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IIepidnyn. To evowageépov yua v Ynoloytotikr) Zxéyr (YZ) aviavetal DayKoopiog ta
tehevtaia xpovia. ITapodtt dnpiovpyetitat VAKO yia v avamtovdr) g Kat mpoteivoviat
rpooeyyloeilg yia v altoAoynor tng, Oev vIAPXEL AKOPA KOWd artodektog optopog. H
agloloynon g YZ amotelel anapaitntr mpotnodeon yla v entoyy) e10aymyt) TG o
npoypdppata onovdaov. To dpOpo avtd amotelel pid EMCKONNGCI TOV EPELVOV IIOL
é&xoov yiver ta televtaia xpovia ywa v alodoynon tng YX. Ot épevveg oL
peletOnkav, avaloyda e v IPOCEYY1o] IIOL XPNOLHOIIO0nY, Katyoptonofnkav oe
Tpelg opadeg: a) atoAoynorn g Y o€ OLYKEKPLIEVA IIPOYPAPPATIOTIKA IEpPAalovta,
B) pe xpumpla aoloynong Y kai/r] WoxXOpeTpKd epydaleia, Kot y) pe IMOANAIAég
pedodovg adiohoynong g YZ. Ta xoptotepa mpofAnpata oty adtoAoynon mg Y eivat
n advvapia Kaloyng OA@V TOV evvol®v Kl NAKIOV TOV pabniov kdi 11 OXeTiKi)
AVENAPKEWD TOV ePYAAEl®V VA ASlOAOYIOOLY aLTOVOHRA Kl ENAPK®G TV YX. AmO 1)
BipAoypagia mpokdIITovy MmPOoTAoelg yid aStohoynon g Y, eve 1) XP1)0l] HOAAIA®Y
pefodav agioloynong ooveyilet va etvat n mAéov evOedetyév) Kt €yKDPT) IIPOCEYY1OT).

Ag€erg kKAe1dia: vrioAdoy1oTiK) okeWT), aSloAOy1 0T, IPOYPARUATIONOG

Elcaywyn

H évvoua g YroAoytotikng Zxeyrng (YZ) 1pbe oto mpooxrjvio to 2006 peow tg Wing (2006),
1] ool IPOX®PNOE OTNV IP®OTL oLYXPOVT) Ipoondabdeia optopod e H YZ «wreprhapfaver tnv
emiloon mpoPAUATOV, TOV OYEdIAOUO OVOTHUATOV KAL THY KATAVONOY THS AVOP@IIIVIG COUTEPIPOPAS,
Paoilopevn oe évvoreg oo eivar Oepehiwoerg yia v Emotiun tov Ymoloyiorov» (Wing, 2006, o.
33). Qg 0pog éxet avagepbet amd tov Papert to 1980 (Papert, 1993), meprypdgovtag v
al\ayr| otig depyaoieg okeyng mov Oa emépepe oty pabnuartiki) exmaidevon n xprion OV
vrohoyotev. Ot Grover & Pea (2013) oxoAwaloov Tnv apyikr) Ipoéhevor) g deag g YZ, Kt
avagepovtat otov Alan Perlis ot Sexkaetia tov 1960, o omoiog vmootrptle OTL O1 POLTNTEG
oAV TV emotnpev 0a énperne va paboov va npoypappatioov, kabog xat otov Seymour
Papert xat v dtadikaotikr] oxkéyrn) tov (procedural thinking) péo® tov mpoypappartiopoo
ot LOGO.

Ot Cuny, Snyder & Wing (2010, avagopda oto Wing, 2011, o. 1) mpox®pnoav o€ VeOo 0PLOHO
G YZ wG: «01 d1epyaoieg okéyng mov oyeTifovtal pe 11 O1apopPwor TpofAUATOV kar TV Adoewy
TOVG, €701 WOTE 01 ADOEIS VA AVATIAPIOTAVTAL OE HOPPY] JTOD UTTOPEL VA eKTEAEOTEL AmOTEAEOUATIKA ATTO
évav mpaxtopa eneepyaoiag g mAypopopiag». O oplopog avtog elval IAPOHOIOG PE ALTOV TOD
Aho (2012, o. 832), o omoiog OLYKPIVOVTAG TG £VVOlEg TOL DIIOAOYIOPOL Kat tg Y,
avagepet. «BOepodye THY DIOAOYIOTIKY] OKEWYY OG TIS YVOOTIKEG Olepyacieg mov oyerifovrar ye 1o
UETACYNUATIONO 7PoPANpaTOV €101 @OTE 01 Ao TODG va Hmopovv va avamapactabodv e
vmoloyrotika Pripara xar alyopiBpoog».
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OswpNnTIKO TAdicio

OplopoG UMOAOYIOTIKIG OKEWNG

O oplopog g YZ éxel araoyoAr)oet €01 OPYAVIOHOUG, POPELG KL EVAOOELG O TIAYKOOHLO
erinedo. Etot, ot ISTE xat CSTA (2011) 6ivoov éva Aettovpytko oplopo g Y2 yid T YEVIKI)
eKIIAIOEVOL), OTOV OMolo avagépovy Kat otaocelg, eve to 2012 n Royal Society mpoxwpa oe
&vav akopa oplopo g YX -oe pua ékOeor) g mov £dwoe iaitepn) wbnon oty avapop@mor)
TOV IPOYPAPPdTaV orovdanv oto Hveopevo Baoilelo kat TNy evoopatmor Tov bIIoAoylopon
Kat g Y o autd- oOp@®Va pe Tov omoio 1 YZ «efvar 1 fradikaoia avayvwpiong OIoAoy10TIK@V
JITOYWV OTOV KOOUO 100 pag mepifalder xar 17 epappoyn epyaleiov kar texvikwv amo v Emotiun
TOV YIoAoy10TOV y1a THY KATavornon kair TNV ePUIVEIa TOOO TOV QUOIKOVY, 000 KAl TOV TE(VHTWOV
ovotnudTeV ka1 Oiepyaciov» (Royal Society, 2012, o. 29). Zopgova pe éva poviélo g YZ, ot
OLVIOTOOEG TG PIIopovv va Otaxkplovv oe: évvoleg (concepts), mpaxtkég (practices) ki
ortikég (perspectives) (Brennan & Resnick, 2012° Computational Thinking with Scratch,
n.d.). To 1810 npotetvoov ki ot Lye & Koh (2014) otnv avaokonnor) tovg yia T dwdaokaiia
Kat my avantodn Y péom Ipoypappatiopoo.

Ot Barr & Stephenson (2011), peAetovtag ) Snpovpyia optopod g YZ, KataAr)yoov oe éva
obvolo Packav evvolmv, ald kat deSlotjtov ywa mv YZ. Ot Selby & Woolard (2013)
HPEAET®VTAG KAl OLYKPLVOVTAG DIIAPYOLOEG IIPOTACELS, PAOEL TOL KOWVOL TOLG TOIOL, EMLONG
IIPOXWPOLV OE €VAV AKOPA OPLOpO, 0 omotog meplhapPdvetl t) Olepyaocia okeyng Kat Tig
évvoleg: agaipeorn), amoovvbeor, alyoplOpikny oxéyr, aglohoynon xai yevikevor. Méxpt
ofjpepa dev vrapyet KaboAkd anodeKTog oplopog g Y, eVed ONpAVTIKEG O1aoTAOELS TG
YX, OHmg 1 OLOTHUIKI] OKEWI Kl 1] WYN@Puaxi) IHoAttelotnta xpewaletat va peletndoov
(Fessakis, Mavroudi & Prantsoudi, 2017). H mow\ia optopwv odnyei v Eoponaixn)
Emtpomnr) (Bocconi et al.,, 2016° European Commission, 2016), oto va mpoodtopioet éva
OOVONO KOWA ep@avifOPEV®V Kl AIOOEKTOV EVVOLRDV yld TV Y, Kdal ot omoieg eivat
agaipeorn, alyoplOpikn) okéyrn, avtopatomnoinon, amoovvleon, AMOCPANPAT®ON Kot
yevikeoon.

ITpwtoPovlieg pe maykoopwa ammynon, oneg eivat to CS Unplugged (University of
Canterbury, n.d.), to Computer Science Education Research Group oto Ilavemotpio
Canterbury g Néag Znhavdiag 1} to Computing At School (CAS) (Computing At School,
n.d.), to omoio Sexivnoe oto Hvapévo Baoilelo yia v vmoot)piln tng Sidaokaliag g
EIMOTI NG DIIOAOYLOT®V OTA OXOAELd, XPIOHOIIOIODYV CLYKEKPIPEVEG EVVOLEG Yia TV Y. XT0
CS Unplugged ot dpaoctnprotnteg miéov ovvdeovtat pe v YZ, OIov Xpnotporotovvat &5
Baowkeg ovviotwoeg (Bell & Lodi, 2019 University of Canterbury, n.d.): aAyopiOpkn oxéyr,
agaipeor), aroovvieor), yevikevorn kat mpotoma, adtohoynon kat Aoyikr). Ot Bell & Lodi
(2019) avagépovv Tig £GL avteg Oepyaoieg Y Pact{Opevol OTIg IEVTE IIPMTEG IOV IPOTELVOLY
ndn ot Selby & Woollard (2013), xat e§nyovtag v mpoobrkn g €ktng, TG AOYIKI|G.
Qatvetal va vrdpyet oopmvola anoyeav yia TG €5t avtég evvoleg pe to CAS, kabwg to
tehevtaio Onpooievoe évav odnyo yia exmaidevtikovg yia myv YX (Computing At School,
2015), omov avagépovtdal ot €51 avTég EVVOlEg MG OLVIOTMOES TG YX: AOYIKI), aAyOpPlOpIK)
okéyr), aroovvleor), yevikevorn Kdat HPOTLIA, AQAipeon KAl AVAIdpaocTdoels, Kat TENOG,
adohoynon. To CAS avagépetal emiong mepattépe Ot TeEXVIKEG Kat mpooeyyioelg. O
wototoniog Teaching London Computing (n.d.), o onotog amnotelei nptoPfoviia tov Queen
Mary University of London xat King’s College London, avagépetat emiong otov 0dnyo tng
Y too CAS (Computing at School, 2015). O Staywviopog Bebras télog, evappovifetat pe Tig
IpoTelvopeveg évvoleg tov Selby & Woollard (Dagiené & Sentance, 2016).

