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INEPIAHWH

H moAtiopikn-totopikn Bewpia tov Vygotsky oxetikd pe 1 yvwotkn Asttoupyia
apxloe va mpowBeital anmd pabntég tov petd ) dekaetia Tou ‘60 kol elye evpeia
armodoy] OTIG €MOTHEG NG Puxoroylag kot G madaywytkns. Ta otouyeia ng
Bewplag mov petadépbnrov kot voBeONKav KLPIWG amd TV TALSAYWYLKN NTAV TO
OTOULKO-CUANOYLKO Kal N {ovn emkeipevng avdmtuéng. H mpooéyylon g moudikng
nAkiog mpoékuPe amd dvo emdAiniovg dpopoug g okéPng tov, dnrady and v
QY4IN TOL YA TN YA®OOQ KAL TA TPOOWTTILKA TOU BLOUOT KAL ETUTEVYHATA. 210 TAXiOL0
™G SLAAEKTIKNG TTPOCEYYLONG 1) TUTILKY] KO GTUTY, TAPEUTOSIONEVT avATTUEN Tou
moudlov elval éva (ellyog KOl KOTA OUVEMEWX 1) ATUMN avAmTuEn ogtoTteAel pia
HOVOSIKOTNTA SLoAeKTIKG guvOedepévn e TNV TUTIKT avATTugn. O 6pog OV ELOTyAYE
Yl T1 HEAETN TNG GTUTING, «TAPEUTOSIOPEVNG» AVATTTUENG KOl KUPIWG Yl TN HEAETN
TToUSL®V e GUOLKEG KOl VONTLKEG AVETIAPKELEG TAV «VTEDEKTOAOYLO» . ZUPDWVA LLE TV
OTTIKY) TNG VIedeKTOAOYIOG TOV VygotsKy, oL avemdpkeleg akoAovBoUV Tig SU0 YpapLpLég
avémtuéng mouv akorouvBel kot n tumikn avamtuln. H mpotn ypappr adopd
Boroykn wpipavon kat n deltepn T Sadikaoict KOWWVIKOTOINONG HE TV omoia To
oSl aIoKTA YV@OoT KoL LKavOTNTA va XPNOLOTIOLEL TTIOMTIOHIKA epyoieia, dnAadn
OVOTEPEG VONTIKEG AcLToupyleg pEoa ammd OpaoTnpLOTNTEG O GUAAOYLKEG SpAOoELG.
Suyvéd éva moudl pe avemdpkeleg dev talpldlel otov TPOTMO e TOV omoio eival
OPYQAVWLEVO TO OYOAEl0 KoL TOU €ival SUOKOAO VO OUMUETEXEL OTIG HaBnolokég
SpaotnpLdTTeg Ywpig vootpLen ((wvn emkeipevng avamtuéng). 1o mAaiolo auTo 1
ekmaibevon TV TASLOV HE avENAPKELEG LITOPEL VA TTAPEL [t GAAT LopdT) 1) oTtola vV
KLVeltaL g éva OALoTIKO TTAQOLO [le OTOXO TNV avadopnomn TG TPOoWIIKOTNTAG [LETA
a7td TNV KvNTomoinon SLOAEKTIKOV OXE0EWV KAl SPAOEWV OTO TTOALTIOKO OUYKEILEVO
TOoU TTALSLOV, £T0L MOTE oL padntég pe avamnpio va ekTadelovVIaL WG TAPAYWYLKOL
TIOATEG 0TO TEPPAAAOV TOUG. XTN) OUYXPOVN EVIAIN CUUTEPIANTITIKY €Kmaidevon n
Bewpnon tou Vygotsky pmopel va aflomonfel oto mAaioo g diadopomoinpévng
didbaokaiiog, otn ouvepyatikyy pdBnon-6pdon péoa amd TNV KAOMNEPLVY] KOWVWVLIKN
SpaotnpdtNTa, otoleiar MOV eVIoYUOUV EVOAAXKTIKOUG TpOToug Spdong pe Oetikég

OUVETIELEG YL OAX TOL TTALOLAL.

O Lev Vygotsky amoteAel évav amd ToUg ONUAVIIKOTEPOUG SLaVONTEG O OToiog emnpéace Kot emnpedlel TV

Puyoroyia, v madaywyikn kat ) yAwoooAroyia. [Tapott €0noe Tov TPonyoUpeEVO alova Kal tébave as veapn

NAKia, ot BewpPNTIKEG TOU ATTOPELG KAL TO £PYO TOU £YLVAV EUPEWS YVWOTA 0T AUOT HETA TO 1980, LETE TNV TTTWON
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TOU UTTOPKTOU GOCLOALOLOU, 0Ty 1pBav otnv emdpdvela Ta meplocotepa €pya Tov. HoM Opwg amd ) dekaetia
ToU ’60 yvwpioape tov Vygotsky pHéow twv padntov tou kal kupiwg Tou Luria yia ) Stadopormoinor] tou amod tov
Piaget O}eTIKA e TOV EYWKEVIPLKO AOYO KADWG KoL amd €ppeoeg emdpdoelg otn Bewpla ™G OUUPOAKIG
OMNAeTiOpaoNG OXETIKA [e TO vonua g avarmnpiog (Bogdan, 1974). Metd 1o 1980 dpyloe va yivetat
TEPLOOOTEPO YVWOTOG 0T ADOT KUplwg artd PuyoAdyous Kal TadaywyoUs yia TiG BewpnTikég Tov BETELS KUPIWG
Y ) (VN EMKEIPEVNG avAITTUENG, Yia TNV omoia Slatu®BNKav amd 61adopoug EMOTHHOVES SLadOPETIKES
epunveiec.

