- Publishing

Psychology: the Journal of the Hellenic Psychological Society

Vol 21, No 2 (2014)

Bullying in Cyprus: Perceptions regarding the
pupils’ involvement

Anna Madoglou, Stefani Dimitriou

EANHNIKHI
WYXOANOTIKHE ETAIPEIAXZ doi: 10.12681/psy_hps.23271

Tépos 21, Telxos 2 louvios 2074

AiguBavipia ékboons: Apiaévn Loyiavvibou

Copyright © 2020, Anna Madoglou, Stefani Dimitriou

This work is licensed under a Creativ mmons Attribution-ShareAlike 4.0.

HELLENIC
PSYCHOLOGICAL SOCIETY

Volume 21, No 2 June 2014

To cite this article:

Madoglou, A., & Dimitriou, S. (2020). Bullying in Cyprus: Perceptions regarding the pupils’ involvement. Psychology: The
Journal of the Hellenic Psychological Society, 21(2), 113-129. https://doi.org/10.12681/psy_hps.23271

https://epublishing.ekt.gr | e-Publisher: EKT | Downloaded at: 26/01/2026 03:43:06



WYXOAOTIA, 2014, 21 (2)  113-129

PSYCHOLOGY, 2014, 21 (2) # 113-129

Bullying in Cyprus: Perceptions regarding
the pupils’ involvement

ANNA MADOGLOU!

STEFANI DIMITRIOU?

ABSTRACT

The aim of this study was to investigate the perceptions of bullying among sec-

ondary and high school pupils in Cyprus and to present the differences accord-
ing to age, gender and involvement. The survey involved 514 pupils aged between 13 and 16 years who
answered a self-reported closed questionnaire. According to the findings, girls are more negative about bul-
lying than boys. Only pupils aged 13 show fear of the bully and feel a need for his/her punishment but they
also point out that the victim may provoke the bully; meanwhile pupils aged 16 are more supportive of the
idea that the bully harms the victims. In addition the victims, the victims/witnesses, the witnesses and those
pupils who are not involved demonstrate fear of the bully, seek his/her punishment and are supportive of
the weak victims. In contrast, those in the bullies’ category show no fear of the bully, do not agree with pun-
ishment and do not consider the victims to have been harmed.

Keywords: School bullying, Perceptions, Involvement (victim, bully, witness).

1. Introduction

School bullying among children and adoles-
cents is not a recent phenomenon, it was howev-
er studied for the first time in Scandinavia in the
1970s by the Norwegian researcher Dan Olweus
(1978). In contemporary literature, bullying has
been recognized as a global phenomenon (Aluede,
Adeleke, Omoike & Afen-Akpaida, 2008; Eslea et

al., 2004; Hamarus & Kaikkonen, 2008; Olweus,
1994) and attracts scientific interest due to its con-
tinuing growth rate, in both Western and non-West-
ern societies. School bullying is broadly defined as
a specific form of aggressive behaviour that occurs
among children, especially at school during breaks
and in relatively open areas (Bentley & Li, 1995;
Slee, 1995). This behaviour is intentional, it hap-
pens repeatedly and persistently over time and

1. Address: Professor of Social Psychology, Department of Psychology Panteion University, Sygrou Avenue 136,
17671, Athens, Greece. Tel. 0030-2104941965 & 0030-6976569076. E-mail: madoglou@panteion.gr

& madoglou@gmail.com

2. Address: Trainee Counselling Psychologist, Teesside University, 249 Linthorpe Road, TS1 4AT, Middles-
brough, United Kingdom. Tel. 00357-99784693. E-mail: stefanidimitriou@ gmail.com



114 @ Anna Madoglou and Stefani Dimitriou

there is asymmetry of power between the bully and
the victim (Olweus, 1993).

Diverse studies (Boulton, Trueman & Fleming-
ton, 2002; Olweus, 1993; Rivers & Smith, 1994)
have shown that at school, aggressive behaviour
may be divided into direct and indirect forms.
Maunder, Harrop & Tattersall (2010) explored the
perceptions of pupils and teachers about school
bullying: they found that indirect forms of aggres-
sion were less likely to be defined as bullying and
they were considered less serious than the direct
forms. Naylor, Cowie, Cossin, Bettencourt &
Lemme (2006) demonstrated that there are impor-
tant differences between teachers’ and pupils’ def-
initions of bullying, as pupils are more likely to re-
strict their definitions to direct bullying. Moreover,
the literature on child development indicates that
refusal or neglect by peers can increase the pos-
sibility of causing long-term adjustment problems
to the victim (Parker & Asher, 1987). According to
Veenstra, Lindenberg, Huitsing, Sainio & Salmival-
li (2014) teachers might play a crucial role in anti-
bullying programmes and it is vital to have targets
of intervention. Therefore, teachers are invited to be
sensitised towards any incidents and to help pupils
become more aware of the different forms of bul-
lying, as well as the negative impact that it may
have on peoples’ well-being.

According to Olweus (1993) three groups of
people directly involved in bullying emerge: bullies,
victims and bullies who are also victims. The first
group includes the perpetrators of aggressive be-
haviour, whose main characteristics are usually im-
pulsivity, aggression, physical strength and domi-
nant behaviour. Bullies are more likely to make ex-
ternal contributions concerning bullying incidents,
perhaps because it is difficult for them to accept
their own responsibility for their aggressive be-
haviour (Georgiou & Stavrinides, 2008). Further-
more, Stavrinides, Georgiou & Theofanous (2010)
investigated the relationship between empathy and
bullying and found that there is a negative corre-
lation between the capacity of a child to under-
stand the feelings of another child and the child’s
tendency to engage in bullying behaviours; thus,
the lower the child’s empathy, the more their in-

volvement in such behaviours. The authors also
found that bullying was associated with social ac-
ceptance and peer relations. Hamarus & Kaikko-
nen (2008) suggested that for the bully, bullying is
a way to gain power and maintain the status quo of
a group or classroom. On the other hand, Boulton
& Smith (1994) pointed out that in general bullies
were less accepted and more disliked by their
peers, and had the fewest friends.