Yndpyxoov Aoutdov apxeteg Impoordbeleg opopov TG YX, ot omoileg mpooeyyiloov
IIOADIIAeLPA TO {NTNPA, X®PIG Va DIIAPXEL AKOPA KOWA aIlodeKTO§ OPLOROG, VR AIIO TNV
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aA\n TIOAAEG XWPEG, €XOVTAG avayvepioetl T omovdatotta g Y2, éyoov 1dn edw xat
XPOVia IPOX®PNOEL OV AVAHOPP®OL TOV IPOYPAPHATOV OMOLO®V TOVLG OTNV TOILKN
exmaidevorn, ewayovtag v YX oe avta (Heintz, Mannila & Farnqvist, 2016). Muwa
eVOLaPEPOLOA aAVANDOL) OXETIKA He T OIapOPP®OT) EVVOLDV TG Y, KaOmg Kt To eDPOG IOV
KAADIITOLV O€ IIPOYPAPpata orovdayv, yivetat amo tovg Fessakis et al. (2018).

A&loAdynon YnoAoy(oTtikng okEWng

Onwg opwg avagépoov ot Grover & Pea (2013), ywa v avamrodn g YZ péoa amod ta
Ipoypappata onovdwv g npetoPfadpiag xat devtepoPabptag exmaidevong, amapait)
npobmobeon eivatr n afohoynony wmg. Emiong, ywa va xpiBel 1 amotedeopatikotnta
OIIO10LONTIOTE MPOYPAPHATOG OIIOLOWYV MOV £VOEXOPEV®MG OTOXEDEL OTNV avdmItodn g Y2, ot
10101 ovyypageig avagpepoovyv 0Tt Yperddetal va vrdapiovv epyaleia mov aglohoyovv éykopa
MV  AnoKt®pevn yvoorn tov padntov. Ta tedevtaia xpovia peletinkav tpomot
adlohoynong mg YX, eve epeovnteg ava@épovv Ot 1 adlohoynon g YX Ppiloketal oe
IP®o otadlo Kat dev KaAdITel ONO TO PACPA TNG, OLVTE KAl OAeG TIG NAIKIAKEG OpdoOeg
(Bocconi et al., 2016 Brennan & Resnick, 2012). Ot Cutumisu, Adams & Lu (2019)
avagépoovv TV ENAewyn Eykopav epyaleiov adtoAoynong mg Y, al\d kat v éNAeupn
OLOTPATIKIG OpYyav®ong Twv altoloyroewv YXZ. Avtiototya, ot Mueller et al. (2017)
avagépoov Vv ENAenyrn) adtomotov epyaleiov altohoynong YZ kat tovifoov v SvoKoAia
1oL avTr) 1] ENAeUPT) OLVIOTA Y1d TV AVAITTLSH TG Y Péoa aro Ta NPoyPARHPATd OIIoVOMV
NG TOIIKIG eKIIaidevONG, oOpPPOVA pe dedveig opyaviopong ormg o ACM kat o CSTA.

Onwg avagépoovv ot Lye & Koh (2014), n YZ mepthapPdavet ) Xpr|on €vvol®v emoTpng
DIIOAOY1OTMV K 1] EVAOYOAOI] [ TOV IPOYPARHRATIONO £XEL MG ATIOTENEOHA TNV EVTIPLPI O
Tov padntov pe my YZ. Etot apywkda, Aoye tmg obvdeong g YX pe TV Moty tov
LIOAOYIOT®V, yla TV adtoAoynorn g éxovv xprnowpomnowfei mpotmdapyovoeg pebodot
aSloAOyNoNg IPOYPAPPATOV OMOLOMV TG EMOTHNG TOV DIOAOYIOTOV, €WOIKA Yyld TOV
IPOYPAPHPATIONO Kot TNV alyopldpikr) oxéyr). Zto napeAbov opwg epyaleta adltoloynong
mg YX amétoxav (Ambrésio, Georges, & Xavier, 2014), eve o0e O,TL agopd o1
devtepoPadpia exmaidevorn, gatverar ott vmapyet eANewyrn) epyaleiov adtoloynong Y xat
OLYVA eKIAOEDTIKOL EMLXEPOLY TV aASlOAOyNon TG pe dwa epyaleia, xmplg Opmg mavta
éykopa amnotehéopara (Yadav et al., 2015). ITpopavwg, 1) kataokeor) epyaleiov aStoAoynorng
g YZ elval pua AamattnTiki) epyaocia moov 0ev pmopet va yivetat epmelpikd, aAd ovte va
vlobetel epyaleia adtoAoynong mov oxediaotnkay yia dAAeg Olepyaoteg, xmpig TV avayxkaida
AvVAarpooappoyr) Kat ENeyxo.

H £¢peuva

ZKomog & otoxol

2KOIIOG TN)G IAPOvOag ¢pevvag etvat 1) dlepedvnon TV MPOoeyyloe®V yid TV aSloAOyN o)
mg YX. H mapovoa épeova ooviota pa PipAloypa@ikr emokomnorn oto Oepa g
adlohoynong g YX kat Paoiletat otig apyég TG MOLOTIKIG AVANDONG IEPLEXOHEVOD
(Bryman, 2008). I'ia v avdAvorn meplexopévon Kat TOV OPlOpO TOV KATYoplav oL Oa
npoxvyoovv akolovbrndnke 1 npooeyylon TV €8t Pnpateov moo npoteivet o Altheide (2004,
avagopd oto Bryman, 2008), ®ote otadlakd va IPOKOYOLY Ol KATyopieg. ZKOImog etvat
a@evog 1) Otepevdivnon g eGENENG TG adtoAoynong g Y, o éAeyxog av Pploketal oe Ipotpo
OTadlo 1] av €xel @PIRAoeL, av KAaADITel IAEOV OAeg T1G NAKLAKEG OPAOES, KU APETEPOD 1)
AIIOTOIIMON T®V OLYXPOV®V EPELVNTIKOV TACE®V, ONMG OLAPOPP®VOVIAL TV TeAevtaia
dexaetia.
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ITivakag 1. Asiypa ¢peovag ava avalnnor o Paon dedopevov

Baon dedopivav Anotedéopata  AnmoxA£lopog Evoopatwon
amno to deiypa oto Osiypa

ACM Digital Library 179 138 41

IEEE Xplore Digital Library 53 40 13

Elsevier Science Direct 175 162 13

Springer Link 540 525 15

Zovolo 947 865 82

ZOYKEKPIPEVA O1 OTOXOL TG PPAOYPAPIKI|G PAG EMOKOINONG APOPOLV OTr) OlEPELVNOL) TOV
IIPOOEYYIOE®V yla TV aStoAoynon g Y
e ®G IPOG TI§ IAPAHETIPOLS TIOL CIALTOLVIAL YA TV EPAPHOYN TOV &V AOY®
IIPOOEYYI0E®V (IL.X. NAIKIA, CLYKEKPIPEVO TIPOYPAPPATIOTIKO TIEPIPANAOY, K.dL.)

e ®G IPOG TOV TPOIO HE TOV Omoio LAomoteitat 1 aStoAoynon (I.X. CUTORATOIOU|HEVT),
K.d.).

M£Bodog

I'a v épeova xat tm ovAoyr] Tov KatdAnlev apbpav, &ytve avalitnon oe téooepilg
Baoelg 0edopévv yia Tig omoleg vmrpxe TexViky evxépewa mpooPaong a) ACM Digital
Library, p) Elsevier Science Direct, y) IEEE Xplore Digital Library xat 6) Springer Link, peow
¢ akadnuaikrg npooPaocng mov mapsxetatr amnod 1o Ilavemompo Oeooaiiag. a v
avadimon xpnowonou)Onkav ot ayylukég Aeeig-khewdra “computational thinking” xat
“assessment” 1] “assessing” xpnowpomowwvtag to Aoywko oxnpa «“COMPUTATIONAL
THINKING” AND (“ASSESSMENT” OR “ASSESSING”)», xabwg eixe mapatnpndet ot oe
KAIowovg Tithovg apbpwv xpnotpomnoteital to “assessing”. Ta apbpa eléyxbnkav apyua
amo Tovg TitAovg, T AéCelg-KAeldwd Kat Tig mepAnyetg toug. O peydhog apyikog aptopog
AIMOTEAEOPATOV HTAV AVAPEVOPEVOG AOY® TOL HEYANOD XPOVIKOD ebpovg (tedevtata 10etia).
Ano ) Paon Springer Link, oe oxéon pe tig dMeg Pdoetg, avadodnke molo peyalvrtepog
appog amoteleopdtmv, Ta omola TeAika Oev fTrav oovagrn pe Vv avadton,
EpPavioKayv yua napdoetypd armoTeAeopatd Iov elyav va Kavoov pe tovg opovog “digital
literacy”, “ICT literacy” xt oxt pe v Y. [a to Aoyo avtd mapatnpeitat To yeyovog va
¢xoov ovprepAn@Oet tooa Alya texkprpla oto Oelypd CLYKPLTIKA HE TO HEYANO APYIKO
aplOpo anoteAeopdaT®OV TG OLYKEKPLPEVNG avadr)Tong.

H apyw) avadrmor éyve yia mv tpéyovoa dexaetia, dnhadr) ta €t 2010-2019. Ze kdmoteg
MIEPUTT®OELS, yid AOyovg epPabovong ki opbotepng mapovoiaong TV AoTeAeOpAT®OV, PEO®
TOV ava@op®v Tov apbpav mov emAéxOnkav oty apyikr @daon avalnmonkav emuiAéov
apbpa. O apdpog 1OV TeKPNPi®V MOoL AIOTEAECAV TO APXIKO delypa Tng €pevvag TeEAKd
avr)AOe oe oydovta dvo (82), onwg @atveral xat otov ITivaxka 1. Qg povada avalvong
Dempettat To exaotote apbpo.

AvdAuon Agdouévwyv

H avalvon tov apbpov Pdacet g avdalvong meplexopevov éytve AapBavovtag vmoyn
OLYKEKPIEVEG TIPOKADOPIOPEVEG TTAPAPETPOVS, AANM KAl IAPAPETPOVG IOV IPOEKLYAV KAT
) drapkela g Epevvag, COPPOVA HE TO OKOTIO ALTHG.