Ot Adyot mov 0 uTikdG KOOO0G aaYoANONKE e To €pyo TOU Vygotsky fTtav 1) avaykrn Katovonong Twv Wemv
TOU KUPIwG HeTd TRV artodoyr] amod ) aUyypovn Puxoroyia Ot i avarrtuén emnpedletal amd — Kot aAANAETILOP&
LLE — KOLVWVLIKO-TIOALTIOHIKOUG Ttapdryovteg (Wertsch & Tulviste, 1992). 'E1at, | TOAMTIOUKI-loTOPLKT) Bewplia Tov
Vygotsky oyeTIKA LLE TN YVWOTIKY) AELTOUpYia ApyLlos va emnpedlel ONUAVTIKG TIG EMOTIHES TNG Puyoroyiag Kal
™G madaywywkng. Mia onpavtkr oupBoAr 1 omola emnpénoe T OKEPN TWV EMLOTNHOVWV TA TEAEUTALN XPOVLA
NTav o eviaiog TpoTOg Be®PNONG TNG TUTKNAG KOl ATUTNG, «TTUPEUTTOOLOHEVNG» AVATITUENG HE €UPUTEPES
EMOPATELG TNV EVIAIN CUTTEPIANTTITIKT EKTTaidevom).

H npooéyylomn tov Vygotsky yia mv avantuén tov maitdov

H Bewpia tov Vygotsky petadépbnke otn Avon wG piot ammd TIG KOWMVIKO-TIOATIOHKEG Oewpleg g pdOnong
(Roth & Lee, 2007. Yasnitsky, 2018). Ot dutikol epguvnTég, kKUpLwG oL ayyAoodfoveg, e€€dwaoav To TPWOTO €pYo
tou Vygotsky pe v empéieian touv Cole KoL TWV CUVEPYNTWV TOU, TO ONOi0 amoteAel ouvovBLAsLH Ao
QTTOOTIAOPOTA SLaPOPETIK®OV EPYATLOV TOU TTOU Ypddtnkav ot Stadopetikég meptddoug artd tov Tulmin (Cole et
al., 1997). AMoL dutikol emiotripoveg voBETnoav 10 BewpnTiKod TAQIOL0 WG EpUNVELTIKY B&on yia ) oUvoeon
Bewpiag kot mpaéng. Kdmolol eniyovol tov €dwoav éudoaon ot Sidkplon petald 6pdong Kal TPAKTIKNG TTOU
¥pnollomoleital ywx t dpaom, otoyeio g Bewplag tou Vygotsky (Bakhtin, 1993). H avBpwmivn yvoon
AVOTTTOOCETOL LECA ATTO TN SPAOT) KL KATAVEUETAL OE LOTOPLKA KAL TIOAITLIOMKA OVOITTUYHEVEG TIPOAKTIKEG. K&Oe
oSl ammd ) $vom Tou SLBETEL YVWOTIKEG ASLTOVPYIEG OMTWG HVHUN, avTiAnym, Tpoooy K.&. Méoa amd tov
LOTOPLKO XPpOVO NG avOp®ITLVNG TPOASOL 0L YVWOTLKEG AELITOUPYIEG YivovTal HEPOG TNG TTOALTLOLLLKTIG KAT|POVOLUAG
TIOU TIEPVAEL OTIO YEVIA OE YEVLA L€ OUYKEKPLUEVA EpYOAEia OTIWG glval To odupl, 0 LTOAOYLOTNG, 1] YA®OOQ, 1
ypadn k.&. Kabog 1o moudl pabaivel n xprion VAKGOV Kal CULPOMK®OV EPYOAEIWV PECO OTTO TNV OTOLLKT] TOU
avAEITUEN, TTPOOSEVTIKE E0WTEPIKOTOLEL TA EPYAAEL QUTA KOl QvOITTUOOEL TN YVWOT] O€ ENUMESO AVOTEPWV
VONTIK®OV Aettoupyl®v. Ot Asttoupyieg autég dev vmokabiotovv Bacikég duolkeg Aettoupyieg Al Asttoupyolv
G vTEPdOUN TWV GUOLKOV AELTOUPYLOV Kot SlevpUvovTtal o€ VEEG HophEG OKEPNG Kol SPAONG LLE TNV TTPUKTLKT).
MOvo pE TNV €VEPYO GULETOYY] OTLG TTOALTIOWLKEG TIPOKTIKEG WTopel va avamtuxBolv oL aVOTEPEG VONTIKEG
Asttoupyleg. AAMoL emtikevTpwONKay oTig B€0elg Tou Yia TG aviidaoelg tov Bacilovtat ot SLHAEKTIKY. Xto TAaiclo
NG SLOAEKTIKNG TTIPOCEYYLONG 1 TUTLKY KAL TTOPERTTOSLOUEVN avAIttuén tou matdlov eival éva (eUyog Kol KOt
OUVETELA 1) [N TUTTLKY) OVATITUEN otoTEAEL L LOVOSIKOTNTA SLAAEKTIKA CUVOEBEPEVN |LE TNV TUTTLKY) avaTtTuen. H
npoogyylon auty tou Vygotsky eival evteAwg Stadopetiky ammd 10 Ploiatpikd Hovigdo g avemdpkelag. O
Vygotsky dnAadn Sev diakpivel Tnv Tumikn ogtd ) W TUTLKY) avAmtudn o 0,TL adopd TNV TopeLa TOL PUYLOHOU.
Onwg éva madi Tumkrg avamtuEng amoteAel pia moloTikr) povadikdtnTa, £Tot kot éva Stadopetiko madi ammotedel
LLLOL TTOLOTLKY] HOVOSLKOTITA TTOU OVOTTTUOCETAL OALOTIKG. AgV onpaivel Opws OtL Sev amodeyotav v avendpkeLa.
Ot avtidpaoelg PHeTaEU ATOHOU KoL CUAAOYLKOTNTOG, UALKOU Kol vonTikoU, Bloypadiog kat otopiag, Oswplag kat
np&éng, oupdwva pe tov Vygotsky, amoterovv dtadopetikég expdvoelg apolfainv (euymv g idlag katnyopiog
1ov ouvdéovtal StorekTikd kol k&Be pepovwpévo ouotatiko mtpolimofétel v vmapEn tov dAou. KabBe Cevyog
LITOPEL VO VOAVETOL 0T CUOTATIKA OAAN KOVEVO OUOTATLKO aTtd POVO Tou dev pPopel va yivel katavonTtd xwpig
™ oupPoAn Tou dAou. Ta apolBaia (evyn dnAady evowpatwvovtal o€ Lo eowTePK aviidaon (Levins &
Lewontin, 1985). X& éva mepParroviikd mAaiolo ol paOnTég HoldlouV HEHOVWLEVA OTOLYEIX TO OTTOl OWG
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AIOTEAOUV [EPOG TOL TUVOAOL, SNAADT] TNG KOWVWVING. TUHGWVA [LE TNV TTPOTEYYLOT) AUTH, TO ATOULKO-GUAAOYLKO
onHaivel 0TL To éva TPoUToBETEL TO GANO, AN KavEVa amtd Ta S0 dev pmopel va ypnotpomonfel wg abempia
eppunveiag Tov dArou (Roth et al., 2005). Ot Sutikol TapePURVELTAV TN OYEDT AUTH, YLATL EMLYEIPNOQV VO TNV
epunveLooLV pe SuLoTIKO TPOTO, A.X. dtopo vs. cuAoykotTa (Elhamoumi, 2010). Emtypappatikd, To ooty eia
G Oewplag mov petadEpOnkav kot LIBETHONKAV KUPLWG ATTO TNV TASAYWYLKT] TAV TO ATOULKO-OCUAAOYLKO, 1|
OV EMKEIPEVNG AVATTTVENG, OL TTOLOTIKEG PEBOSOL AVAALOTG KOt 0 pOAOG TNG TTPAENG otr dtadikaoia tng pabnong.
'ET0L, onpEepa, AOY® TNG TTOAUCUAAEKTIKOTNTOG KAL TV SLAPOPETIKOV amOPeEwV EPUNVEIAG, VTTAPYOUV TTOAAEG
AVAYVWOOELS Kol €kdOYEG Yl Tov Vygotsky kot 1o €pyo tou. O kaBévag tov Stafalel e Tov Sk Tou TPOTO KA,
OTIWG avadEPEL 1] KOPT TOU, «TA TEAEUTALN XPOVIX £XOUV YpadTEL TOOA TTOAG Tar oTTola TTOAAEG DopEG Oev eivat
oanBwva, wote vtdpyel kivduvog 11 Bewpia touv va ydoel v tavtdétTtd ™e» (Vygotskaia, 1999, oeA. 3-8). O
kaBévag dtafalet tov ko tov Vygotsky.