Victims, the second group involved in bullying
are the targets of bullying. Victims are perceived by
the rest of the pupils as different with diverse char-
acteristics. According to Georgiou & Stavrinides
(2008) there is a greater risk of victimisation when
an individual appears to be different in terms of ap-
pearance or behaviour. Aggressive behaviour cre-
ates cultural norms in the school environment and
often people minimise their differences out of fear
or guilt that they may become victims of bullying
in the future (Hamarus & Kaikkonen, 2008). For ex-
ample, if being overweight is culturally unaccept-
able within the pupil community, cases of anorex-
ia nervosa may occur as children seek to avoid the
possibility of becoming victims of bullying. There-
fore, the phenomenon of bullying occurs in the
child’s social context and culture, where the inter-
action with others is central and seems to focus on
the diversity of the individual thereby legitimising
the perceptions that arise.

During the last decade, in particular, the phe-
nomenon of bullying has been recognised as an
extremely serious problem for the quality of pupils’
school life. Victimisation is a phenomenon that af-
fects a large number of boys and girls, with an in-
creased risk of anxiety, worry, fear, anger, stress,
depression, defencelessness, loneliness and
shame (Ortega, Elipe, Mora-Merch n, Calmaestra,
& Vega, 2009). The longitudinal study by Stav-
rinides, Georgiou, Nikiforou & Kiteri (2011) has pro-
vided evidence that strengthens the relationship
between bullying, victimisation, adjustment difficul-
ties and school achievement. Adolescents who re-
port being bullied often develop mental and phys-
ical problems (Rigby, 1999, 2003) as well as de-
pression, low self-esteem (Olweus, 1993) and psy-
chosomatic disorders (Kumpulainen et al., 1998).
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It is noteworthy that, according to Swearer,
Turner & Givens (2008), different forms of violence
are likely to affect boys who are victims of bullying.
Particularly, when assigned the status of gay, they
experience much more verbal and physical ha-
rassment than boys who are victims of bullying for
other reasons. Specifically, Aluede et al. (2008)
found that victims perceive the school climate more
negatively, experience higher anxiety, exhibit de-
pression more often and have an external locus of
control. Victimization, therefore, appears to be as-
sociated with internal dimensions of distress and
social problems. According to a study conducted
in Greece (Skapinakis et al., 2011), which con-
cerned the relationship between bullying and ear-
ly stages of suicidal ideation in late adolescents, a
bullied youth is more likely to develop suicidal
ideation. The powerful simultaneous relationship
between frequent victimization and suicidal
ideation in late adolescence is an important issue
that needs to concern practitioners and attract their
interest in identifying those pupils at school who
may be at a higher risk of suicidal ideation.

The third group involved in school bullying con-
sists of people who are both bullies and victims.
That is, they are people who, although they bully
others, are also victims of bullying themselves. It
is unknown, however, whether bullies/victims were
victims first and bullies afterwards, mimicking the
behaviour experienced by adopting these be-
haviours as a survival technique, or whether they
were bullies who then suffered revenge attacks.
The few studies that have examined the character-
istics of bullies/ victims found that these individuals
exhibit the poorest psychosocial functioning com-
pared with individuals who are either purely bullies
or purely victims (Olweus, 1978). Studies also
showed that bullies exhibit poorer interpersonal re-
lationships with peers and higher levels of social
isolation and loneliness (Nansel, Overpeck, Pilla,
Ruan, Simons-Morton & Scheidt, 2001). Moreover,
a more recent study conducted in Greece indicat-
ed that pupils may behave in a more aggressive
way in striving to gain peers’ acceptance (Bibou-
Nakou, Tsiantis, Assimopoulos, Chatzilambou &
Giannakopoulou, 2012).

Thornberg (2010) indicated that most children
in Sweden have witnessed or at least heard of bul-
lying incidents at school, portraying themselves as
attendees rather than bullies and/or victims. The
presence or the idea of bullying appeared to cause
some kind of negative feelings, such in disqui-
etude, anxiety, fear, discomfort, distress or precar-
iousness. Bullying is generally perceived as wrong
by children, however they do not seem to do any-
thing to prevent it. Therefore, while positive social
perceptions among children are widespread, ap-
proximately 20% of the students actively intervene
to help victims of bullying (Thornberg, 2010).

A review of the research highlighted the per-
sonal characteristics of those involved and their
family environment. These two components are in-
extricably linked, as the children’s upbringing envi-
ronment seems to affect their psyche and be-
haviour. Swearer & Espelage (2004) suggested
that bullying does not occur in isolation; it is the re-
sult of an interaction of diverse factors arising in the
individual, between peers, in the family, in the
classroom and in different social contexts. Eriks-
son, Lindberg, Flygare & Daneback (2002) criti-
cised the homogeneity that characterises the re-
search into bullying, which seems to be ap-
proached almost exclusively through an individual-
istic perspective. Fortunately, during the last
decade, research placing emphasis on the social
context in which incidents of bullying occur has in-
creased. According to Holt, Kaufman & Finkelhor
(2009) and Rigby, Slee & Cunningham (1999) cer-
tain family features are associated with bullying and
victimisation of children and adolescents. More-
over, bullying that occurs among siblings, if not
prevented, can be extended to school (Menesini,
Camodeca & Nocentini, 2010). These findings
highlight the need to increase the awareness of
parents about bullying, and the inclusion of parents
in prevention and intervention programs against
bullying in schools.