Ta apBpa apywa ekeyxOnkav ot Pdon mg nAkiag 1@v padntev tovg ormoiovg oToxeEvOLY
Ta oxfpara agohoynong. Ilapatnprifnke évtovo to @QAivopevo va pnyv yivetat oaQr|g
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ava@opda oTig IPOTEWVOPEVES NAKIAKEG OPAdeG, aAd va vIIAPYEL oLVI0WG ePAPPOYT) Ot Eva
HIKPO EPELVITIKO Oelypa EMAOYI|G TV EPELVITMYV, IOV MAPEIEPIIE O POAIKI)/ COPIITOHATIK)
detypatoAnyia xat detypa evxépetag. Amo v PiAoypa@ikr) avaokonnorn Qaivetdal nmg
ehaylota epyalela &xoov emkvpwbel KU €xouv Mepdoel eA&yXOovg eyKLPOTNTAG Kot
adlomoTiag. Xta amoteNeopatd Tg IMIApovodg E£Pevvag, IIAPOovolaloviat COVIOPA Ot
EPEDVITIKEG IIPOTAOELS, EV® YIVETAL AVAPOPA 08 NAIKIAKEG OPAdEG KL €VVOleg ASLOAOYNONG.

H enopevn eCétaon tov apbpov éytve pe Paon Vv Ipootyylorn mov akoAlovdoov. ITpockoye
évag peydahog apldpog mpooeyyloemv mov eivatr oxedlaopéveg IAV® O OLYKEKPLPEVA
IPOYPAPHPATIOTIKA TIEPIPANAOVTA, APKETEG IIPOOEYYIOEL IOV XPIOUHOIIOODV KAIHAKES 1)
WOXOHETPIKA EPYANEld, Katl KAIOleG IIPooeyyloelg TTov akolovdoovv piktr) pebodoloyia pe
noManAég pedfodovg adtohoynong, ot omoieg dev Paocifovtat oe éva povo epyaleio. Zta
AIIOTEAEOPATA ITAPOLOLACOVTAL AVANDTIKA Ol KATIYOPIEG IOV IIPOEKLYAV.

Té\og, pia akopa mapapeTpog mov eAéyxOnke etvat av vIdapyel oOLVOEOT) TG IIPOTELVOPEVTG
pebodoloyiag altohoynong pe ™ Odaokalia, av OnAadrn AapPdvoviar vmoyn ot
dpaotprotnteg xatd ) Owdpkela OwbaokaAiag 11 1 pebodoloyia amotedel avtovopo
epyaleio altohoynong g YZ. Bpébnkav ehayiota epyaleia moo avtovopa agltoAoyoov v
YX, xopilewg otV Katyopla ToV KPitplov/ PoxoHETPIKOV ePYANElDV, eVed O €OPEVO
eminedo eNeyxOnke 11 eNAPKEd TOV AIOOLVOEPEV®V aImlO OLYKeKPLEveg Odaokalieg
epyaleimv va agtohoyrooovv v Y.

Metd v aviyveoon T@V IPOavAPePOPEVOV TAPAPETP®V (NAKia, IPooLyylon, ocLvOeor pe
O1daokalia) kat v oovenmayopevy) OnNploLPYIad KATnyopldV, AIO@ACIOTNKE I COVTOH
IaPOLOLaoT) TRV epyalei®v/pedodoloyimv atoAOyNong yia Tig Katnyopieg oL IPOEKLYAV.

AmoteAéopata

Ot Roman-Gonzéilez, Moreno-Leén & Robles (2017) xatatdooovv Tig LIIAPYXOLOESG
1pooeyyioetg otnv adtoAoynorn tng YX oe mévte Katnyopieg: a) abpolotiky, P) OlapoppmTIK)-
enavalapPavopevy, n omoia Imapéxet avarpo@odotnorn, y) petapopdag OeSlot)tev, O)
KAMpAK@V 1enolbnoemv-otdoeov kat &) Ae§ihoyiov. Axkolodbwg mpoobétoov GvoO axopa
katnyopieg (Roman-Gonzélez et al., 2019): otr) dwayvwotika epyaleia kot () epyaleia
egopouing dedopevav Y. v Hapovod EPevvd, COPPOVA PE TA EPATHIATA IOV £XouV Tebet,
ol Katnyopieg aStoAoynong g Y oo IPOKLIITOLY dAIIO TNV aVAALOI) IEPLEXOHEVOD ELvat:

a) Ze oOvyKeKPIUEVA TIPOY PAUUATIOTIKA Tep1fallovta, 1) omtola ovvdeeTal apeod pe To meptBailov
VAOIIOINO1)G TOL EKAOTOTE £PYOV, IOV PIIOPEL VA elval IPOYPARHA 1) EKIALOEDTIKO Ity Vidt,
EV® O€ KATIOleg MPooeyyloelg avtoparonoteitat mirpag. Iapatnpovvial diagopomnouwioetg
OTav o OToX0g elvatl 1 kATATKEDY] IATYVIOIOV, 1] OIOLd ep@avifetal @G vIoKatnyopia, Kadwg ot
évvoteg altoAoynong YX oe pePLKEG MEPUITMOELS KATAOKEDTG ALY VIO®V S1apopoIrolonvdat
amo TOLG EPELVITEG, KL ELOAYOVIAL VEOl TOHelG adloAOynong mov 8ev TOLG OLVAVIAPE OTO
oIoOAOUIo PAOPA 11§ Y, OIIOG 1] PI)XAVIKI) ALY VIOIDV.

B) Me xpitnpia aloAdynong YX 1/kar poyouerpika epyaleia, ota omoia eviaooovTat ot KAIpaKeg
rrenofroemVv-otdoe®V, oo avagépoovy ot Roman-Gonzdélez et al. (2017), kat ot mpoonadeteg
obvoeong G YZ pe PETAYVOOTIKOOG IAPAYOVTEG 1) fe XAPAKTNPLOTIKA TG IIPOOMIIKOTI TG,
otV npoonabeia va peetn et ) YZ amo ) okomd g yoxoAoylag.

Y) Me moMardés uebodovg adiodoynong, ot omoleg amaptioviatr amd @PAxKeAovg e
ohoxAnpwpéva epya, mapatpnon mnediov, ovvevtevielg He TOLG PAONTEG, K.O. KOl
dragpopomolovvtatl avaloyd Pe TO IPOTEWVOHEVO EPELVITIKO TAAIO10. XT1G IIPOOEYYIOELg TrG
YX péow STEM mapatnpeitat emiong dtagoporoinon ot aSloAoyovpeveg €vvoleg Kdt
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MPAKTIKEG, eppavifovTal Im.x. ol IPooopolwoelg (simulations). I'a to Adoyo avto Ba prmopovoe
va Bewpnbel wg xmPOT| LIIOKATYOPLA, OH®G OTNV HAPOLOA Epevva HePAapPdaverat oTig
noA\amég pefodoog adltoloynong.

Ot xatyopieg Oev elvat mavta ave{aptteg PeTASy Tovg, IL.Y. OV KATyOPloIoinon T®v
Romén-Gonzélez et al. (2017) pmopetl €va TOIOMOUHEVO EPYANEIO O MPOYPARHATIOTIKO
nepiPaAlov va xpnotpomnoufet 1000 yla SIApoPP®TIKY] 000 KAt yia TeAKT) aSloAoynor), eve
ot moMarAég pebodot atoAoynong, mov IPOTELVOVTAL MG KATNYOPida OTNV IIApoLOod €PeLVd,
HITOPEL VA ava@epovTal KAt 08 OLYKEKPIHEVA IIPOYPAPPATIOTIKA ITePBAAovTa.

A&loAdynon YX o€ oUuyKeKpIUEVA MPOYPAUUAtioTikd mepiBdAAovta

O mpoypappatiopog COVAVTATAl OOVEX®DG OTIG TIPOOeYYIoelg 0O1KoOOUNong Y, £Tot £xet yivet
apketr) dovAewa otnv alloAoynon evvolwv YZ pEO® MPOYPARHATIOROD, eVACXOANONG HE
noayvidwa k.a. Ilpoondbeteg yivovtat ywa tv avtopartonoinon diadikaciwv, eve 1) e01K)
LIOKATHYOPIlA TOV HAlXVidmv éxel oOnyroel 0g AVAYV®PLON IPOTOIMV Kl AvAPOPd O
évvoleg 1ov 10wg Seviovv, kabwg dev CLPITITITOLV PE TIG CLXVA YPIOLHOIIOIODHEVES EVVOLEg
g YZ. Epevvntég éxoov avayvmpioel IpoypappaTioTKd IPOTouIIa o matyvidia, xat Pdoet
AUTEV £XOLV IIPOXMPIOEL O ovOoTpata adtohoynong YZ.

2to meptPpaliov AgentSheets/ AgentCubes 11 YZ adioloyeitat avtopata xp1otponoimvTag
ypagovog (Computational Thinking Pattern Graph - CTPG), oo exgpdalovv omtikd to Babpo
eritendng mpoypappatiotik®v ortoxav-rporonnv (Koh et al., 2010), texvikov dnAadrn nmoo
eppavifovrat ot dnpovpyia maryvidrov (ITivakag 2) k1 ovopdlovtat Zneipa ITpotdnev Y
(Basawapatna, Koh & Repenning, 2010- Koh et al., 2014). Méow toVv ypdpmv atohoyeitat Kt
1 petagopd yveoons. Ztny idwa matgoppa (SGDA), to ovompa Real Time Evaluation and
Assessment of Computational Thinking (REACT) mapdayet avtopatronoumpéva ypdeoug
CTPG (Basawapatna, Repenning & Koh, 2015 Koh et al., 2014), divovtag apeon eikova yua
TNV Hopeta g KATaokevrg Kat Ponbavtag oty evotdapeor aStoAoynon.

To epyaleio Fairy Performance Assessment (Werner et al., 2012) aftoloyetl oe meptpallov
Alice Vv alyopOpkr) oxéyr), Vv agaipeon xat ) povtedonoinor (Carnegie Mellon, n.d.),
oxt opwg v KApdaxeon (I[Tivaxag 2). Xprnowponotet oevapia adtoAoynong oto AgentCubes
(Webb, 2010), eve 1 adtohoynor) yivetat pe dopbwoetg/ ipoobrjkeg oe SOOpPEVO KOOKAL.