Ou Stetsenko kat Arievitch (2004) kaBwg kot | Zavershneva (2010) entyeipnoav ta teAevtaia xpdvia va
emovampoadlopioouv To €pyo tou Vygotsky o€ €va KOWVVIKO, TTOALTIKO, LOTOPLKO KOl TTOALTIOUIKO Aaioo. 1o
OUYKEKPLUEVA, oL Stetsenko kol Arievitch €youv TpOTEIVEL UL EVOAAAKTIKY] TIPOCEYYLON EPUNVEIRG TNG
Brykotokikng Bewpiag, n omoia dev meplopiletal oe YeVIKEG BEwPNTIKEG apXEG OAAG eTLYELPEL VO TNV EVTGEEL 0N
YEVIKOTEPT] KATAVOMON TNG EMOTUNG. Yoot plEav OTL, YO va OYNUATIOEL KATTOLOG TO TTOPTPETO ToL Vygotsky wg
Adylou, ypelaletal va akorovBrost 0o emdAnAioug dpopoug ot omoiot eival cuvudaopévol pe v dla Tou ™
Cwn). O mpwtog dpopog mou akoAovBnoe oV EMOTNHOVLIKY ToU Topeia adopoloe TN payeia Twv AéEewv Tov
XPNOLLOTTOLOVVTAL 0T AOYOTEXVIO KAL TNV OyATT] TOU YA TIG «AEEELG», [a aydutn Tou avartuyOnke oto mhaiolo
TV avOpwIOTIKOV omtoudwVv Tov Eekivioe amd vwpig otn (wr) tou. O Vygotsky Bewpnoe t AéEn (logos), v
avOpoivn dnAadY] ophia Kol YAWooo, wg TV vPnAdtepn ekdnAwon G Stadextikiig evétntag petaly tou
avOpOILVOU TOALITIOHOV KAl TWV ETTEVYUATWV ToU. T Oe®pnoe emiong epyoieio ylo TV avomtapdotaon Tng
avOpoIvNG ok€YPNG Kal Tou TveUaTog. O deUTEPOG SPOLOG TTOU AKOAOUONOE OTNV EMOTNHOVIKY) TOU TTOpEia
Eexivnoe amd ta mpoTa Xpdvia g (wiig Tou wg maldi Efpainv otnv enapyia I'kdped g Asukopwaoiag Kot adopd
TNV TOPEUTOSIONEVT] avAITTUEN KaL TN AEYOpEVT) viepeKToAOYiN, ev®d ouvoEONKke pe v dla tou ™ Cwn. H
avatpodn} Touv ws Efpaiov katd tnv mepiodo €VIoOVou aVTIONULTIONOU £MNPEACE TIG OTTOYPELS TOU OXETLKA LLE TO
TOG propel va evowpatwvovtal dtadopetikol avBpwrmol oty kowvwvia (Smagorinsky, 2012). To exBpkd
niepLlpdArov oTo omoio peydAwaoe tov foriBnoe va dtapopdwaoet Tnv dmon mov eiye yia ta matdid, o omoia pPéxpL
ToTE BeWpPOUVTAV AVTIKEIPEVA TV EVNAIK®WV KAl EEpTNEVA TTOALTIOIKE otd autovg. Otav Ntav 7 xpovwv, o
TaTéPAG ToU Tov PorBnoe va opyovaoeL Lo Opdda QUTOAPIUVOG YO VO AVILHETOTIo0UV Ta (dla Tor Tadid to
TIOYKPOLL KOl TO YEYOVAG auTo avESeLEe otov (610 T povadikdtnta TG MALSIKIG NALKIAG OTNV Kolvwvia Kal TV
aia g dovng emkeipevng avamtuéng. H Yuyoroykn avdmtuln evdg madlov mpémel va yivel Katavonty] o€
OYE0N HE TNV LOTOPLKN-TIOALTIOLLKY] avamtTuln G kKowvwviag. H BloAoyikn} avdarttuén Kat 1 LlOTOPLK-TIOALTIOLKT
ouvbéovtal, spdavifovial TaUTdYPOVa KOt Eival SLOAEKTIKA TUVUPACHEVEG.