Bullying is a complex phenomenon and despite
the generally accepted definition, the understand-
ing and interpretation of aggressive behaviour is not
clear. The dominant approach is to investigate how
pupils, in their own society, perceive the phe-
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nomenon. The extent to which individual percep-
tions influence aggressive behaviour is not yet
clear. A number of studies reported a significant
correlation between perceptions of bullying and bul-
lying behaviours (Andreou, Vlachou & Didaskalou,
2005), while other studies reveal that individuals’
perceptions of bullying are small to moderate fac-
tors (Boulton et al., 2002). Scholte, Sentse & Grani-
Ci (2010) reported that although many children and
adolescents have a negative attitude to bullying,
they are nonetheless involved in bullying either di-
rectly or indirectly. A possible explanation of this
paradox is that people’s behaviours are not mere-
ly driven by their perceptions, but are influenced by
the social context in which they are present.

Results of studies (Nansel et al., 2001; Pelle-
grini & Bartini, 2000; Psalti, 2001) suggested that
bullying behaviours tend to peak in secondary
school, while as people become older these be-
haviours decline. This may occur due to the pupils’
need to redefine their social position, with their
transition to high school and a new group of peers.
It has also been found that gender relates to bul-
lying, with boys being more likely than girls to be
bullies or victims of bullying.

Baldry (2004) supported the view that pupils’
perceptions of the victims are generally positive and
there is a tendency not to blame them for what hap-
pens. Furthermore, differences were observed be-
tween the sexes, with girls generally being more pos-
itive and supportive of the victims than boys (Rigby,
1996; Rigby & Slee, 1993). This may be due to the
perception that girls, because of their socialisation,
have greater empathy than boys (Burr, 1998). In con-
trast, Baldry (2004) indicated that girls tend to blame
the victim when she is a boy, whereas the reverse is
observed in boys, who tend to blame the victim more
when it is a girl. Due to the fact that indirect verbal ag-
gression is more common among girls, while direct
aggression is more common among boys, it is pos-
sible that the perception that bullying is something
negative is supported more strongly when it takes
place among pupils of the same sex.

Rigby (1996) asserted that a significant pro-
portion of pupils state that they could understand
the reasons why bullies intimidate other children

and that victims should defend themselves.
Houndoumadi & Pateraki (2001) suggested that
boys tend to understand bullies more than girls,
and they reported that they like bullies because
they are cool. Children often seem to have negative
perceptions of victims and positive attitudes to bul-
lies (Psalti, 2012), claiming that they are strong,
brave and admirable (Rigby, 1997; Rigby & Slee,
1991). Furthermore, when a bully acts alone he/she
is viewed as more powerful and courageous than
when a group of bullies act together. In addition,
it has been found that children despise the victims,
as they believe that the victims deserve what has
happened to them; therefore, they do not want to
interact with them, because they are weak or gay
(Rigby, 1996, 1997). According to Askew (1989),
there are many social norms in Western societies
that support the stereotype of the strong/fighter
person, which makes aggression tolerable and
weakness unacceptable, especially for boys. Blam-
ing the victim is a mechanism that probably refers
to a general model of causality of performance,
where observers tend to blame the victim because
they carry out internal attributes instead of external,
in order to protect themselves.

Rigby & Slee (1991) advocated that while
teenagers are generally positioned against bully-
ing, perceptions towards victims become less sup-
portive as people become older. In particular, their
study showed that teenagers dislike the victims
and show admiration for bullies. More recent find-
ings suggested that, as pupils mature, their per-
ceptions become more positive towards bullying
(Swearer & Cary, 2003) and they report greater in-
volvement in such incidents. This is especially ac-
curate for boys (Rigby, 1997). According to Men-
esini et al. (1997), bullies tend to understand oth-
er bullies, they feel less sympathy for the victims,
they are less intrusive when witnessing bullying
and they are more likely to help bullies to bully oth-
er children whom they do not like. Similarly, ac-
cording to the findings of a study conducted in
Greece (Psalti, 2012), bullies and bullies/victims,
especially at secondary school, reported more pos-
itive attitudes to bullying, as well as less positive
feelings about victims.
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In addition, Pellegrini, Bartini & Brooks (1999)
found that bullies have more positive attitudes to
bullying compared to the victims, the bullies/victims
and pupils who are not involved at all. It seems that
the negative attitudes associated with bullying or
moral disapproval of the phenomenon correlate
with the support for victims and avoidance of par-
ticipation or involvement in such behaviour (Salmi-
valli & Voeten, 2004). In addition, Pellegrini & Bar-
tini (2000) noted that these positive attitudes to bul-
lying, especially on the part of the bullies, may
serve as a strategy to reduce cognitive dissonance
associated with feelings that are inconsistent with
the prevailing norms among peers and/or cultural
norms. Nevertheless, they indicated that it is not
possible to predict whether and how pupils are in-
volved in bullying simply by exploring the beliefs
about the phenomenon.

