait emotional intelligence. Cognition & Emotion, 21,
26-55.

Petrides, K. V., Pita, R., & Kokkinaki, F. (2007). The loca-
tion of trait emotional intelligence in personality factor
space. British Journal of Psychology, 98, 273-289.

Rushton, J. P., Bons, T. A., Ando, J., Hur, Y. M., Irwing,
P., Vernon, P. A., Petrides, K. V., & Barbaranelli, C.
(2009). A general factor of personality from multi-
trait-multimethod data and cross-national twins. Twin
Research and Human Genetics, 12, 356-365.



Trait emotional intelligence 4 35

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence.
Imagination, Cognition, and Personality, 9, 185-211.

Sanchez-Ruiz, M? J., Mavroveli, S., & Poullis, J. (2013).
Trait emotional intelligence and its links to university
performance: An examination. Personality and Indi-
vidual Differences, 54, 658-662.

Santesso, D. L., Reker, D. L., Schmidt, L. A., & Segalowitz,
S. (2006). Frontal electroencephalogram activation
asymmetry, emotional intelligence, and externalising
bahaviors in 10-year-old children. Child Psychiatry
and Human Development, 36, 311-328.

Sevdalis, N., Petrides, K. V., & Harvey, N. (2007). Trait
emotional intelligence and decision-related emo-
tions. Personality and Individual Differences, 42,
1347-1358.

Siegling, A. B., Saklofske, D. H., & Petrides, K. V. (2015).
Measures of ability and trait emotional intelligence.
In G. J. Boyle, G. Matthews, & D. H. Saklofske
(Eds.), Measures of personality and social psycho-
logical constructs. San Diego: Academic Press. doi:
10.1016/B978-0-12-386915-9.00014-0.

Sinclair, H. & Feigenbaum, J. (2012). Trait emotional intel-
ligence and borderline personality disorder. Person-
ality and Individual Differences, 52, 674-679.

Stamatopoulou, M., Galanis, P., & Prezerakos, P. (2016).
Psychometric properties of the Greek translation of
the Trait Emotional Intelligence Questionnaire-Short
Form (TEIQue-SF). Personality and Individual Differ-
ences, 95, 80-84.

Van der Linden, Dunkel, C. S., & Petrides, K. V. (2016).
The General Factor of Personality (GFP) as social ef-

fectiveness: Review of the literature. Personality and
Individual Differences.

Van der Zee, K., & Wabeke, R. (2004). Is trait-emotional
intelligence simply or more than just a trait? Europe-
an Journal of Personality, 18, 243-263.

Vernon, P. A., Petrides, K. V., Bratko, D., & Schermer, J. A.
(2008). A behavioral genetic study of trait emotional
intelligence. Emotion, 8, 635-642.

Vernon, P. A., Villani, V. C., Schermer, J. A., & Petrides,
K. V. (2008). Phenotypic and genetic associations
between the Big Five and trait emotional intelligence.
Twin Research and Human Genetics, 11, 524-530.

Veselka, L., Schermer, J. A., Petrides, K. V., & Vernon, P.
A. (2009). Evidence for a heritable general factor of
personality in two studies. Twin Research and Human
Genetics, 12, 254-260.

Villanueva, J. J., & Sanchez, J. C. (2007). Trait emotional
intelligence and leadership self-efficacy: Their rela-
tionship with collective efficacy. Spanish Journal of
Psychology, 10, 349-357.

Watson, D. (2000). Mood and temperament. New York:
Guilford Press.

World Health Organization. (1992). International classifi-
cation of diseases and related health problems (10th
revision). Geneva, Switzerland: World Health Orga-
nization.

Wilhelm, O. (2005). Measures of emotional intelligence:
practice and standards. In R. Schulze & R. D. Rob-
erts (Eds.), International handbook of emotional
intelligence (pp. 131-154). Seattle, WA: Hogrefe &
Huber.



36 @ Konstantinos V. Petrides and Stella Mavroveli

BOewpia Ko epappoyég tne XapoKTnP10A0YIKIG
YuvaioOnnatikyg Nonpooivvng (Trait EI)

KanzTanTinoz B. TETPIAHS

2TEAMA MAYPOBEAH?

H epyacia ouvoyilel T Bewpia TG XapakmpeLoAoyikrg Zuvalodnuartikrg Nonuo-
[EPINHWH ouvng (XEN 1} GUVAIGBNUATIKY AUTOAMOTEAEOHATIKGTNTA WG YVMPIOWA) L EMedn-

YNHATIKEG EPAPHOYEG AMO TOUG TOME(G TNG KAWVIKNG, TNG EKTIAIDEUTIKNG KAl TNG
opYavVWTIKNAG Yuxoloyiag. Emniong, oulnrouvtal ev ouvtopia ol Bacikol mePLOPLoNOL TOU EVVOLOAOYIKOU TTPOO-
dloptopol TG ZN wg YvwoTikrg kavottag. H XEN npoteiveral wg mpoTioUpevn evaAaKTIKY Kat eEnyettat
n oxéon g pe dAa povtéAa ouvaloBnuaTikig vonuoolvng Tou XPnooToloUv HETPNOELG auToavapopdg,
aMd oTepouvTal UPLOTAPEVNG BewpPnTIKNG TekuNpiwong. MapouctdZovtal ot SLaPpopeg HOPPES Tou Epwtn-
paroAoyiou Xapaktnplohoyikng Zuvaiodnuatikriq Nonpoouivng (TEIQue) kabuwg kat To detypatoloyikd medio
(sampling domain) Tng XIN e nawdid. H epyacia oAoKANpwVeTaL e oUZTNom TwV BEWPENTIKWOY TTPOEKTATE-
wv ™G Bewpiag XEN.

NE€elg kAeldLd: Xapaktnplohoyikr Zuvaiobnuatikry Nonuoolvn, ouvalobnuatikyy autoanoTeAeoUaTIKOTNTA
G YVWpLopa, epappoyEs, TEIQue
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