TUMKN KAl «TTAPEPTOSLOPEVT)» avamTuén Tov TadLov

H npooéyylom g madikniig nAkioag mpogkuPe ammd toug SUo emdAAnAoug dpopoug TG okéPng Tov Vygotsky mou
npoavadEptnkay. Oswpnos OtL N madky NAkia yapakmmpiletal amd paydaio avdmtuEn tou Adyou kot
duvatdémta €vialng oTa KOWVWVIKA SPWOHEVA, OTOLYEIN TTOU AVASELKVUOUV T HOVASIKOTNTA TG NAKIAG auThg
oTnV Kowwvia. Os®pnoe OTL 1] TPOTYOMKN NAkia amoteAel i tepiodo g (wng 6oV 1| TPAYHATIKOTITA TOU
kéopov avoiyetal oto madl mpoodevutikd. Me tov Adyo va €xel avamtuyxBel péoa amd moyvidia kot
Spaotnpotnteg, To oudi Eepeviyel amd TOV ATAd XELPLOUO TWV AVILIKELHEV®V KAL HECK TOU GULBOALKOU Ttatyvidiov
SLelodvel atov evpUTEPO KAONO avamapdyovtag avOpwnveg dpdoeig. To maudl amoktd spmelpieg €dptnong amo
T TPOoWTA, AAUPAVEL LTTOYPN TIG ATTALTHOELS TOUG 0T OUTEPLDOPE TOU KoL apyilel vor oTOKTE TTPOYHOTIKES
oxéoelg KaBwg epmAéketal oe oyéoelg Kat Aapfdvel avatpododdtnon ammd autés. Ot oxéoelg dev meplopifovial
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OTO OLKOYEVELAKO TIEPLBAANOV OAAG emeKTEIVOVTOL OTO EVPUTEPO Kal apyilel va dAAGIEL TTPOOSEVTIK LLE TLG KOLVEG
dpdoeig 1 dta tov N poowmikdTTa. H povadikdtnta autiig g arMnAentidpaong ptopel va eloaydyet to matdi
OTOV KOOHO TV avOpOIIVOV OXE0EMV XWPIG va XAVEL TNV TTAdIKOTNTA Tov. H petdfBaon amd v ITpooyOoALKTY)|
NAkia 0To emopEVo otadLo Puyknig (wng ouvdEeTal e TNV (0060 TOL TALSLOV OtV TUTIKY ekTtaidevor). ‘OAo to
OUOTIUA TV OXE0EWV TOU avadlopyavavetal. Apxiel va eUTTAEKETAL OE TIPAYUATIKEG OpAOELS OMWG Elval 1
OXOMKI] LEAETT) OL OTT0(EG €YOUV VONA KAl Yio TO (610 To Tadi. Me tov Tpomo autov apyilel va amtoktd B€om otnv
(Ol Tou ™V opGdA, BEWPWVTAG OLWG OLKEIEG TIG OXEDELS [LE TO OTEVO TOU TEPLParrov. Katd tn petdpfaon otnv
ednPela ovpPaivouv ecwtepég diepyaoieg, kKabBwg to oudi epmAéketal otig Siddpopeg popdEg KovwvikNg (wnG.
Ot puoikég duvapelg kot 1 eEEALEN TV YVWOTIK®OV tkavotitwv Bdlouv tov EdnPo otnv idia B€om e Toug evrAkeg,
o omoiog maipvel mAéov PEPOG Kal o€ dnuoola yeyovota. EmumAéov, o €dnPog amoktd evouvaioBnom mou
ekPpdleTal [Le TNV KPLTIKY] OTAOT ATEVAVTL OTLG OTALTHOELS KAL TN CUPTEPLPOPE TV eVNAIKwV. AUTO popel va
TO KOTOPOWOEL JLE TNV EUITAOKT] TOU O€ KOLVEG OPAOELG, £TOL WOTE VO KATAKTNOEL T HETAPAOm TTPOg TV epyaoia
(Vygotsky, 1929).