Ojala & Nesdale (2004) investigated whether
children’s attitudes to bullying are tempered by the
rules of group membership and by the incoming
threat to the specific characteristics of the in-group.
The results suggested that bullying was more ac-
ceptable when directed at a member of the out-
group who was perceived as similar and who may
represent a threat to the in-group. Equally impor-
tant was fact that the rules of the group are impor-
tant for the identity of its members and that the
group’s members tend to behave according to the
intra-team rules, even when it comes to bullying be-
haviours. In fact, the rules of the group express im-
portant aspects of the identity of its members and
it is expected that its members will develop incen-
tives to behave in accordance with its rules. In this
context, Boulton et al. (2002) claimed that inter-
ventions against bullying need to be focused on
shifting people’s attitudes and perceptions of bul-
lying to and not just on changing their behaviours.

Stavrinides, Paradeisiotou, Tziogouros & Laza-
rou (2010) conducted a survey in Cyprus to estab-
lish the prevalence of bullying among elementary
and high school pupils. The results showed that
83% of participants were categorized as not in-
volved, only 5.4% as bullies, 7.4% as victims, and
finally only 4.2% as both bullies and victims. Over-
all, 17% of children are involved in bullying and vic-

timization. From the age comparisons it was con-
cluded that while older boys have significantly
more involvement in bullying, there are no similar
differences in victimization. These findings indicat-
ed that bullying is not an isolated phenomenon in
schools in Cyprus and that further exploration is
needed.

Consequently, it is essential to explore how sec-
ondary and high school pupils perceive bullies and
victims. Apart from the determination of beliefs in-
volved in the prevalence of bullying among school-
aged youth, this study seeks to explore any differ-
ences in the phenomenon depending on age, gen-
der and pupils’ involvement in bullying. With the
plethora of potentially negative consequences of
bullying and victimization it is necessary and use-
ful to explore how pupils engage in bullying, as this
may help practitioners to develop prevention and in-
tervention programs, in order to reduce bullying be-
haviours. The literature reveals that bullying can
have a significant impact on the lives of both bullies
and victims. Given the limited number of studies
about bullying in Cyprus, this study aims to fill the
gaps in the research data as well as generate fur-
ther investigations in the Cypriot community; thus,
helping to produce a better understanding of the
phenomenon and contribute to the development of
school based interventions against victimisation.

The above literature review leads us to hypoth-
esise that male participants will perceive bullies
less negatively and victims less positively than fe-
male participants (Houndoumadi & Pateraki, 2001).
Moreover, the participants will perceive bullying
negatively and this will be especially obvious in
high school pupils (Swearer & Cary, 2003). The
participants’ perceptions of victims will become
less positive as they grow older, that is from sec-
ondary school (aged 13 years) to high school
(aged 16 years); therefore, the participants’ per-
ceptions of bullies will become more positive
(Swearer & Cary, 2003). In addition, those partici-
pants who identify themselves as bullies will have
more positive perceptions of bullying and more
negative perceptions of victims compared to those
who identify themselves as purely victims, as vic-
tims/bullies, as witnesses or as people who have
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no involvement in bullying (Pellegrini, Bartini &
Brooks, 1999; Psalti, 2012).

2. Methodology
Participants

In the study 514 pupils participated from 29 de-
partments of four public secondary schools and
four public high schools of the Limassol district. Of
the total number of participants, 48.4% (249 indi-
viduals) were boys and 51.6% (265 individuals)
were girls, while 50.6% (260 individuals) were 13-
year-old pupils and 49.4 % (254 people) were 16-
year-old pupils.

Materials and procedure

Data were collected using a closed question-
naire. Participants were invited to complete a
questionnaire using paper-and-pencil within thirty
five minutes in the presence of the researchers.
Secondary school pupils’ parents had to give their
informed consent for the children to participate.
High school pupils, were initially informed about
the purpose of the study and about their right to
withdraw at any time. The questionnaire included
demographic questions, such as gender, age,
grade class and a question concerning involve-
ment in school bullying, where participants were
invited to note down whether they identify them-
selves as victims or/and bullies or/and witnesses
or none of the above. As individual perceptions of
how to define this phenomenon may vary, in order
to reduce subjectivity, in the first page of the ques-
tionnaire the following definition of bullying was
given, accompanied by some examples (Swear-
er, 2003):

Bullying occurs when a child or group of chil-
dren deliberately harm and/or molest another child.
The victim, that is, the child who receives harassment

finds it difficult to defend him/herself. Of course, this
is not a rare isolated incident, but repeated incidents.
Harassment happens time after time.

Examples:
® Blows, pokes, kicks, pinches, destruction of

personal belongings.

e Spreading bad rumours, ridicule, insults, taunts,
teasing.

® Grimaces, gestures, nicknames, ironies, exclu-
sion and/or isolation from the group.

o Threats from individuals who are members of
gangs

Subsequently, there were 25 items related to
school bullying, of which 15 were taken from the
Swearer (2001)2 questionnaire, while the remaining
10 were inspired by the research of Boulton et al.
(2002)*. To ensure validity of meaning, 25 items
were translated from English into Greek (forward
translation) and then another translator translated
the Greek text back into English (back translation).
It was found that the content of the items had not
been altered and the Greek translation was used
for the research.

In addition, the reliability of the items was test-
ed. To determine the internal validity of the scale of
school bullying for the Greek/Cypriot context, we
needed to remove five items to ensure a high Cron-
bach’s alpha (=0.837). The final scale measuring
bullying consisted of 20 items, of which 9 were re-
lated to the bully (e.g. Bullies hurt kids) and 11 were
related to the victim (e.g.  wouldn’t be friends with
weak children). The items are formulated either for
or against the victim and the bully, and the partici-
pants rate each of the items on a 5-point Likert
scale, where 1=disagree and 5=agree.