['a tov mpoypappatiopd OAatyVidlmV EPELVITEG AVAPEPOLY TV EVVOLA THG YTIOAOYIOTIKI|G
Mabnong - YM (Computational Learning-CL), n ortota oovdéetat pe v Y (Werner, Denner
& Campe, 2015). I'a v adooynon g YM mpoteivoov to Game Computational
Sophistication (GCS), to omoio xpnotpomnotel IPOYPAPPATIOTIKEG KATAOKEDES, IIPOTLIIA KAt
pnxavikn) navidiev oto Alice (TTivaxag 2).

To povtého Progression of Early Computational Thinking (PECT) otoxevet oe tadeig
dnpotikod oxoAeiov kt adloloyel mpoypappata oe Scratch (Seiter & Foreman, 2013). Ot
¢vvoteg YZ (ITivakag 2) mov adtoloyet etvat vroovvolo avtev mov npotetvet 1§ CSTA (Barr
& Stephenson, 2011), eve yprnowponotel kat pooprpikeg aStoAoynong, ornmg avt) tov Wilson,
Hainey & Connolly (2012).

To Dr. Scratch etvat mepipdAov avtopatomoupevng adgioloynong tmg Y2 (Moreno &
Robles, 2014 Moreno-Leén & Robles, 2015a° 2015b). ASioloyetl avtopata éva npoypappda
Scratch amodidovtag eva Pabpo Y Baocet npoypappatiotikev evvowmv (ITivaxag 2), ala ki
avalvel KAaKEg MPOYPAPPATIOTKEG TakTikeg. [Tpotetvetat 1) vrobétnon gaxelov epyacimv yia
kabe xpnotn, xabwg pa povo epyaocia Oev Olvel otyovpa amotedéopata aAd ovTe
AN PoPopleg oxeTkd pe Vv eSeMln g YX tov xproty. Asv pmopel va ypnotpornou)Oet
ENAPK®G POVO avto, kabwg Oa propovoe Kaveig pe éva Bempnrika dyxpnoto npoypappa va
IIdpet TOAD DYNAO TeAkO PBadpo (Moreno-Leén & Robles, 2015a).
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ITivaxag 2. Epyaieia atodoynong Y o€ npoypappatiotikd nepipallovta
M¢B06og Eicodog Evvoieg HAwkigg
Computational Thinking TpOTOIIA: HAPAY®YT), AIIOPEOPNOT, Middle
Pattern (CTP) graph Agent Sheets, obykpovor), petagopd, ®Onon, €Adn,
8 YKPODOT], HETAQOPA, GENOT), EASN schools,
Real Time Evaluation & Agent Cubes dudyvor), avappixnon Aogov, éAeyyxog K12
Assessment of CT (REACT) Beixn
Progression of Early A1a61'1<a01£g Kat a}\\{optﬁpm,
. S aroocvvOeor) mpoPAfpartog, Grades 1-6
Computational Thinking , . ,
IApaMNAIoPOg Kat GLYXPOVIOHOG, (6-11 etav)
(PECT) Model | , \
AQAipeot), AVAIIAPAOTAOL) 0edOpPEVOV
Agaipeon xat amoovvbeorn)
Hp?ﬁ)\r]}laTog, napa?xkr]ktopog, Aoytxq Grades 5-10
Dr. Scratch OoKE&YT), OLYXPOVIOPOG, ENeEYXOG POTIG, .
: ‘ (10-15 eTayv)
aMnAenidpaon pe to xprion,
avanapaoctaoct) 6eopeveav
IMpoypappatiotikég £vvoleg, opyavmor)
. . , . Grades 4-7
Wilson, Hainey & Connolly TOL K®OKA, OXedLAOPOG yia 9-12 eéov)
Scratch  enavaypnoonotnon ( oV
Agaipeor) - armoovvieor),
Scratch Analysis Tool (SAT) ap QMHAlOPng Aoyu) orREPn, AS,V
OLYXPOVIONOG, EAeyXOG por|g, S1adpacn  avagepovy
Xp1otn, avanapdotaor dedopévav
Zovbnkeg, Bpoyot, dradikaoia, Kovr)
Ninja Code Village (NCV) dadwkaoia, dedopéva, yeyovota, Anpoto
nap/ opog, Aenapr xprot
Functional Understanding H(IpCIMl‘])\lO‘].lOQ, }\OY,IKII oxEYT, K12,
. OLYXPOVIOPOG, ENAVANNYI), IPOTOIIA — Grades 5-8
Navigator! (FUN!) ; ,
yevikeoon (10-13 etv)
Fairy Performance A)\YOplG}ltKI] oxeyn, AITOTEAEOHATIKI) M}llddlle
Assessment Xprion TS agaipeon kat schools,
Alice povtehomoinong K-12
Game Computational [TpoypappaTioTIKEG KATAOKEDES, Middle
Sophistication (GCS) IIPOTLIIC, PNXAVIKL] IAVidmV schools
, , \ Anpotiko-
Rowe & Cunningham Zoombinis AHO.ODVGSOI]' CVAYVOPLON [pOTOIOV, I'opvdoto,
agaipeor), alyopldpikog oxedtacpog ,
eldkotl
Baowd (petaPAnteg, avabeoeig, KTA),
Commutative Assessment Bl9cks, em}\qu{ optopsveg'/ aoploteg ' Grades 9712
Keipevo EMAVAAIYELS, TTIAPAHETPOL OOVAPTHOE®Y  (14-17 eT0Hv)
- Stadkaoiov
Awaotaoeig YX (ovopatoAoyia,
Mobile Computational dadikaotikr) agpaipeor), petaPAnteg, Aev
Thinking (MCT) Bpoxot, ovvbrkeg, AMoteg) -8 emuAeéov avagépoovv
App Inventor dlaotdoeig Kwvnrrg Y2 (Mobile CT)
14-16 etwv,
Quiz Maker - Quizly Aopég tov App Inventor Dottnég

(18-22 etyv)
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I'a to Dr. Scratch éxoov 110n yivet 1) Bpiokovtat oe e§eAidr), apketol éAeyxol eyKLPOTNTAG
(Moreno-Le6n, Robles & Roman-Gonzélez, 2016° Moreno-Leén et al., 2017- Moreno-Leodn,
Robles & Roman-Gonzalez, 2017). Xprowpomoteitat oe épeoveg, av Kat KATOES aAvVAPEPOLY
advvaptla eppaviong g I Povg etkovag padnt), eWdkd oe MOADIIAOKOVG OXEOIAOPOVG, EVD
TA AMOTEAEOPATA TOL OLAPOPOIIOIOLVTAL A0 ALTA IOTKNG adtohoynong (Hoover et al.,
2016). Xpnowomnoteitat emiong yia evolapeon aStoAoynon Kt oxt povo yia tedixr), Bonbwvtag
va eSayxbovv ooprepdopata oxeTkd pe v avamntodn evvolov Y (Troiano et al., 2019).

l'evikotepa, ovmdpyel Tdon avtopatonoinong te®v epydieiov altodoynong, edwkda ota
npoypappatiotika mnepiParlovra. Etor, dnpiovpynOnke 1o avtopatomoupévo ovotnpda
aodoynong YZ Ninja Code Village for Scratch (NCV) ywa to dnpotikd oyoAeto (Ota,
Morimoto & Kato, 2016), to omoio mpoteivet mAaiolo aSloAOyNong pe IPOYPAPHATIOTIKESG
¢vvoteg (ITivaxag 2), eve mpoogata avarrtvyOnke to Scratch Analysis Tool (SAT) (Chang et
al., 2018). EmurAéov, to Functional Understanding Navigator! (FUN!) (Brasiel et al., 2017)
avalvet avtopata mpoypdppata Scratch, divoviag pdaliota eledfepa Tov K®OKA TOD.
[Tapayet wg ¢odo pOANa epyaotag ki éxet xprjopomowndet pe padntég 10-13 etwv.

To epyaleio Commutative Assessment alohoyei pabntég Avkeioo o €vvoleg
npoypappartiopod (ITivakag 2) pe ovykpioelg petalp popemv kmdka (blocks-keipevo)
(Weintrop & Wilensky, 2015). Ot Rowe & Cunningham (2017a* 2017b) mpotetvoov éva
nhatolo afloAoynong peoa amno to natyvidt Zoombinis, atohoyavtag evvoteg Y2 (ITivaxag
2), kabwg Kat otadla aro Ta oroia IePvovy ot IMAIKTEG Y1d TV OAOKANIPOON TOL IAYVIO0D.
Ta otadia avayvepilovtar amd Pivieo tov Haryvidov Kat peAlovtikd oyxedialetal
avtopatonoinon g Oladkaoilag, eve YPIOIOIOlElTal €PELVNTIKO Oelypa OA@V TV
NAKI®V KAt eprelpiag.

O Basu (2019) mpoteivetr pia pooupnpika adtoAoynong oto npoypappa CSForAll, 1 omoia
adloloyel Kupiwg IPOYPAPPATIOTIKEG Evvoleg ot block based mepipaliovta, omwg to Scratch
kat 1o App Inventor, kat yia v omoia £Yoov yivel KATIOW01 IP®TOL EAeY X0l EYKDPOTITAG.

2TOV TOHEA TOL MPOYPAPPATIONOD KIVIIT@V OLOKELAOV IpoTeivetat yia to App Inventor 1)
poounpika agohoynong MCT (Mobile Computational Thinking), mov ypnowpomotet 14
draotaocetg, otig onoieg avalvoov ot ovyypagelg v Y (ITivaxag 2) (Sherman & Martin,
2015). To Quizly emiong etvat éva SLAOIKTLAKO epyalelo e EPWTIOELG Kl ADTOUATOIOUHEVT)
adloloynon anavmoenv yua 1o App Inventor (Maiorana, Giordano & Morelli, 2015).

Néeg mpooeyyioelg mpotetvoov tv altoAoynon péom® avdivong dedopevav yapnlov
ermuIedov amo apyela Kataypagrg g Stadikaoiag Ipoypappatiopod oe Scratch (Srinivas et
al, 2018), pe TtaoTOXpOVI] XPNON EPYAAEIOD OMTIKOMOINONG TOV KATAYEYPAPPEVOV
dedopévav.