310 TAQUOLO TNG SLOHAEKTIKNG TTPOCEYYLONG 1) TUTLKY] Kol TAPEPUTOSIOPEV avamTuén Tou Tatdlov eival Eva
Ce0YOG KOL KATA OUVETELQ 1] L) TUTILKT) avAmmTuln amoteAel Ll LovadikoTnTa SLaAEKTIKE ouvdedepévn e TV
tumikn avantuén (Ewdéva 1). H mpoogyylon aut tou Vygotsky elval evieAwg Siadopetikiy amd to Ploiatpikd
povtélo g avemapketas. O Vygotsky o6nAadn Sev SLakpivel TNV TUTTLKY] aITo T KN TUTTLKY] avarttuén og 6,TL adopd
Vv mopeia Tov Puyopov. Onmwg éva Tatdi TUTKNG aVATTUENG AITOTEAEL LA TTOLOTLKY] [LOVOSLKOTNTA, £TOL KOL EVOL
Stadpopetikd maldi amoteAel LA TOLOTIKY] HOVOSIKOTTH TOU OVATITUOOETOL OALOTIKA. AUTO dev onpaivel OtL o
Vygotsky dev amodeyotav v avendpkela. T'ia To Ad0yo autdv, 0 dpog OV ELOTYAYE Yo TN LEAETN TNG LN TUTTLKNIG
avamTLENG KoL KUPLWG yLa atdLd e GUOLKEG KOL VONTIKEG AVETIAPKELEG NTAV «VTEDEKTOAOYIO».

TUTTLKN
avamtuén

ouVaLCONUOTIKO
KOLWWVLKO

YVWOTLKO
YAWOOLKO

TAPEUTOSIoUE
avamtuén

Ewéva 1 H molotikn} Lovadikdtnta TG avAmTuEng

Sopdwva pe v viedpektoroyia tov Vygotsky, ot avenmdpkeleg, dpuoikeég 1§ vontikég, akorovBovv tig dUo
YPORMEG avamTtuEng TTou akoAouBel kat 1) TuTtKY avarttuén. H tpotn ypappr adopd t BloAoyikr) wpipavon kot
N devtepn T dSradikaoia KOWWVIKOTOIN GG LLE TNV OTola TO TS ATTOKTA YV®OT) KOl LKOVOTNTA VA XPTOLLLOTIOLEL
TIOALTIOLUKA epYOAEin, dSNAXOY] avOTEPEG VONTLKEG AELTOUPYLEG HETA A0 SPATTNPLOTNTEG OE CUAAOYLKEG SPATELG.
Jta moubld e aVETIAPKELEG N OLOAEKTIKY auTr oxéom Oev pmopel va emttevyBel Adyw aovpdwviag petald
BroAoyikng-dpuotkng avamtung Kat SOUNG TOU TOALTIOMKOU TAaLoiov. Zuxva éva moudbl pe avemdpkeleg dev
TapLdlel otov TPOTO HE TOV OTOol0 €ival OpyavVWEEVO TO OYOAElo kKal Tou elval SUOKOAO VO CULUETEXEL OTLG
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pabnolokég dpaotnplotnteg Ywpig vmootiplen. O oxoAkdg Beopdg dev vmootnpilel OTIG TEPLOCOTEPEG
TMEPUTTWOOELG TNV AVATTTUEN TV TALOL®V [N TUTLKNG AVATTTUENG KAl OeV TPosapldleTal ge aUTY). AKON KL OTOV
LA OVETIAPKELN TIPOEPYETAL ATTO VA 1) TEPLOTOTEPA BLOAOYIKA TTPOPALATA, 1) AVt piot wG GALVOLEVO TTPOKVTTEL
0€ KATIOLO £L8IKO, KOLVWVIKO KAL TTOALTIOHLKO-L0TOPLKO TAaiolo (Daniels & Hedegaard, 2011. Kosonen et al., 2010).
Sopdwva PE TIG apyEG TNG VIEGEKTOAOYING KaL TNV TTIPOCEYYLOT TNG avAItTulng o mpoteivel o Vygotsky,
OmwG éva sl TUTIKNG avamTuEng €tol Kot éva modl TapeUTOSIOPEVNG VONTIKNG avAmTuEng akoloubel Tig
avtioTtolyeg aAayEg Kat petaBdoeig pe v idla dadbikaoia. Me tnv €vvola autr, 1) kaBuoTépnon otn VONTIKY
oavamtuén (vonTikny avemdpkela) ammoteAsl pia €181k TOKIAla 1) évav 18laitepo TUTTO KAl OXL LA JTOOOTLKY)
pHeTafANT) TG TuTKNAG avémtuéng. Avtiotolya, oUpdwva e TNV TTPOoEyylon tou Vygotsky, ot debopéveg
AVETIAPKELEG OTOV CUAAOYLOWO, OTNV KPLTIKY okEYPT 1] oTa KIvTik& kot atoOnmplakd seMeippota pmopel va
«OVTIOTAOULOTOUV» LE KOAMEPYELX EVOAAKTIKOV TTEPLOYWDV OVAIITUENG KAL HECWV £TOL WOTE KAL TO ATOMA LLE
aveTmdpkeLEG va evtayBoUv otV mapaywykn dtadikaaoio. Me Bdon ) Bewpnon aut, oc éva adi A.y. 0AOKANPOG
0 OpPYQVIOUOG avadopeital, N TPoowKOTNTA WG dAov eflooppomeital kat aviiotabpifetat. TopPwva e Tov
Vygotsky, k&0 avendpkela 1 avamnpia dnuovpyel epéBlopa yio aviiotabpuotiky Stadikaoia kat yia tov Adyo
QUTOV 1] HEAETT €VOG avAmnpov tatdlov dev meplopiletal otov Pabpo kat tn oofapdtnta pag aVeTAPKELAG.