Statistical analysis

Participants’ responses to the survey were sub-
mitted to factor analyses and analyses of variance
using the SPSS v. 18.

3. After our contact with Professor Susan M, Swearer (University of Nebraska-Lincoln), she provided us with
the questionnaire «The Bully Survey-Student Version», part of which we used in this study.

4. The questions were published in the author’s article.
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3. Results
Perceptions of bullying

Table 1 presents the means and standard de-
viations of the participants’ responses in the relat-
ed items of bullies and victims. The means shown
in the table reveal that bullying is perceived nega-
tively by the participants and it is considered a ma-
jor problem.

The participants as a total group took the view
that people who bully or harm others make them
feel bad and they should be punished. At the same
time, the participants agreed to assist the victims,
they did not support their victimisation and they felt

sadness and sympathy for the weaker children.
They even tended to dislike the bullies and con-
sidered that weak children were as good as strong
children. They tended to disagree with views such
as Bullying is good for wimpy kids, Being bullied is
no big deal, | would be friends with a bully, Bullies
don’t mean to hurt anybody, and Children should
be allowed to bully others who deserve it. They al-
so tended not to be fearful of people who bully in
their school and they reported that they would be
friends with children who seem to be weaker. Fur-
thermore, the participants rated as neutral views
such as Most people who are victims of bullying ask
for it and Children are bullied because they get on

Table 1
Means and standard deviation of the participants’ responses in the related
items of bullies and victims (N = 514) (1 = disagree and 5 = agree)

School Bullying Items M SD
| don't like bullies 3.85 1.24
It's ok to tell a teacher to help someone who is being bullied 3.83 1.07
I'm afraid of the bullies at my school 2.39 1.32
| think bullies should be punished 4.22 1.05
| feel sorry for kids who are bullied 4.08 1.09
Bullying is a problem for kids 4.37 0.96
Bullies hurt kids 4.12 1.11
Bullies make kids feel bad 4.41 0.98
I think children should help other kids when they get picked on 4.24 1.02
Weak children are just as good as strong children 3.82 1.27
It's ok to like weak kids 4.07 0.98
It's never right to pick on weaker kids 4.47 0.93
Most people who get bullied ask for it 297 1.19
Children get picked on because they get on other people’s nerves 297 1.07
Children should be allowed to bully others who deserve it 2.29 1.33
Bullying is good for wimpy kids 1.66 1.10
| wouldn'’t be friends with weak children 2.25 1.15
Being bullied is no big deal (insignificant event) 1.80 1.04
| would be friends with a bully 2.1 1.07
Bullies don’t mean to hurt anybody 2.09 1.06
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Table 2

Factor analysis with orthogonal rotation (varimax)

School Bullying Items

Fear
towards the
bully and his
punishment

Bullies hurt
victims

Support
the weak
victims

Victim
provokes
the bully

| don't like bullies

0.443

It's ok to tell a teacher to help someone
who is being bullied

0.518

I’'m afraid of the bullies at my school

0.553

| think bullies should be punished

0.619

| feel sorry for kids who are bullied

0.532

Bullying is a problem for kids

0.651

Bullies hurt kids

0.655

Bullies make kids feel bad

0.665

| think children should help other kids
when they get picked on

0.621

Weak children are just as good as strong
children

0.648

It's ok to like weak kids

0.634

It's never right to pick on weaker kids

0.547

Most people who get bullied ask for it

0.661

Children get picked on because they get
on other people’s nerves

0.742

Children should be allowed to bully oth-
ers who deserve it

0.608

Bullying is good for wimpy kids

-0.449

| wouldn’t be friends with weak children

-0.445

Being bullied is no big deal (insignificant
event)

-0.410

| would be friends with a bully

-0.607

Bullies don’t mean to hurt anybody

-0.519

Eigen values % of Variance

257
12.85

237
11.84

2.26
11.32

1.79
8.93
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Distribution of participants according to Zzzl,eginder and involvement in school bullying

Involvement gsﬁzzfary High School Males Females | Frequency | Percentage
13 years old 16 years old

Victim 14 6 13 7 20 3.9
Witness 96 102 79 119 198 385
Bully 7 1 5 3 8 1.5
Victim/Bully 3 4 3 4 7 1.4
Bully/Witness 32 35 42 25 67 13.0
Victim/Witness 28 16 19 25 44 8.6
Victim/Witness/Bully 33 25 40 18 58 11.3
No involvement 47 65 48 64 112 21.8
Total 260 254 249 265 514 100.0

other people’s nerves. In general, the participants
of the study seem to disagree with school bullying.
In particular, they hold a negative image of the bul-
lies and a relatively positive image of the victims.
To highlight the internal structure of the items in
the bullying questionnaire, we performed a principal
components factor analysis of participant respons-
es with orthogonal rotations (varimax), which re-
vealed four factors that had eigenvalues greater
than one. The four factors represent 44.94% of the
total variance. The item loadings on the factors are
presented in Table 2. The first factor explains
12.85% of the total variance and consists of items
concerning the denial and fear of the bully, the pub-
lication of the act and its punishment (Cronbach’s
a=0.697). The second factor represents the 11.84%
of the total variance and consists of items about bul-
lies harming victims (Cronbach’s a=0.636). The
third factor, which explains 11.32% of the total vari-
ance, consists of items that refer to a positive per-
ception of the weak children who are victims of bul-
lying (Cronbach’s a=0.664). Finally, the fourth fac-

tor, which reflects 8.93% of the total variance, com-
prises proposals which refer to the view that the vic-
tim provokes the bully (Cronbach’s a=0.583).