[Tpoogata emiong avaxkowmbnke 1 mpobeon xprong Ttexvoloylag mapakoAovbnong
opOalpoxkivnong (eye-tracking) g avtikelpevikod epyalelo pETPnong TG KATaAvonong
evvolwv YX (Arslanyilmaz & Corpier, 2019), ewdwa yia nmepipdailovia onwg to Scratch xt
évvoleg omwg 1 axoloobia, emavdAnyrm, yeyovota, Tekeoteg, kivnon, kda. Ot
Papavlasopoulou, Sharma & Giannakos (2019) opwg xpnowpomnoinoav TV aviyveovorn
opOalpoxivnong oe oovdvaopo pe mowotka dedopéva, xwplg va amodeiSoov amo v
ogOaApoxivnon T OlaPopPoIoinon oTig OTPATYIKEG KAl TIG IPAKTIKEG TOV pabdntov mov
KATEYPAYPAV IOTOTIKCL.

Kpitnpia aloAdynong Y kat WuXoueTpika epyaAcia

Extog amo ta epyaleia IOL OTOXEDOLV KLPIOG Of MPOYPARHATIOTIKA HePBaliovra,
DIIAPYOLY APKETA KPLTH)Pld Hov Ipoonabody avtovopa va adtodoyrjooov Ty YZ, OxeTKd
WOXOPETPIKA epyalela, aMAd KAl PIKTEG, OOVOLAOEVEG ITPOoeYYioelg. Ztadlaxd epgavifovral



Juotipata afloAdynong tng YIMOAOYIOTIKNAG ZKEWNG otV ekmaidsuon: BiBAOypagikr emoKoOTnon 107

ITivakag 3. Kpttpa aodoynong Y - Poyopetpikd epyaleia

M¢00dog ‘Evvoieg HAwkigg

Test for Measuring

Basic Programming Aopég eléyyou (axkolovbia, emavalnyr, emAoyr)) Grades 7-10

(12-15 et@v)

Abilities
Computational Baowkég akolovbieg, Ppoyxol, enavalrjyelg, amheg Kat Grades 5-10
Thinking Test (CTt) obvBeteg oovOnKeg, oovapTroelg Kat petaPAnteg (10-15 et@v)

Bpoyot, akyopiBpot, npotona(axkolovBia-dedopéva),

PCNT ovvOrkeg, Prjpata(axolovdia- teeotég), odnyieg, Mucpotepn
. . , tov 10
avtopata(akolovbia-covorkeg)
Computational Anpoopytkotnta, alyoptOpIKI) OKEW), KPLTIKY) OKEYT), Grades 5,-12’
Thinking Scales (CTS)  emiAvor) mpoPAnpdiov, covepyatikotta Govute
! Tprrofadpiag
Computational oo A\ ‘o e . . . A ,
Thinking Test ®PLKOG CLANOYIOPOG, ENAYMYT], PIVIHL) epyaoiag eV avaQepeL
Yagci CTS scale Enlt}\ooq Hpoﬁ}\r]parog,' 61]‘ptoopyu<1]' oKéyn, a)\'yop}ﬂpu(q Aomtg
OKEWT KAl OLVEPYATIKY| pabnon padi pe Kpiikr) okéyr) (15-17 etwv)

WOXOHETPIKA epyalela yla TV YX, eved APKETEG MPOOeyyioelg avikooy oto medio g
EMOTUNG LIOAOYOT®OV, Kabwg Pacikeég E€vvoleg IPOYPAPPATIOHOD EHIEPLEXOVTIAL O
IIPOOoeYYioelg g Y.

Ztov ITivaka 3 epgavifovtal avtuIpoO®IEDTIKA epYaAela TG KATHYOPLldg, HE TG EVVOLleg
1oL aSloAoyoLV Kat Tig NAKieg oTig omoieg anevbovovrat.

To yoxopetpko epyalreio Test for Measuring Basic Programming Abilities (Miihling, Ruf &
Hubwieser, 2015) Baoiletat oe bAko tov Staywviopob Bebras (Vilniaus Universitetas, n.d.)
KAl XPNOLHOMOLETAl TOOO yld ApyKI), 000 Kdl yia TeAikr) aStoAoynor), XPnotponolmvtag
évvoleg npoypappatiopot (Iivaxag 3).

To Computational Thinking Test (CTt) (Roman-Gonzalez, Pérez-Gonzédlez & Jiménez-
Ferndndez, 2017) amoteleitat amo epwtr)oelg TOAAMALG em\OYN)G KAl KAADIITEL PEPIK®DG
vrnoloytotikeg évvoteg g YZ (ITivaxkag 3), xat kabBoAov IPAKTIKEG Kol OMTKEG, OIMG
avalvovtat amnod tovg Brennan & Resnick (2012). Xpnowponotettat yia apyki) aStoAoynorn ki
€XEL OLOXETIOTEL PE YVOOTIKEG IKAVOTNTEG KAl TNV IKAVOTNTA emAvong HpoPANpAT®V.
[Tpotetvetat va pnv Xpnotporoteitat povo tov, ald oe oovOLAOpO pe dANa avtiotoya
epyaleia, onwg to Dr. Scratch. I'ia to CTt et yivet épevva yia ovoyetioelg pe petaPAntég g
YV®OOTIKI)G WoxoAoylag, ald KAt pI] yV@OTIKODG MAPAYOVIEG, eV €XOLV Yivel apKetol
g\eyyol eyKopoTTAg ToL yia Tig NAkieg 10-15 etmv, kdtt mov To kadotd 1o povadiko iowg
¢ykopo epyaleio adtohoynong g Y= (Romén-Gonzélez et al., 2016- 2018a° 2018b- Tsarava et
al., 2019). Zopm\npeopatikd oto CTt, o1 Pérez-Marin et al. (2018) dnpiovpyovv to PCNT yia
v adtodoynon g YZ o8 PiKpoTeEPoLS pabntég xat ypnotpornotody kat ta dvo padi yia
apyK1) Kat TeAikr] adtoAoynorn) oe O10aKTikeg mapepPaoelg oe pabntég 9-12 etav.

O diaywviopog Bebras (Vilniaus Universitetas, n.d.) dtopyavevetat oe nave amno 40 yopeg Kt
£xel og avtikeipevo v nAnpogopikr) kat tv Y. Ta Oepatd tov avtiotoryifovtat oe £vvoleg
Y, onwg agaipeorn), arnoobvieor), alyoplOpiky] OKEWn, avayveplor IPOoTOI®V 1) YeVikevor),
EV® &YOLV OLYKEKPLpéveg Mpodiaypapés, onwmg NAKia AOTH, AIOITODHEVOG XPOVOG K.d.
®¢pata tov Bebras £xoov xpnotponowmbet 1161 oe atohoyroeig (Dagiene & Stupuriene, 2016)
Kl AIIOTEAOLV MAEOV AVTIKEIPEVO épevvag oty adtohoynon g YX. Exoov ypnotpomnowmOet
oto Test for Measuring Basic Programming Abilities onwg avagépbnke, kabwg kat oe
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MIPOTAOCELS APXLKNG Kat TeAkn)g adtohoynong (Perez & Valladares, 2018), oe oovOvaopo kat pe
aAa LIOOTNPIKTIKA epyaleta. Avagépetal opwg adovapia eaywyrg petprjoemdv Y amo
Tov Bebras, k1 0Tt i0wg Opwg peAovtikd peowm épeovag peteGehybet oe epyaleto aStoloynong
YX (Araujo et al., 2017). Ot Djambong et al. (2018) xpnotpomolovv Oepata tov Bebras xat
dwkd tovg, oe altodoynon Y pabntov 11-14 etov, Xoplg oNpavtikd armoteAéopatd, eV oe
al\n épevova yua Vv adodoynon YZ péow Oepdrev tov Bebras dev emPePaimvovrat
OTATIOTIKA OAeg Ot évvoleg TG YZ ToL Olay®@VIOHoL, IApd HoOvo &S00 MAPAYOVIES, I
wavotnta adtoAoynong (agatpeor), yevikevon kat aroovvbeon) kat padi n alyopdpx)
okéyn pe Tt Aoyikn atrtwoloynon (Araujo et al, 2019). Ze AaMn mapopowa épeova,
emPePatwvovratl povo OVO MAPAYOVTEG, 1) AVAIITOEN TG AAYOPIOUIKIG OKEWNG KAt 1] €DPEOT)
npotonav (Palts & Pedaste, 2017).

Emiong, epevvrtég ovvdvadoov O¢pata tov Bebras pe aA\\eg mpooeyyioetg, onmg .. pe to CTt
(Wiebe et al., 2019) ywa apywr) adiohoynon Y oe pabntég 11-13 etmv, avagépovtag vynAn
ovoxétion) Tov CTt pe to Dr. Scratch xat too CTt pe emeypeva O¢pata too Bebras. Téhog, ot
Rojas-Lopez & Garcia-Penalvo (2016) oovdvoaloov pe 1) oeipd Tovg Bépata ano tov Bebras
kat v Olopmada “Talent Search” yia v altoAoynon veémv gottntov tprroPddptag
EKIIAIOEDONG, EVM EPMTNHATONOY10 PBaoctopevo emtong oe Oepata g Olopmddag “Talent

Search” yia apyuw) kat teAikr] aSloAoynor oe IP®TOETeilg QottnTEég poteivovy Kat ot Gouws,
Bradshaw & Wentworth (2013).

ITpoxwpavtag, n xkAipaka Computational Thinking Scales (CTS) (Korkmaz, Cakir & Yasar
Ozden, 2017) xpnowomnotel epotpata k\ipaxag Likert, Baociletat oe évvotleg Y tov ISTE
kat CSTA (2015) (ITivakag 3) kt £xet vrootel eA&éyyovg eyKupOTNTAG KAl ASLOMLOTiAS.
Arnevfovetal apylkda oOe @OUINTEG, eV £Xel MPOOodppootel kat ywa T OevtepoPabpia
exniaidevon (Durak & Saritepeci, 2017).

Emu\éov, to Computational Thinking Test (dtagopetikd amd 1o opovopo napandave) etvat
YVOOTIKO TeoT IoL opiletatl péoa oto mAaioto vonpooovvrg Cattell-Horn-Carroll (CHC), xt
adohoyet yvaootikeg mapapétpoog (I[Tivaxkag 3) mov ovvoéovtat pe ToV IPOYPAPHRATIONO,
kabwg Kat v ortikr] avtidnyn xat pvrpn (Ambroésio et al., 2014).

Ot Chen et al. (2017) oxedialoov v apywn) kat teAkr) aStohoynon YZ pabntov 10 etov oe
&va MPOYPAPPd POHIIOTIKI)G, XPIOLHOIOIOVTAS EPMTIATA IPOYPAPHUATIONOD Of HOPPL)
KEPEVOD Kat PITAOK, aAAd Kot Kabnpepva oepvapia, 0¢hovtag tantoxpova va eAeySoov Kat
TNV £VVOld TG HETAPOPUS TG YV®OIG 08 AAAODG TOHELG.