Ntedektoroyia - AvtiotaOpiotikn dradikacio

H avtiotdBpion vmokeltal o€ vy VOO oUUG®VA LLE TOV OTT0{0 LETX QTTO T ATOLKGE OUVALTOT LOTO AVETTAPKELOG
i ovarmpiar SLaAEKTIKG  peTaoynUoTiCetal o PUYOAOYIKEG OUUTEPLPOPEG aVTIOTABIONG 1] KOl UTEP-
QVTLOTEO LG TTOU avadEIKVUOUV TOV SUVALKO XapakTipa TG avamTuéng. Omwg eiye meL o Stern «péoa amd tig
aduvapieg avadvoviat SuvaTOTNTEG KoL PETH amtd TIG AVETTAPKELEG LKAVOTNTEG» (Stern, 1924, ogA. 145). Oa rjtav
Opw¢ AdBog va vmootnpiel kaveig 6TL otd pa avemdpKeLa SNLOVPYELTL LLa LKOVOTNTA, Yot HeTAlD TwV TOAWV
emtuyia-amotuyia vtdpyouvv petafoatikd otolyeia. To amotéAeopa s€aptatal Kupiwg amd T ox€omn HETaEL TG
oOPBOPOTNTOG TNG AVETAPKELXG KAL TV UYLwV artofepdtov yia aviiotdduon. H idia n Stadikaoio avamapiotd
dnuovpyia kat avadnpovpyic ™G TPOTWTKATNTAG TOU TTALOL00 e TNV avadOUnor SAWV TV TPOCAPHOCTTIKOV
oupmeplpopwv kat T dnuovpyia véwv popdpav vmokatdotaong kat e§looppdénnong. H viedpektoroyia Epyetat
OVTLHETWTT HE EvaV KOOHO SLadopeTIK®WV Hopd®V Kal SPOHwV otV avATTTudn.

3TN HOVASIKOTNTA TG AVATTTUENG TWV TTAOL®V PE AVETIAPKELEG LTTEAPYOLV OpLa. OAGKAT PO TO TTPOTAPLOTTIKO
ovotnpa oavadopeitar oe véeg Paostg, Otav 1 avemdpkeld Kataotpédel TNV Loopportia HETAED TV
TIPOOUPHOOTIKOV AELTOUPYL®OV. ZTN OUVEXELN, OAOKANPO TO oUOTNpa Ttelvel mpog véa elooppommon. H
avtiotdOpon, n aviidpaon dnAadr) Tov atdpov TPog TNV avemdpkeLa, dnovpyel véeg kukAotepeig (roundabout)
SLadpoyiég oL omoieg 06MyoUV og TOAAOUG SPOHOUG TTOU SLATPEYXOUV TO GUVOAO TNG TTPOCMTIKOTNTAS. AVIIKAOLOTA
kot Eavaytilel véeg dopég kot otabepomolel Ppuyoroyikeg Asttoupyieg. To madi mpoodevutikd emeEepydletal
povadikdtntd tou, 10 TEpLBdArov Spws péoa oto omoio guvieAsital N avdémtuén Pdalel dpla ot Ploroyiki
povadikdtnTa. Ta KOWWVIKE ovIavaKAQOTIKE €vOG avdmmpou matdlo mpocsdlopifoviatl amd S0 mapiyovTeg:
adevog amd v dla v avenmdprela kat APeTEPOL AItd TO SEVTEPOYEVEG ATTOTEAETLA TTOU EXEL PLETA OTO TAAIGLO
tou madLov. To dlo to avammpo maldi dev €xel enlyvwon g AVETAPKELAG TOU OAAG TWV GUVETELWV TTOU
TPOEPXOVTAL QIO QUTH] KOL Ol OTIOIEG HELWVOUV TNV KOWVWVIKY Tou B¢om. H avarmpia €tol exdniwvetal wg
KOWVWVIKY] TTapEkKAlon. Onwg eiye vmootnpi€el 1 oxoAn tou Adler, to eyyevég aitio g aviiotdBpiong dev
Asrtoupyel aveCaptnTa Kot amevBeiag AN HECW TWV OPVNTIKWOV ENMUTTWOEWV 0TIV KOWwVLKY 8€om tou maidLov.
O Adler (1956) ovépaoe Vv vmoPaduLon TG KOWWVIKIAG B€ong mou odelleTal 0TV AVETAPKELA CUUTTAEYHX
KATwtepoTTag. Me tov Tpomo autd otn 6uvadikny dwadikaocia avammpla-avilotdOpion mopepAAAETaL KL TO
OUUITAEYHO KATWTEPOTNTAG NG avamnpiag. H avdamtuén dniadn tou avdamnpouv maudov pmopel éppeca va
napepmodifetal Héow TV ocuvaloONUdTewV KatwtepdmTas. Ta cuvaloOipata autd avartdoooVTaL KOTd TV