Differences of bullying perceptions ac-
cording to gender, age and pupils’ in-
volvement

Based on the answers given by the participants
to the question of involvement in school bullying,
eight distinct categories of involvement emerged.
Table 3 shows the number of people in each cate-
gory of involvement according to age and gender.

Of the 514 people surveyed, 402 individuals re-
ported that they had had involvement in bullying ei-
ther as victims (20), as witnesses (198), as bullies
(8), as victims/bullies (7), as bullies/witnesses (58),
as victims/witnesses (44) or as victims/witness-
es/bullies (58). The remaining 112 people reported
no experience of involvement in school bullying.
Hence, about four-fifths of the children reported
that they were somehow involved in bullying.
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Table 4
Factorial means according to gender and analysis of variance
(The positive sign refers to an increased perception of the factor)

Factors of School Bullying Males Females F p
Fear of bully and his punishment -0.169 0.158 14.066 0.000
Bullies hurt victims -0.248 0.233 31.501 0.000
Support for weak victims -0.164 0.154 13.289 0.000
Victim provokes the bully 0.036 -0.033 0.613 0.434
Table 5
Factorial Means According to Age and Analysis of Variance
(The positive sign refers to an increased perception of the factor)
. Secondary School High School
Factors of School Bullying 13 yea:,s old 1 egyears old F p
Fear of bully and his punishment 0.199 -0.204 21.748 0.000
Bullies hurt victims -0.089 0.091 4.181 0.041
Support for weak victims -0.043 0.044 0.965 0.326
Victim provokes the bully 0.113 -0.116 6.833 0.009

The perceptions of school bullying are report-
ed according to the participants’ characteristics. To
check the interaction of the independent variables
of gender, age and involvement of participants in
the perception of school bullying, an analysis of
variance (Multivariate ANOVA) was carried out.
While the results showed that the independent vari-
ables did not interact with each other, the main ef-
fect of each variable was tested separately (One-
way ANOVA). The results are presented according
to gender, age and the participants’ involvement.

Table 4, which shows the means of four factors
for the perception of school bullying according to
participants’ gender, reveals that gender differen-
tiates participants’ responses on the first three fac-
tors. Specifically, girls score higher than boys on
the factors of disapproval and fear of the bully, the
recognition of such behaviours and the bully’s pun-
ishment. Furthermore, the factors Bullies hurt vic-
tims and Support for weak victims are supported by
girls, but they are not supported by boys.

Age differences were also observed in the re-
sponses of participants in the first, second and
fourth factor (see Table 5). Children who were 13
years old perceived the factor of the fear of the bul-
ly and the factor of the victim who provokes the bul-
ly to a greater extent, compared to 16 year old chil-
dren, whose mean score is higher on the factor that
bullies harm the victims.

Finally, participants’ varying involvement in
school bullying is related to the factors by which the
phenomenon is perceived (see Table 6). More
specifically, it was found that the victim fears the bul-
ly and supports his/her punishment more than the
witness (p<0.026), the victim/bully (p<0.038), the
bully/witness (p<0.001) and the victim/witness/bul-
ly (0<0.002) do. At the same time, the witness per-
ceives the specific factor less intensely than the vic-
tim/witness (p<0.029) does and more than the bul-
ly/witness (p<0.018) does. In addition, the bully/wit-
ness perceives the factor less intensely than the vic-
tim/witness (p<0.000) and the individuals without in-
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Table 6
Factorial means according to the involvement of participants and analysis of variance
(The positive sign refers to an increased perception of the factor)

. - Victim / No
Factors of . i Victim /| Bully / | Victim /| .
. Victim | Witness | Bully . i \Witness involv- F p
School Bullying Bully |Witness| Witness
Bully ement
Fear of bully and
) ) 0.521| 0.005 -0.046| -0.378 | -0.323 | 0.363 | -0.272 0.117 3.71| 0.001
his punishment
Bullies hurt
- -0.316| 0.110 -0.707| -0.813 | -0.287 | 0.151 | -0.159 0.159 3.52| 0.001
victims
Support for weak
L 0.115[ 0.059 0.309| -0.398 | -0.219 | 0.164 | -0.357 0.128 2411 0.020
victims
Victim provokes
the bully 0.161| -0.147 -0.223| -0.074| 0.365 | -0.101 0.511 | -0.191 5.11| 0.000

volvement (p<0.004). Moreover, this factor charac-
terises the victim/witness and the individuals without
involvement more than the victim/witness/bully
(p<0.001 and p<0.015 respectively).

The second factor, which points to the idea that
bullies hurt the victims, also reveals significant sta-
tistical differences depending on the individuals’ in-
volvement with bullying. In particular, the victim
perceives the factor more than the individuals with-
out involvement (p<0.047) do. The witness per-
ceives this factor more than the bully (p<0.022),
the victim/bully (p<0.015) and the bully/witness
(p<0.004) do. The bully and the bully/witness
(p<0.024 and p<0.022 respectively) express less
support for the idea that bullies hurt the victims
than the victim/witness and the individuals without
involvement (p<0.016 and p<0.003 respectively)
do. On the other hand, the victim/bully express less
agreement to this factor compared to the victim/wit-
ness (p<0.016) and the individuals without in-
volvement (p<0.011). Finally, the victim/witness/
bully perceives the factor less than the individuals
without involvement (p<0.046) do.

The third factor refers to a positive perception
of support for the weak victims and distinguishes
the participants’ varying involvement in bullying.