To PCTT (Psychometric Computational Thinking Test) Ppioketat oe apyiko otadio,
otoxevovtag va yivert otabopévo epyaleto yia 1 pétpnon tmg YX (Santisteban &
Santisteban-Munoz, 2018). Emiong, o Yagci (2019) Snpiovpynoe pia KAipaxka pétpnong tng
Y pe epotpara khipakag Likert yia évvoteg YZ (ITivaxag 3), ) ooia otoxedet oe pabntég
Avkeiov, yta v omota 1101 éxet Sextvr)oet 1] Sadikaoia eEAEyXaV eyKopOTTas.

Ze aAAn épeova eA&yyeTal 1 aLTOEKTIPNOL), OTAOELG KAl Kivntpa yla ToV IpOoypPappaTiopo
piKpov pabdntev, oe oovovaopod pe amotedéopata tov CTt, xopig Opog va IpoxLITOLV
onpavtikd arnotehéopara (Leifheit et al., 2019).

Extog amo v adtohoynon evvolimv YZ npoteivetrat Kt 1 aStoAoynorn aveSdaptntov amo tmy
YX OeSlot)tv, Onmg 0edlotnteg ylia oOxeoels, yvaotikeg Oelotnteg oty (o1, ®Ote va
adtohoynet mo ohoxAnpeopéva n Y (Basso et al., 2018). Téhog, eppaviovtat mpoPAemtikot
IAPAYOVTEG Yid TV YZ, OII®G O TPOIIOG OKEWNG, 1) akadnpaiki) emtoyia ota pabnpatikd kat
1 otdon anévavtt ota padnpata pabnpatikeov (Durak & Saritepeci, 2017).
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ITivaxag 4. IToA\an\ég péBodor adroAoynorg

Ovopa MegBodoo Eicodog 'Evvoieg HAwkigg
‘Evvoteg (akoAoobia, emavalmypetg,
HC[pCI)\'}\I])\lO]JOg', yeyovota, ogvﬁqkeg, M prytry
teleotég, dedopeva), [Tpaktikeg ,

, , . , , avagopda -
IMoMam\ég popgeg al/ong (TElpapatiopog Kat emavalnyn, EAeyxog OEOVA O
(Brennan & Resnick) KAl AITOOQAAPAT®OT), )\Filde 817

EIIAVAYPTO10IIONN O] KAl AVAKATENA, N o1 c'gv
agatpeon) xat arroovvleor)), Omtikeg
Scratch (¢xppaor), oovdeor), epoTrpaTa)
Foundations for A}\yople}'lu(q OKEWT v(anoooveaon, ' Middle
. . akolovbieg, enavalnyelg kat ovvOrKeg), schools:
Advancing Computational , , \ .
R OPLOpIOL EVVOLRDV, EKTEAEDT] KOOWKA, Grades 6-8
Thinking (FACT) , ,
ATIOOPANPIATOOT) (11-13 et@v)
Personalized Assessment ‘Epevva oe
Worksheets for Scratch AxolooBieg, yeyovota, Bpoyot, oovOrkeg Grade 4
(PAWS) 9 etov)
Buwteookommpiéveg ‘Epevva oe
ov{rtroetg padntov ScratchjJr  Aev avagépovtat avaloTika Grade 2
(Portelance & Bers) (7 etov)
TToMarég Hopég ot /ong A(pmpeoq, yevmeuor],'a)\yoptepog, '
(Atmatzidou & . Lego apBpapa, TPnpaTonoinon, Epeova oe
Demetriadis) Mindstorms anoo@aipatoon, 'ﬁavoleg 15-18 etov
IIPOYPAPHIATIOTIKEG EVVOLEG
Awaotdoelg YX (ovopatoloyia,
Mobile Computational dradikaotikr) agaipeor), petaPinreg, Aev
Thinking (MCT) Bpoxot, oovinkeg, Aioteg) -8 emumhéov avageepoov
App Sraotaoeig Kivntig YZ (Mobile CT)
Inventor
14-16 stwv,
Quiz Maker - Quizly Aopég Tov App Inventor dortntég

(18-22 etv)

MoAAamnAég pé@odot a§ioAdynong

Ot Brennan & Resnick (2012) npoteivoov yia v adtohoynon g YX HOW0TIKI) IIPOOEYY10L)
P& a) avaloor QAakeAov epydol®y, ) oLVEVTEDSELG OXETIKA PE T Py KAl Y) OXeOIAOTIKA
OevVApLd, OLOXETICOVTAG TIG £VVOleG, MPAKTIKEG Kl OMTIKEG He TO IIPOTELVOPEVO MAJIO0
adohoynorng (ITivaxag 4). ToviCetat 1) OrIOLOALOTNTA TOL PAKENOD EPYAOLMDV OE OXEOT HE TV

aSloAOyN 01 PEPOVOPEVTG EPYAOLAG, TTOL PIIOPEl va elval HAPATINAVITIKY] YA TIG YVOOELG T)
tov xomo tov pabdntov. To mlaiolo aflohoynong ypnotpomnoteital evpvTepa, ONMG Yid
napddetypa oe neptPdAiov Arduino xat pabnteg 15-16 ypovav (Curasma et al., 2019), eve
péoa amo Veeg €PeLVEG OTNV DLIIOYPEMTIKY] €KIIAideLON), emeKTelveTal pe TV IMIPoodrkn
oopm\npepatikov deSlotteov (Zhang & Nouri, 2019).

O Allsop (2018) mpoteivet éva povtédo allodoynong mov emiong yprotponotel MOANAIIAEG
IIPOOEYYIOELG: ) DIOANOYIOTIKEG €vvoleg, [3) HETAYVOOTIKEG IIPAKTIKEG, Y) Habdnolakeg
OLPIIEPLPOPEG, KAl TENOG, yla TV Iepimtoon adloAoynong oe mePPAMOV KATAOKEDLI|G
nayviowy, 6) oxedlaopo matyvidlov, To oroio epappolet oe pabdnteg 11-12 etmv.
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IToMamot pnyaviopoi adtohoynong mpoteivovtat emiong oto Foundations for Advancing
Computational Thinking (FACT) yta pabntég yopvaoiovo, pe dopnpéva epyaleia evoiapeong
Kat TeAkr)g aSloAoynong, oe oLVOLAOPO He ePyaoieg IPOYPAPRPATIOROD KAl avVOLYTd projects
oto Scratch, xkabwg xat oovevtevelg padntav (Grover, 2017 Grover, Cooper & Pea, 2014).
Ivetat xprion poLHOPIKGOV KU OXl avTOpATH dASOAOYNOIN EPYACIOV, €V® OTNV TEAIK)
aflohoynon xpnowpomolovvtatr pre-test xatr post-test epyaleia, altodoyodvrar Paocwkda
otoxeta alyopOpikng oxéyng (ITivaxkag 4), xabmg xat opiopol, xatavonon Odoprg-
Aettovpylag piKpev TENpATOV  KoOwa Scratch, extéleon kKodka Ki  KaAvotnteg
aroopalpatoong. H oywn wmg pdbnong eitvar mo oloxkAnpopévr ota  oootpatd
adohoyroemv (Grover, Pea & Cooper, 2015).

IToMam\ég pébodot adtoAoynong YZ akohovBovvtat emiong oe IPOYPUaPHATA EKIIAIOEVTIKI|G
POPIIOTIKIG. Méom evog povtelov evvowwv YZ (ITivakag 4), yivetat apyikr), evoldapeon Kat
TeAlkr] aSloAOynon pe IMOOTIKEG Kal IoooTkég pebodovg, povprpikeg, ep@Tnpatoloyla
MOAMAIA®V EMAOY®DV, ATORIKEG OLVEVTEDSELG KA KATAYPAPT) IIAPATIPI0EDV EKTIAIOEDTIKOD
(Atmatzidou & Demetriadis 2014- 2016). Avtiotoiya, oe HnapepPAcelg eKIAOEVLTIKIG
poumotikr)g (Lego Mindstorms) xt e§ehtypévoo mpoypappatiopoov (App Inventor yia
AIIOPAKPVOPEVO XELPLORO, TPLODIAOTAOT OAP®OT| AVOP®IIVOV KIVI)OEDV KAl HETAPOP TOLG
®G EVIOAEG OTO poproT) oe pabnteg 14-15 etwv, xpnotponou)fnKav motoTiKdA Kat IOOOTIK
dedopéva ywa v adoloynon g YX, apywkn Kat TeAwkr] daSloAoynor, ovvevtevdels,
Pivteookommoelg, kabwg xat avalvon tov TeAkov épywmv (Merkouris & Chorianopoulos,
2019).

Ot moMam\ég mpooeyyloelg Ponbodv oty  eykopdTNTad TOV  PEIPNOE®V KAl TNV
Tpryevoroinor tovg, kKt €tot oto CEO (Code traces, Exit tickets, field Observations), yia
pabntég yopvaotov, xprotHoIolodvIdal TPelg IPOoeYYIoelg yid TV eITEDST) TPLY®VOIIO0ng
(Lytle et al., 2019): a) xataypaern koadwa padntov oe duwagopa otddia, P) ep@THATONOYA
avtoadloAoynong twv padnreov kat y) mapatipnon mnediov, avagépovtag Oetika
anotehéopara oty padnotaxn Stadikaoia Kt emTOXNHEVEG OTPATYIKEG ONOKALP®OONG TOV
aoknoenv. Avtiotorya, o PAWS (Personalized Assessment Worksheets for Scratch) (Salac,
2019) epappodetat oto dnpoTko xat Pacifetat oe avaAvor) Epy®V, YPAIITEG ASLOAOYIOELg KAt
OLVEVTEDSELS. 2e ONEG TIG QPAOEL ASIONOYNONG XPNOOIO0DVTAL THPHATA KOOKA amod ta
0w ta épya twv padnrov, wote va ekeyxbel 1o Pabog oto omoio katavoovv avtd IOL
Xpnowporolovy, alkd kat va oovdedovv Oleg ot ipooeyyioeig petald tovg.