ELITAOKY] TOU 0T KOWWWVIKE dpwpeva. Ta cuvalodnpata KatwtepoTtnTag Katd tov Vygotsky €xouv cofapotepeg
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ouveneleg anmd ) dvolkn 1§ vontikn dadopd kat dnplovpyovvtal pEca oto mAaiolo (wiig Tou madlov pe
QTOTEAEO LA VA TTPOKAAOUV KOWVwVIKO otiypa (Goffman, 1986).

H ovpBoAn tov Vygotsky omyv eviaia cupnepuinmtikn eknaidevon

3ta oUyypova KOWwVIKG dedopéva 1 Baotkr) apyn G €WOKNG ekmaibevong Siémetat amo ) diaknipuln g
Salamanca (UNESCO, 1994) «&va oX0AEl0 Yl OA0UG». AUTS €xEL OONYNOEL OTN CUUTTEPLANTITIKY eKTTaidevon pe
€ndaon oto «AvoLypa» Tou oXOoAeiov TTpog dAa Ta TTodLd TUTTLKNG KAL [N TUTTIKNG avamtuéne. ‘Etat, 1) Osmpnon
Tou Vygotsky yla ta maudid pe avamnpieg elvat oAU enikaipn. 1o mAaiolo autd N ekmaidsvon Twv Tadlwv pe
AVETTAPKELEG WITOPEL Vo TTAPEL e GAAN popdr] 1) ool va KIVETaL 0€ €va OALOTIKO TAQIOLO HE OTOYO TNV
avaddUN oM TNG TPOCWITKOTNTOG LECA ATTO TNV KLVNTOTOINOT) SLOAEKTIKOV OYETEWV KL SPATEWV OTO TTOALTIOLLKO
mAaiolo Tou Tadlol, €10l WOTE oL PaBNTEG pe avamnpla va eKmTadelovTal WG TOPAYWYLIKOL TTOAlTEG OTO
nepLPdArov Toug. Tov TOTo aUTO eKTTaideVONG 0 Vygotsky TOV OVOHLAOE apyIKA «TTALOOYWYLKT)» KOL LETAYEVEDTEPX
OVOULAOTNKE OITO TOUG ETTLYOVOUG TOU «KOLVWVIKT Tatdaywytkr» (Kozulin, 1999). Otav kdimolog pabntg otepeitat
KAITOLAG LKAVOTNTAG, OTWG Eival 1 0pAOT), TOTE SNLOVPYOUVTAL ELSIKA TTOMTIOMIKE EPYOAELD, TI.Y. EVOANAKTIKA
NG OPUONG KUl CUMTTANPWHATIKA TwV avTloTaOuLoTikov diepyaoiov (Ypadny Braille), yia va ¢ptdoel oe kowvd
TIOALTIOLUKA OTTOTEAETLOTA [LE TOUG AAAOUG pe T fonfsta eldikwv moudaywyk®v pefddwv. To mondi dniadny autd
TIPETEL VA EVIAOOETAL OTOV KOOHO LE EVOAAXKTIKA TOATIOULKE epyoieia (omtd TO ATOMIKO OTO OUAAOYLKO) £TOL
®WOTE Vo avottUEEL avTLOTAOLOTIKEG tKavATNTEG, apoLBaia Opwg eival avdykn Kot o mepiyvpog Tou madlol va
QITOOEYETAL TOUG EVOAAXKTIKOUG OUTOUG TPOTOUG. AV OEV UTIEPYEL UTOOTNPLKTIKO TEPLPaArov, pmopel va
avamtuyBolv deutepoyevi) aoBfpata avendpkelag, Tou TOAES GopES elval LoYLPOTEP Tt T TPWTOYEVY]. H
exmaidevon maiCel oNUAVTIKO pOAO OTNV TEPIMTWAOT) AUTH KL TIPETEL VU KAAALEPYTOEL TPOTTOUG SLAETOAGBNOTG.