The results indicate that this factor characterises
the witness more than the bully/witness (p<0.047)
and the victim/witness/bully (p<0.005). The bul-
ly/witness is also differentiated by the victim/wit-
ness (p<0.047) and the participants without in-
volvement (p<0.024), in fact, the latter two perceive
the factor more intensely than the former. The third
factor is also perceived more by the victim/witness
than by the victim/witness/bully (p<0.009). At the
same time, the victim/witness/bully perceives the
factor to a lesser extent compared to the individu-
als without involvement (p<0.003).

Finally, there are also significant statistical dif-
ferences in the participants’ involvement, in the
fourth factor, capturing the idea that the victim pro-
vokes the bully. Specifically, this idea is perceived
more by the bully/witness and the victim/wit-
ness/bully than the witness (p<0.000 and p<0.000
respectively). Moreover, the bully, the victim/wit-
ness and the participants who have no involvement
perceive this factor to a lesser extent than the vic-
tim/witness/bully (0<0.046, p<0.002 and p<0.000,
respectively) does. This factor is also perceived
more by the bully/witness as compared to the vic-
tim/witness (p<0.014) and the individuals without
involvement (p<0.000).
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4. Discussion

The aim of this study was to examine percep-
tions of secondary and high school pupils in
Cyprus about bullying, in order both to identify the
beliefs about bullying among young people of
school age, and to elucidate the differences ac-
cording to gender, age and the involvement of
pupils. This study complements the up-to-date re-
search data on the phenomenon of school bullying
and may generate further investigations in the
Cypriot community, contributing to a better under-
standing of bullying.

The important findings suggest that a large pro-
portion of the secondary and high school pupils
are somehow involved in bullying. Overall, 39.7% of
participants reported being involved in bullying and
victimization variously as purely victims, purely bul-
lies, victims/bullies, bullies/witnesses, victims/wit-
nesses or finally as victims/witnesses/bullies. This
percentage is significantly greater than the 17%
prevalence found by Stavrinides et al. in 2010 in
Cyprus. This difference may be due to the fact that
the present study has been conducted in sec-
ondary and high schools in urban and suburban ar-
eas of Limassol, while the study conducted by
Stavrinides and colleagues (2010) took place in pri-
mary and secondary schools in urban, suburban,
and rural areas of Cyprus. In addition, it was found
that 38.5% of the participants report being purely
witnesses of bullying incidents, while 21.8% report
not having any experience of involvement.

Pupils’ perceptions reflect a generally negative
perception of the bullies and a relatively positive
one of the victims, which is in accordance with pre-
vious research findings (e.g., Scholte, Sentse &
Granici, 2010; Thornberg, 2010). This image sug-
gests that pupils oppose the notion of school
bulling by condemning and rejecting it. Neverthe-
less, this finding comes in sharp contrast to the
finding that an increased number of children report
being either directly or indirectly involved in bulling
behaviours. In short, bullying persists in Cyprus,
despite the fact that children hold a negative view
of it. Perhaps, while children concede to socially
desirable responses at the manifest level, they

maintain views supporting bullying at the underly-
ing level and they eventually engage in bullying be-
haviours. However, in the framework of the dy-
namic interpersonal interactions of the school en-
vironment, the latter views and behaviours are met
with disapproval and rejection; thus, the partici-
pants may have reported that they are opposed to
school bullying, as this is the socially accepted
thing to do.

Results from the factor analysis of the 20 items
comprising the scale of bullying, suggested that
children’s views of bullying are structured around
four organising principles. The first principle con-
cerns the fear of the bully and his punishment.
The second is related to the harmful effects of bul-
lying that the victims experience. The third organ-
ising principle refers to the support for the weak
victim, while the fourth principle summarises the
idea of the victim provoking the bully. The findings
seem to strengthen the results of earlier studies
related to the fear of the bully (Thornberg, 2010)
and his punishment (Boulton et al., 2002), the
support of the weak victim (Baldry, 2004; Boulton
et al., 2002) and the victim’s provocative be-
haviour towards the bully (Rigby, 1996).

Differences according to the participants’
gender

Initially, no significant differences between
boys and girls were found, as far as the percep-
tion of the factor is concerned, which conveys the
idea that the victim provokes the bully. It was re-
vealed, however, that girls expressed to a greater
extent than boys fear of the bully and they pro-
vided greater support for the idea that bullies are
harmful and they should be punished. Girls also
showed greater support for the weak victims
compared to boys, a finding supported by previ-
ous studies (Rigby, 1996; Rigby & Slee, 1993).
The results appear to be consistent with the sec-
ond hypothesis made, that girls, regardless of
age, will perceive the phenomenon of bullying
more negatively than boys. Similar findings
emerged from the research by Houndoumadi &
Pateraki (2001) in Greece which showed that
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boys tended to understand the bully more than
girls. Perhaps, this is due to the cultural norm that
boys should be strong and ‘macho’, while sensi-
tivity is perceived as a sign of weakness. There-
fore, male pupils in Cyprus may be more sup-
portive of the bullies in order to avoid being per-
ceived by others as weak.

Differences between secondary school
and high school pupils

In this study, it was also predicted from previ-
ous findings (Rigby & Slee, 1991; Swearer & Cary,
2003) that pupils would be less supportive of the
victims, and more supportive of the bullies, as their
age increases from secondary school to high
school. The results of this study showed that even
though 13-year-old pupils exhibit fear of the bully
and consider his/her punishment necessary, com-
pared with 16-year-old pupils, the idea that the vic-
tim provokes the bully is perceived by them to a
greater extent. Furthermore, 16-year-old pupils in
contrast to 13-year-old children rated more highly
the view that the bullies harm the victims. This is
possibly the case because as children grow up
they show greater empathy (Rigby & Slee, 1991).
In addition, in contrast to our initial hypothesis,
there was no difference in the perception of the fac-
tor that refers to the support of the weak victims ac-
cording to age.