Onmg mpoxoLITel, 1) MOWTIKI €PELVA AVADEIKVOETAL MG ONHAVTIKOG IIAPAYOVIAS OtV
aohoynon. IToAAég épeoveg yia v altodoynon YZ epdappooav oto mapeAdov povo
IIapaTtpnorn) mediov, evm mpoteivetat i) xpron Tov np@tokOAov think-aloud kot kataypaer)
dpaoctplot)T®V otov vIIoAoY1oTH), Kabwg Kat 1) xprjon IPoKaboplopévmy KAat)yoplov otV
avdlvor) nepteyopevov (Lye & Koh, 2014). ESehiocovtag ) xprjon tov npotoxkoAAov think-
aloud, epeovnTég MPOTEIVOLV OLYKEKPIIEVEG EPWTIOELG IIOD OTOXELOLV OTI) OLVEXT] KAl
Babovtepn xatavonon g wavottag Y tov padntov katda 1 dwapkela g didaokaiiag,
kabwg wg dtepyaoia n YZ ovveywg eGeiooetal kat Oev pmopel va avtipet@mdetal ®g TeAKo
npotov (Mueller et al., 2017).

Xe pkpotepeg nAikieg, ot Portelance & Bers (2015) ypnowpomolovv to Scratch]r xat
IIPOTELVOLV Yyid TNV adloAoynon g Y BvTeooKompéveg ouvevtedielg padntmv ava 0o
petadd tovg, Tig omoieg avaAbOLV HETA Ol €PELVITEG KL €SIYOLV OLHIEPACHATA Yld TIg
npooAn@beioeg évvotleg YZ. Xe akopa pikpotepeg nAikieg (3-5 etwv) mpoteivetat 1o epyaleio
Coding Development (CODE) Test 3-6 yta T Otepedvnorn TG YVOOLAKIG MAELPAG TOL
npoypappatiopov (Marinus et al., 2018).
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Extog ano v nAkia, og napayovtag diagpoponoinong otV agtoAoynon Y, epeavifetat 1)
ddaxtikn) mpooeyyion. Eto, yia my altodoynon YZ peow STEM nmpoteivovtat aoxr)oeilg pe
Motion Charts xt eva Movtého Khipatikig ANayrg oe NetLogo (Weintrop et al., 2014).
Avtiotolya, ot Swanson et al. (2019) avagépovtat oe npaktikég Y2 oto STEM (CT-STEM)
XPNOWHOIIOIWVTAG MOLOTIKEG AVAADOEL YPAITOV £PYAO®V, KAO®G Kl avalvon dpyeiov
kataypagrg mg NetLogo xat tng dovAeldg Tov nadioyv. YIAPXOOV YEVIKOTEPA AVAPOPES
ya my avamntodn mg Y2 péow STEM (Basu, Kinnebrew & Biswas, 2014- Zhang & Biswas,
2019). Ot teAevtaiot mpotetvoov ovykekpipevo miaioto yia v Y2 péoo STEM yua padntég
yopvaoiov, kabmg xat piktr) pedodoloyia TeAkr)g KAt SapopP®@TIKNG ASloAOynong, moo
Baoiletat otig Avoelg v padntov Kat ta povteda mov Onpiovpyovy, aAAd KAt Ot
dpaotnprotntd toug peoa oto meptPailov tov CTSIM mov yprowpomnoteitat.

Ot Snow et al. (2017) avagepoov ) dradwaocia oxediaopov g adioloynong YZ 1ov
akolovbovv oto mpoypappa Avkeioo Exploring Computer Science, diaxwpifovtag tnv
adoloynon YZ amod mv anhr adtoAoynon yveoeov ITAnpogopkrg. Ot Park et al. (2016)
XP1NOHOIIO00Y Tpia epyaleia yid va aSloAOyH|oovY TV KAVOTTA POLTTOV OV LEPAPYIKI)
dopr oe kwOwKa, TV onota Be@podv wg Paoikr) delotnTa YZ, eVviacoopevn) OtV agaipeorn,
eve ot Rich, Egan & Ellsworth (2019) peletody v amoovvbeor), mpoteivovtag éva mAaiolo
rov Bewpel TV amoovvbeon wg pa dradikaoia mov mepthapBavet Katnyopieg, oTpatyikeg
avamntodng xat oovexry agltohoynorn tg mopeiag mov axkolovbeitat, Otevkpivifoviag OTt 1)
arnoovvbeon propet va oopPel IPwv 1) KAl PETA TNV €QPAPHOYT] AADV evvolmy Y2, ON®G 1)
a@aipeon 1 1 Avayvopon IpotoImy.

ITapd Tig mOANEG MPOOeyyloelg TOL LIAPXOLV Yid TNV YX O IPOYPAPHATIOTIKA
nepipdrovta, 1 YZ ®¢ yvoolaxn Olepyaoia dev ovvdeetal amapaitnta pe Ty XPnon
vroloyotr). To Computer Science Unplugged (University of Canterbury, n.d.) otoxevet ot
O1daokalia evvolmV g EMOTI[NG DIIOAOYIOTOV KAl OTNV avdamtodn mg YZ, xopig xprjon
DIIOAOY10TY), EV® DIIAPYOLY OxE0ta padnpdrev yia epappoyr) oty tadn (CS Unplugged at
Mines, n.d.), ota omoia xpnowpomotovvtat @OAa epyaoctag yia v alloAoynor) g
(Rodriguez, Rader & Camp, 2016). EmuAéov, oty adiohoynon YZ peow too CS Unplugged
Xpnowonoovvtat  poopnpikeg  adioloynong  (alyoplOpikry okéyrn, agaipeon Kt
avanapdotaon) 6edopévav) Kat @OANa epyaociag yia v avayveplon npotonev (Rodriguez
et al., 2017).

Téhog, oto Principled Assessment of Computational Thinking (PACT) mpotetvovrtat
IIPOTLIIA OXEOIAOPOD IMPAKTIK®V Y1d TV avdmtodn g YZ Kat 00 DIOOTPIKTIKA IPOTOIIA
ywa v vlomoinon adloloynoemv ot OevtepoPabpia exmaidevor), eve mpoteivovtal
rapadelypata pe Ipayparikeg Ipooeyyloelg yia myv owodopnon Y péoo STEM, Scratch,
ALY VIOI®V, IIPOCOHOIMOEDV KU a@r)ynor wotoptwv oe AgentSheets, Alice (Bienkowski et al.,
2015).

Zuunepdoparta

Zovowyilovtag Ta COPIEPACHATA TNG MAPOVOAG €PELVAS, MAPATPOVHE OTL TA VIIAPXOVIA
QLTOPATOIOUEVA epYaleia dev PITOPOLY AKOPA VA ASIOAOYI)OOLV EMAPK®MG Kl ALTOVOPd
v YZ. Ot moMam\ég pebodot aStoAoynong, Onmg MepleyPAPNKAV PO YOLHEVKS, detyvoov
va etvat o DAéov evOedetypévog Tpomog agltoAoynong g Y2 KAt OboTVOVTIdal aKOpd Kt aIlio
EPELVNTEG TIOL DAOMIOLOLY ALTOMATOIOUHEVA Kpttrpla agtoAoynong (Moreno-Leon &
Robles, 2015a), eve aA\eg épevveg éxOOV avagEpet T pr) OOYKALON TOV CUTORATOIIOUHEVOV
AIIOTEAEOPATOV HE aLTd T®V IOTK®V Ipooeyyloewv (Hoover et al., 2016). I'a Tig
oA arAég pefodovg adtohoynong n mo ac@alrg mpoogyyton Oeixvel va eivat n xprjon
oTIKOV pedodmv adtoAoynong g YZ, oovi0ng pe IPOOMIIKEG OLVEVTEDSELG AAAA KAl T1)
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xpnon tov npatokOAAov think-aloud, xat pe tavtoxpovn xprion mnapatrpnong mediov,
POLHIIPIK®Y ASlOAOYNONG Kat @akeélov epyaciwv padnteov (Brennan & Resnick, 2012-
Grover, 2017- Grover, Cooper & Pea, 2014). Avagepbnkav 1ndn apxeteg mapopoteg
IIPOOEYYIOElg KAl MPOTAoelg [eATIOTONOINONG, ON®G eival 1) xpnon Ipoxaboplopeveov
KATYOpu®V OTV AVAADOL HEPLEXOPEVOD, GAAA KAl IPOKADOPIOPEVEV EP®TIOE®V OTO
np@TtokoAo think-aloud (Lye & Koh, 2014- Mueller et al., 2017). Ta epeovntka dedopéva
detyvoov va ovykAivoov o pia TéTola MMPooyylon MOAAIAng adloAoynong, 1 omoia Oa
EPIEPLEXEL OAPDS OIAPOPPAOTIKI] ASIONOYNO1) Katd Tr) OldpKeld TV HApepPAaoemv, aAd Kat
TeAKI) aStOAOY1|01) TOV EPYMV KAl TOV PAKEAOD EPYACI®V TRV PadnToV.

‘EAAgwyn kotvou tomou a§loAoynong tng YZ

H éN\ewyn xowvda anodektod oplopod g Y2 Oev Ponba otig npoormdbeteg aStoAOynorg .
H dwagopetikn) agetnpia (opopog YZ) odnyet moANEG popeg 0 ASLOANOYN O dLAPOPETIKMDY
EVVOL®V, Ol OIOleg PITOopPel va amoteAovv éva povo tpnpa mg Y too adtodoyovpevoo. To
onpeto Tov @aivetatl va ovbvOLet T SLAPOPETIKEG TIPOTAOELS, elvat 1) alyopldpikn oxéyn Kat
ot Paowkég mpoypappatiotikeg dopég (akolovbia, emavalnyn kat oovonkeg), eve akoAovdet
1] AQAIPETIKY] KAVOTTA Kat TéAog 1 amoovvleon. To oopmeépaopa avtd ovyxAivetr pe
avtiotolyo t@v Araujo, Andrade & Guerrero (2016), OTL Ol HEPLOOOTEPEG IIPOTAOELG
adlohoynong YX agopobv OTOV IPOYPAPPATIONO, He KOPlEg £vvoleg TV  EmALO)
HPOPANPAT®V, TV APAipeot) Kat Tovg alyoptdpovg, alda kat tov Cutumisu et al. (2019), ot
OO0l  AVAPEPOLY MG OLXVOTEPEG £vvoleg ASIONOYNONG TNV aAyoplOpiKn] OKeyrn, TNV
agaipeor), v amoobvieon, t Aoyikr) okéyn Kat ta dedopéva. Znpeioveral 0Tt dev €xet
gpeovndel oxedOv KabBoAov o OLOYETIONOG PETASL TOV EVVOI®V aLT®V, OO0V APOpPd TNV
KATAKTNOL) Tovg artd peptdg padntev. Evotagépov epatnpa amotelet to av Oa pmopovoe va
DIIAPYEL OWKOOOHUNOIN KAIowg PAaOlKr)g OLVIOT®OodG NG YX  XOPl§ TV avVAyKI)
TavtoOXPOVN S/ TAPANANALG 01KOOONNO1G KATIOWAg AANNG 1) aV KAIIOlEg Vvoleg OlKOdopodVTal
ndavta padl. Avtd ta epoTpatd, pe eSaipeon) eAayloteg epevveg onwg avty t@v Rich et al.
(2019), dev anavimvtal oe oxetikég épevveg. Kamoteg mpooeyyioeig aStohoyodyv v Y og pia
YEVIKOTEPD £vvold, aduvatmvtag Op®S VA OMO0OLY EMPEPOVLG AIIOTEAEOpATA yia Kdbe pia
arIo Tig KOPEG OLVIOTOOES TG,