AT poUmoBétel aMayEG oTar AVvaAUTIKG TTpoypdppata TG YEVIKNG ektaidevong, Ta omoia faciovial otov
YVWOLOKEVTIPLIKO TPOTTO OKEYPTG KAL OXL OTNV OALOTIKY] QVEITTUEN TNG TTPOOMTIKATNTAG. Z€ TEPUTTOOELS SNAAST
Onwg eival n dibaokoAla Twv oLV HE VONTIKY aVeNMdpKela 1) omoia meplopiCetal otn dibaokoAio Twv
EMEPPATOV pITopel va TTPOKANBOUV SeuTEPOYEVEIG QVETTAPKELEG. TO eviaio OYoAsio AX. N TopPaAdooLOKY
SdaokaAia pmopel va odnynoet oe meplBwplomoinon xwpis va cupBdiel otnv €viadn TwV TASLOV AUTWV 0TV
nopaywylkny dadikacia. H emkévipwaon dniadn oty mepoyn g oadopag vmofabuilel  duvatomta
avamTuéng, yatl emiyelpel va dtdoel To Suvaplkd Tou TALSLOV 0To ENUMESO TWV AWV XWPIg Va avadlopyavmoeL
TO OUVOAO TNG TPOOWIIKOTNTAG. Avtifeta, 1 kowwvikn modaywylkny tou Vygotsky péoa amd ) 0éom ng
QVTLOTAOLON G KoL TNG avadLlopydvwong TOU GUVOAOU TNG TTPOCMIKATNTAG UITOPel v Swael GAAN TTPOOTTIKY) oTNV
exmaidbevon evog moudlov e vontiky avendpkela. Méoa amd v avamtuln Twv ePELpLoV Pitopel va pdBet kot
va 00N ynBel og KATTOLOV TTOALTIOHLKO OKOTIO pLLag dedopévng kowvwviag. H madaywykr) autr) B€om €xel Tpoomtiky
010 PHEAMOV OTtwg vTtooTpLEe o Vygotsky, ylati oL avdtepeg voNTKEG AELTOUPYIEG elval TTOATIOUIKA ELOLKEG KOL
Stapopdwvouv ) Bdon e KoWwVIKIG (w1, e TEPUTTWOELS TTOV Ol AVWTEPEG VONTLKEG Asttoupyieg dev popel
va enttevyBovv, 6w oTNV TEPITTTWOT TNG VONTIKNG AVETIAPKELAG, TOTE Oar Tpémel va arMAEeL 1) ektaibevon Twv
noudLwv. Mmopel A.y. LEoA aTtd «KATOTEPEG» AELTOUPYLEG O TUANOYLIKEG SpAOELS Kal evEpYELeg Vo evioyBoUv atnv
KOLVWVIKN] KOl Tapaywytkr (wn). Ot aviiotaBpiotikeés dSuvdpelg pmopel va «oguvavinfovv» otn cuAroyikn (o
TOV TASLOV. Z0yYpoveg SIOaKTIKEG Tpooeyyioelg Onwg N dtadopomoinon g SLOACKAALOG KAl 1) CUVEPYATLKY)
Spaom oV KaBnpepv} KOVwVIKT Spaotnplotnta CURPAAOLY OTNV EVIOKUOT EVOAAAKTIKGOV TPOTIWV OKEYNG KL
Spaong twv mtaldiwv. ESicov opwg onpavtko eival ) ekmaidevon va dtapecorafrioet Kot oTig TEMOLON OIS Kot TG
Spdoeig twv ouvepyalOPEVWVY HaBNTOV.

H (v emikeipevng avamtuéng oto mAaiolo g maldaywykiig TV TadL®V e TAapeTTOSITHEVT) avATTTLn,
oVpdwva pe tov Moll (1990), ptopel va Statpéyel GAOUG TOUG XWPOUG OTOVG OTTOI0UG eMITEAEITAL 1) pLdBnon kat
OXL QITOKAELOTIKA OTO OYOAElo, yiati n pdbnom eival pua dtapkrg aAnienmidpaotiky Stadikaoia. EmutAéov, ot
ouvopnAol/ouppadntég Ba npémel va kaBodnyovvtal Siapecorafntikd, yia va uloBetovy véeg andelg yla
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Stadopetikotnta. H ovvepyatikr) dpaotnpidtnra dev ival amid Bondela mpog tov avamnpo padntr. Oa mpémet
Ol OUULHABNTEG v CUVELOTTOTIO)o0UV OTL Ol HAONTEG e aVETTAPKELEG £XOUV EVOAAAKTIKOUG TPOTTOUG EMITEVENG
TV OUUPATIKA TOATIOHK®V oToXwV. To v VIKBEL KATOL0G Tapaywylkdg meplopilel ta mpofApata tou
OT{YHOTOG KOl TIG SEVTEPOYEVEIG AVETIAPKELEG. MLa TETOLA TTPOCEYYLOT WITopEl vor 0AAGEEL KaL TN OTAOT) ATTEVAVTL
otnVv avarnpia, 1 onoia mailel onpovTiko poéAo otV ekmaidevon TwV TABL®V [LE avamnpieg.
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ABSTRACT

Vygotsky has advocated that the dialectical relation between typical and impeded
development carries a unique quality. His approach to development requires a holistic,
qualitative education that addresses the entire personality. The theoretical approaches
that were transferred into and adopted by pedagogy were the unities of the
individualism and collectivism, and the zone of proximal development (ZPD).
Vygotsky’s educational approach to childhood resulted from two alternating pathways
of his thought: his broader interest in language and his personal experiences and
achievements. In the context of his dialectical approach, he views the typical and
atypical impeded child’s development as a joint unit and therefore atypical development
is a unique quality dialectically associated with typical development. The term
“defectology” he introduced describes the study of atypical impeded development of
children with physical and mental deficiencies. A child’s handicap concurs with the two
pathways of development that typical development follows: that of biological maturity
and that of socialization process during which a child acquires knowledge and the
capacity to use cultural tools, i.e. to use higher mental functioning through collective
activities. Most often a handicapped child with deficits is unable to cope with the school
structure or to participate in learning activities without adult support (ZPD). In this
context, Vygotsky claims that the education of these children can be appropriated
through a roundabout approach that aims to reconstruct the child’s personality in
terms of dialectical relations and activities compatible to the child’s cultural
environment; thus children with deficits are treated as productive members within the
environment they belong to. In the context of contemporary inclusive education,
Vygotsky’s ideas can contribute to the implementation of differentiating instruction,
collaborative teaching and collective activities through the child’s daily social activities,

practices that promote alternative ways of action and teaching that benefit all children.
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