The relationship between the participants’
perceptions of and their involvement into
school bullying

The findings of this study showed that percep-
tion of bullying vary depending on the involvement
of pupils. The results showed that the victims, the
victims/witnesses, the witnesses and the individu-
als with no involvement fear the bully, agree with
his/her punishment and support the weak victims.
Furthermore, the latter three groups do not support
the view that the victim provokes the bully. The cat-
egories that include the bullies, such as the bul-
lies/witnesses and the victims/witnesses/bullies did
not report fear of the bully and do not agree with

the bully’s punishment or with the support for the
weak victims and finally, they do not think that the
bullies harm the victims, In particular, the victims,
the individuals without involvement, the witnesses
and people who are purely bullies reported show-
ing fear of the bully and they believe that the bully
should be punished, in contrast to the ratings giv-
en by victims/bullies.

People who are purely bullies or purely victims,
the victims/bullies and people with no involvement
support the weak victims. Furthermore, the bullies,
the victims and the victims/bullies disagree with the
view that the bullies harm the victims. The vic-
tims/witnesses/bullies and people who are purely
victims show greater support for the idea that the
victim provokes the bully, unlike those who are-
purely bullies and those without involvement.
Therefore, the third hypothesis, concerning the
favourable perception of school bullying and the
unfavourable perception of victims by the pupils
who belong to the categories in which bullies are
included, seems to be verified for victims/bullies,
bullies/witnesses and victims/witnesses/bullies, but
not verified for people who are purely bullies, per-
haps due to the small number of people who are
classified as purely bullies in the total sample. Con-
sequently, these findings appear to strengthen the
findings of previous research projects (Pellegrini,
Bartini & Brooks, 1999; Psalti, 2012).

The relationship between pupils’ perceptions of
school bullying and involvement in activities of bul-
lying seems to be of paramount importance. Lon-
gitudinal research can be used to examine the phe-
nomenon, and future studies should focus on the
relationship between perceptions and their mani-
festation through behaviour. What is the essence of
bullying, how does it develop and how is it main-
tained in the community of young children and
adolescents? Dealing with bullying in a broader so-
cial and cultural context is crucial. The prevention
and intervention programs should not focus mere-
ly on the bullies and victims; they should also in-
clude all pupils and take into account the school’s
social climate. It is vital that intervention strategies
focus on children who witness bullying, in order to
be able to support the victims and to discourage
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the bullies (Bardly, 2004; Salmivalli & Voeten,
2004).

Bullying requires the attention of everyone who
is concerned about the welfare of children in
school. The paradox is that, while many prevention
programs have been designed, most studies have
shown that the phenomenon of bullying in schools
does not seem to decrease (Hamarus & Kaikko-
nen, 2008). Therefore practitioners are facing a
great challenge for the coming years in addressing
behaviours related to bullying. It is equally impor-
tant to have a better understanding of the percep-
tions of children and the factors that contribute to
engagement in such incidents.

The limitations of the study include the narrow
sample within the Limassol district schools, which
may have influenced the results in a particular cul-
tural direction. Furthermore, data were collected
through the utilisation of self-report question-
naires, which may limit their interpretability;
hence, reports from additional sources, such as
teacher’s observations would be useful in
strengthening and validating self-reports. This
study did not examine the perception of bullying
from the perspective of teachers and parents,
which might be a topic for future research. Finally,
further research is needed for a better and an in
depth understanding and to develop our aware-
ness of this specific area; as it will help practition-
ers to develop both efficient and effective preven-
tion and intervention programs.
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pla Tou, evw erionpaivouv MapdMnAa étt To BUua pokalel To BUTN, evw oL pabnTég/Tpleg nAikiag 16 eTwv
unoatnpifouv neploodtepo Tt ot BUTeq BAdrTouv Ta BUpata. Emiong, Ta Bupara, ta BUpata/pdpTtupeg, ot
MAPTUPEG Kal Ol U eprAekdpevol deixvouv gopo amévavtt ato 80T, erdnrouv Tnv Tiwpia Tou Kat Tdooo-
VTaL Uép Twv aduvapwy Bupdtwy. AvtiBeta, ol Katnyoplieg mou eumepIEXOUV Toug BUTeg Sev deixvouv ¢o-
Bo amévavtl oTo BUTN, e oUPPWVOUV e TNV Tiwpla Tou Kat de Bewpolv 6Tt BAArTTouv Ta Buata.

NEEelg-kAetdLd: ZX0NKOG eKPOPLOpOG, AvTINYelg, Epmiokn (BUua, BUTtng, pudptupag).

1. AlevBuvon: Kabnynitpla Kowvwvikng Wuxoloyiag, Turua Wuxohoyiag, Mdvrelo Mavemotipio, Aewpd-
pog ZuyypoU 136, 17671, Abriva. Tn\. 0030-2104941965 & 0030-6976569076. E-mail:
madoglou@panteion.gr, madoglou@gmail.com

2. AleuBuvon: Yroynoela Addktopag ZupBouleutiknig WuxoAoyiag, Teesside University, 249 Linthorpe
Road, TS1 4AT, Middlesbrough, United Kingdom. Tel. 00357-99784693. E-mail:
stefanidimitriou@gmail.com
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