Qg andavinon oty eANewyn Kowvob TOIov oTig npoondabeteg aSlohoynong g Y épxetat 1)
IIPOTAOI IOV eKAAPPAVEL OG ODOLAOTIKO KPP0 aglohoynong mg YX v Svvatot)ta
PETAPOPAG YV®ONG, OnAadr) To va propovv ot padnteg va eQAappooovy T YVKOOL] TOLG KAt 08
aMovog topeig (Chen et al., 2017 Koh et al.,, 2010). Avotovopeg npoordbfeteg aStoAoynong
onwg o daymviopog Bebras, xatataooovtatl amod tovg Roman-Gonzalez et al. (2019) oy
KATyopla pPETapopag IKaAvotitov, Kabmg ot aSloAoyodjevol KaAOOVTAL VA PAPHOCODY TNV
anoxtnbeioa yveoor oe a\\ovg Ttopelg, onmg mpoPAnpara g kabnpepwvng forg. Exovtag
aot) IV OAPdpeTpo omoyrn, upmopel Kt 1 alohoynon va yiver aveSapmt amo
ovykekpéveg mat@oppeg ki £tot ot Chen et al. (2017) pihody yia v avaykn yia epyaleia
adloloynong oo etvat dialertovpywkda (cross-platform), mote va pmopoov va eAéyxoov T
diaotaorn avt).

Yno npoiinoOsosig kat uno otauoppwon péBoodot afioAoynong Y

Epeovntég avagépoov yla Ta oevdpld O IPOYPAPPATIONKA IEPPAMovia ot
npobdmnobétovv efokeimor), Kt 0Tt Oev propovv va yproponowfodv amno v evapdn, arl\da
oLTe Kt evOldpeoa av To emninedo yeiptopov Oev etvat wavomnoumtiko (Webb, 2010- Werner et
al., 2012). H avtopatonoumpévn dradikaoia aStoAoynong emiong dev eivat wpipr), Kt €1t padi
HE TO, ALTOPATOMIOUHEVO 1) HI), OLOTPA HPOoTeiveTal va akoAovbeitatl Tavtoxpova Kt Al
popeny adtoAoynong (Moreno-Ledn et al., 2017- Roman-Gonzélez et al., 2017). Zoykpion
TPV Onpopu\av epyaleiov aftohoynong (CTt, Dr. Scratch, emAeypeva Oépata Bebras)
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KATaAIyel 08 PEPIK®G OLYKALvovoa eykopotnta, OnAadt) dev Oa pmopodoe KATIOW0 epyaleio
VA aVTIKATAOTHOEL KATIO0 dANO, KAt MPOTELVETAl 1) XPLOn OA®V yld TIANPEOTEPI EKOVA
(Roman-Gonzaélez et al., 2019). Ot Mueller et al. (2017) avagépoov emiong ott Oev Oa émnpere
va adtoloyeital kat va avtpetomietat 1 Y og teAdko otadio, agod eivat diepyaotia 1)
omota &yel otadia Kat ovvexwg eSeAiooetal, Ki emyelpnUATOAOYyODV LIEP TG (OLVEXOVG)
evdiapeong agohoynong. Ov Hadad et al. (2019) mpoteivoov pebodoloyia xat peletodv
evdlapeoa otadia atommng StapopP®OTIKIS aStoAoynong, mov Oeixvoov eAmdopopa yia v
avdamntodn delottov Kat otacemv Y ot padnotaxr) Stadikaotia.

Téhog, ot Giordano et al. (2015) avagepovtat eWOKOTEPA OTIG IAPAPETPOVG IOV TIPEIEL VA
Aappavovtat vnoyn oto oxedlaopd alloAoy1oe®V OTOV IIPOYPARPATIONO, ON®S eivatl n
AarroQuyT) eAéyxov oLVTAdNG, I AIIAYKIOTP®OON arld CLUYKEKPIPEVT] YA®OOC IIPOYPAPHATIOHOD
K1 1 TIpOTipnon Wyeodok®dKa, 1] XPI1)01 POVHIPIK®V ASloAOYN01G, 1 XP1)On) Hatyvidomnoinong
Kal OWy®VIOP®V yld vd elval oovaprnaotikotepn) 1 aStoAoynor, aAl\d Kt emxOp@Oorn Kat
drapolpaocpog tov epyalei®v aSloAoynong petadd WOpuPAT®OV yid IOL0TIKOTEPT) eSEALEN.

Zntnuata aélomiotiac peBoOoAoylwV Kal yevikevong anoteAsoudtwy a§loAoynong YX

Eva onpavtiko {tnpa mov arraocyolet etvat 1) Sovatot)Ta YeVIKEDONG TOV IPOTEWVOHEVOV
pefodwv  afohoynong. Ot meploooTepeg €PELVEG DAOIOOLVIAL PE HIKPA, POAKA TIg
MIEPLOOOTEPEG (POPEG, Oelypatd, Pe AIOTEAEORA VA PNV elval eQIKTH) 1] YEVIKELON T®V
aroteheoparev. Emiong, eldyioteg yprnotpornotodpeveg pebodoloyieg kat epyaleia exoov
péxpt ottypng vmoPAnOel oe eAéyxovg eyKLPOTNTAG KAl ASLOMIOTIAG, V@ OIOL DIIAPXOLV
avagopig eAéyxmv, apopodV Ot MePLOPLOpEVeEG xwpeg Kat mAnbvopoog (.. Dr. Scratch oty
Iontavia, CTS oty Tovpkia), a@rvovtag avolktd ep@TPATA yld TV 10XD ToLG 0t AAAeg
Xopeg, dAAa exnadevtika ovotpata. Avtiototya, ot Petri & Gresse von Wangenheim
(2017), avagepopevolr otV adloAoynon Tng LIOAOYIOTIKNG ekmaidevong (computing
education) péowm matyvidlmv, KAatalfyoov OTL OTlg MePLooOTePeg Epevveg 11 adtoAoynorn Oev
etvat kald kabopiopévy), eve ta detypata etvat pikpd, Bétovrag emiong Oépara adovapiag
yevikeoong Kt ex@paldovtag Tty dmoyn Ottt xpewdletat evioxvorn TG EMOTHHOVIKIG
avotpotntag yua tig aStohoynoelg avteg. Emumiéov, ot Kalelioglu, Gulbahar & Kukul (2016)
AVA@PEPOLV OTL YEVIKA Ol €pEDVEG yid TV YX Oaoxoov damod avalvon oe Pabdog, xat Oev
ov(ntettat ) emotnpoviky adia tovg.

HAwkiakég opddeg epapuoyng aétoAoynong tng YZ

A0 T1g ¢pevveg adtoAoynong g YX oo peletr)Onkav avadeikvoetat 0Tt 1] TAeloynQia Tov
EPELVMV AVTOV APOPA O PABNTEG TOV PeYAADTEPHOV TASE®V TOL ONPOTIKOL OXOAeiov, Kabmg
Kat pafnrov talemv Tov yopvaoiov, eOIKA OTg £PELVEG yld ASIONOYNOL EVVOIDV
npoypappatiopov. EAdyioteg epevveg apopovoav otny MPooyoAik:) NAKia, eve KAIoteg
Alyeg agopovoav eviAikeg, KoPiwg IPOITLYIAKOLS Pottnteg. Me eSaipeor) ehayiota epyaleia
oo éxoov eleyybel yla 1) eyKLOPOTTA TOLG, Ol MEPLOCOTEPEG MPOTUOELG EPAPROLOVTAL O
OLYKEKPEVEG TACeLS (BoAkEg OetypatoAnyieg), Kt £T0L, AKOPA KL aV va epyaAeio DIIOOETIKA
KAAOIITel pua dwaotaon) g Y, dev propet va epappootel yevikd, xopig va Angdet vmoyn 1)
nAkia yia v onota &yet oxedlaotel 1) epappootel epeLVTIKA. Xpetaletatl va yivel apketr)
épevva OKOHC, M€ EMOTHOVIKIY] TEKPNPlwon yia Tt Oepedioon 1oV epeovnTK®V
ATIOTEAEOPAT®V OTIG NALKIEG TIOD AVAPEPOVTAL.

MeAAovrtikég katevuBUvoelg

Ta tedevtaia xpovia yivetat apketr) épevva yia v agtohoynorn mg Y, ala xpetdletat va
yivel oe peyalotepn) KAIpAKaA, pe EMOTHOVIKA TEKPNPLOHEVEG TIPOOEYYIOELS, yla OAeG Tig
nAwieg. Khetvovtag, pia ohoxAnpopevny mpooeyyton agtohoynong YZ Oa mpemet va AdPet
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LIIOYI OAEG TIg HAPATIAV® IAPAPETPOVG, VA OxedlaoTel €€ apyr|g yia COYKEKPTIEVT] NAUKIAKI)
opada, va epappootel oe IKavo aplpo COPHETEXOVIOV KAl va dlac@alioetl TV eyKopotnTa
Kat aglomiotia g pe emotnpovikeg pedodovg, evm ot moAamiég pebodot agtohoynong pe
XP1)01 IOTIK®OV IPOCEYYIoemV, Tapaty)pnong mediov, aAd Kat QAaxeAov epyaciov pabntn
pe apywr), evoiapeorn Kat tehkr) aStoAoynor), kpivovtat emPePAnpéves.
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